ISSN 2319-8419

Published by

ISSUE- 18

GYAN BHAV

Journal of Teacher Education
(Peer Reviewed)

February

In Collaboration With
U.P. Self Finance Colleges’ Association 2 024



GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL. - 13 February, 2024 ISSUE- 18

GYAN BHAYV JOURNAL OF TEACHER EDUCATION

EDITOR IN CHIEF

DR. Bhawna Saraswat
Head, B.Ed. Department
Gyan Mahavidyalaya, Agra Road,
Aligarh (U.P)-202002
Mob. No.- 8923814400, 8410873600

ADVISORY COMMITTEE
Prof. Harcharan Lal Sharma Prof. Gunjan Dubey
Curriculum Specialist (Moscow) Teacher Education Department
(Ex-NCERT, NIOS - GOI) AM.U Aligarh
Consultant & Co-ordinator, Mob. No.- 9412459713
School Education Think Tank,
Surya Foundation, New Delhi
Mob.No. - 9811687565
Prof. Jai Prakash Singh Prof. (Dr.) Punita Govil
Deptt. of Teacher Education Department of Education
D.S. (PG) College, Aligarh (U.P.) AM.U. Aligarh
Mob. No.- 9410210482 Mob. No.- 9837146021

Editorial Board

Smt. Shivani Saraswat Smt. Vardha Sharma

Mob. No. 7906062285, 9456205574 Mob.No. 8218377489

Smt. Megha Arora Dr. Ratna Prakash

Mob.No. 9837751300 Mob.No. 7247875053
EDITORIAL SECRETARY

Mr. Jay Prakash Sharma
Mob.No. 8533803101

Gyan Bhav : Journal of Teacher Education is an Bi Annual and bi-lingual periodical published every year
in February and August by Gyan Mahavidyalaya, Aligarh. Department of Teacher Education of Gyan
Mahavidyalaya is accredited ‘A’ Grade with CGPA 3.16 by National Assessment and Accreditation
Council (NAAC) on 5th July, 2012.

The Journal aims to provide teachers, teacher-educators, educationists, administrators and
researchers a forum to present their work to community through original and critical thinking in
education.

Manuscripts sent in for publication should be inclusive to Gyan Bhav Journal of Teacher Education.
These, along with the abstract, should be in duplicate, typed double-spaced on one side of the sheet only,
addressed to the Editor in Chief, Gyan Bhav Journal of Teacher Education, Dept. of Teacher Education,
Gyan Mahavidyalaya, Agra Road, Aligarh - 202002
Computer soft copy can be sent by E-mail: publicationgyan@gmail.com
Copyright of the articles/research papers published in the journal will rest with Gyan Mahavidyalaya and
no matter may be reproduced in any form without the prior permission of Gyan Mahavidyalaya. The
content of matter are the views of the authors only.

Correspondence related to publication, permission and any other matter should be addressed to the Editor-
In-Chief. Our Website: - http://www.gyanmahavidhyalaya.com/ResearchJournals/GyanBhav


mailto:publicationgyan@gmail.com
http://www.gyanmahavidhyalaya.com/ResearchJournals/GyanBhav

GYAN BHAYV : JOURNAL OF TEACHER EDUCATION

ISSN 2319-8419

VOL. - 13 February, 2024 ISSUE- 18

S. |TITLE AUTHOR’S NAME Page No.

No.

1. | T wWR & fderadl § IeyH vd aEiTs | e Sieh 1-9
ARAAT BT 3¢ HY dlel fharwemdl & U
il @ TR BT IS AT

2. |UgM UG T IR ugH W @ fqenfR &1 | dad e 10-14
RIS & de¥ H Jead

3. | NEP 2020 And Inclusion: Awareness Levels of | Sunil Kumar 15-25
Special Educators Towards Building A Constructive | prof. Anita Priyadarshini
Educational Environment For Children With
Special Needs

4. | Aregfe faenem & Rigel & ARG W@Red Ud | Slo ad fgadl 26-31
IAD! TRAETOT JHTerRieAdT & AwIE BT AT Mo B FAR T

5. | Impact Of M.C.A. And M.Sc. (Mathematics) | Unnati Yadav 32-37
Courses On Self-Efficacy Of Higher Education Prof Reena Adgarwal
Students ' g

6. | Epistemological Thoughts Of Swami Dayananda | Dr. Sumit Gangwar 38-44
Saraswati And Their Contemporary Relevance Akash Patel

7. | Building A Better Tomorrow: Crafting A | Dr. Waseem Zahra 45-54
Sustainable Future Through Education

8. | NEP- 2020's Role In Shaping Sustainable Mindsets | Dr.Avantika Mishra 55-61

9. | A Study of Self-Efficacy of Secondary School | Ms. Priyanka Maurya 62-67
Students of Lucknow City Prof. Reena Agarwal




GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL. - 13 February, 2024 ISSUE- 18

A WX @ [Jeredl | U 1§ GMIfoie SFREdl B ge R ard
frarpamn @& gf faenfal @ SFTeear &1 Joaee segaH

*frier et

I HIV

VT 59 T GrHIfore TR [ ff g @7 §eF g skt 8/ [ g% e ft wg 3
FT TE Bl T GHA | IIT—-HT TG FT A &) TFF VF HIGHET FOf 8/ HIaT & BT
8 3 vr—geY & g vea & UXIT 97 &7 Ief 8— e v @ W fgar 7 w7 @) 99 v
EIFT| 5T [5ef WIsg & W 13 &, ST, weqpla SiiY & Sife @ [A=Tar 8id §Y 4 e & T
qv 7 @ WG | e &id & v gla & siv v 8T @ I 3y d9fead va arlew fedl ar
&I Hvd €l 89 »Ed & [d O6 WK 4 KT Yaal &/ 49 Gl @ 935 {99ad §id 8 g
wrae dral @ BINT I8 9197 P8 79 W) ot 8/ ey [Renerdl § wea Bardeny &g
i & siv g8 Barsaral &1 gwrg Renffal & @asr 7 gRendra siar &/ R gEIv &
fRemeral & R=~—RA=1 [Barsergl &1 dstq RIr orar 8/ e @ F¥iT & Boivawy orEl d
T &Y W SIIY @ B [Arar 81 I8 T [eEmfar & g 39 7 GrEiford aHeear gaied
TITEHAT BT GRUTT Fegd &Gl & Ol 1 &4 GITedal Je9iac & drRgT @ 915 §id &/ veia
v 7V simel # WFBIT [V @ yeErg 98 9T TI7 1@ fAEr drdl @ argfae @Y @
feenfefar 7 whodlovaovgo siv gohlo 9IS # argfaE [Qenllar &1 swer weHw silv wrEforE
THaT TR [FAEerdl & gia FrTedar SEE 5 oid & Joho dI @ Hodlovanso &
qrEgRE wiv & [Renflal @t wenw iV wrEifore wavwdr aNE Baieerdl @ gia arredar §
wErTaT 8/

J&T T5— U §E, WHEfoid waeed), faem ared], o' S8 (Grafhe R aityg), Hodiovoso
(BT T3 P §1S)

YT D Y-S BT T deil=ieb YT 2 | 7 - MIBRI & gRT TA—T0 Thilpl Bl
fI®Td 81 8T & | 39 do-a [derd | e Y srexh 981 I8 2| gaam § R enfdai & add
SIS Ud AFNIS (96T dd 81 WA T Eh IHD AR [IHTd BT 3R IR gg © | 31
& I BT 9E@d gU UD 31T UeT AT FAREdT Ud TS Tabdal &1 AR 1 &qe faar S
ey |

T eI 3R I vabar— (https://testbook.com)

o UNHF Pl H YR do! AT § Raraar d faartora o |

o fafeer emEe IR YR WA ARIAT & SR & AN H AL AT BT IS T |

o KR ARGl & IRM A= oi, S¥BiRl iR FHIRT & AT 9Rd | IS Bl dTeR
Rerer & fog e gu |

o XTI STl F AHMAT, WA, THMRUETAT iR ArfTe—anteie faer wR eae afed fear
ST U U I & 769 & S 9 U |

ART H I gopar # R a qfar (https://testbook.com, g, 2012) :

o TRe Ayl & Rifd Ig TAR IaRT iR P BT 9 <l & |

o JT YRA B AMIY © &I WA= H Ul 3R I8 H 9Rd H Icpe Renfag o |

*Iir BTE, R fawmr, Ao =xor Rig fAvafdener, #-s, Hioso— 8266828351, E-Mail- joshipriyankal022@gmail.com,
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o el Tl &1 I & BIC Fe@l B AN W ASTIYl TG TS ¢ |

o TY W IA TSN IS R AT FBIGR WA okl UfdEifie ERAAl & A ‘Sdheld
fSferare’ o gfafisd ARM 5 89R AHf@d A9 & H9 § U1 @I g1 ¢ |

o URIE B @& Weam ¥ T TSRS uigashA 4 Wl WRA &1 989 g9 | Agwayof
e TS 2|

o TP INATdl BT IR faf= favafdeneaai & omr &1 fBrm ura &= @ fov <w & fafvr=
el # i vEd §

o IO AT fEM &1 S9a Wiferld wIHl, Sl iR a1fifes S[erdl ¥ HWR Iod: A H
FERIT DT B |

IRT H FwIf R SRife e €, 9 |1 JeIT S99 @ I M © | deTd §%F @l
IEfa UpR A Ay @ i &R I werhefia Y B 2| 99 @1 wfeads aref g I8 & o1 |
g WM™l St 1 YRR | ®81 & 9a & 99 78 d<d dhacl 3R] AT gddi &l [H1al
H & AT T & aRA el W, Ul a1 H, Wl @ el H, AR @fdddl & uRl o,
BT & YISl H, Hd d d<d 3Mcllfdd a2l HRIwY H GRUd 807 | (YT0sd, 2008)

fIder= WMl S 9 3idd: 30 ARG & AH W J&I=] G2 Bl FAS oF I Rig
PR QAT | RA BT gfics Id=T 9 39D gRI URTH H WA DI AR [HAT| W@l S A s
YRA g9 Pl 3O 9EOURT A U GF H 91y fear| @rll fddere S & gRT 9Rd Aghd,
JEI—a3 AR fEg—ef & AR GAPR Uh AR URard SR H ARd & T § Bell et
YIAEROTSH &I = gAT ol g AR Tl favg Srd H 9 i =de, AaiRg 3R
AT BT HAR T 3R J&I BROT AT fh S W@RT S SMRST | IRA dlc dl SeEmiaal =
S RIRAR 991 foram | (31€d, 2020)

TS U HTUET GO0 & | M1 & BRI 81 F Ue—qar 9 9 I8 &, T UF &1 3ef &
fpddl g & | AfFTAT | FH BT AT BT BAT| S9 (BAT Ig @ [l Afad e, i, dwegia
3R &7 o7fe @1 Fe=Tar 81 §U W I & M WREH @I G 9 IS B 8, Ud B § SR R
fRd & Ml o fdaTd vd IMfed fBal & N &xd € O 89 ded © & 9 g H U
THal B R S UL U B RWIRR @A BT S Bd gy ey vd feres # 89 ard
fhaTemar el § Se-Ra vd AMIisTe GARAd] B 91T BT (96 dd ¢ |
AU T B PR B I8 i—

1. T YHAT Mt (1958)— ST BT 3MATS  JOSToH0 ERT fhar a7 o1 | SH 3Fd
Rrentfagt =1 9wT forar | 39 @R @1 AT H IS UHdT H HHI BT & BRI Q9 H A1
3R &H & IMYIR TR WEH SR+ 2 |

2 FAUT THAT (1961)—39 THAT § Gedfadl o < H &7, T, &H AR 9 & MR TR
FGHT §RA- BT IS UhdT & AR § d1Ed g |

3. Sfo U< WAAD Yol AR (1961—62)—s9 AT &1 To7 H=1g TRHR 7 1961 H
BT oI | SHBT Iavd Tdhdl H $HHI 3 & BRI P Ul NI TAT §75 GR BRAT oI |
SHHT BRI ALY Ul & [dbrq =g e o Hwr gRad &-ar o |

4, IS ehar AR (1967)—<T1faaTe, erFdare, wNmEe W T @ad @ g | 39 dod H =
HU W AT AR ARIETR—IGAT R =4l 83 |

QISR FHREdT & dcad 39 IS AT Bl WH BT 3R FAS & | o b
AR H U9 A1 SO PR AHIGD FHREA JUAMET 2, AR TN b 9 AN Aa—gJada UH
Jdd I8 3R SH Tdhdl B, JE AHINIG FFREd] HEdidl & | 914 9 & T Udh 8hl a9 o9 |
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Tehdll BT 3R SR X H Dl AHRT 81 I T AN HATAPR AHRTAT DI G B BT UIT

BT | G H Gt AEHRAAT BT 312t AmETe FHEdr W 2| s GEifTe gERadT & i §
fqenerat vd a8t &M arell fohanaeti &1 a9y #e<a B |
YT B ARIHAT—INS 5T UHR EF 30 M-I & <o H ARG o@d & S99 89 WRg
ferc ® fo f2rem &1 Uar PR & O &9 @l @ 3reR NIgUH Uq 31+Icd del ST g 3
ARG TAT FHAF DI AT BT SR B b (Y YA B Fehal & 3R Ig oY 321 fdg W
Pl BT & b el § 9 yeR & fharhdg & o 2§ a9 Prfel gRT 5 YR @1
FaeR faereal § o ST §, 39 9T 91l & Al RS9 IR Iud Ud e
IRET & Ui 7 g¥Ig gsar g ao fqemeft e <9 @ ufd, o A @ uii fhad Sied
I B | TE W U Y H Agayel gAfery B e ® J@ifs g 9l o ® o et & R
JATST BT I TAT T BT HAS B R A BT 919 § IABT IR I IEH ¢ |
PISRT AT (1964—66) B RAIE F wer ff a7 & fh—

“IRA & 9a &1 AT 98 &) Heii A B w1
e H Y weal BT gReErer srRi—
[ W U9 A gy I8f el & g § e <o & Ufd U9 9 9HE 9 ® S 9 31U
I IRA & oy A8 o & |
IS FARAAT—ATHIOTh FARAAT BT 3 ST WEH Td YAl Bl STeqel H I AT DR
AN H IRER U9 U4 Slgle 9o a2l Fare @ 94T a9 Ud aulf & Aed YdhdT SRIfUd &RAT 9 941
BT UAT THST |
fhaTdar—ay 9 A fhardmay & arcad § {6 e § Ok fharett &1 fafr wu # wnfie
forar ST o faenfeiy & T UW 9 AT AERdT b 9radr BT EiT R 9D |
faem RAN—em IR, TR H R @ a7 # 999 991 RIS WYl | gAdl QX A e
AR RIS AR R1eT | & | O] RATAT 9 1977 H gg o |
AreafAe R uRyg, ST UQy— ArafAs Rem uRue, Sodo @ RImueT |+ 1921 H UIFRIST #
HYFd U duTIdh IRYE & b I gRT 1 M5 ol | I8 U Aol Al &, foraar g
BRI AT H TSR Ud SUCHHINSUE &I URIeT M &, od | Rera femedl &1 g
T, UTeISHH Td gde FEiRT B 7 |
D= ArAfAS R SS—9Ra & waell e &1 7 WE 9% © | IR $ IR iR de) & 954
J frolt td WReR fAerey 99 g B |
T 3T B SGa¥I— TR Y eI =g 1 Seed [T fby g 8-
o TP wWR R fIam 9Rd e Wodlowdoso gRT Harferd feney & faenfeal & #eg ey

DI GG B el fhATherdl & Ul SIReehdT Bl el TcHD Teadd BT |

o AEAMS wWR W fderm 4Rl qAr Joulo I gRT Halerd fdeney & el & 7eg rgud @

g3 PR dlel fhATperal & Ul STHRaehdl B Jellcd 3feag= bRl |

o HAEAMD WR W Joulo dle TAT HWoFoUH0S0 ERT AaAToId e & fdenfdar & Aeg rguH
DI GG PR el fharheral & Ui SITwddl Bl JelIcdd eI BT |

o Tl ¥R W fIem ¥RdY den Wodlotdoso gRT Hanferd faeney & faenfeial & wey
AT TARHAT DT 3¢ B dTal fhardhadl & U SIRRedhdl &1 JeTcoTd eI BT |

o AEAMD WR W A= 9RdT q1 Jodlo die gRT Hanford fdemey & faenfeiai & weg dmMiisie

TR Bl Gg& PR dlel [hATherdl & UiT SIFTwehdl &I JocAD eI BT |
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o HRIMEG WR W Joulo drs TAT HI0FI0UH0Z0 gRT Hamferd fdened & faenfil & #ea dmiys
TR DI 3¢ B dTel [hAmhardl & U SIRRedhdl BT A 3eadT T |

I BT URBA— UK AT eI 7] 1 IRBIT d18 TS o—

o TP wWR WR fIam 9RA e Wolowdoso gRT Hanferd faeney & faenfeal & #eg ey
Bl Yg¢ DI dTel ARl & URT SIFRedhel H Big Afd <R 78] © |

o HEAM® WR W e wRdl dar Jodo 1S gRT Harerd fdeney & faenfeal & #ea Igu| &l
g3¢ B dTel fehaTherrdl & Ui SIRTwdhdl § dls dfd 3R 8l 2 |

o HEAM® WR W Youlo die TAT WOGI0THOZ0 §RT Hanford faenmery & fenf & #eq wgum
Bl Y3¢ DI dlel (ARl & Ul SIRRadhdl § BIg A1 J<R T8l © |

o T ¥R W fIen ¥Rl dom Wodlovdoso gRT anferd faeney & faenfeial & wey
ATHITS TR DI 3¢ B del fharwerral & Ui SIFTwddr 3 Big Aeid R T8l © |

o ARIMD WR WR fdum wRdl a1 Jodlo dIs gRT Henford fdened & faen¥al & 7ea |qrfois
TRAAT DI GG& HRA dTel hArharal & Ui SIRedhd1 § dIg Afd 3R 781 & |

o HRYMEH WR W Joulo drs TAT HIOFIOYH0Z0 RT Hamford fdened & faenfeil & #Aea dmiiss

