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ek/;fed Lrj ds fo|ky;ksa esa jk"Vªizse ,oa lkekftd lejlrk dks lqn`<+ djus okys 

fØ;kdykiksa ds izfr fo|kfFkZ;ksa dh tkx:drk dk rqyukRed v/;;u 

*fiz;adk tks'kh  
 

'kks/k lkj 

jk"Vª izse o lkekftd lejlrk fdlh Hkh jk"Vª dk eq[; rÙo gksrk gSA fcuk blds fdlh Hkh jk"Vª dh 

dYiuk ugha dh tk ldrhA ns'k&izse mUufr dk |ksrd gSA euq"; ,d Hkkoiz/kku izk.kh gSA Hkkouk ds dkj.k 

gh os ,d&nwljs ls tqM+s jgrs gSa] jk"Vªh; izse dk vFkZ gS& fdlh jk"Vª ds lHkh O;fDr;ksa esa ^ge dh Hkkouk dk 

gksukA tc fdlh jk"Vª ds lHkh O;fDr {ks=] tkfr] laLd`fr vkSj /keZ vkfn dh fHkUurk gksrs gq, Hkh jk"Vª ds uke 

ij ^ge* dh Hkkouk ls tqMs+ gksrs gSa] ,d gksrs gSa vkSj jk"Vª fgr ds vkxs vius oS;fDrd ,oa lkewfgd fgrksa dk 

R;kx djrs gSa rks ge dgrs gSa fd ml jk"Vª esa ^jk"Vªh; ,drk gSA oSls rks lHkh euq"; ns'kHkDr gksrs gS a] ijUrq 

lkalkfjd dk;ksZa ds dkj.k ;g Hkkouk dgha nc lh tkrh gSA blfy, fo|ky;ksa esa lacaf/kr fØ;kdyki djk;s 

tkrs gaS vkSj bUghaa fØ;kdykiksa dk izHkko fo|kfFkZ;ksa ds O;ogkj esa ifjyf{kr gksrk gSA fofHkUu izdkj ds 

fo|ky;ksa esa fHkUu&fHkUu fØ;kdykiksa dks egÙo fn;k tkrk gSA bUgha ds izHkko ds QyLo:i Nk=ksa esa 

rqyukRed :i ls vUrj ns[kus dks feyrk gSA ;g 'kks/k fo|kfFkZ;ksa ds jk"Vª izse o lkekftd lejlrk lacaf/kr 

tkx:drk dk ifj.kke izLrqr djrk gS] tks fd gesa tkx:drk iz'ukoyh ds ek/;e ls izkIr gksrs gSaA ,df=r 

fd, x, vk¡dM+ksa ds lkaf[;dh; fo'ys"k.k ds i'pkr~ ;g ik;k x;k fd fo|k Hkkjrh ds ek/;fed Lrj ds 

fo|kfFkZ;ksa esa lh0ch0,l0bZ0 vkSj ;w0ih0 cksMZ ds ek/;fed fo|kfFkZ;ksa dh vis{kk jk"Vªizse vkSj lkekftd 

lejlrk lEcU/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gS] tc fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds 

ek/;fed Lrj ds fo|kfFkZ;ksa dh jk"Vªizse vkSj lkekftd lejlrk lEcU/kh fØ;kdykiksa ds izfr tkx:drk esa 

lekurk gSSA 

 

eq[; 'kCn& jk"Vª izsse] lkekftd lejlrk] fo|k Hkkjrh] ;w0ih0 cksMZ ¼ek/;fed f'k{kk ifj"kn~½] lh0ch0,l0bZ0 

¼dsUnzh; ek/;fed f'k{kk cksMZ½ 

 

v/;;u dh i`"BHkwfe&vkt dk ;qx oSKkfud ;qx gSA fur u;s&u;s vkfo"dkjksa ds }kjk u;h&u;h rduhdksa dk 

fodkl gks jgk gSA bl rduhdh fodkl ls f'k{kk Hkh vNwrh ugha jgh gSA orZeku esa f'k{kk fo|kfFkZ;ksa ds dsoy 

KkukRed ,oa ekufld fodkl rd gh lhfer u jgdj mlds lokZaxh.k fodkl dh vksj vxzlj gqbZ gSA vkt 

ds le; dks ns[krs gq, ,d vU; i{k lkekftd lejlrk ,oa jk"Vªh; ,drk dh vksj Hkh /;ku fn;k tkuk 

pkfg,A  

jk"Vªh; vkanksyu vkSj jk"Vªh; ,drk& ¼https://testbook.com½ 

 çkphu dky esa Hkkjr cM+h la[;k esa fj;klrksa esa foHkkftr FkkA 

 fczfV'k 'kklu vkSj Hkkjrh; Lora=rk vkanksyu ds nkSjku gh yksxksa esa jk"Vªh; Hkkouk dk mn; gqvkA 

 jk"Vªh; vkanksyuksa ds nkSjku fofHkUu /keksaZ] laL‟fr;ksa vkSj leqnk;ksa ds yksx Hkkjr ls vaxzstksa dks ckgj 

fudkyus ds fy, 'kkfey gq,A 

 jk"Vªh; vkanksyuksa us lekurk] Lora=rk] /keZfujis{krk vkSj lkekftd&vkfFkZd fodkl ij /;ku dsafær fd;k 

tks ,d u, jk"Vª ds xBu ds mís'; cu x,A 

Hkkjr esa jk"Vªh; ,drk esa f'k{kk dh Hkwfedk ¼https://testbook.com] flag] 2012½ % 

 f'k{kk egRoiw.kZ gS D;ksafd ;g gekjs fopkjksa vkSj „f"Vdks.k dks cny nsrh gSA 

 ;g Hkkjr dk lkSHkkX; gS dh Lora=rk ls igys vkSj ckn esa Hkkjr esa mR‟"V f'k{kkfon~ FksA 
 

 

*'kks/k Nk=k] f'k{kk foHkkx] pkS0 pj.k flag fo'ofo|ky;] esjB] eks0ua0& 8266828351,   E-Mail- joshipriyanka1022@gmail.com,  

mailto:joshipriyanka1022@gmail.com
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 Ldwyh f'k{kdksa dk ns'k ds NksVs cPpksa ds fnekx ij egÙoiw.kZ çHkko iM+rk gSA 

 o"kksaZ ls jkuh y{eh ckbZ vkSj yky cgknqj 'kkL=h tSlh ,sfrgkfld gfLr;ksa ds lkFk&lkFk ^badykc 

ftankckn* tSls çfrf"Br ukjksa us gekjs lkewfgd ekul ds eu esa viuk LFkku cuk;k gSA 

 çfl) fo}kuksa ds lg;ksx ls fufeZr ,ulhbZvkjVh ikB~îØe us Hkh Hkkjr dh igpku cukus esa egÙoiw.kZ 

Hkwfedk fuHkkbZ gSA 

 blds vykok Nk= vDlj fofHkUu fo'ofo|ky;ksa esa vkxs dh f'k{kk çkIr djus ds fy, ns'k ds fofHkUu 

fgLlksa esa tkrs jgrs gSaA 

 blus ;qok fnekxksa dks muds HkkSxksfyd LFkkuksa] tkfr;ksa vkSj /kkfeZd tqM+koksa ls Åij mBdj lkspus esa 

lgk;rk dh gSA 

 

Hkkjr esa lEizfr ftrus nk'kZfud lEiznk; gSa] os lHkh osnkUr n'kZu ds vUrxZr vkrs gSaA osnkUr n'kZu dh 

cgqfo/k izdkj ls O;k[;k,¡ dh x;h gSa vkSj os izxfr'khy Hkh jgha gSaA osnkUr dk 'kkfCnd vFkZ gS osn dk vUrA 

foosdkuUn Lokeh th us Hkkjrokfl;ksa ls dgk fd osnkUr ds lc egku rÙo dsoy vj.;ksa ;k ioZrksa dh xqQkvksa 

esa gh lhfer u jgsaxs oju~ U;k;ky;ksa esa] mikluk x`gksa esa] xjhcksa dh dqfV;ksa esa] lk/kkj.k O;fDr;ksa ds ?kjksa esa] 

Nk=ksa dh ikB'kkyk esa] loZ= os rÙo vkyksfdr rFkk dk;Z:i esa ifj.kr gksaxsA ¼ik.Ms;] 2008½ 

foosdkuUn Lokeh th us varr% vius O;k[;kuksa ds ek/;e ls osnkUr n'kZu dks loZJs"B /keZ n'kZu fl) 

dj fn;kA Hkkjr dh /kkfeZd psruk us muds }kjk if'pe esa Lo;a dks vfHkO;Dr fd;kA Lokeh th us lEiw.kZ 

Hkkjr o"kZ dks viuh Hkko/kkjk ls ,d lw= esa ck¡/k fn;kA Lokeh foosdkuan th ds }kjk Hkkjrh; laLd`fr] 

osnkUr&n'kZu vkSj fgUnw&/keZ dh O;k[;k lqudj ,d vksj ik'pkR; txr esa Hkkjr ds lEcU/k esa QSyh fuewy 

HkzkUr/kkj.kkvksa dk vUr gqvk rks nwljh vksj lEiw.kZ fgUnw txr esa uohu /kkfeZd psruk] vkRexkSjo vkSj 

vkRefo'okl dk lapkj gqvk vkSj ;gh dkj.k Fkk fd tc Lokeh th vesfjdk ls Hkkjr ykSVs rks ns'kokfl;ksa us 

mUgsa fljekSj cuk fy;kA ¼;kno] 2020½ 

euq"; ,d Hkkoiz/kku izk.kh gSA Hkkouk ds dkj.k gh os ,d&nwljs ls tqM+s jgrs gSa] jk"Vªh; izse dk vFkZ gS 

fdlh jk"Vª ds lHkh O;fDr;ksa esa ^ge dh Hkkouk dk gksukA tc fdlh jk"Vª ds lHkh O;fDr {ks=] tkfr] laLd`fr 

vkSj /keZ vkfn dh fHkUurk gksrs gq, Hkh jk"Vª ds uke ij ^ge* dh Hkkouk ls tqMs gksrs gSa] ,d gksrs gSa vkSj jk"Vª 

fgr ds vkxs vius O;fDrxr ,oa lkewfgd fgrksa dks R;kx djrs gaS rks ge dgrs gaS fd ml jk"Vª esa ^jk"Vªh; 

,drk gS vkSj blh jk"Vªh; izse dks cjdjkj j[kus dk dk;Z djrs gq, fo|ky; ,oa fo|ky; esa gksus okys 

fØ;kdyki fo|kfFkZ;ksa esa ns'k&fgr ,oa lkekftd lejlrk dh Hkkouk dk fodkl djrs gSaA  

jk"Vªizse c<+kus gsrq ljdkj dh igy %&  

1- jk"Vªh; ,drk xks"Bh ¼1958½&bl xks"Bh dk vk;kstu ;w0th0lh0 }kjk fd;k x;k FkkA blesa vusd 

f'k{kkfonksa us Hkkx fy;kA bu yksxksa dh lEefr esa jk"Vªh; ,drk esa deh dk eq[; dkj.k ns'k esa tkfr 

vkSj /keZ ds vk/kkj ij HksnHkko cjruk gSA  

2- dqyifr lEesyu ¼1961½&bl lEesyu esa dqyifr;ksa us ns'k esa {ks=] tkfr] /keZ vkSj Hkk"kk ds vk/kkj ij 

HksnHkko cjrus dks jk"Vªh; ,drk ds ekxZ esa ck/kd crk;kA  

3- MkW0 lEiw.kkZuUn HkkokRed ,drk lfefr ¼1961&62½&bl lfefr dk xBu dsUnzh; ljdkj us 1961 esa 

fd;k FkkA bldk mn~ns'; ,drk esa deh vkus ds dkj.k dk irk yxkuk rFkk bUgsa nwj djuk FkkA 

bldk dk;Z jk"Vªh; ,drk ds fodkl gsrq f'k{kk dh Hkwfedk lqfuf'pr djuk FkkA  

4- jk"Vªh; ,drk lfefr ¼1967½&tkfrokn] {ks=okn] Hkk"kkokn ij fpUrk O;Dr dh xbZA bl cSBd esa eq[; 

:i ls izkUrh;rk vkSj lkEiznkf;drk ij ppkZ gqbZA  
 

lkekftd lejlrk ls rkRi;Z bl lkekftd leL;k dks [kRe djuk vkSj lekt ds lHkh oxksZa ds 

yksxksa esa izse Hkko mRiUu djds lkekftd lejlrk viukuk gS] ;kuh lekt ds lHkh yksx fey&tqydj izse 

iwoZd jgsa vkSj muesa ,drk gks] ;gh lkekftd lejlrk dgykrh gSA tc ns'k ds yksx ,d gksaxs rc ns'k esa 
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,drk gksxh vkSj vxj ns'k esa dksbZ leL;k gksxh rks lHkh yksx feytqydj leL;kvksa dks nwj djus dk iz;Ru 

djsaxsA la{ksi esa lkekftd lejlrk dk vFkZ ^lkekftd lekurk* ls gSA blh lkekftd lejlrk ds fuekZ.k esa 

fo|ky;ksa ,oa ogk¡ gksus okyh fØ;kvksa dk fo'ks"k egÙo gSA 

v/;;u dh lkFkZdrk&vkt ftl izdkj ge vius vkl&ikl ds ns'kksa esa ekgkSy ns[krs gSa mlls ge lh[k 

feyrh gS fd f'k{kk gh ,slk gfFk;kj gS ftls ge yksxksa ds vUnj jk"Vªizse ,ao viuÙo rFkk lkekftd :i ls 

lejlrk rFkk lekurk dh Hkkouk dks tkx`r djus ds fy, iz;ksx dj ldrs gSa vkSj ;g 'kks/k blh fcUnq ij 

dk;Z djrk gS fd fo|ky;ksa esa ftl izdkj ds fØ;kdyki djk;s tk jgs gS a rFkk f'k{kdksa }kjk ftl izdkj dk 