AR DI Gge R dled harberral & Ui SIRTadd1 H dls Aefd 3R 78] & |

oy Rt~ guirers @iy Ay
STEEIT — U Y DI & JcAftip fIRRa & o7 197 a1 Asel Wk WR gy HRl FeiiRd
I AT & HIaR §9d 81 AT I WY 7 GHI—UMT & BRI 9 e 9Rdl, Joulo drs
WodI0THOZ0 §RT WS UG H HaTfera faemedl # g "eafis Wk @ fqenfal ae diffa
g7 AT |
<q7eel g9 =reet - i Rad oreud Hdev UBR &1 gAY IGavIWRE A BT UART 9
SHUE RS & Joulo dre, HodIoUH0g0 AT faem WRdl gRT Falfeld Ud bR & 2—2 fdemedr
& 50—50 fenfefi @1 foram a1 8| ot e 100x3 = 300 fenffRli w a® @i faar T 2 |
a9 & forg =afa =mest o1 |t faaRor e arfere—1 ¥ vl 2

Tferd—1
e BT fqaRor
0 NS/ faemer™at &1 W farenfa
Jo | <aTe®al GOl Ee)|
1| fdem 9Rar gRT | At Ry fden qfer Szaar aeafds fderey, 50
arferd S
IR IS AN AR fJer AfeR, | 50
TR, ¥R3
2 [ godo I 107010 SUSR Dlclsl, AT I, WS 50
PARR A HY HER RISl ISR Dleld, 50
HUCTER, S
3 | Hodogsaogo The Avenue Public School, Ganga Nagar Meerut 50
Deewan Public School, Meerut 50
Total 300

Y SUSRV-UKT Y G U W T 9F A 39aT 2| Ugel TR H MEUH UG AHISTh SRRl
fharari & ufa et @ SrTwear & @HHT gedell §RT S &1 YA fhar T 2
qT TR AN H U AMHAT HT Joare e fRar T 6 e uRwel g danfera




GYAN BHAV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL. - 13 February, 2024 ISSUE- 18
foemerl & 89 arer fhareadl &1 el § gt ud iy IEREdr & Ufa STiTeddl
foa B

g W H el fafy Safd g 9RT H AfHdl @ R W WiRKad da e ble
TR BT YANT fbar a7 2|
el &1 fAgeor w9 srRifu=—

1. e URGeT —

“Aegffie WX R fAer—rRdl dur Hodlogwogo fFenlRiEl & wea rsUH B gge A
Irel el @ ufa Seear H P8 aRfe s TR B
IREGSAT BT G0 B3 WAIR (y2) WA gRT fhar a1 e [Javor i 1 18 aiferdr—2 #
TR 2 |
arferdr—2

AreAfies WR W) fder—Rdt aen odlogwoso il & wea IgiH @ gge HRA drel
el & Ut SIFTEREar @t O ST faaR

JF faacm | <o | Swfem | v | 2o | IEEl @ ARG Bl
BT UBR ufar HrRIHH Tl ufa ufa UIECHIG]
T T | gwme | sfosa @ wfa
forsraT
ICRIKIEGI] 100 97 100 98 100 92
J0T0THOZ0 50 55 55 50 87 85

g fa=mefi (N) = 200

P FEARR (x2) BT RGBT A = 15.404

XTI (df) = 5

P = 0.0087

SuYad diferdi—2 & IFEgYT W IE Ad Bl © [ fdEm 9RA  den AlodlovwHogo @
faenfial # IICUH DI Y3 B dlel ATl & U SIRTwddl &l ol by WARR (32 §RI
D TS | x2 BT URBIIT A9 15.404 T AT B | ATl A Wd—=aiel (df) = 5 Ud ArRiedr &R 0.
01 W 1509 B| BIs WARR (x2) BT UR®ferd A9 difefd AF | 31fdd & | 30 LI UREBAT
R Bl S & 3R HBl Sl Feball & fob fd=m ARl qam Wodlovdogo & el # Irgus &l
43¢ PR dTcl fhaTdhetdl & Ui STl H Aid <R & | T YRUME & R R I8 hy
@rer Ao & & f9er wRal @& Areaffe ) @ fenfar # iodlovdogo & wreafie fqemferar

BT 3UerT IeuE qE) At ardl & Ui STTeddr S1dd 2 |

2. fgda uReeas —

“Mreafie WX W e YR aer Jodio 918 fenfal & wew wregyH werft fharwenmdl
® Ufd SIFTeear | ®Is Arfe =R e 21
ST UREBAT BT UV Pl WARIR (x2) R0 g1 fbar a1 fSraar fdearor <= <1 78

arfere—3 & TRqd 2|
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ferdr—3
A WX IR 3 AR e godlo 91 fenial & wey wghH e fhareeni & ufa
SITR&AT B o1 BT faaRor

JTIH WD | wwfE | v | e | e ART Bl
fearem &1 | Wi BRIHH Tl ufa ufa RGN
UBR T DG T | sfoe & ufa
forsmar
faem IR 100 97 100 08 100 92
Joo arS 45 55 45 50 87 80

g fa=meii (N) = 200
PIg WARR (y2) BT IRGBfId A = 18.32
=19 (df) = 5
P = 0.0025
SWYFd dIfTBI—3 & eTT9 § I8 S1d eidT 2 & fden uRad) der Jgodlo d€ & faenfa
H MEYH DI GG& DR del ATl & Ui SITRedhdl Bl AT blg TR (1) §R1 &I TS | 2
BT gReford A 18.32 UTK B3I © | dlfordl A Wa—=diel (df) = 5 Td Friedl WX 0.01 UR 15.09

T | BE TR (¢2) BT YRGBT A ATferadT AF & 31f¥d 2| 1T 0 IREGST SRAIGd &1 STl
2 3R FE o 9ahal © & faen IR qur godo 91 @ el | Isiw @1 ggg A ar
fhardpam & Ui IFTeaEdT § ARiE R B U URUMl & MR WR I spy Marar i
|1 2 & en IR & Aeafie R @ fJenfiar | Jodio 918 @ Arafie faenfiar &1 amen
RTeyE Tl fhardhedl @ Uit Sedar JfYd © |

3. i gRebedT —
ARG WR ) Jodo s o Hodlorwogo Fenfdal & w=a wgyH <1 g I
fpaTdedl 3 Ufy SITRear § PIE G = & 21"
SWRIGd URGIAT BT UNIETT BTg R (x2) A gy v o e fJaxor & 12
aiferdr—4 H TR © |

arferpT—a
Areafie WR W godo 9IS T HodlogHoso fenRial @ wea IguH 9 gge e fharma &
gfer SIRTRaeT &Y T BT faavor

I W | e [ | 2w e | IEE ART Bl
e &1 ufa FTIHT | T ufa & i HIEEHIG]
YHR T IR@ | o= | gfoe™ & ufa
s
Jodl0 dre 45 55 45 50 87 80
F0F0THOZ0 50 55 55 50 87 85

g fa=meil (N) = 200
PTg WARR (y2) BT IRGBfId A = 0.87

IR (df) = 5
P = 0.971
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SUYe AlMADI—4 D LTI A I8 G 8l & [ [dem 9Ral a1 Jodlo drs & faemiar

# IIEUA BT GGG B dTed fhaTdmedl & U STl @ o &1 WARR (%) §RT @ T8 | 2
&1 YRSBIIT A 0.87 UTKT B3AT © | ATfCTT AIF WA (df) = 5 Td FRiHdl WR 0.05 ARG WX

W 11.07 8| B WARR (¢2) BT URGBTAT A ATfGTHT AF | HH 8 | 3T P IRGeIT Idd &
ST 2 3R ®Er S Wadl © fb Jgodlo drs dr Hodlogdoso & faenfdai # Iguw & ufa
STFTR& AT H TR A1id 3R T8l UrT 7 | U1 IRl & MR R Jg ey b1 ST bl
2 f& Jodo a1 T HAodlogwoso & ArAfMe R & fIenfal o Iguw ww=ll fhardhani &

Ui SITeddT § FH %\r|

4, g TR —
“Aregfe R R e R 9om Hodlovdogo fenfeia & wey wmiie IwRaar dae
TRl ® Ul SIFTRedr § P Arfe =R T8 &1
SWIGd IRGAAT BT WU Plg AR (x2) Oy g1 foar mar Saer faamor < & 18
afeldr—5 + U © |

aiferd—5
Areafie wWR ) faur aRd o Hodlovwogo faenfeial @ weg wmfore awRadr Geeh fharmena
P Ufd SITeear @) ToMET BT faavor

I fermery | snfenTa | foifia | i | it [wmifsTes | syw/ | weaT [gasan
®T UPR | 9SWT | #ewia | AewE | W | e | MigarRT

IERIKINGIS 100 96 100 99 92 94 87 85
Hod0TH0Z0 50 40 50 48 40 50 75 75

g fa=meil (N) = 200

PIg WARR (y2) BT aRSBfoId A9 = 217

=AM (df) = 7

P = 0.86

S diferp—5 & 3eFg" W e od sl & fb fdum 9rel den HAlodlovwoso @
foemert & faenfdal & #7e7 QMG IRAA & Ufd SIRTdT &) gl &Ts SRR (%) §RT &
TE | y? BT URGTIT AM 21.7 U g1 | RRIST TIferal A ad—=aier (df) 7 & 0.01 TR WX 18.48
g | BTS AR (¢°) BT IRGIIT A iferdr AF | e | 31 9 IR&EAT JRAdGd &1 ST
g 3R ®ET S ddhar ® o faer R don Wodiovdoso faenfeiai & weg AmiTeG FHRadT deel
fharapam & Ui IFTeEdT d ARiE R B | U URUMl & MR W IE spy arer o
Aol & b faar 9rdt @ areafie wR o foenfelal # Hodovsdodo & wreafis faenfial o et
ATATSTG FFRAAT Gaell foharded & Ui STieddr 31fed 2 |

5. UaH IR&IAT —
“AIfe wWR W e v der Podo 99 el & 7er wmfoe wREar |
fpaTdodl 3 Uy SITRedr § PIE Grife = & 21"
SUad URGSITT BT IRIET BIg WARR (%) fafr grr fovar wan foer faaer S & 18
arferdr—6 # TR © |
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Treafs wWR R e AR e goflo 91 el & wey wr e R |edt fharwenal &
gfdl SIeehdl &1 ITOET 6T faavor
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I faener |Sfenma | foiviia | onfdies | e |arfores | S/ | 8T | Sasran
P UPR | ASHT | 99T | 9T | WG | FEFCT | AIEART

ICEIRIRGI 94 96 100 99 92 94 98 95

Joul0 a1 70 50 60 72 78 80 45 84

gt fa=medt (N) = 200

BIE TERR (x°) BT URGAT d19 = 19.53

AT (df) = 7

P = 0.006

S dfAd—6 & egIT W I8 TG Bl © fob fdem Wl qer Alodlogwoso &
foemert & faenfal & 7e7 AMIie TRAA & T SIRTdT & ol (%) B8 WARR §RT &
TS| () BT IR&feIT #1953 U g1 | Roraet arferdr A9 w@a=aier (df) 7 & 001 WR W
1848 B | BIS WARR (x2) &I IR&ford A aiferdt A 9 &ifdd € | o1 I IREGIT SR &l
Sl 2 3R HBT S Fhal & & fGem vrdl dor Jodo da1s & faenfidl & qeg AMiioie R
el fharmemdi @& Ui SIFTeedT § 9efd R © | U IRVl & MR R I8 hy Hdhretr
SEHT & b e uR & Aeafie wR & el § godo 98 & Arafye il o1 sver
AT FFRAdr daell fohardaral & Ui STl S 2 |

6. TCH YRSl —
“Meafie WX W Jodlo 1€ er ¥Hodlogwoso @ fIEnRiEl @ wem wmEifvie wRREdrn
T frarmarat @ Uy SIFTeear ¥ Bi¥ wRie o= TE 21

ST URGEAT BT GRIETT Bly WARR (x2) Al gr1 fBar T e fJaxor = <1 18

arferaT # U 2|

afereT—7
ArRAfS WR 9R oo ST RIT odlogHog0 @ faenfial & #e wrifore avRear deE
frardpamal @ U SIFRedar &1 IO BT faaRor

I fenery | shferma | foif | o | e |amfore | s/ | st | geasran
@ UPR | WSWIT | ASWTT | HEWIT | ASHTT | AT | HISRT

EEIKINGIS 70 50 45 60 72 78 80 84

H0d0TH0Z0 50 40 50 48 40 50 75 75

gt faemedl (N) = 200
BIE TERR (x) BT aReferd A = 9.36
A (df) = 7
P=o027
Syda diferbi—7 & egyd W IE Wd sl © fb Fodlo 9 dem AlodlouHoZ0 B
foenfoit & weg AiTe FaRadT deel fhardmamdl & ufd STedar @ go &8 WARR (39)

ERT B TE | ° BT URSTIT A9 9.36 UTKT G & | Tlferd! AH WA=l (df) = 5 Td Arfdmdr W
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0.05 fH WR W 11.07 | B8 AR (%) BT IRGfod w49 aiferdr A9 F &H g | o1 T

IR&HSIT Fihd B STl € 3R PHeT off Febal 2 fb Joulo dre o Hiodlovwoso & faenfal 4

AR FERAdT Heell fharhardl & Ufd STiedhdr § Arefe 3R =81 urm 737 | uTd gfRumE &
IMER R Ig py Fdrell & Fhar & b Jodlo dIS T HWOGI0THOZ0 & ARAAd WR &
foenfeiat & amfSTe TaRadr ddell fharedal & Uit SeddT § FHHEdT © |

- ariwel &1 wiked favemer 1§ sifus &= & uvar A fsed ura fde 17 8-

e Wk W Ofem aRar den dodlovwogo faemert @ faenfil @ mem rgud Hded
frarmamdl @ Ui SIeddar # Aefd ok g1 Ui aRvHl @& MR WR I8 fshy farer <
TbdT & fb faam aRd & 9eaffie wr & el § Jodiovdoso & Areafie faenfeiar o
3eTT NTeuE ) hardhardl & Ufe Siieddr 3ifdd 2 |

e WR W faer yRAdY dom Aodlovdoso faeme & faenfoai @ wew reuw Heeh
el & Ui SITRddT d ARfd R ¢ | UTd URUMl & MR W I8 hy Hdrem S
Fohal © b fqer IRl & Jeafie W o Qenfdl § godo 9 & Arafde fqenfdar &1 amen
MUY AR fhaTderdl & Uiy STieddr 31fie 2 |

Areafie WR W Jodlodie e ¥ModlovHoso fdemdal W rguH weel fhardani & ufd
SRRl H Bl A1efd R el g | i uRumdl & MR R I8 sy fHaren STiedr &
5 Jodlo dIe Torm Hiodlouwogo & AreAfed wWR & el &1 gy FH=ll fhardaml &

Ufd STRRedhdl § T © |

e ¥R & faar IR g Wodlovdoso faeneaal & faenfea & wmifore awRadr &
g3¢ B dlel fshaTheral & Ui STedhdl ¥ H1fd 3R © | U< URUHl & AER R I8
frpy e o Ahar g fb faer IRt @& eufie wR @ Qe § fodlovwodo &
areafie faenfeial o smem |ArficTe FHRadr dee) hareardl & Ui STReddr 31fdd 2 |

Areafie WR @ fder IR 9o goulo drs faemeri & faenfeii & #eg arifore SRedT &l
g A arel fharderd & Ui SeTeedr # Afd iR 7| U IRl & MR W IE
spy MebTer S |ehar © & fden 4Rl & Arafie wR & fdenfei |4 godo 9 & AraAS
fenfoiRi @1 e Amifore wREar ddeft st @ ufd SIFTeddT 1 7 |

mwﬁaswa%q\oﬁoaﬁéam@o@owos‘oaﬁéﬁmﬁ%ﬁw@ﬁ%wwﬁw
FRAAT DI Fg¢ e dlel fhardwari & Uiy Sieddr 4 cms Arefeh AR AE T | 3FA
Jodlo a1 T HI0HI0TH0S0 & AAfHd WR & [Jenfdal & Arford qaRaar dee fraTepet
& gid SIRedhdl H HAMAT © |

|

>

IJTed, dI0THO, 20200 WH fddd & AMINIG IFRAdl IR Ireyd gl fa9r,
International Journal of Scientific & Innovative Research Studies ISSN: 2347-7660 (Print) |
ISSN : 2454-1818 (Online), pp. 22-25.