O;ogkj fo|ky;ksa esa viuk;k tkrk gS] bu lHkh ckrksa dk fo|kfFkZ;ksa ij muds vUnj jk"Vªizse ,oa lkekftd 

lejlrk ds izfr D;k izHkko iM+rk gS rFkk fo|kFkhZ vius ns'k ds izfr] vius lekt ds izfr fdrus tkx:d 

curs gSA ;g 'kks/k vius vki esa egÙoiw.kZ blfy, gks tkrk gS D;ksafd ge lHkh tkurs gS fd fo|kFkhZ gh gekjs 

lekt dh uhao rFkk ns'k dk Hkfo"; gSa vkSj jk"Vª dks cukus esa mudk ;ksxnku lcls vge gSA 

dksBkjh vk;ksx ¼1964&66½ dh fjiksVZ esa dgk Hkh x;k gS fd&  

^^Hkkjr ds Hkfo"; dk fuekZ.k ogk¡ dh d{kkvksa esa gks jgk gSA**  

'kks/k esa iz;qDr 'kCnksa dk ifjpkyu vFkZ&  

jk"Vª izse&jk"Vª izse ls rkRi;Z ;gk¡ fo|kfFkZ;ksa ds ân; esa vius ns'k ds izfr izse o lEeku ls gS tks os vius 

ns'k Hkkjr ds fy, eglwl djrs gSaA 

lkekftd lejlrk&lkekftd lejlrk dk vFkZ tkfrxr HksnHkko ,oa vLi`';rk dk tM+ewy ls mUewyu dj 

yksxksa esa ijLij izse ,oa lkSgknZ c<+kuk rFkk lekt ds lHkh oxksZa ,oa o.kksZa ds e/; ,drk LFkkfir djuk o lHkh 

dks viuk le>ukA  

fØ;kdyki&'kks/k ls lacaf/kr fØ;kdyki ls rkRi;Z gS fd fo|ky; esa ,slh fØ;kvksa dk fofHkUu :i esa 'kkfey 

fd;k tkuk tks fo|kfFkZ;ksa esa jk"Vªh; izse o lkekftd lejlrk dh Hkkouk dk fuekZ.k dj ldsA  

fo|k Hkkjrh&fo|k Hkkjrh] Hkkjr esa f'k{kk ds {ks= esa lcls cM+h v'kkldh; laLFkk gSA bldk iwjk uke ^fo|k 

Hkkjrh vf[ky Hkkjrh; f'k{kk laLFkku gSA bldh LFkkiuk lu~ 1977 esa gqbZ FkhA  

ek/;fed f'k{kk ifj"kn~] mÙkj izns'k& ek/;fed f'k{kk ifj"kn] m0iz0 dh LFkkiuk lu~ 1921 esa iz;kxjkt esa 

la;qDr izkUr oS/kkfud ifj"kn~ ds ,d vf/kfu;e }kjk dh xbZ FkhA ;g ,d lkoZtfud laLFkk gS] ftldk eq[; 

dk;Z jkT; esa gkbZLdwy ,oa b.VjehfM,V dh ijh{kk vk;ksftr djkuk] jkT; esa fLFkr fo|ky;ksa dks ekU;rk 

nsuk] ikB~;Øe ,oa iqLrdsa fu/kkZfjr djuk gSA  

dsUnzh; ek/;fed f'k{kk cksMZ&Hkkjr dh Ldwyh f'k{kk dk ,d izeq[k cksMZ gSA Hkkjr ds vUnj vkSj ckgj ds cgqr 

ls futh ,oa ljdkjh fo|ky; blls lEc) gSA  

'kks/k v/;;u ds mn~ns';& çLrqr 'kks/k v/;;u gsrq fuEu mís'; fufeZr fd, x, gSa& 

 ek/;fed Lrj ij fo|k Hkkjrh rFkk lh0ch0,l0bZ0 }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; jk"Vªizse 

dks lqn`<+ djus okys fØ;kdykiksa ds izfr tkx:drk dk rqyukRed v/;;u djukA  

 ek/;fed Lrj ij fo|k Hkkjrh rFkk ;w0ih0 cksMZ }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; jk"Vªizse dks 

lqǹ<+ djus okys fØ;kdykiksa ds izfr tkx:drk dk rqyukRed v/;;u djukA 

 ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; jk"Vªizse 

dks lqn`<+ djus okys fØ;kdykiksa ds izfr tkx:drk dk rqyukRed v/;;u djukA 

 ek/;fed Lrj ij fo|k Hkkjrh rFkk lh0ch0,l0bZ0 }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; 

lkekftd lejlrk dks lqn<̀+ djus okys fØ;kdykiksa ds izfr tkx:drk dk rqyukRed v/;;u djukA  

 ek/;fed Lrj ij fo|k Hkkjrh rFkk ;w0ih0 cksMZ }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; lkekftd 

lejlrk dks lqn<̀+ djus okys fØ;kdykiksa ds izfr tkx:drk dk rqyukRed v/;;u djukA 
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 ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; lkekftd 

lejlrk dks lqn<̀+ djus okys fØ;kdykiksa ds izfr tkx:drk dk rqyukRed v/;;u djukA 

v/;;u dh ifjdYiuk,¡a& çLrqr 'kks/k v/;;u gsrq fuEu ifjdYiuk,a cukbZ xbZ gS& 

 ek/;fed Lrj ij fo|k Hkkjrh rFkk lh0ch0,l0bZ0 }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; jk"Vªizse 

dks lqn`<+ djus okys fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA  

 ek/;fed Lrj ij fo|k Hkkjrh rFkk ;w0ih0 cksMZ }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; jk"Vªizse dks 

lqǹ<+ djus okys fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA 

 ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; jk"Vªizse 

dks lqn`<+ djus okys fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA 

 ek/;fed Lrj ij fo|k Hkkjrh rFkk lh0ch0,l0bZ0 }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; 

lkekftd lejlrk dks lqn<̀+ djus okys fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA 

 ek/;fed Lrj ij fo|k Hkkjrh rFkk ;w0ih0 cksMZ }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; lkekftd 

lejlrk dks lqn<̀+ djus okys fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA 

 ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 }kjk lapkfyr fo|ky; ds fo|kfFkZ;ksa ds e/; lkekftd 

lejlrk dks lqn<̀+ djus okys fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA 

“kks/k fof/k& o.kZukRed “kks/k fof/k 

tula[;k & izLrqr 'kks/k dk {ks= vR;f/kd foLrkfjr gS ftls jkT; ;k eaMy Lrj ij v/;;u djuk fu/kkZfjr 

le; lhek ds Hkhrj laHko ugha Fkk vr% 'kks/k gsrq le;&lhek ds dkj.k bls fo|k Hkkjrh] ;w0ih0 cksMZ rFkk 

lh0ch0,l0bZ0 }kjk esjB tuin esa lapkfyr fo|ky;ksa esa v/;;ujr~ ek/;fed Lrj ds fo|kfFkZ;ksa rd lhfer 

j[kk x;k gSA  

U;kn'kZ ,oa U;kn'kZ fof/k& pwafd izLrqr v/;;u losZ{k.k izdkj dk gS blfy, mn~ns';ijd fof/k dk iz;ksx dj 

tuin esjB ds ;w0ih0 cksMZ] lh0ch0,l0bZ0 rFkk fo|k Hkkjrh }kjk lapkfyr izR;sd izdkj ds 2&2 fo|ky;ksa 

ds 50&50 fo|kfFkZ;ksa dks fy;k x;k gSA dqy feykdj 100×3 ¾ 300 fo|kfFkZ;ksa ij ;g 'kks/k fd;k x;k gSA  

izLrqr 'kks/k ds fy, p;fur U;kn'kZ dk laf{kIr fooj.k fuEu rkfydk&1 esa iznf'kZr gS&  

rkfydk&1 

U;kn'kZ dk fooj.k 

Ø0 

la0 

cksMZ@ 

lapkyudrkZ  

fo|ky;ksa dk uke  fo|kfFkZ;ksa 

dh la[;k 

1 fo|k Hkkjrh }kjk 

lapkfyr  

ljLorh f'k'kq fo|k efUnj mPprj ek/;fed fo|ky;] 

esjB  

50 

lqjs'knsoh gsepUnz R;kxh ljLorh fo|k efUnj] xaxk 

uxj] esjB  

50 

2 ;w0ih0 cksMZ  ch0,0oh0 b.Vj dkWyst] cq<+kuk xsV] esjB  50 

duksgj yky d`".k lgk; C;ks;t b.Vj dkWyst] 

?k.Vk?kj] esjB  

50 

3 lh0ch0,l0bZ0 The Avenue Public School, Ganga Nagar Meerut  50 

Deewan Public School, Meerut  50 

  Total 300 

 

'kks/k midj.k&izLrqr 'kks/k eq[; :i ls nks Hkkxksa esa foHkDr gSA igys pj.k esa jk"Vªizse ,oa lkekftd lejlrk 

fØ;kdykiksa ds izfr fo|kfFkZ;ksa dh tkx:drk dks LofufeZr iz'ukoyh }kjk tkuus dk iz;kl fd;k x;k gS 

rFkk nwljs Hkkx esa izkIr vfHkerksa dk rqyukRed v/;;u fd;k x;k gS fd fofHkUu ifj"knksa }kjk lapkfyr 
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fo|ky;ksa esa gksus okys fØ;kdykiksa dk fo|kfFkZ;ksa esa jk"Vªizse ,oa lkekftd lejlrk ds izfr tkx:drk 

fdruh gSA  

izFke Hkkx esa losZ{k.k fof/k tcfd nwljs Hkkx esa vfHkerksa ds vk/kkj ij lkaf[;dh; rduhd dkbZ 

LDok;j dk iz;ksx fd;k x;k gSA  

vk¡dM+ksa dk fo'ys"k.k ,oa vFkkZiu&  

1- izFke ifjdYiuk & 

^^ek/;fed Lrj ij fo|k&Hkkjrh rFkk lh0ch0,l0bZ0 fo|kfFkZ;ksa ds e/; jk"Vªizse dks lqn`<+ djus 

okys fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA**  

ifjdYiuk dk ijh{k.k dkbZ LDok;j ¼2½ ijh{k.k }kjk fd;k x;k ftldk fooj.k uhps nh xbZ rkfydk&2  esa 

izLrqr gSA  

rkfydk&2 

ek/;fed Lrj ij fo|k&Hkkjrh rFkk lh0ch0,l0bZ0 fo|kfFkZ;ksa ds e/; jk"Vªizse dks lqn<̀+ djus okys 

fØ;kdykiksa ds izfr tkx:drk dh x.kuk dk fooj.k 

 

vk;ke fo|ky; 

dk izdkj 

ns'k ds 

izfr 

lEeku  

ns'kHkfDr 

dk;ZØe  

jk"Vªh; 

,drk  

ns'k ds 

izfr 

nkf;Ro  

'kghnksa ds 

izfr 

lEeku  

Hkkjr dk 

xkSjo'kkyh 

bfrgkl ds izfr 

ftKklk  

fo|k Hkkjrh  100 97 100 98 100 92 

lh0ch0,l0bZ0  50 55 55 50 87 85 

dqy fo|kFkhZ ¼N½ ¾ 200 

dkbZ LDok;j ¼2½ dk ifjdfyr eku ¾ 15-404 

LorU=rka'k ¼df½ ¾ 5 

 P ¾ 0-0087 

 mi;qZDr rkfydk&2 ds v/;;u ls ;g Kkr gksrk gS fd fo|k Hkkjrh  rFkk lh0ch0,l0bZ0 ds 

fo|kfFkZ;ksa esa jk"Vªizse dks lqǹ<+ djus okys fØ;kdykiksa ds izfr tkx:drk dh rqyuk dkbZ LDok;j ¼2½ }kjk 

dh xbZA 2 dk ifjdfyr eku 15-404 izkIr gqvk gSA rkfydk eku LorU=rka'k ¼df½ ¾ 5 ,oa lkFkZdrk Lrj  0-

01 ij 15-09 gSA dkbZ LDok;j ¼2½ dk ifjdfyr eku rkfydk eku ls vf/kd gSA vr% 'kwU; ifjdYiuk 

vLohd`r gks tkrh gS vkSj dgk tk ldrk gS fd fo|k Hkkjrh rFkk lh0ch0,l0bZ0 ds fo|kfFkZ;ksa esa jk"Vªizse dks 

lqǹ<+ djus okys fØ;kdykiksa ds izfr tkx:drk esa lkFkZd vUrj gSA izkIr ifj.kkeksa ds vk/kkj ij ;g fu"d"kZ 

fudkyk ldrk gS fd fo|k Hkkjrh ds ek/;fed Lrj ds fo|kfFkZ;ksa esa lh0ch0,l0bZ0 के ek/;fed fo|kfFkZ;ksa 

dh vis{kk jk"Vªizse lEcU/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gSA  

 

2- f}rh; ifjdYiuk & 

^^ek/;fed Lrj ij fo|k Hkkjrh rFkk ;w0ih0 cksMZ fo|kfFkZ;ksa ds e/; jk”Vªizse laca/kh fØ;kdykiksa 

ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA**  

mi;qZDr ifjdYiuk dk ijh{k.k dkbZ LDok;j ¼2½ ijh{k.k }kjk fd;k x;k ftldk fooj.k uhps nh xbZ 

rkfydk&3 esa izLrqr gSA  
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rkfydk&3 

ek/;fed Lrj ij fo|k Hkkjrh rFkk ;w0ih0 cksMZ fo|kfFkZ;ksa ds e/; jk"Vªizse laca/kh fØ;kdykiksa ds izfr 

tkx:drk dh x.kuk dk fooj.k 

 

vk;ke 

fo|ky; dk 

izdkj 

ns'k ds 

izfr 

lEeku 

ns'kHkfDr 

dk;ZØe 

jk"Vªh; 