> 8, @0, 2012 RSRIRE AR A6 3 Riefl, Mid< gbred, ahHR—dR] |

> UToS, R0, 2008: UM HRA & e A4l, SRET YK/, SATBES |

> "Indian Education Commission (1964-66)". PB Works. 2015. Retrieved 20 June 2015.
37 Wt @

> https://testbook.com


http://mohitpuri.pbworks.com/w/page/11465802/Indian%20Education%20Commission%201964-66
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gerq NS Terr IR e N & e o RSN & Ged |
I

e Rreifear

o TY— qIeT A T GG W RRT g1 e dier w5 Qe gsent fidt & [Erf & 7
femRfar @t 37 fRenfll @ vy F gRwiRa = Tar & o ve Ul giRaie goyE @ S &
forat silqaiiR® R aw @ig qd qga 781 &/ ureray 7o digh @ faerlf av & armarer 4
AT gl &1 sE% ST UeTE S @er BT WHT WA & T &/ 5 T HEl § FIT Hwa &
ar ST 1391 B H @ ¥EaT 8/ fAenag ¥ g et @ fRenffar @ s @ g 7 siffE
TEIIS] T G B Ggar 8/ 37 TGS 4 qgG - YIgamT Bl QT Y] JERIT el
Rl @ wrer TarFiorT &Yl TETIodl & W WA YT/ Fegd T 97 T fidt @ v
7 fidt & fAenell & wariorT @ way 4 1391 TIr 8 forasr gey 9Req ger idh @ v
w7 Nidt & Remll & wames, arfors va IRE THkITT & Jol o s eI e &
SEFFT 8 100 Al & =red & ®y d FIfaa a1 I 99 Y @ &Y 4 g 1w @
w7 digh @ fREnfar &1 wamers, wrifors va dEe warEioT Y germ fidh & [REmerar @t
gorr d [+ glar &/

gy I figh & faEmefl v g didt & RErEf, warEorT )

Uy Uil & faemeff & smerm s faemeft & ® e ara—fuar ar sifavmas ar
fReR & a1 Ui WR @1 Thell R g9 T8 o) U’ 2| 99 B qrefd e Y89 SRar © al
Ig VAT B el 709 IRAR HT ISl W BT & | S99 BIs AT PY 91 Ael © b 398 A
iftrpeR “dferd Rremeft Rig—amiie goqfi & o € |

R yee G &1 fqemedt a8 faemft gar & Srae wra-far ar ifas 3 &9 9 &F
g1l TR B e ugor & 8 gfe ) faenefl & ws—agq 3 & gerfdarc a1 fvafaemy
H Ugrs B © oAfhd Aar—fudr a1 ifdras 3 U 81 fhar § dr Y a8 faemed wem Oy @
faemeft & | S

AT db B dls N WRenl RUE o NS & Aenfai & an o a9 987 wxal|
THOUF0RMROSI0 &1 RUIE o 3 Yo &I died 8¢ U Rurd a1l & R garm m & & wRa
H 24.3 YfAerd goy AT 33 UId ARy FReR €1 2011 B SITUFT & AJAR 9Rd § YRART B!
AT 249,501,663 & | YRA @I el o+ & 2.33 NI © | 39 3ifdhsl & R W T Higaral
3IFAH, 4R H 121 fafora yom i) & faemeff €1 I e © 6 uom 0 & el & forg
e & aRems! B FHSHT iR RN R < & Ao & forw Fgwayof 2 |

IR § ITT e | e o A gl b fAeneff usell 9t @ faemeft € g4
et @1 ¢ el & wu # o fear o € S Ue O uiRaiRe gy 9§ o
el sftoeRe e G P18 qd Ugd el © | 39 qga Pl e ey o Rurd § Fefof ot
TGde 2006 §RT AMRIAT UKl & O/ 9H ®8l AT &, U Al &I ARRD Teierdr & Reaed
Rt yotell & URSI B ST JAMeId: oAl 8 [T 64 UfR el FReR © iR BHEl &
T gl ufaerd usell Widl & fRremef

*oirer w13, et faumT, do wRor Rig fAvafdemery, ks, MobNo.: 9870630083 E.Mail: shishodiakanchan5@gmail.com,

10



GYAN BHAV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL. - 13 February, 2024 ISSUE- 18

9 &7 H IgHUE & foy BRI & drac[s 9 8 3eadd 5y W 2 | fUsel sragHl |
gar detar & fb et werfas &5 8, 79d ugell Uil iR wfae O & faenfl & da srgamar
AT S el 2 |

1 g & AT & U fHE o TR R PE shiuenRe Riem 78 gkl 8, S ;R W &
I Qe UlhAT & T 2RI & WU H (U gedl BT FHAT BRI I S5 JHAH H Blg adl
2| 9Id: gai BT g VAT T8 © ol R & 99 WRI R el Bls ardl & G99 981 H&]
g

ST 9oE G & faemdf =R & emen & wfid 8 €1 399 S8 UgTs 3R Wold &l
Y AT BT SIal 8 | Oid d Hemsll § Ude $HRd & Al SHBT QAT & H @Rd I8dl 7 | [Jene™
H g UGl & faenfial & o/ &1 o | 3Mfde TR BT HHAT BRAT ISl © | 59 AARISY
H A U ©— UIGIHH B T BRI, YEhRI H1, RIeTdhl & A1 GRS BRI, TSNSl & A1

THTITSTT OXAT |

MY § YR TR BT - oHgd d I fafr doeite @l @ e geR
gfRfa far T 2

o W I & e vem 0 & faendt v faemeft g € 1 3y uRaR & & ugel IR fRem
YT R & S | faemery S 2

o IR YoM N & faamii— I} vom N1 & faenfeial & smery v faenfeiai & @ e aa—fodr
a1 FfTae Rifera o a1 S Afere g | e € |

o HARIGH— TG I8 Ufhar & s arae wd &1 aRRIfR & sy gledr ¢ |
SeYI— AN eI B Sged H yarR AT fhg Tw §

o UoH UKl TAT IR YA Ul & A=Al & HaTcAd ARG &I TS AETAT DA |
o U UGl TAT IR YA Ul & A=Al & I FHIAIST & JelIcAd eI HRAT |

o UH UGl qAT IR YA Ul & faenfeal & fdrs FHRIST &1 Jolicid g BT |
o UM UGl & fIenfal o1 wHam qer Aol &l eud AT |

IRGAAI— IIIE eI D forv RSN &1 fAaior 1 yR forar T &
o TYH W dor IR yoH Wi & Aenfial & Fdiree aHraSH § bl N T8l B |

o UH YIS dor IR v NI & faenfial & amiore warie § $is 3R 38 2 |
o UH GG do IR yom NI & faenfial & difere wamras ¥ dis 3N T8 2 |

AU A H WS TR b G YIS Tor IR Yo Uil & Hedde Wk & fJenial @

9N BT SITEEI] B WY H Nl AT ¢ |

et Td ey fAf—Rga oy § =ee &1 9u Sty Ay grr fear | =reet @1 e
RS TUS & ARG WR @ el W fear war e oy 9 14—18 99 o7 | WYy & =Tew
@ wU H 50 v Ui & faemed (25 dTa® ©d 25 d1ferdid) dem 50 R U W & fawmedl (25

Il UG 25 dIferary) g T |

MY R o = w9 9 7 9 A e © 1 URd 9 H R (e, ST,
AHINTG) @ R B ARG Saed] & ARIH § S BT YA f6ar 71 € T gAY AT |
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T Al BT JecAd e fhar T § e MR R geE didl dor IR e Uil &

faenfeial & FHrRISE ® IR BT SIEAT © |

oy Y & wu d JuiArHe daerr (Y o1 ugaa fear T den sifesl @ fdveryor
AIRADT ThIh - (S.SF1) BT WA fhar = g | 3ifesi @ Adhead & oy o IUBRT
P W9 H AHRINE $vdw< &I STANT fhar 11 & |

sifrel &1 favemor vd i (Fdem)—uefa siest & 3R W 3R @ifeadh
ceheilehl T 3UANT Hleh TARATOT fohar 91T § 3R 8 Ae=egaR yeqd fohar o &

UH YRPUAT— Yo W T IR gUH Ui & faenfeial & WoieHe FHraei § Bls 3R Ao
=

ATfeTPdT F0—1

o Gt a1 IR ve Uit & el & HameTe gfe @ weaEEl @ Ae S) o ARiedTr &
faraor

E| Lk e | wemE | aFe  |[AemEE o wemmm et | 't | arfedrn
H0 (N) (M) faem | wrie e | wrie Fe @ BT ®R
(S.D.) (SEM) | 3R (SED)

1. |veH digl & 50 57.7 18.05 255

faremeft

352 345| 001

2. [IR veom Ol & 50 69.9 17.23 243

faremet

S BT AUET HE — 345

HLAM 1 A1edd JfS BT R — 3.52

AT T 39 (df) — 98

(t") drfetdT &1 AM— 0.05 ATfHR WR— 1.98 TG 0.01 ARIHAT WWR— 2.63

IATYF— ST AT 1 & FTIT 9 &1 ol © b 9d Uigl & fqenfefal & damers &3 &
YTl BT HEOHE 57.7 AT AMS fdaa 18.05 & IR IR YoH Uidl & el & dameis 8 @
YTSiichl T HEIH 69.9 TAT AP fddeld 17.23 § | QI FHEI & HeF IVMAD ET' BT A 345 ¢ |
df=98 TR dTferdl AM ARGl WR 0.05 TR 1.98 TAT 0.01 WR W dIIdT A9 2,63 B 1 S @I
TUMIAS BT A ARIGAT & Ml WRI WR ¥ 8 3fd: YL URGHAT a1 WRI TR IJAKhd B
ST 21 9od NS & faemedt qon iR gom fid & faenfefal & Gameags garae & diefe ok 2 |
Id: Pel o Adhdl & & yed gl & el & ddmare aHe IR UM digl & faenfear @
i 7 7 2 |

e uReeuT— o NI den IR Yo NI & faenfoial & amifSe  garao § &Ig iR A8l
=

12



GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL. - 13 February, 2024 ISSUE- 18
arferar Ho—2

"oy Wi 2 IR e Wi & ey & amie 89 & TuHH © T2y IR @) Ariedr B
fa=or

P TE e | 7eEE | AMe | A | weEmEE e |t | arfean
Ho (N) (M) e | 9 ani [wrfe Jfe @ BT W
(5.D) [FR (sEmM)| =R (SED)

1. |veM UGl &

freeft 50 61.7 18.11 3.62

4.775 3.09 0.01

2. [R vem O @

Rreeft 50 76.5 16.56 3.11

E BT AU AT — 3.09

LA 1 A1 JfS B AR — 4.775

AT DT 319 (df) — 98

(t") ATfeldT BT ATF— 0.05 ATRIER WR— 2.1 TG 0.01 ARIHAT WR— 2.68

JFRIT— STad dq1feldT 2 & eddd | A1d el 2 & oM U & faenfal & |mifie aare
D UTKD] BT AIHE 61.7 TAT A9G fAaa= 18.11 B 3R IR wed Uil @ faenfiai & wmiiie
RIS & UTKidh] & HeIAE 76,5 TAT AFd [ddel- 16.56 o | QI WHgl ® #ed TUMHASB T
BT A 3.09 8| df=98 WR dlfetdl A ARIGAT WX 0.05 TR 2.1 AT 0.01 WR WX dlfeid! AT 2.68
g @ E BT TUEHAS HT AN ARG & SHl W) WR AfAE 31T I RGBT M1 Wl
TR SRAIGT B S © | UUH UG a7 IR Yo Uigl & el & wmifoie |aeeH | e
IR B 3 HET O Ihal & b IR YoF Ul & faenfeial &1 amifSe Faraee yeom diel &
faenfal @1 gerr # a1 2|

TR IRSBeT— Yo AIET 1 IR e Wl & el & <ifere e # @8 R T8 2 |
afereT Ho—3

"o i) o IR e G @ ey & dfdre &7 @ TuwEl © W2y IR Y Aefedr &
fa=or

P kS ey | AEE | AMe | 9emEE | AemEE et |t | i
Ho (N) (M) faem | @ anie [afe e @ BT ®R
(5.D) [FR (SEM)| =R (SED)
1. |vem Uil &
Frenef] 50 72.8 2140 3.68

5.84 2.98 0.01

2 ﬁ; A Al > 50 68.3 18.68 3.15

S BT TG HIE — 2.98
AR &1 A1ed JfC H AR — 5.84
AT DT 379 (df) — 98
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(t) TTfeTT &1 AF— 0.05 ATRIHR WR— 2.1 Td 0.01 AfHAT WR— 2.68

JIfTe— IuYad ATt 3 & 3eFIT § o1a =11 & &6 UM gl & faenfial & Aferes T9aee &
UTTih] T FETH 72.8 TAT A fauel= 2140 8 3R iR YoM 1 & faenfeial © fdre wwrio
@ UKD BT HLA 68.3 TAT A [dac 18.68 © | QI el & Hed UMIHD S BT A9 2.98
2| df=98 TR TIfeTdl A Afddl WR 0.05 TR 2.1 TAT 0.01 WX TR dlfefdT A9 2.68 &1 3 <r

BT IUFEHS B A Ffhdl B QT Rl UR D 2| A Y- IRGO TF1 wRI UR IAha
ARSI

MY FApI—SRIad faeinor 3R g} &) I & IR R fA=fafaa fAspd ura fee v &

o Y &I YIH URGBUAT &b WRIETOT I S1d 8IdT & fb U2 Gidl dom IR uoM Uil & et &
HTHD FATRITST H Arefd 3ax 2 |

o Y &I fgda uRPBcuAT & Uletor I S BlaT © b g™ Wit gom ik yom Widl & faenfeiai &
ARG TS § Arefd 3N 2 |

o Y Bl AR URGEAT & YRIET0T I I BT 2 6 U Wl dm IR v digl & faeneiar &
Qe TR § Aefe 3R T

GERIUE RGO

1. 9RA BT STV 2011
2. T Teiol 3t YG®HeA 2006, RIET HATCR, 9RA ARBR
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NEP 2020 ANDINCLUSION: AWARENESS LEVELS OF SPECIAL EDUCATORS TOWARDS

BUILDING A CONSTRUCTIVE EDUCATIONAL ENVIRONMENT FOR CHILDREN WITH
SPECIAL NEEDS

*Sunil Kumar
**Prof.Anita Priyadarshini

ABSTRACT

National Education Policy 2020 (NEP 2020) aims at building an educational system that will bring
about an an equitable, inclusive, and plural society. The Policyendorses the recommendations of
the provisions of the RPwD Act 2016 and calls for inclusion with full participation of children with
special needs. The key role for the implementation of thesepolicy provisions is played by Special
Educators and hence the aim of the present study is to find the awareness level of Special Educators
towards this vision of NEP-2020.

The research adopted a descriptive survey methodology. The sample for the study included217
special educators who were working at schools/institutions in Delhi/NCR. A purposive sample
method was employed. The researchers developed a five-point Likert scale to collect data for this
study.

The results of the study revealed that thereis a need of greater awareness amongst the special
educators about the provisions of NEP 2020and the schemes available for children with special
needs. The results of the study suggest that there is awareness for the need for morecapacity
building and training programmes for all stakeholders, including parents,about NEP 2020 and its
provisions for CWSN. There is also recognition of the challenges such as lack of appropriate
technology, assistive devices for children with disabilities. The need for special teachers to be trained
in dealing with more than one disability and the need for a better teacher-student ratio is also
recommended. The awareness for including sports and recreational activities for building a
constructive educational environment is also recognized.

Key words: -capacity building, children with disability, children with special needs, National
Education Policy 2020, RPwD Act 2016, special educators, training

INTRODUCTION :

The National Education Policy 2020aims at providing equitable and inclusive educationfrom early childhood to
higher education for all including Children with Special Needs(CWSN). The Policy states that children
withspecial needs should get the same opportunities of obtaining quality education like any other child (NEP,
Clause 6.2.5). The NEP 2020 emphasises on equal participation of children with disabilities in all aspects of
educational level (Kumar & Singh, 2022). This requires a dedicated push towards providing equal and
universal access for all children with special needs andwell-designed curriculum and teaching learning
methodology. The Rights of Persons with Disabilities Act, 2016 (RPwD)focuses on non-discrimination, equal
participation and inclusivity of children with disabilities in the society (Narayan & John, 2017). The NEP 2020
resonates the provisions of the RPwDAct 2016 (NEP, Clause 6.10). In order to bring about a change in the
institutional environment and enable CWSN to avail benefits of the policy, it is necessary that special education
teachers should be aware about the relevant provisions of NEP 2020 so that the policy can be implemented
effectively.

*Research Scholar, &STRIDE, IGNOU, New Delhi, Mob.No.+91+9013802870E.Mail- skeducator@gmail.com
**Professor, STRIDE, IGNOU, New Delhi, Mob.N0.919810275204, E.Mail- anitapriyadarshini@ignou.ac.in
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REVIEW OF LITERATURE :

Khan and Sahoo (2020) suggested thatinstitutions should aim to appoint special educators in all
schools in order to cater to the specific needs of the children and to ensure teaching is inclusive.There
are many reasons that are related to medical conditions and associated disability due to which children
with disabilities are unable to participate in school on a regular basis. Cortiella et.al (2018) found in
their research study that chronic health issues, side effect of medications, inadequate special education
services were some factors that could create higher rate of absenteeism in schools amongst children
with special needs.According to Demirci (2019), there is a need to develop a scope of participation of
children with special needs in physical and sports activities throughout their lives. The involvement of
children with special needs in sports and physical activity programmes promotes not only physical
development but encourages emotional and social well-being.In a study conducted on awareness level
of academic counsellors towards opportunities available for learners with disabilities in open and
distance learning, Kumar & Priyadarshini (2020) showed that professionals who are engaged in
teaching children with disabilities need regular orientation and training programmes to empower them
to teach in a more effective way. Further school campus should restructure their infrastructure to suit
the needs of learners with disabilities. The role of special educators is very central to the teaching-
learning as well as to ensure that the polis provisions are implemented on the ground.

RESEARCH OBJECTIVES :

The present study was carried out with the objective of finding out the awareness levels of special
educators with respect to thepolicy directions and the provisions as given of the NEP 2020 for
children with special needs.Since special educators are professionalswhonot only teach children with
special needs in the schoolsbutalso guide their parents, therefore a survey about their awareness
levelsaboutNational Education Policy 2020 and its implementation was considered an important area
for study.

RESEARCH METHODOLOGY :

This study was descriptive in nature and adopted survey method. The sample for this study comprised
special educators who were teaching children with special needs in schools and institutions across
Delhi and the National Capital Region (NCR). Purposive sampling method was employed. Based on
the completed responses received from special educators, the sample size for this study was 217.

The data was collected by using an online semi-structured questionnaire developed using Google
Forms. There were two sections in the questionnaire (i) informants demographic details (ii) questions
related to implementation of the provisions given in the National Education Policy (NEP) 2020
forchildren with special needs. This survey consists of 21 response statements based on a five point
Likert scale where the scale points were Strongly Disagree (SD), Disagree (D), Neutral (N), Agree (A)
and Strongly Agree(SA).

The reliability of the tool was computed using Cronbach Alpha value, which was found to be 0.76.
The consent was taken from the participants and all ethical consideration was followed during the
conduct of the study.