,drk 

ns'k ds 

izfr 

nkf;Ro 

'kghnksa ds 

izfr 

lEeku 

Hkkjr dk 

xkSjo'kkyh 

bfrgkl ds izfr 

ftKklk 

fo|k Hkkjrh 100 97 100 98 100 92 

;w0ih0 cksMZ 45 55 45 50 87 80 

 

dqy fo|kFkhZ ¼N½ ¾ 200 

dkbZ LDok;j ¼2½ dk ifjdfyr eku ¾ 18-32 

LorU=rka'k ¼df½ ¾ 5 

 P ¾ 0-0025 

 mi;qZDr rkfydk&3 ds v/;;u ls ;g Kkr gksrk gS fd fo|k Hkkjrh  rFkk ;w0ih0 cksMZ ds fo|kfFkZ;ksa 

esa jk"Vªizse dks lqn`<+ djus okys fØ;kdykiksa ds izfr tkx:drk dh rqyuk dkbZ LDok;j ¼2½ }kjk dh xbZA 2 

dk ऩरिकलित eku 18-32 izkIr gqvk gSA rkfydk eku LorU=rka'k ¼df½ ¾ 5 ,oa lkFkZdrk Lrj 0-01 ij 15-09 

gSA dkbZ LDok;j ¼2½ dk ifjdfyr eku rkfydk eku ls vf/kd gSA vr% 'kwU; ifjdYiuk vLohd`r gks tkrh 

gS vkSj dgk tk ldrk gS fd fo|k Hkkjrh rFkk ;w0ih0 cksMZ ds fo|kfFkZ;ksa esa jk"Vªizse dks lqn<̀+ djus okys 

fØ;kdykiksa ds izfr tkx:drk esa lkFkZd vUrj gSA izkIr ifj.kkeksa ds vk/kkj ij ;g fu"d"kZ fudkyk tk 

ldrk gS fd fo|k Hkkjrh ds ek/;fed Lrj ds fo|kfFkZ;ksa esa ;w0ih0 cksMZ ds ek/;fed fo|kfFkZ;ksa dh vis{kk 

jk"Vªizse lEcU/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gSA  

 

3- r`rh; ifjdYiuk & 

^ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 fo|kfFkZ;ksa ds e/; jk"Vªizse dks lqǹ<+ okys 

fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA**  

mijksDr ifjdYiuk dk ijh{k.k dkbZ LDok;j ¼2½ fof/k }kjk fd;k x;k ftldk fooj.k uhps nh xbZ 

rkfydk&4 esa izLrqr gSA  

rkfydk&4 

ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 fo|kfFkZ;ksa ds e/; jk"Vªizse dks lqn<̀+ okys fØ;kdykiksa ds 

izfr tkx:drk dh x.kuk dk fooj.k  

 

vk;ke 

fo|ky; dk 

izdkj 

ns'k ds 

izfr 

lEeku  

ns'kHkfDr 

dk;ZØe  

jk"Vªh; 

,drk  

ns'k ds 

izfr 

nkf;Ro  

'kghnksa 

ds izfr 

lEeku  

Hkkjr dk 

xkSjo'kkyh 

bfrgkl ds izfr 

ftKklk  

;w0ih0 cksMZ  45 55 45 50 87 80 

lh0ch0,l0bZ0  50 55 55 50 87 85 

dqy fo|kFkhZ ¼N½ ¾ 200 

dkbZ LDok;j ¼2½ dk ifjdfyr eku ¾ 0-87 

LorU=rka'k ¼df½ ¾ 5 

 P ¾ 0-971 
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 mi;qZDr rkfydk&4 ds v/;;u ls ;g Kkr gksrk gS fd fo|k Hkkjrh  rFkk ;w0ih0 cksMZ ds fo|kfFkZ;ksa 

esa jk"Vªizse dks lqn<̀+ djus okys fØ;kdykiksa ds izfr tkx:drk dh rqyuk dkbZ LDok;j ¼
2
½ }kjk dh xbZA 2 

dk ifjdfyr eku 0-87 izkIr gqvk gSA rkfydk eku LorU=rka'k ¼df½ ¾ 5 ,oa lkFkZdrk Lrj 0-05 lkFkZd Lrj 

ij 11-07 gSA dkbZ LDok;j ¼2½ dk ifjdfyr eku rkfydk eku ls de gSA vr% 'kwU; ifjdYiuk Lohdr̀ gks 

tkrh gS vkSj dgk tk ldrk gS fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds fo|kfFkZ;ksa esa jk"Vªizse ds izfr 

tkx:drk esa vUrj lkFkZd vUrj ugha ik;k x;kA izkIr ifj.kkeksa ds vk/kkj ij ;g fu"d"kZ fudkyk tk ldrk 

gS fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds ek/;fed Lrj ds fo|kfFkZ;ksa dh jk"Vªizse lEcU/kh fØ;kdykiksa ds 

izfr tkx:drk esa lekurk gSA 

 

4- prqFkZ ifjdYiuk & 

^^ek/;fed Lrj ij fo|k Hkkjrh rFkk lh0ch0,l0bZ0 fo|kfFkZ;ksa ds e/; lkekftd lejlrk laca/kh 

fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA**  

mijksDr ifjdYiuk dk ijh{k.k dkbZ LDok;j ¼2½ fof/k }kjk fd;k x;k ftldk fooj.k uhps nh xbZ 

rkfydk&5  esa izLrqr gSA  

rkfydk&5 

ek/;fed Lrj ij fo|k Hkkjrh rFkk lh0ch0,l0bZ0 fo|kfFkZ;ksa ds e/; lkekftd lejlrk laca/kh fØ;kdykiksa 

ds izfr tkx:drk dh x.kuk dk fooj.k  

 

vk;ke fo|ky; 

dk izdkj 

tkfrxr 

HksnHkko  

fyaxh; 

HksnHkko  

vkfFkZd 

HksnHkko 

{ks=h; 