DATA ANALYSIS :

Data analysis was carried out with the help of statistical techniques. Table 1 show the mean score and standard
deviation of response statements related to different provisions of the policy.
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TABLE- 1

Mean and Standard Deviation of Response Statements

S.No. Items N Mean Std.
Deviation

1 There is lack of awareness among parents about provisions for the 217 4.15 701
benefit of their children with disabilities under Rights of Persons with
Disability Act (RPwD) -2016 and National Education Policy(NEP) -
2020

2 There is a need to improve infrastructure for sports and recreational 217 4.38 .788
activities in schools

3 There is frequent absenteeism of children due to their limitation which 217 3.82 .857
is an obstacle to achieve the goal of NEP and RPWD Act.

4 There is a major concern of lack of assistive devices in schools to deal 217 4.15 167
with children with deaf blindness

5 There is no appropriate training to special educators to deal 217 1.133
withchildren having other disabilities in which these educators do not
have expertise 3.43

6 Providing transportation facility for children with severe disability is 217 3.89 .905
necessary for getting education

7 Process of getting medical certificate from competent authority is very | 217 2.52 1.159
easy

8 There should not be fixed criteria for admission in neighborhood 217 3.77 .952
school because every school does not have appropriate facilities for
children with disabilities

9 There is similarity in existing physical environment in private school 217 2.87 1.165
and government school for children with disability

10 There is a significant difference in quality education in home-based 217 3.98 .693
education and education provided in schools

11 There is lack of specialized team of doctors for assessment of all 217 3.83 934
various disabilities under RPWD Act

12 Parents have availability of appropriate technology or devices at home 217 2.84 1.216
to deal with activities of daily living for their children with disabilities

13 There is shortage of trained special educators to deal with children 217 3.99 .957
with disabilities in school

14 There should be orientation programmes for general teachers to 217 4.30 794
provide awareness about schemes and polices of RPwD and NEP-2020
for children with disabilities

15 There should be orientation programmes for special educators to 217 4.33 773
provide about awareness of schemes and polices of RPwD and NEP-
2020 for children with disabilities

16 Duties and responsibilities which are not foreducational 217 3.89 .833
purposescreate hurdles for imparting education to children with
disability
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17 Teacher-pupil ratio is appropriate in schools to interact and meet the 217 3.29 1.144
needs of an individual child with disability

18 Coordination and support from general teachers and other staff | 217 3.54 .955
members is not up to level

19 Similar salary and other allowances of special educators of government | 217 3.95 .943
employees and working in private sectors can enhance motivation to
work to achieve the targets of RPwD-2016 and NEP- 2020

20 NCTE teaching courses should include special education courses as 217 4.21 741
conducted by Rehabilitation Council of India

21 There should be orientation programmes for parents of children with 217 4.43 .700
disabilities to provide awareness of schemes and polices of RPwD and
NEP-2020 for children with disabilities

RESULTS AND DISCUSSIONS :

The aim of the study was to find out the awareness level of special educators towards NEP-2020 directions and
provisions for children with special needs.The results revealed the following:

(i) Demographic information of special educators (informants)

The data analysis results showed thegender profile of the informants iespecial educators wherein out of 217
participants, there were 143 females and 74 male. There were no participants in transgender category in this
sample. The percentage value is given below:

..Figl: Gender Profile of Special Educators (in %)

Fig 1 shows the percentage of the participation with regard to gender include female and male.

H Female

H Male

Fig 2: Employment profile of informants (in %)

Contractual
18%
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Fig 2shows the percentage of the participation with regard to nature of employment includingregular and
contractual work. The data showed that out of 217 participants, 178 were holding a regular appointment
whereas 39 participants had a contractual job.

(if) Statements related to Implementation of National Education Policy (NEP) 2020 Provisions for
Children with Special Needs

In this study, an attempt was made to find out the awareness levels of special teachers towards NEP-
2020 provisions for children with special needs/children with disabilities.The questionnaire had 21 items which
were related to issues, challenges, provisions and implementation of NEP 2020for children with special needs.
It also included statement pertaining to awareness levels on school infrastructure, assistive devices, need of
training of special educators and parents, absenteeism of children with disabilities that were related to
implementation of NEP 2020.

TABLE- 2

Special educators’ responses with respect to their awareness levels towards NEP-2020 implementation
for Children with Special Needs

F=Frequency, P=Percentage

S.N Items Strongly Agree Neutral Disagree Strongly
0 Agree Disagree
F |P F P |F P |F [P |[F P

1. There is lack of awareness among parents 61 280 135 62 15 7 4 2 2 1

about provisions for the benefit of their
children with disabilities under Rights of
Persons with Disability Act (RPwD) -2016
and National Education Policy(NEP) -2020

2. There is a need to improve infrastructure | 108 | 495 9 44 5 23 |6 28 3 L4
for sports and recreational activities in
schools

3. There is frequent absenteeism of children | 36 17 130 593 | 3 1“7l 7 4 2

due to their limitation is an obstacle to
achieve the goal of NEP and RPwD Act.

4, There is a major concern of lack of | 72 33.0 17 538 |19 87 |8 4 1 5
assistive devices in school to deal with
children with deaf blindness

5. There is no appropriate training to special | 3* 158 89 4 40 183 | 4 189 |13 6.0
educators to deal children having other
disabilities in which they donot have
expertise

6. Providing transportation  facility  for | 50 229 116 532 | 29 138 | 19 8.7 3 14
children with severe disability is a cause to
get education

7. Process of getting medical certificate from | 13 6.0 40 183 | 32 S 431 |38 ;7-
competent authority is very easy
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8.

There should not be fixed criteria for
admission in neighborhood school because
every school does not have appropriate
facilities for Children with Disabilities

43

113

34

23

10.6

4

There is similarity in existing physical
environment in  private school and
government school for children with
disability

16

7.4

64

29.4

33

15.1

83

38.1

21

10

10.

There is a significance difference in quality
education in home-based education and
education provided in schools

38

144

27

2.8

11.

There is lack of specialized team of doctors
for assessment of all various disabilities
under RPWD Act

49

22.3

107

49.1

36

17

23

10.6

12.

Parents have availability of appropriate
technology or devices at home to deal with
activities of daily living for their children
with disabilities

22

56

29

87

23

13.

There is shortage of trained special
educators to deal with children with
disabilities in school

67

108

49.5

18

8.3

21

10

1.4

14.

There should be orientation programs for
general  teachers provide awareness
schemes and polices of RPwD and NEP-
2020 for children with disabilities

95

44

100

46.1

12

55

2.3

1.4

15.

There should be orientation programs for
special educators to provide awareness of
schemes and polices of RPwD and NEP-
2020 for children with disabilities

98

104

48.1

3.2

2.3

1.4

16.

Duties and responsibilities which are not
educational purposes time to time are
creating hurdles to impart education to
children with disability

41

132

24

18

8.3

17.

Teacher-pupil ratio is appropriate in
schools to interact and work to satisfy the
need of an individual child with disability

27

88

40.7

37

52

13

6.0

18.

Coordination and support from general
teachers and other staff members is not up
to level

31

93

42.7

58

32

1.4

19.

Similar salary and other allowances of
special  educators of  Government
employees and working in private sectors
can enhance motivation to work to achieve
the target of RPwD-2016 and NEP- 2020

60

271.5

110

50.5

29

13.8

11

5.0

3.2

20.

NCTE teaching courses should include
special education courses as running by

75

34.4

120

55.0

14

6.4

2.3

14
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Rehabilitation Council of India

21. | There should be orientation programmes | 111 | 51 93 427 |9 43 |2 : 2 1
for parents of children with disability to
provide awareness of schemes and polices
of RPwD and NEP-2020 for children with
disabilities

FINDINGS AND DISCUSSIONS :

The findings based upon the responses of special educators highlighted various important issues. The data
revealed that 90% of the participants felt that there is lack of awareness among parents about provisions for the
benefit of their children with disabilities under Rights of Persons with Disability Act (RPwD)2016 and National
Education Policy(NEP)2020 while 7% of the participants were neutral in their responses.

In this study, it was reported that 89% of the respondents agreed that there was a need to improve infrastructure
for sports and recreational activities in schools for the children with special needs. This is in keeping with the
views expressed by the Task Force on Global Partnership on Children with Disabilities which saw sports and
recreational activities as being important for the physical and mental development of the children with special
needs(GPcwd, 2015). These results are also supported by the findings of Jing Qi et al(2017) who studied the
perceptions of physical education (PE) teachers on the issue of inclusion of students with disabilities and found
that the teachers recognized the benefits of inclusion in PE programmes.

Another challenging issue for achieving the goals of NEP and RPwD Act was that of absenteeism of children
due to their disabilities. It is reported that 76% of the special educators agreed that regular absenteeism of
children with special needs was an obstacle in achieving the goals of NEP and RPwD Act. 14% of the
participants were neutral in their responses. The study by Taheri et al (2016) reported that children and
adolescents with ID and ASD participated in significantly lesser activities than their developing peers and had
poorer quality of friendships.

It is seen that children with different disability require adaptive assistive devices in order to get proper
information and for pursuing daily living skills. 86 % of the participants were aware that there is a major
concern of lack of assistive devices in school to deal with children with deaf blindness. In a study by Kumar
&Priyadarshini, (2021), it was seen that technology can be extensively used as assistive and adaptive support
for persons with disability.

Another issue was that of dealing with the different disabilities by onespecial teacher. In the present system, a
special educator acquires expertise in his/her area of disability but hence may not be able to deal with children
having another disability. For example, a special educator who has specialization in intellectual disability may
not have expertise in Braille which isan essentiallearning technology for children with visual impairment as the
teacher may not have received training of cross disability. 56% of the participants agreed that there is no
appropriate training given to special educators to deal withchildren having disabilities other than the one in
which the special educator had expertise. 18 % of the participants were neutral in their responses.

The awareness related to the challenge of movement from home to school was also examined. Children with
severe and profound disability are not able move independently so they need transportation facility with
assistance to go to school and every parent of children with special needs cannot afford time and the
transportation facility their own for their children. It was agreed that transportation facility for children with
severe disability was a major concern and more that 75% of participants found this to be acause and a barrier
for such children in accessing education.
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It was reported that 61% participants disagreed that process of getting medical certificate from competent
authority was very easy whereas only 24% were agreed that process of getting medical certificate from
competent authority was easy and 15% were neutral in their responses.

As regards easy accessibility of education for CWSN, it is observed that every school in neighborhood area did
not have all facilities to meetthe special needs of the child. This study found that 71% of the participants agreed
that there should not be fixed criteria for admission in neighborhood school because every school does not have
appropriate facilities for children with disabilities.

The comparison between different types of schools was also studied. 48% participants disagreed that there is
similarity in existing physical environment in private school and government school for children with disability
whereas 37% agreed that existing physical environment in both systems are similar and 15% of the participants
were neutral in their responses.

Children with severe and profound disability require their training at home-based environment due to mobility
or cognitive limitation. It was reported that 84% of the participants agreed that there is a significance difference
in quality education in home-based education and education provided in schools.

There are 21 disabilities under RPwD Act for which a single doctor specialist or rehabilitation professional may
not have expertise to assess all the 21 disabilities. It is reported that 71% participants agreed that there was lack
ofaspecialized team of doctors for assessment of various disabilities under RPwD Act.

It was also revealed that in order to deal with special needs of the children, parents did not have the appropriate
training of use of technology or device. Engagement in other daily routine work and affordability of costly
devices were other issues. 50% of the participants disagreed that parents had availability of appropriate
technology or devices at home to deal with activities of daily living for their children with disabilities whereas
35% participants agreed that parents of children with special needs had appropriate technology or device at their
home.

It was felt that in order to teach children with special needs there was a requirement of trained rehabilitation
professionals who were registered with Rehabilitation Council of India. It was reported that 80% of the
participants agreed that there was shortage of trained special educators to deal with children with disabilities in
school.

The awareness about capacity building of special teaches as well as generalteachers was examined. In formal
schools, children with special needs receive educationboth from special educators and general teachers who
teach different subjects. There was a need to organize orientation programs for general teachers so as to create
greater awareness about schemes and polices of RPwD and NEP-2020 in respect of education of children with
disabilities. It was reported that 90% participants agreed for this need to provide orientation programs for
general teachers.It wasalso seen that 93% of participants agreed that there should be capacity building
programmes for special educators to provide awareness of schemes and polices of RPwD and NEP-2020 for
children with disabilities. It was reported that 89% participants agreed that the teaching courses of National
Council for Teacher Education (NCTE) courses should include special education courses run by Rehabilitation
Council of India (RCI). This would be in keeping with the need for appropriate planning to fulfill the gaps in
training of rehab professionals (UNESCO, 2019).

In order to inculcate values and education, the participants felt that parents play important role for their children
with special needs. It was reported by 93% participants that there should be orientation programs for parents of
children with disability to provide awareness of schemes and polices of RPwD and NEP-2020 for children with
disabilities. The need for training of all stakeholders is reflected in the study by Crispel&Kasperki (2021)
which recommended that it was not only special-education teachers who should receive training but in fact all
teacher-education programmes should have courses that helped them to facilitate inclusive education.
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As regards that teacher-pupil ratio, it was reported that 53% agreed that the ratio was appropriate in schools and
allowed the teacher to interact and work satisfactorily towards the needs of an individual child with disability
whereas 30% participants disagreed that the ratio of teacher-pupil is appropriate in school and 17% participants
were neutral in their responses. The study by Koc& Celik(2015) showed that number of there was a moderate
negative correlation between the student teacher ratio and achievement of students ie higher number of
students per teacher led to low achievement. Hence in the case of learners with disability this teacher-student
ratio has to be such that the CWSN are given more time and attention by the teacher.

It was noted that 57% participants agreed that special educators did not get appropriate support and
coordination from general teachers and other staff members whereas 16% participants opined that they had
good coordination and support from general teachers and other staff members.79% participants agreed that
duties and responsibilities which were not of educational purpose were given to the teachers and this took up
time and created hurdles in imparting education to children with disability.

It was reported by 78% of the participants that similar salary and other allowances of special educators who
were working in government schools and those working in private sectors could enhance motivation to work to
achieve the target of RPwD-2016 and NEP- 2020. However 8% participants disagreed that similar salary and
other allowances of special educators of government employees and working in private sectors could enhance
motivation to work.

Educational implications of the study: recommendations and conclusions

This study gave an insight into many aspects related to the awareness levels of special educators that have a
bearing upon the implementation of NEP 2020 and RPwD Act 2016. A major finding was that special
educators in educational institutions felt that there was a lack of awareness amongst parents about provisions
that gavebenefits totheir children with disabilities under Rights of Persons with Disability Act (RPwD) 2016
and National Education Policy(NEP)2020. Parents play a vital role in terms of providing education to their
children with special needs and advocacy for them to avail all the rights, therefore it is vital that parents be
oriented and made aware of the provisions under RPwD Act and NEP 2020.

Anaby et al (2013) conducted a scoping review on the effect of the environment on participation of children and
youth with disabilities, which showedthat children’s participation was influenced by environment.. Based on
the findings of the present study, it is recommended that infrastructure for sports and recreational activities in
schools for the children with special needs should be improved so that a constructive educational environment
can be built to take forward the provisions of NEP 2020.

It was reported there is lack of assistive devices in schools to deal with children with deaf blindness. It is
therefore recommended that training of parents for use of assistive technology for their children with special
needs at home should be on priority basis.

In the study many of the respondents revealed that regular absenteeism of children with special needs from the
school is an obstacle to achieve the goal of NEP 2020 and RPwDAct 2016. On the issue of specialization of
special educators who get specialization in one disability area, it was felt that there is need of cross disability
training for the special educators so that they can teachchildren with different disabilities. There is also a
greater need of orientation programs for general teachers and special educators so as to provide greater
awareness scheme and polices of RPwD Act and NEP-2020 for larger benefit of children with disabilities.

It wasseen byKumar &Priyadarshini (2021) that lack of transportation facility for children with severe
disability create hurdles in the achievement of the Sustainable Development Goals (SDGs) which mandate to
‘leave no one behind’ .The NEP 2020 also aims to take forward the SDGs.

It was seen that apart from teaching children with special needs, it is seen that aspecial educator has to perform
manyother duties that create obstacles in providing quality education to special needs students. The study by
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Koc& Celik(2015) has shown that higher number of students per teacher led to low achievement. Hence in the
case of learners with disability, this teacher-student ratio has to be such that the CWSNs are given more time
and attention by the teacher. Hence it is recommended that teachers should not be burdened with non-teaching
activities and should instead ensure that children with disabilities are given their full attention and an equal
environment as other children.

The need for ensuring proper certification also needs to be addressed. For instance, in order to avail the facility
of benefits undern RPwD Act 2016 and NEP 2020, it is mandatory to obtain a disability medical certificate for
the child. It was suggested that this processbe made simpler and convenientso that children can be benefitted as
fast as possible. Another challenge is that of assessing all the 21 disabilities by a doctor anda
rehabilitationprofessional who has specialization in a specified area. Since this has been found to be a difficult
task, it was suggested that there should be a team of specialized team of doctors for assessment of various
disabilities under RPwD Act.

The results of this study showed thatthere is a need for relooking at the present arrangement for laying down a
fixed criteria for admission in neighborhood school as every school may not have appropriate facilities for
children with disabilities. Itis recommended that physical environment in private schools and government
schools for children with disability should be such that all children with any type of disabilitycan avail
education in barrier free environment.Schoolplays a paramount role in holistic development of the child. This
study showed that there is a significance difference in quality education in home based education and education
provided in schools. It is recommended that home-based education especially for children with severe or
profound disabilities should be relooked especially through the mode of open and distance schooling.

In order to teach children with special needs, there is a requirement of trained rehabilitation profession who are
registered with Rehabilitation Council of India. It is recommended that efforts be made through Rehabilitation
Council of India and NCTE for filling the gap of trained special educators to deal with children with disabilities
in school. It is also recommended that National Council for Teacher Education (NCTE) courses should include
special education courses as running by Rehabilitation Council of India (RCI).

This study found that the pay and allowances of special education teachers working government schools and
those in private sectors were different and efforts should be paid to ensure that such professionals are paid well
so that they remain motivated and committed to serving for achieving the policy goals.

This study concludes that there is a need of greater awareness amongst the special educators about the NEP
2020 polices and schemes available for children with special needs. The results of the study suggest the there is
a need for institutions to organize more capacity building and orientation training programmes for all
stakeholders including parents for better awareness so that the implementation of the vision and benefits under
the NEP 2020 are readily available for children with special needs.
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Impact of MCA and M.Sc. (Mathematics) Courses on Self-
efficacy of Higher Education Students

*Unnati Yadav
**Prof.Reena Agarwal

ABSTRACT

The present study aimed to analyse the Self-efficacy in students of MCA and
M.Sc.(Mathematics)courses. The study is also focused to compare the self-efficacy in male students
of MCA and M.Sc.(Mathematics) courses as well as in female students of MCA and
M.Sc.(Mathematics)courses. The study is descriptive in nature. Random sampling method has been
used to draw the sample. The sample consists of 44 students of MCAcourse and 52 students of
M.Sc.(Mathematics)course offinal year students of two different universities of Lucknow city. To
find the solution to the problem data collected from students of two different universities was
consolidated and analysed in terms of mean, standard deviation and t-test. Conclusions are drawn
from the analysis of the collected data and discussed in context of National Education Policy-2020
recommendations regardingattainment of holistic development at higher education level.

Key words: MCA course, M.Sc.(Mathematics)course, Self-efficacy

INTRODUCTION :

Self-efficacy is humans’ trust in their abilities to achieve the target in given circumstances, particularly
the challenging ones. It comprises a productive functionality in which an individual wants to assemble
empirical and social behaviourcapabilities into encompassed publications of actions.Self-efficacy is
the individual’s trust in their competencies to execute anaccurate degree of standard performance that
ongoing events affect situations that have a positive or negative outcome on their lives.Self-efficacious
people never impede themselves from performing any eccentrictask; they are assertive to perform any
difficult activity with full enthusiasm.Students havinga higher degree of self-efficacy probably try
harder to meet their commitments and give their best effort to achieve them.

Self-efficacy is a stepping stone that impacts the student’s academic achievement and makes them
enthusiastic to learn any new facts with creative approaches. Students with high levels ofSelf-efficacy
sows interest in performing new tasksconstructively and performing scientific experiments with
confidence (Hayat et al.,2020).Teacher self-efficacy and their pedagogy have an optimistic impact on
the students’ motivation and achievement (Mojavezi&Tamiz, 2012)

Self-efficacy provides an assertive perception toward the target to generate positive results according
to one’s abilities. Thus, there is a need to analyse the status of self-efficacy in the higher education
system to bring positive changes in the curriculum of higher education.

Objectives:
The objectives of the study were

1. To compare the Self-efficacy in students of M.C.A and M.Sc.(Mathematics)courses.

*Research Scholar, Department of Education, University of Lucknow, Mob.No.- 8299613265 Email-id: unnati.yadav8727@gmail.com
**Department of Education, University of Lucknow Mob.No.- +91- 9415300615, Email-id: reenaagarwal_lu@rediffmail.com
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HYPOTHESES:

1. There is no significant difference between the self-efficacy mean score of students of MCA and
M.Sc.(Mathematics)courses.

2. There is no significant difference between the self-efficacy mean score of male students of MCA
and M.Sc.(Mathematics)courses.

3. There is no significant difference between the self-efficacy mean score of female students of
MCA and M.Sc.(Mathematics)courses.

RESEARCH METHODOLOGY:

The quantitative approach is used for the present study. Survey technique under descriptive method of
research is used.

POPULATION:
Students of MCA and M.Sc.(Mathematics)courses ofall the universities of Lucknow city.

SAMPLE:

Two universities were randomly selected from the list of all universities in Lucknow city. From the
selected universities students of MCA and M.Sc.(Mathematics)courses were randomly selected. The
sample consists of 44 students of MCA and 52students of M.Sc.(Mathematics)course.

TABLE:-1
List of Universities from which MCA and M.Sc. (Mathematics) courses were selected
withNumber of Students
SI. No. University MCA Students M.Sc. (Mathematics)Students

1. | University of Lucknow (State 21 35
University)

2. | BabasahebBhimraoAmbedkar 23 17
University, Lucknow(Central
University)

TOOL:

The Self-efficacy tool developed by Dr.SantoshDhar and Dr.UpinderDhar is used in the research to
measure self-efficacy. This tool is based on six dimensions Credible, Assertion, Enduring,
Progression, Self-confidence and Commitment. There were total thirty five items in the tool and the
measurement is based on Likert Type of scale.

STATISTICAL TECHNIQUE:
The obtained datahas been analysed statistically by using mean, standard deviation and t-test.
DATA ANALYSIS:

To compare and interpret Self-efficacy between MCA and M.Sc.(Mathematics) students, the obtained
data was analysed and the result was presented, as shown in the following Tables:
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TABLE NO:- 2
Mean, SD and t-value of Self-efficacy of Students ofMCA and M.Sc. (Mathematics)
coursesstudents
Courses N Mean SD t value
MCA 44 135.09 18.18 3.16*
M.Sc. (Mathematics) | 52 123.35 17.98

*significant at 0.05 level

Table 2 demonstrates that the Self-efficacy mean score and standard deviation of MCA students is
135.09 and 18.18 respectively.The Self-efficacy mean score and standard deviation of M.Sc.
(Mathematics) students is 123.35 and 17.98 respectively. It could also be observed that the t-value
between self-efficacy mean score of students of MCA and M.Sc. (Mathematics)courses is 3.16 which
is significant at 0.05 level of significance. The Self-efficacy mean scores of MCA and M.Sc.
(Mathematics)students differ significantly in favour of MCA course students. Thus, the hypothesis
that there is no significant difference between the Self-efficacymean score of students of MCA
and M.Sc. (Mathematics)courses is not retained. The Figure 1 shows that the self-efficacy mean
score of MCAcourse students is significantly higher than the self-efficacy mean score of M.Sc.
(Mathematics)course students.

140
135.09
135
B Mean
130
125 123.35
120
115
Students of MCA Students of
M.Sc.(Mathematics)

Figure 1- Showing bar graph of Self-efficacy mean score of Students of MCA and
M.Sc.(Mathematics)courses

TABLE NO:- 3

Mean, SD and t-value of Self-efficacy of Male Students of MCA and M.Sc.(Mathematics)

courses
Gender Courses N Mean SD t value
Male MCA 28 132.46 16.42
2.76*
M.Sc.(Mathematics) | 18 113.33 25.47

*significant at 0.05 level

It is evident from Table no. 3 that the Self-efficacy mean score and standard deviation of male students
of MCA is 132.46 and 16.42 respectively. The self-efficacy mean score and standard deviation of
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male students of M.Sc.(Mathematics)is 113.33 and 25.47 respectively. It could be observed that the t-

value between the self-efficacy mean score of male students of MCA and M.Sc.(Mathematics)is 2.76
which issignificant at 0.05 Level of significance. The Self-efficacy mean scores of male students of
MCA and M.Sc.(Mathematics)course differ significantly. Thus, the hypothesis that there is no
significant difference between the Self-efficacy mean score of male students of MCA and
M.Sc.(Mathematics)courses is not retained. The Figure 2 shows that the self-efficacy mean score of
male students of MCA courses is significantly higher than the self-efficacy mean score of male
students M.Sc.(Mathematics)of courses.
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Male students of Male students of
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Figure 2- Showing bar graph of Self-efficacy mean score of Male Students of MCA and
M.Sc.(Mathematics)courses

TABLE NO:- 4

Mean, SD and t-value of Self-efficacy of Female Students of MCA and M.Sc.(Mathematics)

courses
Gender Courses N Mean SD t value
Female MCA 16 139.69 20.16
1.19*
M.Sc.(Mathematics) | 34 132.97 15.11

*insignificant at 0.05 level

It is evident from Table no 4 that the Self-efficacy mean score and standard deviation of female
students of MCA courses is 139.69 and 20.16 respectively.The Self-efficacy mean score and standard
deviation of female students of M.Sc.(Mathematics)courses is 132.97 and 15.11 respectively. It could
be observed that the t-value between the self-efficacy mean score female students ofMCA and
M.Sc.(Mathematics)is 1.19 which is insignificant at 0.05 Level of significance. The Self-efficacy
mean scores of female students of MCA and M.Sc.(Mathematics)course do not differ significantly.
Thus, the hypothesis that there is no significant difference between the Self efficacy mean score of
female students of MCA and M.Sc.(Mathematics)courses is retained. TheFigure 3 shows that the
self-efficacy mean score of female students of MCA courses is higher than the self-efficacy mean
score of female students of M.Sc.(Mathematics)course, but there is no significant difference between
these two mean scores.
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Figure 3- Showing bar graph of Self-efficacy mean score of Female Students of MCA and
M.Sc.(Mathematics)courses

CONCLUSION:

1) The students of MCA have significantly better Self-efficacy as compared to the students of
M.Sc.(Mathematics).

2) The male students of MCA have significantly better Self-efficacy as compared to the male
students of M.Sc.(Mathematics).

DISCUSSION:

The present study aimed to analyse the impact of MCA and M.Sc.(Mathematics) courses the on self-
efficacy of post-graduate students. It was found that students of MCA course have significantly better
Self-efficacy as compared to the students of M.Sc.(Mathematics) course. Male students of MCA
course have significantly better Self-efficacy as compared to the male students of M.Sc.(Mathematics)
course.

The results of this study support the findings of the previous researches suggesting that there is a great
impact ofteachers' determination, zeal, commitment and method of teaching on students’ performance
such as assertiveness, motivation, and self-efficacy beliefs (Tschannen-Moran & Hoy, 2001).Goal
structures reflected in the curriculum and instructional policies can only be achieved if teachers have a
great sense of efficacy to attain that instructional task. The teaching learning experience
affectsstudents’ self-efficacy and success in life (Wolters & Daugherty,2007).

Since MCA students have a strong background in practicum, they get opportunity to learn by
doing.This exposure enhances students’ self-efficacy and trust in them. Whereas in M.Sc.
(Mathematics) there are no practical classes only theoretical classes are there, which could lead to
poorly motivated students with low sense of enthusiasm.A high level of Self-efficacy can be
developed in students by providing them with appropriate techniques like practical knowledge of
concepts. Practicals keep students motivated and supports their intellectual development. Apart from
practicals, teachers’way of pedagogy, their commitment towards teaching in an innovative manner and
instructional behavior also enhances students’ Self-efficacy. Curriculum designer, as well as
teachers,should provide clear opportunitiesto enhance students’ self-efficacy, consequently enhancing
students motivation and success in life. According to NEP 2020, “...... students may actively engage
with the practical side of their learning and, as a by-product, further improve their employability”
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(p.37).Thus it can be said that practical training form the basis for development of high level of self-

efficacy in MCAcourse students.

SIGNIFICANCE OF THE RESEARCH:

e This study suggests that greater the exposure and practical knowledge provided to students
greater will be the enhancement in Self-efficacy of students.

e This study also suggests that higher education teachers of Non-professional courses can
enhance Self-efficacy ofNon-professional course students by changing their method of
teaching and adapting to new strategies and techniques for effective teaching learning.
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ABSTRACT

A prominent figure among contemporary Indian philosophers, Swami Dayananda was a
supporter of social and educational reform as well as cultural nationalism. He was a great
combatant in God's world, a builder of institutions and of people, and an agent of light.
DayanandaSaraswati's biggest achievement was founding the AryaSamaj, which resulted in a
revolution in the areas of religion and education. The three well-known works by
DayanandaSaraswati, SatyarthaPrakash, Veda BhashyaBhumika, and Veda Bhashya, provide
insight into his worldview. Additionally, the journal ""AryaPatrika," which he edited, expresses his
thoughts.The renowned AryaSamaj founder Swami Dayanand holds a special place in the
development of educational, social and political thought in contemporary India. He opposed the
caste system, rituals, fatalism, infanticide, and the sale of brides, among other things. He advocated
for the independence of women as well as the improvement of the lower classes. The purpose of this
research study is to emphasise Swami DayanandaSaraswati's epistemological ideas and their
contemporary applicability.He places a strong emphasis on the idea that education (Shiksha) is
what enables people to acquire knowledge, culture, righteousness, self-control, and other qualities,
as well as to get rid of ignorance and bad habits. He advocated for a multifaceted education,
excellence, and the significance of rationalism and humanism. Swami Dayananda's educational
philosophy was naturalistic in its context, idealistic in its goal, and pragmatic in it have a great
relevancy in contemporary Indian education system.

Key Words: Educational Philosophy, Contemporary Relevance

INTRODUCTION :

Periodically, India has given birth to great warriors, saints, and philosophers whose names
stand out in history and whose insights continue to influence educational theory and practice. The
future direction of educational practise both domestically and internationally has been greatly
influenced by many educationists and philosophers.

Any great philosopher's philosophical convictions, as well as the sociopolitical conditions of
the country to which they belong, have a direct influence on their educational ideals. In our nation, it is
believed that the 19th century saw a political and cultural rebirth. Dayanand was a well-known person
and a crucial social and religious reformer in contemporary India (Arora, 2013). He promoted the
AryaSamaj Movement. He established the AryaSamaj to serve as a social experiment from which his
vision of India would emerge. He advocated for robust and successful government involvement in
local affairs. His message was therefore quite sociopolitical (Arya&Yadav, 1988).

Dayanand acknowledged the Vedas as his unshakeable rock. In actuality, the Vedas are a
compendium of life's practical realities (Arya, 1987).He serves as not only a guide to Indian culture
and ideas but also as the foundation from which European and Semitic cultures and all of their
offshoots have grown. He was humanity's most priceless records. Finally, through his tireless efforts,
he was able to reconnect the populace with their own native culture (Yadav, 2010).

To purge Hinduism of its corrupt practises, he founded the "Shuddhi” movement (David,
2007). He led an effort to get rid of the caste system, make widow remarriage legal, and declare Hindi
the official language of India. He was a leader in the struggle against caste discrimination, supporting
the advancement of women, and pushing the use of Hindi as a universal interprovincial language. He
is a significant national figure because of this element of his life. Thus, the AryaSamaj was established
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as a uniting and solidifying force in society. The AryaSamaj's wide ideas claim as their heritage
anything right and noble, no matter where it has appeared. Dayanand's view of God is founded in
reality and science. He criticised the caste system's rigidity and aimed to free his people from the
oppression and tyranny that came with feudal rule (Singh, 1983).

Swami Dayanand advocated for the state to require all children to attend school. Dayanand
held the view that everyone has the right to knowledge and that no one should be denied access to it
because of their race or gender (Gupta, 2008). He also understood the risks associated with giving one
group, class, or community the power to control education. Swami ji created numerous D.A.V.
institutes because he was very interested in the education of women (Kapoor,201land
Jhabbu,2012).These privately run D.A.V. institutions, which included colleges and schools, were the
best run in the Punjab. Swami Dayanand's significant contribution to the field of education and for
acting as a set of guiding principles for others was the writing of SatyarthPrakash (Saraswati, 2011).

OBJECTIVES OF THE STUDY :

1. To study the epistemological thoughts of Swami DayanandSaraswati.
2. To find out the relevance of the epistemological thoughts of Swami DayanandSaraswati in modern
times.

METHOD AND PROCEDURE :

This research was based on Qualitative Approach so in this research work researcher used
Philosophical and content analysis methods to study the objectives. The philosophical approach has
been primarily used in this study since it is a theoretical one that examines, analyses, and synthesises
Swami DayanandSaraswati's educational philosophy. The philosophical approach emphasizes on-

e The rational examination of educational ideas.
e The suitability of educational research’'s methodology.
e Concept of integration into a system.

MEANING OF EDUCATION :

According to SwamiDayanandSaraswati, Education provides the genuine and actual
knowledge of matter, personal growth, and the wellbeing of all living creatures. Broadly put, it ought
to foster a sense of charity and assistance to others. Hence, education is the process of gaining genuine
knowledge about all human rights, both material and heavenly, through the gradual and consistent
growth of virtues, bringing happiness and joy into one's own life as well as the lives of others
(Mangat, &Kaur, 2016). A man without education is merely a man in name, according to Swami
Dayanand.Swami ji came to the realisation that education was a very powerful tool for changing and
reshaping society.

AIMS OF EDUCATION:

In line with Swami ji, "The highest aspirations in life were to obtain education, noble
character, refined manners, andknowledge. The ultimate responsibility of parents, teachers, and family
members is to provide children a good education."According to Swami Dayanand, education should
be pursued for the love of learning rather than to prepare pupils for a wealthy career or public position.
According to him, education served to build the ideal personality and the full individual.
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CHARACTER DEVELOPMENT:

In "SatyarthPrakash,” Swami ji claims that a person's intellectual achievements are worthless if
they lack moral conviction and moral character. In the Vedic and Brahman periods, education's main
goal was to develop moral character. Teachers should be moral guys, in Swami ji's opinion, so that
pupils will respect them. The primary goal of humanity should be character development.

CULTURAL AIMS OF EDUCATION:

Education is simply meant to introduce a student to his community's culture and give him the
tools to live up to its values and standards, according to the cultural aim. Man is no better than an
animal without culture. India's population was made aware of the Vedic era of Indian culture by
Swami Dayanand. He contributed most significantly to the transformation of Hindu thought and
attitude.

PREPARATION FOR LIFE :

Only those, in Dayanand's opinion, who had learnt the value of orderly living and discipline
during their school years were suitable for membership in a noble and structured community. Secular
education is intended to foster a person's overall growth.

CURRICULUM :

Swami Dayanand was not only a brilliant idealist but also a social and religious reformer who
stood for ancient Vedic civilization. His sincere goal was to help his people understand their rich
cultural and spiritual inheritance from the past. In order to do this, he set out to create a curriculum
that would transform Indian youth colleges and schools into hubs of spirituality and cultural heritage.
Dayanand advises a curriculum with a wide scope.