HksnHkko  

lkekftd 

lekurk 

ca/kqRo@ 

HkkbZpkjk 

lg;ksx  d`rKrk 

fo|k Hkkjrh 100 96 100 99 92 94 87 85 

lh0ch0,l0bZ0  50 40 50 48 40 50 75 75 

dqy fo|kFkhZ ¼N½ ¾ 200 

dkbZ LDok;j ¼2½ dk ifjdfyr eku ¾ 21-7 

LorU=rka'k ¼df½ ¾ 7 

 P ¾ 0-86 

 mi;qZDr rkfydk&5 ds v/;;u ls ;g Kkr gksrk gS fd fo|k Hkkjrh rFkk lh0ch0,l0bZ0 ds 

fo|ky;ksa ds fo|kfFkZ;ksa ds e/; lkekftd lejlrk ds izfr tkx:drk dh rqyuk dkbZ LDok;j ¼
2
½ }kjk dh 

xbZA 
2
 dk ifjdfyr eku 21-7 izkIr gqvkA ftldk rkfydk eku LorU=rka'k ¼df½ 7 ds 0-01 Lrj ij 18-48 

gSA dkbZ LDok;j ¼
2
½ dk ifjdfyr eku rkfydk eku ls vf/kd gSA vr% 'kwU; ifjdYiuk vLohdr̀ gks tkrh 

gS vkSj dgk tk ldrk gS fd fo|k Hkkjrh rFkk lh0ch0,l0bZ0 fo|kfFkZ;ksa ds e/; lkekftd lejlrk laca/kh 

fØ;kdykiksa ds izfr tkx:drk esa lkFkZd vUrj gSA izkIr ifj.kkeksa ds vk/kkj ij ;g fu"d"kZ fudkyk tk 

ldrk gS fd fo|k Hkkjrh ds ek/;fed Lrj ds fo|kfFkZ;ksa esa lh0ch0,l0bZ0 ds ek/;fed fo|kfFkZ;ksa dh vis{kk 

lkekftd lejlrk laca/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gSA  

 

5- iape ifjdYiuk & 

^^ek/;fed Lrj ij fo|k Hkkjrh rFkk ;w0ih0 cksMZ fo|kfFkZ;ksa ds e/; lkekftd lejlrk laca/kh 

fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA**  

mi;qZDr ifjdYiuk dk ijh{k.k dkbZ LDok;j ¼
2
½ fof/k }kjk fd;k x;k ftldk fooj.k uhps nh xbZ 

rkfydk&6 esa izLrqr gSA  
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rkfydk&6 

 

ek/;fed Lrj ij fo|k Hkkjrh rFkk ;w0ih0 cksMZ fo|kfFkZ;ksa ds e/; lkekftd lejlrk laca/kh fØ;kdykiksa ds 

izfr tkx:drk dh x.kuk dk fooj.k  

 

vk;ke fo|ky; 

dk izdkj 

tkfrxr 

HksnHkko  

fyaxh; 

HksnHkko  

vkfFkZd 

HksnHkko 

{ks=h; 

HksnHkko  

lkekftd 

lekurk 

ca/kqRo@ 

HkkbZpkjk 

lg;ksx  d`rKrk 

fo|k Hkkjrh 94 96 100 99 92 94 98 95 

;w0ih0 cksMZ 70 50 60 72 78 80 45 84 

dqy fo|kFkhZ ¼N½ ¾ 200 

dkbZ LDok;j ¼
2
½  dk ifjdfyr eku ¾ 19-53 

LorU=rka'k ¼df½ ¾ 7 

P ¾ 0-006 

 mi;qZDr rkfydk&6 ds v/;;u ls ;g Kkr gksrk gS fd fo|k Hkkjrh rFkk lh0ch0,l0bZ0 ds 

fo|ky;ksa ds fo|kfFkZ;ksa ds e/; lkekftd lejlrk ds izfr tkx:drk dh rqyuk ¼
2
½ dkbZ LDok;j }kjk dh 

xbZA ¼
2
½ dk ifjdfyr eku 19-53 izkIr gqvkA ftldk rkfydk eku LorU=rka'k ¼df½ 7 ds 0-01 Lrj ij    

18-48 gSA dkbZ LDok;j ¼
2
½ dk ifjdfyr eku rkfydk eku ls vf/kd gSA vr% 'kwU; ifjdYiuk vLohd`r gks 

tkrh gS vkSj dgk tk ldrk gS fd fo|k Hkkjrh rFkk ;w0ih0 cksMZ ds fo|kfFkZ;ksa ds e/; lkekftd lejlrk 

laca/kh fØ;kdykiksa ds izfr tkx:drk esa lkFkZd vUrj gSA izkIr ifj.kkeksa ds vk/kkj ij ;g fu"d"kZ fudkyk 

tkldrk gS fd fo|k Hkkjrh ds ek/;fed Lrj ds fo|kfFkZ;ksa esa ;w0ih0 cksMZ ds ek/;fed fo|kfFkZ;ksa dh vis{kk 

lkekftd lejlrk laca/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gSA  

6- "k"V~e ifjdYiuk & 

^^ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds fo|kfFkZ;ksa ds e/; lkekftd lejlrk 

laca/kh fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA**  
 

mi;qZDr ifjdYiuk dk ijh{k.k dkbZ LDok;j ¼2½ fof/k }kjk fd;k x;k ftldk fooj.k uhps nh xbZ 

rkfydk esa izLrqr gSA  

rkfydk&7 

ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds fo|kfFkZ;ksa ds e/; lkekftd lejlrk laca/kh 

fØ;kdykiksa ds izfr tkx:drk dh x.kuk dk fooj.k  

 

vk;ke fo|ky; 

dk izdkj 

tkfrxr 

HksnHkko  

fyaxh; 

HksnHkko  

vkfFkZd 

HksnHkko 

{ks=h; 

HksnHkko  

lkekftd 

lekurk 

ca/kqRo@ 

HkkbZpkjk 

lg;ksx  d`rKrk 

fo|k Hkkjrh 70 50 45 60 72 78 80 84 

lh0ch0,l0bZ0  50 40 50 48 40 50 75 75 

dqy fo|kFkhZ ¼N½ ¾ 200 

dkbZ LDok;j ¼
2
½ dk ifjdfyr eku ¾ 9-36 

LorU=rka'k ¼df½ ¾ 7 

P ¾ 0-27 

 mi;qZDr rkfydk&7 ds v/;;u ls ;g Kkr gksrk gS fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds 

fo|kfFkZ;ksa ds e/; lkekftd lejlrk laca/kh fØ;kdykiksa ds izfr tkx:drk dh rqyuk dkbZ LDok;j ¼
2
½ 

}kjk dh xbZA 
2 dk ifjdfyr eku 9-36 izkIr gqvk gSA rkfydk eku LorU=rka'k ¼df½ ¾ 5 ,oa lkFkZdrk Lrj 
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0-05 lkFkZd Lrj ij 11-07 gSA dkbZ LDok;j ¼
2
½ dk ifjdfyr eku rkfydk eku ls de gSA vr% 'kwU; 

ifjdYiuk Lohd̀r gks tkrh gS vkSj dgk tk ldrk gS fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds fo|kfFkZ;ksa esa 

lkekftd lejlrk laca/kh fØ;kdykiksa ds izfr tkx:drk esa lkFkZd vUrj ugha ik;k x;kA izkIr ifj.kkeksa ds 

vk/kkj ij ;g fu"d"kZ fudkyk tk ldrk gS fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds ek/;fed Lrj ds 

fo|kfFkZ;ksa ds lkekftd lejlrk laca/kh fØ;kdykiksa ds izfr tkx:drk esa lekurk gSA 

fu"d"kZ& vkadM+ksa dk lkaf[;dh; fo'ys"k.k ,oa vFkkZiu djus ds i'pkr~ fuEu fu"d"kZ çkIr fd, x, gSa& 

 ek/;fed Lrj ij fo|k Hkkjrh rFkk lh0ch0,l0bZ0 fo|ky;ksa ds fo|kfFkZ;ksa ds e/; jk"Vªizse laca/kh 

fØ;kdykiksa ds izfr tkx:drk esas lkFkZd vUrj gSA izkIr ifj.kkeksa ds vk/kkj ij ;g fu"d"kZ fudkyk tk 

ldrk gS fd fo|k Hkkjrh ds ek/;fed Lrj ds fo|kfFkZ;ksa esa lh0ch0,l0bZ0 ds ek/;fed fo|kfFkZ;ksa dh 

vis{kk jk"Vªizse lEcU/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gSA  

 ek/;fed Lrj ij fo|k Hkkjrh rFkk lh0ch0,l0bZ0 fo|ky;ksa ds fo|kfFkZ;ksa ds e/; jk"Vªizse laca/kh 

fØ;kdykiksa ds izfr tkx:drk esa lkFkZd vUrj gSA izkIr ifj.kkeksa ds vk/kkj ij ;g fu"d"kZ fudkyk tk 

ldrk gS fd fo|k Hkkjrh ds ek/;fed Lrj ds fo|kfFkZ;ksa esa ;w0ih0 cksMZ ds ek/;fed fo|kfFkZ;ksa dh vis{kk 

jk"Vªizse lEcU/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gSA 

 ek/;fed Lrj ij ;w0ih0cksMZ rFkk lh0ch0,l0bZ0 fo|kfFkZ;ksa esa jk"Vªizse laca/kh fØ;kdykiksa ds izfr 

tkx:drk esa dksbZ lkFkZd vUrj ugha gSA izkIr ifj.kkeksa ds vk/kkj ij ;g fu"d"kZ fudkyk tkldrk gS 

fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds ek/;fed Lrj ds fo|kfFkZ;ksa dh jk"Vªizse lEcU/kh fØ;kdykiksa ds 

izfr tkx:drk esa lekurk gSA 

 ek/;fed Lrj ds fo|k Hkkjrh; rFkk lh0ch0,l0bZ0 fo|ky;ksa ds fo|kfFkZ;ksa esa lkekftd lejlrk dks 

lqǹ<+ djus okys fØ;kdykiksa ds izfr tkx:drk esa lkFkZd vUrj gSA izkIr ifj.kkeksa ds vk/kkj ij ;g 

fu"d"kZ fudkyk tk ldrk gS fd fo|k Hkkjrh ds ek/;fed Lrj ds fo|kfFkZ;ksa esa lh0ch0,l0bZ0 ds 

ek/;fed fo|kfFkZ;ksa dh vis{kk lkekftd lejlrk laca/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gSA  

 ek/;fed Lrj ds fo|k Hkkjrh; rFkk ;w0ih0 cksMZ fo|ky;ksa ds fo|kfFkZ;ksa ds e/; lkekftd lejlrk dks 

lqǹ<+ djus okys fØ;kdykiksa ds izfr tkx:drk esa lkFkZd vUrj gSA izkIr ifj.kkeksa ds vk/kkj ij ;g 

fu"d"kZ fudkyk tk ldrk gS fd fo|k Hkkjrh ds ek/;fed Lrj ds fo|kfFkZ;ksa esa ;w0ih0 cksMZ ds ek/;fed 

fo|kfFkZ;ksa dh vis{kk lkekftd lejlrk laca/kh fØ;kdykiksa ds izfr tkx:drk vf/kd gSA  

 ek/;fed Lrj ds ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ fo|ky;ksa ds fo|kfFkZ;ksa ds e/; lkekftd 

lejlrk dks lqn`<+ djus okys fØ;kdykiksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA vFkkZr~ 

;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 ds ek/;fed Lrj ds fo|kfFkZ;ksa ds lkekftd lejlrk laca/kh fØ;kdykiksa 

ds izfr tkx:drk esa lekurk gSA 

 

lanHkZ lwph% 

 ;kno] oh0,l0] 2020% Lokeh foosdkuUn ds lkekftd lejlrk vkSj jk"Vªizse lEcU/kh fopkj] 

International Journal of Scientific & Innovative Research Studies ISSN: 2347-7660 (Print) | 

ISSN : 2454-1818 (Online), pp. 22-25. 

 flag] ds0] 2012% fodklksUeq[k Hkkjrh; lekt esa f'k{kk] xksfoUn izdk'ku] y[kheiqj&[khjhA 

 ik.Ms;] vkj0] 2008% izkphu Hkkjr ds f'k{kk euh"kh] 'kkjnk iqLrd Hkou] bykgkcknA 

 "Indian Education Commission (1964-66)". PB Works. 2015. Retrieved 20 June 2015. 

osc lanHkZ lwph% 

 https://testbook.com 

  

http://mohitpuri.pbworks.com/w/page/11465802/Indian%20Education%20Commission%201964-66
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izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa dk lek;kstu ds lanHkZ esa 

v/;;u 

   *dapu f'k'kkSfn;k  

'kks/k lkj& Hkkjr esa xzkeh.k leqnk; ls f'k{kk izkIr djus okys dbZ fo|kFkhZ igyh ih<+h ds fo|kFkhZ gSaA bu 

fo|kfFkZ;ksa dks ,sls fo|kfFkZ;ksa ds :i esa ifjHkkf"kr fd;k x;k gS] tks ,d ,slh ikfjokfjd i`"BHkwfe ls vkrs gSa 

ftudh vkSipkfjd f'k{kk rd dksbZ iwoZ igq¡p ugha gSA T;knkrj izFke ih<+h ds fo|kFkhZ ?kj ds dkedkt esa 

'kkfey gksrs gSaA blls mudh i<+kbZ vkSj [ksyus dk le; lekIr gks tkrk gSA tc os d{kkvks a esa izos'k djrs gSa 

rks mudk fnekx dke esa O;Lr jgrk gSA fo|ky; esa izFke ih<+h ds fo|kfFkZ;ksa dks vU; dh rqyuk esa vf/kd 

leL;kvksa dk lkeuk djuk iM+rk gSA bu leL;kvksa esa ls izeq[k gSa& ikB~;Øe dks iwjk djuk] x`gdk;Z djuk] 

f'k{kdksa ds lkFk lek;kstu djuk] lgikfB;ksa ds lkFk lek;kstu djukA izLrqr 'kks/k i= izFke ih<+h rFkk xSj 

izFke ih<+h ds fo|kfFkZ;ksa ds lek;kstu ds lanHkZ esa fd;k x;k gS] ftldk eq[; mís'; izFke ih<+h rFkk xSj 

izFke ih<+h ds fo|kfFkZ;ksa ds laosxkRed] lkekftd ,oa 'kSf{kd lek;kstu dk rqyukRed v/;;u djuk gSA 

v/;;u gsrq 100 fo|kfFkZ;ksa dks U;kn'kZ ds :i esa p;fur fd;k x;k ,oa fu"d"kZ ds :i esa ik;k x;k fd 