In chapter 3 of SatyarthaPrakash, he recommended the following course of study:

e Panini's phonetics should be taught to all students. The first is Panini's phonetics; parents, teachers,
and children should be taught how to pronounce the different letters at the appropriate times, with
the appropriate amount of effort, and with the appropriate agent. Throughout the period of three
years, children should be taught the five grammar anthologies by Panini and Patanjali.

e Dayanand asserts that the most important subject matter is addressed with the proper focus and
connotation for Brahmans. He supported Sanskrit as the primary language of instruction for all
higher education by example and precept, and opposed the use of the foreign language English as a
teaching aid.

THE TEACHER'S ROLE :

The student's intellectual and spiritual community has always been recognised as the teacher.
No schooling is possible without his support and direction. Because "Guru" in one of the Vedas
signifies darkness and "ru" means destroyer, he was known as the destroyer of darkness. In chapter 2
of SatyarthaPrakash, Swami Dayanand states that "Man alone may become a bright scholar who gets
the opportunity of three wonderful tutors—father, mother, and instructor.” The student is the new pole,
while the teacher is the old pole. The student should be welcomed into the teacher's family. Both the
teacher and the student should live honourable, austere, and moral lives.

TEACHING METHODS :

Swami Dayanand embraced the teaching strategies that were popular in Gurukul throughout the
Vedic era. Dayanand offers some measures;
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e The finest teaching approach is advice and lecture since a teacher can clearly explain everything in
a lecture.

e Greatest way of Learning should be independent and from one's own experiences is something that
one cannot forget in life.

e Reflective approach of thinking.

e The outcomes of the concentration procedure are likewise beneficial.

A practical approach that involves learning in actual circumstances.

DISCIPLINE :

According to Swami ji, students should prepare themselves for tough punishment according to
the moment. Students could learn effectively and in a structured way. It alters the way they live. He
supported the use of sanctions to uphold discipline. Punishment should be used by both parents and
teachers to raise disciplined kids.

WOMEN EDUCATION :

Swami Dayanandinsisted that men and women should be granted equal rights in all areas of
education (Kishwar, 1986). Women and men alike should learn about language, the Dharma,
medicine, physics, and mathematics. He advocated strongly for women's education, stating that a wife
cannot read the Vedic songs if she is uneducated.

Relevancy of Epistemological Thoughts of Swami DayanandaSaraswati in Modern Times

Swami Dayanand held a significant position among the galaxy of great men who built the new
country after the Indian Renaissance and regarded as a global teacher. The entire educational concept
of Swami Dayanand is applicable to contemporary education. Below are a few of them:

1. Universal, Free, and Compulsory Education

Twenty-first century era has backed the concept of universal, free basic education. Swami
Dayanand also favoured giving all students, regardless of caste, colour, ethnicity, or sex, free and
mandatory education. Article 3.1 of the National Education Policy 2020 ensures universal access to
education at all levels, with the country's top priority being to reintegrate dropout children into the
education system.

2. National Education System

Swami Dayanand supported a national education system. The elimination of ignorance and the
spread of knowledge is the eighth principle of Dayanand'sAryaSamaj. In order to create strong
national men, national education must focus on encouraging the attitude of independence. Point 12.7
of National Education Policy 2020 has presented clear suggestions regarding achieving global
standards of educational quality and internationalisation of education, which will help us restore our
role as VishwaGuru.

3. Spiritual Awareness and Material Prosperity

In Indian education, there are two trends that frequently conflict with one another. These are
material success and enlightenment. The new educational system, which made education available to
everyone, shed light on the overall development of the human personality despite tensions between the
forces of materialism and spiritualism.
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4. Advocate for Women's Education

Swami Dayanand is renowned as a powerful advocate for women. Education fostered widow
remarriage, freed women, and promoted equal rights for them. According to Swami Dayanand,
women's education is crucial for creating happy, healthy homes, enhancing society, fostering
economic prosperity, and fostering a sense of national unity. In order to assure the advancement of
women's studies, several educational institutions have switched to various programmes and career-
oriented courses.

5. Development of Human Personality

The role and importance of education in the development of the human personality were stressed
by Swami Dayanand. They placed a strong emphasis on vocational education because they believed
that leadership education was necessary for one to devote their time to serving humanity. In point 1.1
of the National Education Policy 2020, identifying the above objectives of education, it has been
talked about restructuring a new education system based on 5 + 3 + 3 + 4, in which the foundation of
learning Early Childhood Care and Education (ECCE) is laid. Early Childhood Care and Education
primarily focus on flexible, multidimensional play-based, activity-based learning along with social
work, human empathy, ethics, manners, cooperation, and personal and public hygiene.

6. Developing Values

To develop values, Swami Dayanand advocated for education to promote emotional and national
integration in order to modernise India by merging traditional values with contemporary ones. The
new educational policies advocate for moral and spiritual values. Giving our educational system a
correct value orientation is equally crucial for everyone in the quickly changing environment.

7. Yoga and Physical Education

Swami Dayanand supported yoga and physical education. Sports and physical education are now
seen as essential components of the educational process. A national curriculum framework for school
education was occasionally presented at the national level by the NCERT in 2005.

8. Religious Education

Swami Jiemphasized the need for religious instruction to be delivered in a variety of ways through
educational institutions. According to the University Education Commission, religion has a significant
impact on a person's life and should be studied and discussed in lectures. Silent prayer and meditation
should be practised, suitable books on religion should be prepared, and basic religious discussions
about various religions' propagation of politeness should be done.

9. Teaching Methods and the Teacher

According to Swami Dayanand, a teacher should be people's friend, guide and yogi, have spiritual
awareness, and use the most appropriate teaching strategy for the situation. The new education
strategy placed a strong emphasis on the need for all teachers to take mandatory new refresher courses
in order to advance their instructional methods. Through its "countrywide class room™ method, U.G.C.
has made teaching easier.

Child-centered education refers to contemporary education. In India, play-based learning and
experiential education are common practises. Other progressive methods, such as project methods and
heuristic methods, have been adopted in many kindergarten and pre-primary institutions. Additionally,
he supported innovative approaches that gave the teacher and the student an equal voice.
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10. Freedom, Punishment, and Discipline

Swami Dayanand advocated for rigorous discipline and punishment wherever it was necessary.
However,In the new educational system, corporal punishment is completely forbidden.

11. Education for Adults

Swami Dayanand backed the notion of universal education. Currently, The National Adult
Education Program was established to begin adult education (NAEP).

12. Mother Tongue as the Instructional Medium

Although Swami Dayanand was born in Gujrat, prefers to receive instructions in his mother tongue
(hindi) and composed his most famous work, "SatyarthPrakash," in that language.

Section 29(f) of Chapter V under Right to Education Act, 2009 clearly states that, “medium of
instructions shall, as far as practicable, be in child’s mother tongue.”

As envisaged in paragraph 4.11 of National Education Policy (NEP) 2020, wherever possible, the
medium of instruction until at least Grade 5, but preferably till Grade 8 and beyond, is to be the home
language/mother tongue/local language/regional language. Thereafter, the home/local language shall
continue to be taught as a language wherever possible

CONCLUSION:

One might draw the conclusion that Swami Dayanand's educational philosophy remains
current in every way, as whatever he advocated was done so for the good of humanity and the
advancement of the country. The machine, mobility, and energy are the three primary elements driving
21 century civilization forward in our world that is undergoing rapid change.

Our current government is giving Swami DayanandSaraswati's theories on technical and
vocational education concrete form by implementing programmed learning and computerised
instructions, which must be incorporated into school practices.

In a word, Dayanand's educational philosophy is completely applicable to the way that at
present, education is organised. Thanks to great philosopher Swami ji, By adopting his philosophical
conceptions of educational theory, our contemporary educational institutions are actively working to
turn their aspirations into reality.
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Building a Better Tomorrow: Crafting a Sustainable Future through
Education
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ABSTRACT

Education is a catalyst for change and sustainable development around the world as it is the only
medium that enables people to understand work for and benefit from sustainable development.
Sustainable development is a development that addresses the needs of the present without
compromising the abilities of forthcoming generations to meet their specific needs. Education for
Sustainable Development (ESD) is a philosophy that comprises a new approach of education that
tries to balance human being, economics, natural resources, and with cultural traditions and
respect for the earth’s natural resources. It utilizes the entire education system to provide students
with what they need to do to transform our societies to achieve a sustainable future. Today, the
world is facing a numerous problems originated by human development activities such as climate
change, biodiversity issues, resource depletion and the expansion of poverty. Consequently,
education needs to be transformed into a constructive tool for creating awareness among students
and citizens of the world. The present paper discusses the concept of sustainable development, its
need and role of education in ensuring sustainable development.

Keywords:

Education for Sustainable Development (ESD), Sustainable Development Goals (SDGs),
Environment, Need, Development

INTRODUCTION:

“Education is key to the global integrated framework of sustainable development goals. Education is
at the heart of our efforts both to adapt to change and to transform the world within which we live. A
quality basic education is the necessary foundation for learning throughout life in a complex and
rapidly changing world” (Irina Bokova, in UNESCO 2015).Education has a long history as an
international priority, and the right to education was first enshrined in the Universal Declaration of
Human Rights in 1948. Improving education and ensuring affordable high standard of education to all
people be reaffirmed as a key global goal of development under the post-2015 development agenda.
Report of the UNSG (United National Secretary-General) on the post-2015 development agenda stated
that high-quality education, life-long learning and the capacity of teachers are key factors in
empowering youth as a ‘globally connected engine for change’.World Summit on Sustainable
Development, (2002) was organized in Johannesburg to inspire its member states to commit to efforts
to rejuvenate the agenda of sustainable development and to meet emerging challenges. Although no
new agreements were made, a new implementation plan was developed. This foundation was laid for a
UN Decade for Education for Sustainable Development (UNDESD) from 2005 to 2014. UNESCO is
now responsible for planning the decade and developing an implementation scheme. Thus, the concept
of ESD (Education for Sustainable Development) took a concrete form. The decade pursues a global
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vision 'of a world where everyone has the opportunity to benefit from quality education and learn the

values, behaviors and lifestyles required for a sustainable future and for positive societal
transformation’.  Education for Sustainable Development provides an exciting vision of an
interdisciplinary and learner-centered way to empower students to advance a pro-social and
environmental agenda in their organizations, communities and personal lives. It emphasizes the
importance of learning in the build-up to the transition towards sustainability with additional education
in citizenship education, education for a culture of peace, gender-equal opportunity, respect for human
rights, health education, population education, education for protecting and managing natural
resources and education for sustainable utilization. Sustainable development also includes an
acknowledgment and respect for the positive heritage and legacy of past generations.

REVIEW OF RELATED LITERATURE:

Daniel Olsson and et al. (2022) conducted study on effectiveness of Education sustainable
development and their findings reveal that developing students’ action competence by implementing
ESD in formal education takes time, and they shed light on the need for longitudinal research studies
in the field of ESD.

Peter Galvic (2020) pointed out that key goals for education for sustainable developmentare holistic
education, stakeholders’ awareness, participation and cooperation, and building capacity of
stakeholders, while the challenge is found to be the timely evolution of human society towards the
deep transformation.

According to Branden (2015), sustainable education has been viewed as a renewable resource that is
focused toward the learning of 21st-century core competencies, such as sustainable work and living
practices.

Every nation faces a significant difficulty in figuring out how to organize and carry out high-quality
education for sustainable development. additionally, how to evaluate its impact on society and
performance effectiveness. Ofei-Manu and Didham (2014) proposed the "ESD" policy framework in
response to this question. By identifying the primary ESD, the Learning Performance Framework
(ESD-LPF) could address these issues. Educational materials, learning processes, and incorporating
into educational development model are some of the aspects.

A new paradigm known as "Education for sustainability” (EfS) has been introduced by Santone et al.
(2014) to train new prospective teachers by (teaching, learning, and developing) group problem-
solving abilities to address important environmental, social, and economic concerns and transfer these
skills to their students (via subject-specific knowledge, abilities, attitudes, and behaviors).

The cited researches highlight the multifaceted challenges and strategies in the realm of
Education for Sustainable Development (ESD). These findings collectively illustrate the complex
nature of ESD and the diverse approaches to address its challenges and goalsthrough a comprehensive
and integrated structure.

NEED OF THE STUDY:

Research on "Education for Sustainable Development™ is essential as it addresses the urgent need to
equip current and future generations with the knowledge, skills, and values necessary to navigate and
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mitigate the complex challenges posed by climate change, environmental degradation, and social

inequality. As the world grapples with pressing global issues, understanding how education can play a
pivotal role in fostering ecological and social consciousness, empowering individuals to make
sustainable choices, and driving transformative change is paramount. This research is essential to
establish a comprehensive framework that addresses how education can prepare individuals with the
knowledge, skills, and values necessary to foster sustainability, equity, and resilience in a rapidly
changing world. Understanding how education systems can adapt and evolve to meet the demands of
sustainable development is pivotal in shaping a brighter and more inclusive future for all.

OBJECTIVES:

1. To understand the concept and objectives of Sustainable Development.

2. To examine the role of education in promoting sustainable development.

3. To identify the practices and strategies for achieving sustainable development through
education.

RESEARCH METHOD:

This study is based on secondary data. Data are collected from secondary sources and qualitatively
analyzed. The citations for the supporting evidence come from books, research papers, e-journals,
UNESCO reports and other relevant documents.

» Objective 1: To understand the concept of sustainable development

According to Gro Harlem Brundtland “Sustainable development is development that meets the needs
of the present without compromising the ability of future generations to meet their own needs".
BrundtlandReport on Environment and Development (1987) defined sustainable development as
“Humanity has the ability to make development sustainable to ensure that it meets the needs of the
present without compromising the ability of future generations to meet their own needs”. According to
UNESCO (2021) “Education for Sustainable Development empowers learners to take informed
decisions and responsible actions for environmental integrity, economic viability and a just society for
present and future generations, while respecting cultural diversity”.

The Sustainable Development Goals (SDGs) were adopted as goals for the entire international
community, including developed countries, at the United Nations Sustainable Development Summit
2015. SDGs consist of comprehensive 17 goals and 169 targets with a deadline of 2030 to achieve
them with the aim of ensuring a society where “Leave No One Behind”. ESD is positioned as Target
4.7, “By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable
development, including, among others, through education for sustainable development and sustainable
lifestyles, human rights, gender equality, promotion of a culture of peace and non-violence, global
citizenship and appreciation of cultural diversity and of culture’s contribution to sustainable
development” of Goal 4, “Ensure inclusive and equitable quality education and promote lifelong
learning opportunities for all”. A global framework for implementation of ESD for the period of 2020
to 2030, which aims to build a more just and sustainable world by strengthening ESD implementation
and contributing to the realization of all 17 of the SDGs.
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GOALS OF SUSTAINABLE DEVELOPMENT:

The term ‘sustainable development' became distinctly recognized following the Brundtland
Commission's Report "Our Common Future” (1987) chaired by Gro Harlem Brundtland. As the
Brundtland Report shows, sustainable development can be defined as having three categories of
objectives:

Obijectives of the Economic System - maximizing the number of goods and services produced in the
techno sphere, maximizing the efficient use of mineral resource flows, biological, energy and
information flows as well as adaptive technologies, mineral resources and reprocessing products.

Obijectives of the Social System - equitable allotment of goods and services between the social
contract partners at the local, national or global; adequate training of all members of the society in the
socio-economic development; creating, using and adapting stable structures and mechanisms of
political, institutional or related to information management systems that provide flexibility and self-
regulation of the social and economic; correlation systems evolution economic, social and
environmental; preserving cultural diversity to support the faster adaptation of chance.

Objectives of the Ecological System - maintaining biodiversity in support of the possibility of
adapting the scheme to changing conditions in the geo-biosphere, compliance mechanisms of self-
regulation; and the natural cycle times in the biosphere. Specifically sustainable development ensures
fuller knowledge of the function of the natural environment and how it is arranged with man and
society.
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NEED OF EDUCATION FOR SUSTAINABLE DEVELOPMENT:

In the year 1998 the Sustainable Development Education Panel (SDEP) states that “Education for
sustainable development is about the learning needed to maintain and improve our quality of life and
the quality of life of generations to come. It is about equipping individuals, communities, groups,
businesses and government to live and act sustainably; as well as giving them an understanding of the
environmental, social and economic issues involved. It is about preparing for the world in which we
will live in the next century and making sure that we are not found wanting”.

Globalization and digitalization connect the world. As a result, various cultures mingle,
economies rises and communication rapidly develop. The world becomes increasingly complex and
uncertain. Modern technology, industry and agriculture with other developmental activities of modern
society are very much exploitative in the natural world with pollution enhancing and causing
enormous damage to the environment. Emissions of smoke and gases from industrial vehicles have led
to increased carbon dioxide content in the atmosphere. Effluents from industry and mining are
contaminating water bodies and degrading the land. High doses of fertilizer are polluting lakes.
Pesticide residues in the soil contaminate water bodies. Developmental activities like agriculture
hasten the desertification and reduction of genetic diversity. Pollution of air and water are challenged
that is intimately connected with the health of populations and ecosystems. Along with these, human
being is changing the earth’s climate, plants and animals and in unprecedented ways, and endangering
all life on earth. But this misunderstanding of nature cannot be taken for granted. Beside these global
developments, students have an increasing demand for education that goes beyond teaching
knowledge and skills just to find a job. To do so, it is necessary to incorporate the principles of
sustainable development into all spheres of life. These spheres of life should not only be considered at
the individual level but the community level. Above all, students need new perspectives to be able to
understand the rapidly changing world they live in. In addition, they need to participate in reducing
poverty, protecting the environment and creating inclusive societies. To fulfil this dream, a new vision
to education is required. There is significant scope for regional and global cooperation in sustainable
development as Sustainable education provides this alternative approach, aiming to educate students
as global citizens for sustainable development. Education for sustainability is the latest paradigm for a
lifelong learning process that will lead to a knowledgeable and participating citizenry with innovative
problem-solving skills, scientific, technical, social literacy and a commitment to take accountable
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actions that will help to ensure an environmentally sound, socially just and economically well-to-do

future for all.

» Objective 2: To examine the role of education in promoting sustainable development.

“Education is a fundamental right and the basis for progress in every country and it is also an
important means of implementation for sustainable development as prosperous countries depend on
skilled and educated workers. The challenges of conquering poverty, combating climate change and
achieving truly sustainable development in the coming decades compel us to work together. Education
plays an important role in the social, spiritual and cultural development of our society. It contributes
towards improving the standard of living and livelihoods of the community. Children need to acquire
relevant skills to participate successfully in today’s knowledge-based society. And if we can able to
give quality education it will helps to increase the employment among young people (Laurie, R &
et.al, 2016).

* Share the
Integrate
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Education for Sustainable Development plays a pivotal role in fostering a sustainable society by
nurturing a profound understanding of the environment and integrating the principles and practices of
sustainable development. This form of education not only raises awareness but also empowers
individuals with the knowledge and tools necessary to address environmental challenges and create a
more sustainable future. By promoting and encouraging sustainable practices, it paves the way for a
society that is not only ecologically responsible but also socially and economically sustainable,
ensuring that future generations inherit a world that is resilient and thriving.

Quality education should inculcate in people diverse skills and values that prepare them to participate
actively in social, political and economic environments and make informed and responsible decisions.
It has one of the basic characteristics of imparting culture from generation to generation. Education
covers teaching and learning specific skills, exposure to knowledge, positive decisions and well-
developed perceptions. It is the application of pedagogy, a body of theoretical and applied research
associated with teaching and learning. The fundamental aim of the educational system for sustainable
development is to 'educate a new generation of sustainable thinking', a world leader of Cosmo-
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planetary awareness with a universal world outlook, who has a culture of sustainability, high socio-

cultural needs and deep moral-ethical values, who is proficient in solving global responsibilities faced
by mankind and promoting the creation of a sustainable society. It provides an important setup where
the conflicts between economic, social, cultural and environmental development can be harmonized
and integrated into a single concept and pursuit of sustainable development for all.

> Objective 3: To identify the practices for achieving sustainable development through
education.

While key theme and the dominant focus in ESD is on environmental concerns, it also addresses
issues such as poverty alleviation, citizenship, peace, ethics, responsibility in local and global
contexts, democracy and governance, justice, human rights, gender equality, corporate responsibility,
natural resource management and biological diversity. It is generally accepted that certain
characteristics are important for the successful implementation of ESD, reflecting the equal
importance of both the learning process and the outcomes of the education process (UNESCO, 2006;
DESD, 2005-2014). Key practices for implementation of ESD should be:

® Develop the curriculum in an interdisciplinary and holistic manner, allowing for a whole-
institution approach to policy making for sustainable development.

® Share the values and principles that underpin sustainable development.

® Inculcate critical thinking, problem solving and action in students as all of them develop
confidence in addressing the challenges to sustainable development.

® Tracking issues and trends and employ a variety of educational methods, such as literature, art,
drama and debate to illustrate the processes.

® Allow learners to participate in decision-making on the design and content of educational
programs.

® Harnessing partnership & collaboration and address local as well as global issues, and avoid
jargon-ridden language and terms.

® Monitoring progress and look to the future, ensuring that the content has a long-term perspective
and uses medium and long-term planning.

Strategies for increasing inclusivity and improving access to sustainable education for everyone:

Increasing inclusivity and improving access to sustainable education for everyone is a crucial goal for
promoting social and economic development. Here are some strategies to achieve this:

% Universal Access Programs:Governments and educational institutions should implement
universal access programs that ensure free or affordable education for all, from primary to
tertiary levels. This can involve eliminating school fees, providing scholarships, or offering
income-based tuition fees.

+« Digital Inclusion:In today's digital age, ensuring access to online resources is essential.
Governments and organizations can provide subsidized or free internet access and devices to
disadvantaged communities. E-learning platforms should also be designed with accessibility in
mind, considering the needs of people with disabilities.

% Infrastructure Development:Invest in educational infrastructure in underserved areas. This
includes building schools, libraries, and community learning centers. Ensuring safe and
conducive environments for learning is essential.
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Teacher Training:Provide training for teachers to equip them with the skills to cater to diverse
student populations, including those with disabilities and students from marginalized
communities.

Curriculum Diversification:Revise curricula to reflect the diversity of students' backgrounds
and experiences. Incorporate culturally relevant content and promote the inclusion of multiple
perspectives.

Affordable Learning Materials:Create or promote the use of open educational resources
(OERsS) to reduce the cost of textbooks and learning materials. OERs are freely available and
can be customized to suit local needs.

Community Involvement:Engage local communities in educational decision-making. Parents,
guardians, and community members should have a say in shaping education policies and
practices to make them more inclusive.

Special Needs Education:Develop and expand special education programs to cater to students
with disabilities. This can include accessible facilities, assistive technology, and specialized
training for educators.

Gender Equality:Promote gender equality in education by addressing barriers that
disproportionately affect girls, such as early marriage, safety concerns, and traditional gender
roles. Encourage more girls to pursue STEM fields.

Financial Support:Offer scholarships, grants, and financial aid to economically disadvantaged
students. These programs can make higher education more accessible to underprivileged
individuals.

Language Inclusivity:Address language barriers by providing education in local languages,
especially at the primary level. Multilingual education can help students from linguistically
diverse backgrounds.

Reduce Dropout Rates:Implement support systems to prevent students from dropping out.
This can include mentorship programs, counseling services, and early intervention for
struggling students.

Adult Education:Provide opportunities for adults who missed out on education to catch up.
Adult education programs can help individuals improve their skills and employability.
Inclusive Policies:Enact and enforce policies that protect the rights of marginalized groups in
education, such as laws against discrimination and exclusion.

Data and Monitoring:Collect data on access, retention, and learning outcomes to identify
disparities and measure progress. Regularly evaluate the effectiveness of inclusive policies and
make necessary adjustments.

Public Awareness:Launch campaigns to raise awareness about the importance of inclusive
education. This can help change societal attitudes and encourage support for inclusive policies.
Collaboration:Foster partnerships between governments, NGOs, businesses, and communities
to pool resources and expertise in promoting inclusive education.

Flexibility and Life-long Learning:Recognize that education is not limited to a specific age or
stage of life. Encourage flexible learning pathways and support opportunities for lifelong
learning.

Achieving inclusive and sustainable education for everyone is a long-term endeavor, but these
strategies can help lay the foundation for a more equitable and prosperous future.
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CONCLUSION:

Education for sustainable development is a dynamic perspective that includes a new approach to
education that encourages people of all ages to shoulder responsibility for forming and enjoying a
sustainable future. There is increasing international appreciation of Education for Sustainable
Development as an important part of quality education and a key enabler for sustainable development.
Sustainable development is one of the major goals of environmental education that has become an
important part of education at all levels. We have to take responsibility for our conservation and
protection. Development takes care of the environment and when we talk about development, it needs
to be sustainable and ethical. Using it to their benefit would make available their present populace and
give their future generations an environment that would empower them to fulfil their needs and
aspirations by the striking equilibrium between the economy and the environment. Otherwise, the
consequences would be mildly disastrous. As our eminent noble prize winner Economist Prof.
Amartya Sen points out, "A fouled environment in which future generations are denied the presence of
fresh air will remain foul even if future generations are so very rich" (Neenu Sharma, 2018). The
overall aim of ESD is to encourage citizens to act towards positive environmental and social change
while involving a participatory and action-oriented approach. Thus, education needs to be enhanced to
lead the world toward a more sustainable way of living.
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NEP 2020°'S ROLE IN SHAPING SUSTAINABLE MINDSETS

*Dr.Avantika Mishra (Principal)

ABSTRACT

Education is not fixed but rather evolves over time. It should serve as a tool to promote sustainable
living while fostering critical thinking, innovation, and the ability to address local challenges with
global significance. The global community’'s commitment to the Sustainable Development Goals
(SDGs) in 2015 has set the agenda for 2030. These goals are built on the principles of the four Ps:
Peace, Prosperity, People, and Planet, and emphasize the need for global partnerships to drive
transformative changes, encompassing economic, social, and environmental enhancements for all
segments of society.The National Education Policy (NEP) and Sustainable Development Goals
(SDGs) represent two pivotal frameworks that converge to shape the future of education on a global
scale. NEP, often specific to individual countries like India, outlines comprehensive strategies for
reforming educational systems, emphasizing equitable access, quality learning outcomes, and
innovative pedagogical approaches. On the other hand, SDGs, established by the United Nations,
are a set of 17 interconnected goals aimed at addressing global challenges, including poverty,
inequality, and environmental sustainability, with education being a key component of Goal 4. The
alignment of NEP with SDGs underscores the significance of education in achieving sustainable
development. This abstract explores the symbiotic relationship between NEP and SDGs, illustrating
how the former can serve as a crucial vehicle for the realization of the latter, fostering inclusive and
sustainable development for future generations

Keywords: NEP 2020, Sustainable Development Goals, better future, quality education

INTRODUCTION: "This Policy proposes the revision and revamping of all aspects of the education
structure, including its regulation and governance, to create a new system that is aligned with the
aspirational goals of 21st-century education, including SDG4, while building upon India's traditions
and value systems. (Education Policy of India 2020)The National Education Policy (NEP) and the
Sustainable Development Goals (SDGs) are two critical frameworks that hold immense significance in
shaping the future of education and global development. The NEP, often specific to a country, outlines
the government's vision and strategies for transforming its education system to meet the evolving
needs of its citizens. In contrast, the SDGs are a set of global goals established by the United Nations
to address a wide range of socio-economic and environmental challenges facing the world. Together,
these frameworks serve as guiding lights, driving nations towards equitable, inclusive, and sustainable
education systems that play a pivotal role in achieving broader development objectives on a global
scale. This introduction sets the stage for a comprehensive exploration of how the NEP and SDGs
intersect, influence one another, and collectively contribute to the pursuit of a better, more prosperous
world.

STATEMENT OF THE PROBLEM: The National Education Policy (NEP) of 2020 is a
comprehensive framework aimed at transforming the education system in India. One of its key
objectives is to foster a holistic and sustainable approach to learning, preparing students for the
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challenges of the 21st century. This study seeks to critically analyze the role of NEP 2020 in shaping

sustainable mindsets among students, educators, and educational institutions. this study aims to
stakeholders in enhancing the impact of NEP 2020 and ensuring the development of a generation that
provide insights into the strengths and weaknesses of NEP 2020 in fostering sustainable mindsets

within the education system. Understanding these dynamics is crucial for policymakers, educators, and
values and practices sustainability in all aspects of their lives keeping these things in mind, this topic
“NEP 2020's Role in Shaping Sustainable Mindsets”has been chosen by the researcher.

Objectives of the study:The main objectives of this study are:

e To examine the key provisions of the National Education Policy (NEP) 2020 related to sustain
education and analyse their potential impact on fostering sustainable mind sets.

e To assess the awareness and understanding of NEP 2020 among educators and students, with a
specific focus on its sustainability-related components.

e To evaluate the potential long-term societal and environmental impacts of NEP 2020's emphasis
on sustainability education, with a focus on how these might contribute to more sustainable
practices and policies in India.

Hypothesis:To critically understand NEP 2020, the following hypothesis has been formulated. “The
implementation of India's National Education Policy (NEP) 2020 has a positive impact on shaping
sustainable mindsets among students and educators, leading to increased awareness and adoption of
sustainable practices in education and society."

What is sustainable Development Goals:The SDGs build upon decades of work by countries and the
UN, including the Millennium Development Goals (MDGs), which aimed to reduce extreme poverty
by 2015. The 2030 Agenda envisions a secure world free of poverty and hunger, with full and
productive employment, access to quality education, gender equality, and environmental protection?2.
It emphasizes the interconnectedness of social, economic, and environmental dimensions, aiming for a
holistic approach to sustainable development. In summary, the SDGs provide a comprehensive
framework to address global challenges and create a better future for all.

Sustainable Development Goals &Education: Education is a powerful tool for achieving the
Sustainable Development Goals (SDGs). It can help people to understand the challenges facing our
planet, develop the skills and knowledge needed to address them, and work together to create a more
sustainable future. The Sustainable Development Goals (SDGs), 2030established by the United
Nations in 2015 as part of the 2030Agenda for Sustainable Development, include a specific goal
related to education. Goal 4 is dedicated to "Quality Education™ and outlines a set of targets and
indicators aimed at ensuring inclusive and equitable education for all. Here is an overview of Goal 4
and its connection to sustainable development:

https://www.unssc.org/sites/default/files/2030 agenda_for sustainable development kcsd primer en.pdf

GOAL 4: QUALITY EDUCATION

Target 4.1: By 2030, ensure that all girls and boys complete free, equitable, and quality primary and
secondary education leading to relevant and effective learning outcomes.

Target 4.2: By 2030, ensure that all girls and boys have access to quality early childhood
development, care, and pre-primary education so that they are ready for primary education.
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Target 4.3: By 2030, ensure equal access for all women and men to affordable and quality technical,
vocational, and tertiary education, including university.

Target 4.4: By 2030, substantially increase the number of youth and adults who have relevant skills,
including technical and vocational skills, for employment, decent jobs, and entrepreneurship.

Target 4.5: By 2030, eliminate gender disparities in education and ensure equal access to all levels of
education and vocational training for the vulnerable, including persons with disabilities, indigenous
peoples, and children in vulnerable situations.

Target 4.6: By 2030, ensure that all youth and a substantial proportion of adults, both men and
women, achieve literacy and numeracy.

Target 4.7: By 2030, ensure that all learners acquire the knowledge and skills needed to promote
sustainable development, including, among others, through education for sustainable development and
sustainable lifestyles, human rights, gender equality, promotion of a culture of peace, and non-
violence, global citizenship, and appreciation of cultural diversity and of culture’s contribution to
sustainable development.

Target 4.A:Build and upgrade education facilities that are child, disability, and gender-sensitive and
provide safe, non-violent, inclusive, and effective learning environments for all.

Target 4.B: By 2020, substantially expand globally the number of scholarships available to developing
countries, in particular least developed countries, small island developing states, and African
countries, for enrolment in higher education, including vocational training and information and
communications technology, technical, engineering, and scientific programs, in developed countries
and other developing countries.

Target 4.C: By 2030, substantially increase the supply of qualified teachers, including through
international cooperation for teacher training in developing countries, especially least developed
countries and small island developing states.

Why Education is Crucial for Sustainable Development:

Empowerment: Education empowers individuals by providing them with knowledge and skills,
enabling them to make informed decisions, access better job opportunities, and participate in the social
and economic development of their communities.

Eradicating Poverty: Education is a key tool in breaking the cycle of poverty. When people have
access to quality education, they are more likely to escape poverty and improve their standard of
living.

Gender Equality: Education is crucial in promoting gender equality. Target 4.5 specifically aims to
eliminate gender disparities in education, and achieving this target contributes to broader gender
equality goals.

Health and Well-being: Education is linked to better health outcomes. Educated individuals are more
likely to adopt healthy behaviors and access healthcare services, contributing to better overall well-
being.

Sustainable Development Knowledge: Target 4.7 emphasizes the importance of education in
promoting knowledge about sustainable development, including environmental sustainability, human
rights, and cultural diversity, which are vital for achieving the other SDGs.

Innovation and Economic Growth: Education fosters innovation and economic growth by producing
a skilled workforce and promoting research and development.
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Peace and Social Cohesion: Education can promote a culture of peace, tolerance, and non-violence,

which is crucial for achieving and maintaining peace and social cohesion within and between
societies.

Environmental Awareness: Education for sustainable development encourages environmental
awareness and responsible behavior, helping address environmental challenges such as climate change
and biodiversity loss.

In summary, education is a fundamental component of the Sustainable Development Goals, as it plays
a pivotal role in eradicating poverty, promoting health, gender equality, environmental sustainability,
and overall human development. Achieving Goal 4 is not only essential for its own sake but also for
the success of the entire 2030 Agenda for Sustainable Development.

Obstacles to Education for Sustainable Development: Education for Sustainable Development (ESD)
is a crucial component in addressing global challenges such as climate change, biodiversity loss,
poverty, and inequality. However, there are several obstacles and challenges that can hinder the
effective implementation of ESD:

Lack of Awareness and Understanding:Obstacle: Many individuals, including educators, students,
and policymakers, may have limited awareness and understanding of the principles and importance of
sustainable development. Measure: Implement awareness campaigns, training programs, and
workshops to educate stakeholders about the concepts and significance of sustainable development.
Integrate ESD into teacher training programs and curriculum development.

Insufficient Integration into Curricula:Obstacle: Sustainable development is not always adequately
integrated into formal education curricula, limiting its impact on students' learning experiences.
Measure: Revise curricula to include ESD across various subjects and educational levels. Foster
interdisciplinary approaches that emphasize the interconnectedness of social, economic, and
environmental issues.

Resource Constraints:Obstacle: Lack of resources, including teaching materials, qualified educators,
and infrastructure, can hinder the effective implementation of ESD Measure: Allocate resources for
the development of ESD materials, teacher training programs, and educational infrastructure.
Encourage partnerships between educational institutions, government bodies, and private
organizations to enhance resource availability.

Resistance to Change:Obstacle: Resistance from traditional educational systems and resistance to
change among educators and administrators can impede the integration of sustainable development
principles. Measure: Conduct awareness programs targeting education stakeholders, showcasing the
benefits of ESD. Provide incentives and recognition for institutions and educators successfully
implementing ESD practices. Foster a supportive policy environment that encourages innovation in
education.

Assessment and Evaluation Challenges:Obstacle: Traditional assessment methods may not
effectively measure the broader skills and competencies associated with sustainable
development.Measure: Develop new assessment tools that evaluate not only academic knowledge but
also critical thinking, problem-solving, and collaboration skills related to sustainable development.
Encourage alternative forms of evaluation, such as project-based assessments.
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Global and Cultural Diversity:Obstacle: ESD needs to address global challenges while respecting

local cultures and contexts, which can be challenging. Measure: Tailor ESD initiatives to reflect local
contexts, cultures, and priorities. Encourage the exchange of best practices and lessons learned
globally while allowing for adaptations to suit specific cultural needs.

Limited Stakeholder Engagement:Obstacle: Insufficient involvement of various stakeholders,
including communities, businesses, and non-governmental organizations, can limit the effectiveness of
ESD initiatives.Measure: Facilitate partnerships and collaborations between educational institutions
and external stakeholders. Involve local communities in the design and implementation of ESD
programs, ensuring that initiatives are relevant and impactful.

Overcoming these obstacles requires a comprehensive and collaborative approach involving
policymakers, educators, communities, and other relevant stakeholders. By addressing these
challenges, education for sustainable development can become more integrated, effective, and capable
of preparing individuals for a sustainable and resilient future. Addressing these obstacles to ESD
requires a concerted effort from governments, educational institutions, teachers, and the broader
community. It involves raising awareness, providing professional development for educators, revising
curricula, and fostering a culture of sustainability within education systems. Additionally, there is a
need for greater policy support and international collaboration to advance ESD on a global scale.pr. D P
Sharma On The Challenges In Indian Education Systems (eduvoice.in)

NEP 2020: The implementation of previous policies on education has focused largely on issues of access and
equity. The unfinished agenda of the National Policy on Education 1986, modified in 1992 (NPE 1986/92), is
appropriately dealt with in this Policy. A major development since the last Policy of 1986/92 has been the Right
of Children to Free and Compulsory Education Act 2009 which laid down legal underpinnings for achieving
universal elementary education. National Education Policy 2020 is the first education policy of the 21st century
and aims to address the many growing developmental imperatives of our country. This Policy proposes the
revision and revamping of all aspects of the education structure, including its regulation and governance, to
create a new system that is aligned with the aspirational goals of 21st century education, including SDG4, while
building upon India’s traditions and value systems. The National Education Policy (NEP) 2020 is indeed a
significant development in the field of education in India.NEP 2020 is the first education policy of the
21st century in India. It replaces the National Policy on Education (NPE) from 1986.Newthe new
policy is built on the foundational pillars of Access, Equity, Quality, Affordability, and
Accountability. The policy is aligned with the 2030 Agenda for Sustainable Development, indicating
India's commitment to achieving global educational goals. NEP 2020 aims to transform India into a
vibrant knowledge society and a global knowledge superpower. It seeks to achieve this by making
school and college education more holistic, flexible, multidisciplinary, and suitable for the needs of
the 21st century. The policy is designed to bring out the unique capabilities of each student,
emphasizing a more personalized and student-centric approach to education. The development of NEP
2020 involved an extensive and unprecedented consultative process. It gathered over 2 lakh
suggestions from various levels of governance, including Gram Panchayats, Blocks, Urban Local
Bodies (ULBs), and Districts. Several committees were constituted during the formulation of the
policy. Notably, the "Committee for Evolution of the New Education Policy" under the chairmanship
of Late Shri T.S.R. Subramanian and the "Committee for the Draft National Education Policy™" under
the chairmanship of Dr. K. Kasturirangan played key roles. The latter committee submitted the Draft
National Education Policy in 2019.The draft of the National Education Policy 2019 was made
available on the Ministry of Human Resource Development's website and the 'MyGov. Innovate'
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portal to gather views, suggestions, and comments from stakeholders, including the public.Overall,

NEP 2020 represents a comprehensive and forward-looking approach to education in India, with a
strong emphasis on inclusivity, quality, and relevance to the changing needs of the 21st century. It
reflects a commitment to providing accessible and high-quality education for all, with a focus on
empowering students to reach their full potential. This National Education Policy envisions an
education system rooted in Indian ethos that contributes directly to transforming India, that is Bharat,
sustainably into an equitable and vibrant knowledge society, by providing high-quality education to
all, and thereby making India a global knowledge superpower. The Policy envisages that the
curriculum and pedagogy of our institutions must develop among the students a deep sense of respect
towards the Fundamental Duties and Constitutional values, bonding with one’s country, and a
conscious awareness of one’s roles and responsibilities in a changing world. The vision of the Policy
is to instill among the learners a deep-rooted pride in being Indian, not only in thought, but also in
spirit, intellect, and deeds, as well as to develop knowledge, skills, values, and dispositions that
support responsible commitment to human rights, sustainable development and living, and global
well-being, thereby reflecting a truly global citizen.NEP_Final English 0.pdf (education.gov.in)

NEP 2020 AND ITS VISION TO EDUCATION FOR SUSTAINABLE DEVELOPMENT: “Tell me
and | forget. Teach me and | will remember. "Include me and I learn.” This famous saying underlines
the importance of including everyone in the teaching and learning processes. The New Education
Policy itself embodies this point of inclusion. Education for sustainable development | Latest News | The
HinduThe National Education Policy (NEP) 2020 is India's first education policy of the 21st century. It
has a strong focus on Education for Sustainable Development (ESD).ESD is defined as "the process of
learning about and addressing sustainability challenges. It aims to equip learners with the knowledge,
skills, values and behaviors to act for a more sustainable future. “The NEP 2020 envisions that all
learners in India will be educated for sustainable development. This will be achieved through the
following:

e Integrating ESD into the school curriculum, from early childhood education to higher education.
e Providing teachers with training in ESD.

e Creating learning environments that promote sustainable practices.

e Engaging with communities and stakeholders to promote sustainable development.

The NEP 2020 also recognizes that ESD is not just about teaching about sustainability. It is also about
creating a culture of sustainability in schools and communities. This can be done by:

e Promoting sustainable practices in school operations, such as waste reduction and energy
conservation.

e Encouraging learners to take action for sustainability, such as volunteering in environmental
projects.

e Creating a sense of responsibility for the environment among learners.

The NEP 2020 is a significant step forward in India's efforts to achieve Education for Sustainable
Development. It provides a clear vision and roadmap for how ESD can be mainstreamed into the
education system. There are some specific provisions of the NEP 2020 that are relevant to ESD:

e The policy states that "education for sustainable development will be an integral part of the school
curriculum.”
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e Italso states that "teachers will be trained in ESD."

e The policy emphasizes the need for "learning environments that promote sustainable practices."

e |t also calls for "engagement with communities and stakeholders to promote sustainable
development.”

The NEP 2020 is a bold and ambitious policy. If it is implemented effectively, it has the potential to
transform the education system in India and help the country achieve its sustainable development
goals. These are some of the benefits of ESD:

e It can help learners develop the knowledge, skills, and values they need to live sustainably.
e |t can help learners become more critical thinkers and problem-solvers.

e |t can help learners develop a sense of responsibility for the environment.

e |t can help promote social justice and equity.

e |t can help build a more sustainable future for all.

ESD is an important part of the NEP 2020 and it is essential for India to achieve its sustainable
development goals. By integrating ESD into the education system, India can create a generation of
learners who are equipped to address the challenges of the 21st century.

CONCLUSION: In conclusion, the alignment between the National Education Policy (NEP) and the
Sustainable Development Goals (SDGs) represents a significant step towards fostering inclusive and
quality education while addressing broader global challenges. Studying the above facts, it is known
that “The implementation of India's National Education Policy (NEP) 2020 has had a positive impact
on shaping sustainable mindset among students and teachers, thereby increasing awareness in
education and society and promoting sustainable practices. has been adopted. Which makes our
hypothesis accepted, The NEP's emphasis on equitable access, holistic learning, and skill development
resonates with the SDGs' overarching goal of leaving no one behind and promoting sustainable
development worldwide. By prioritizing education as a catalyst for social and economic progress,
nations can work towards achieving the SDGs, ensuring a better future for all by 2030 and beyond. It
is imperative for governments, educators, and stakeholders to collaborate closely, implement the NEP
effectively, and integrate it into their strategies to propel us closer to the realization of the SDGs and a
more equitable, sustainable world.
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A STUDY OF SELF-EFFICACY OF SECONDARY SCHOOL
STUDENTS OF LUCKNOW CITY
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ABSTRACT

The present study aims to assess the Self-Efficacy of secondary school students of Lucknow city.
TheSurvey Research method was used in this study. For the present study, a sample of 462
secondary school students which include 225 male students and 237 female students from
Government, Aided, and Private Schools affiliated to the U.P. Board were selected using a simple
random sampling method. The standardized scale of Self-Efficacy which was developed by Dr.
(Mrs.) G.P. Mathur and Dr. (Mrs.) Raj Kumari Bhatnagar in 2012 was used for data collection.The
study revealed that more than 65 percent of the male and female students had an average level of
Self-Efficacy. A higher percentage of female students had high Self-Efficacy as compared to male
students.Students with average Self-Efficacy were found maximum in private schools and minimum
in aided schools.Students with high levels of Self-Efficacy were found maximum in aided schools
followed by government and private schools.

KEYWORDS: Self-Efficacy, Gender, School-type, Secondary school Students.

INTRODUCTION:

The ultimate aim of education is for students to succeed in a particular learning domain, as
demonstrated by a successful learning result or accomplishment. Learning outcomes are influenced by
self-efficacy and engagement, which are components of the learning process (Boekaerts, 2016).
Research revealed that engagement and Self-Efficacy each supported a favorable learning outcome
(Lavasani et al., 2009; Ucar and Sungur, 2017; Nese, 2019). Albert Bandura was the one who initially
proposed and developed the idea of Self-Efficacy (1977). One of the main ideas of Bandura's Social
Learning Theory (Bandura, 1977) is Self-Efficacy. It is the individual's assessment of their capacity to
handle a particular task. According to Bandura (1993), people's behaviour is frequently more
accurately predicted by the beliefs they have about their skills than by the actual accomplishments
they are capable of. According to his view, Self-Efficacy is a system for organizing and carrying out
plans of action to achieve certain goals as well as for explaining and predicting one's thoughts,
feelings, and behaviours. The talents and abilities that people possess are not as important. It gives
more weight to what people think they may do with the talents and abilities they may have. According
to Bandura (1993), Self-Efficacy influences people's feelings, thoughts, and behaviours. Self-efficacy
is an essential skill that can enhance students' emotional stability, well-being, and academic
achievement.Over time, a high sense of self-efficacy multiplies gains and enhances one's well-being in
a variety of ways (Baron, 2005).1t is apparent that Self-Efficacy plays an important role in the learning
process. Thus, the researcher decided to study the levels of Self-Efficacy in secondary school students.

*Assistant Professor, Department of Advanced Educational Research and Teaching of Educational Foundations, C.S.J.M.
University, Kanpur (U.P.) Mob.No- +91- 7376043819, Email: priyal9maurya@gmail.com

** Department of Education, University of Lucknow, Lucknow (U.P.) Mob.No.-+91- 9415300615,

Email: reenaagarwal_lu@rediffmail.com

62



mailto:priya19maurya@gmail.com
mailto:reenaagarwal_lu@rediffmail.com

GYAN BHAV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL. - 13 February, 2024 ISSUE- 18
OBJECTIVE OF THE STUDY:

To assess the level of Self-Efficacy of secondary school students in terms of Gender and School-

type.
RESEARCH METHOD USED

The objective of the study is to assess the Self-Efficacy of secondary school students in terms of
Gender and School-type therefore survey data collection is necessary under the Descriptive Research
approach.

SAMPLING TECHNIQUE AND SAMPLE:

A representative portion of the universe is a sample. To select a sample from the universe (1X
class U.P. Board students of Lucknow city)for the current investigation, the researchers employed
Simple Random Sampling. A sample consisting of 462 secondary school studentsout of which 237
were female students and 225 were male students from government, aided and private schools.

TOOL USED:

The standardized scale of Self-Efficacy developed by Dr. (Mrs.) G.P. Mathur and Dr. (Mrs.)
Raj Kumari Bhatnagar in 2012 was used for data collection.

ANALYSIS AND INTERPRETATION OF DATA:

The objective was to assess the Self-Efficacy of Secondary School Students. For this, Scale
Self-Efficacy Scale was administered to Secondary School Students. Based on scores, students were
categorized into three categories, Low, Average and High Self-efficacy. In the following sections, the
Self-Efficacy of Secondary School Students was assessed in different contexts like- total sample,
gender-wise and school-type wise.

TABLE-1
Number and percentage of Secondary School Students having low, average and high level of Self-efficacy
Levels of Self-efficacy Total
_ Low Average High
Self-efficacy | (66 & below) | (67-77) (78 & above)
N | % N | % N | % N %
75 ]116.23 |32069.26 | 67 | 14.50 462 | 100%
«,80.00% 69.27%
270.00%
W60.00%
250.00%
1 40.00%
©30.00% |
S 0.00% — E—
g Low Level Average Level High Level

Self-Efficacy
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Graph 1:A Bar Diagram showing the percentage of students with low, average and high levels of
Self-Efficacy

From above Table 1 and Graph 1, it can be seen that 16.23% (75) of the total students possess
a low level, 69.26% (320) possess an average level and 14.50% (67) possess a high level of Self-
efficacy. So, it can be interpreted that more than 69% of students possess an average level and the least
number of students possess a high level of Self-efficacy.

TABLE- 2
Gender-wise number and percentage of Secondary School Students having High, Average and Low Self-
Efficacy
Levels Gender Total
Male Students | Female Students
N % N % N %

Self-Efficacy ["High (78 & above) | 23 | 1022 | 44 1857 |67 |14.50

Average (67-77) | 164 |72.89 |156 |6582 | 320 | 69.26

Low (66 & below) | 38 16.89 |37 15.61 75 116.23

72.89%

% 80.00% ® 65.82%
2
& 60.00%
>
5 40.00%
[° 9

16.89% 9 18.57%
© 20.00% ©15.61% 10.22%
2 ]
s Low Level Average Level High Level
&

LEVEL OF SELF-EFFICACY
Male m Female

Graph 2:A Bar Diagram showing the percentage of male and female students with low, average
and high levels of Self-efficacy

From the above Table2 and Graph 2, it can be seen that 10.22% of the total male students possess a
high level, 72.89% possess an average level and 16.89% possess a low level of Self-Efficacy whereas 18.57%
of the total female students possess a high level, 65.82% possess average level and 15.61% possess alow level

of Self-efficacy.
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TABLE- 3
School-type wise number and percentage of Secondary School Students having high, average and low
Self-Efficacy
School-type Total
Government Aided School | Private School
Levels School Students Students Students
Self-Efficacy N % N % N % N %
High 14 15.73 31 18.24 |22 10.84 | 67 14.50
(78 & above)
Average 66 74.16 100 |58.82 | 154 75.86 | 320 |69.26
(67-77)
Low 09 10.11 39 22,94 | 27 13.30 |75 16.23
(66 & below)
80.00% 74.16% 75.86%

. 70.00%
£ 58.82%
@ 60.00%
©
2 50.00%
gz 40.00% H Low Level
‘E 30.00% 22.94 o B Average Level
3 20.00% 5.73% 8.24% 1
& 10.11 3.30%40.84% High Level
% 10.00% . I

0.00%

Government

Self-efficacy

Aided

Private

Graph 3:A Bar Diagram showing the percentage of government, aided and private school

students with low, average and high levels of Self-efficacy

From above Table3 and Graph 3, it can be seen that 15.73% of the total Government
Secondary School Students possess a high level, 74.16% (66) possess an average level and
14.10%possess a low level of Self-efficacy. 18.24 % of the total Aided Secondary School Students
possess a high level, 58.82% possess an average level and 22.94% possess a low level of Self-efficacy.
In the same manner, 10.84% of the total Private Secondary School Students possess a high level,
75.86% (154) possess an average level and 13.30%possess a low level of Self-efficacy.
CONCLUSIONS:

1. The average level of Self-Efficacy was identified in the majority of the students.More than 65
percent of the male and female students had an average level of Self-Efficacy.

2. A higher percentage of female students had high Self-Efficacy as compared to male students.
3.Students with average Self-Efficacy were found maximum in private schools and minimum in aided
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schools.Students with high levels of Self-Efficacy were found maximum in aided schools followed by

government and private schools.
DISCUSSION:

A moderate level of self-efficacy was reported by the majority of students studying at secondary level,
in the current study. This suggests that secondary school students with average levels of self-efficacy
are more so than those with high or low levels. The reason behind this can be the environment faced
by these students in the classrooms or outside it, like in families, with neighbours or among peer
groups. Teachers are burdened with so many things that they are not able to concentrate on each child
in the classroom. They are more engaged in completing syllabus, curricular and extracurricular
activities without paying much heed to students’ sense of their capabilities, interests and confidence.
Also, parents nowadays do not spend much time with their children, they think that their
responsibilities are to provide good food, good health and good education only. In this way, they
unknowingly don’t pay attention to their sense of self, strengths and weaknesses that hinder the
development of Self-Efficacy to a higher level in most cases. Further, the percentage of female
students with high levels of Self-Efficacy was higher in comparison to male students. The main
plausible reason for this finding may be teacher’s perception of the abilities of female students, better
past achievements of female students and family support received by female students is more positive
than male students.Students with average Self-Efficacy were found maximum in private schools and
minimum in aided schools.Students with high levels of Self-Efficacy were found maximum in aided
schools followed by government and private schools.The reason behind this finding may be the
difference in exposure to challenging situations given to students in different types of schools.

EDUCATIONAL IMPLICATIONS:

Most of the secondary school students had average level of Self-Efficacy and there is a need to
develop the Self-Efficacy of students to a higher level. Following are the few implications of the
study:

e The present study suggests that a sense of Self-Efficacy in students should be developed by using a
proper feedback system, valuing the capacities of students, by giving opportunities to students to
develop their self-confidence.

e This study suggests that both male and female students should be encouraged to to set high goals
and commit themselves to achieving them.

e It was also advised that teachers should motivate students to do hard work and develop
perseverance.

e The study suggested that students of all types of schools should providevarious task with some
challenges. This can improve their belief of their selves and their capacities.
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