izFke ih<+h ds fo|kfFkZ;ksa dk laosxkRed] lkekftd ,oa 'kSf{kd lek;kstu xSj izFke ih<+h ds fo|kfFkZ;ksa dh 

rqyuk esa fuEu gksrk gSA 

eq[; “kCn% ih<+h ds fo|kFkhZ] xSj izFke ih<+h ds fo|kFkhZ] lek;kstuA 

izLrkouk&izFke ih<+h ds fo|kFkhZ ls vk'k; ml fo|kFkhZ ls gS ftlds ekrk&firk ;k vfHkHkkod ;k rks 

fuj{kj gSa ;k izkFkfed Lrj dh Ldwyh f'k{kk iwjh ugha dj ik;s gSaA tc dksbZ ckyd f'k{kk xzg.k djrk gS rks 

og ,slk djus okyk vius ifjokj dk igyk lnL; gksrk gSA blesa dksbZ vk'p;Z dh ckr ugha gS fd buesa ls 

vf/kdrj ^oafpr f'k{kkFkhZ* xjhc&lkekftd ì"BHkwfe ls vkrs gSaA 

xSj izFke ih<+h dk fo|kFkhZ og fo|kFkhZ gksrk gS ftlds ekrk&firk ;k vfHkHkkod us de ls de 

izkFkfed Lrj dh f'k{kk xzg.k dh gks] ;fn fdlh fo|kFkhZ ds HkkbZ&cgu us fdlh egkfo|ky; ;k fo'ofo|ky; 

esa i<+kbZ dh gS ysfdu ekrk&firk ;k vfHkHkkod us ,slk ugha fd;k gS rks Hkh og fo|kFkhZ izFke ih<+h dk 

fo|kFkhZ gh ekuk tkrk gSA 

vkt rd dh dksbZ Hkh ljdkjh fjiksVZ izFke ih<+h ds fo|kfFkZ;ksa ds ckjs esa ckr ugha djrhA 

,e0,p0vkj0Mh0 dh fjiksVZ us bl izFkk dks rksM+rs gq, ,d fjiksVZ izdkf'kr dh ftlesa crk;k x;k gS fd Hkkjr 

esa 24-3 izfr'kr iq#’k rFkk 33 izfr'kr efgyk,¡ fuj{kj gSaA 2011 dh tux.kuk ds vuqlkj Hkkjr esa ifjokjksa dh 

la[;k 249]501]663 gSA Hkkjr dh dqy iztuu nj 2-33 izfr”kr gSA bu vk¡dM+ksa ds vk/kkj ij ,d :f<+oknh 

vuqeku] Hkkjr esa 121 fefy;u izFke ih<+h ds fo|kFkhZ gSaA
1
 ;g nksgjkrk gS fd izFke ih<+h ds fo|kfFkZ;ksa ds fy, 

lh[kus ds ifj.kkeksa dks le>uk vkSj lq/kkjuk iwjs ns'k ds fodkl ds fy, egÙoiw.kZ gSA 

Hkkjr esa xzkeh.k leqnk; ls f'k{kk izkIr djus okys dbZ fo|kFkhZ igyh ih<+h ds fo|kFkhZ gSaA bu 

fo|kfFkZ;ksa dks ,sls fo|kfFkZ;ksa ds :i esa ifjHkkf"kr fd;k x;k gS tks ,d ,slh ikfjokfjd i`"BHkwfe ls vkrs gSa 

ftudh vkSipkfjd f'k{kk rd dksbZ iwoZ igq¡p ugha gSA bl eqn~ns dks f'k{kk ea=ky; dh fjiksVZ n pSysat vkWQ 

,tqds'ku 2006 }kjk ekU;rk izkIr gS ftlesa dgk x;k gS] ,d lekt dh vkrafjd xfr'khyrk ds f[kykQ 

f'k{kk iz.kkyh ds ifjn`'; dks tksM+uk vko';d yxrk gS ftlesa 64 izfr'kr vkcknh fuj{kj gS vkSj Nk=ksa dk 

,d cM+k izfr'kr igyh ih<+h ds f'k{kkFkhZA
2
  

*'kks/k Nk=k] f'k{kk foHkkx] pkS0 pj.k flag fo'ofo|ky;] esjB] MobNo.:  9870630083 E.Mail: shishodiakanchan5@gmail.com,  
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bl {ks= esa vuqla/kku ds fy, flQkfj'kksa ds ckotwn dqN gh v/;;u fd;s x;s gSaA fiNys v/;;uksa ls 

irk pyrk gS fd f'k{kk izkFkfed {ks= gS] ftlesa igyh ih<+h vkSj Øfed ih<+h ds fo|kfFkZ;ksa ds chp vlekurk 

ns[kh tk ldrh gSA
 

bu cPpksa ds ekrk&firk ds ikl fdlh Hkh Lrj ij dksbZ vkSipkfjd f'k{kk ugha gksrh gS] tks ?kj ij gh 

mudh 'kSf{kd izfØ;k ds ,d fgLls ds :i esa vius cPpksa dk leFkZu djrs le; mUgsa uqdlku esa NksM+ nsrk 

gSA laHkor% cPpksa dk ;g ,slk lewg gS tks f'k{kk ds lHkh Lrjksa ij Ldwy NksM+us okyksa dh lcls cM+h la[;k 

gSA  

T;knkrj izFke ih<+h ds fo|kFkhZ ?kj ds dkedkt esa 'kkfey gksrs gSaA blls mudh i<+kbZ vkSj [ksyus dk 

le; lekIr gks tkrk gSA tc os d{kkvksa esa izos'k djrs gSa rks mudk fnekx dke esa O;Lr jgrk gSA fo|ky; 

esa izFke ih<+h ds fo|kfFkZ;ksa dks vU; dh rqyuk esa vf/kd leL;kvksa dk lkeuk djuk iM+rk gSA bu leL;kvksa 

esa ls izeq[k gSa& ikB~;Øe dks iwjk djuk] x`gdk;Z djuk] f'k{kdksa ds lkFk lek;kstu djuk] lgikfB;ksa ds lkFk 

lek;kstu djukA 

'kks/k esa iz;qDr 'kCnksa dk vFkZ& v/;;u esa iz;qDr fofHkUu rduhdh “kCnksa dks fuEu izdkj 

ifjHkkf’kr fd;k x;k gS%  

 izFke ih<+h ds fo|kFkhZ& izFke ih<+h ds fo|kFkhZ ,sls fo|kFkhZ gksrs gSa] tks vius ifjokj esa ls igyh ckj f'k{kk 

izkIr djus ds mís'; ls fo|ky; tkrs gSaA 

 xSj izFke ih<+h ds fo|kFkhZ& xSj izFke ih<+h ds fo|kfFkZ;ksa ls vk'k; ,sls fo|kfFkZ;ksa ls gS ftuds ekrk&firk 

;k vfHkHkkod f'kf{kr Fks ;k tks 'kSf{kd i`"BHkwfe ls vkrs gSaA 

 lek;kstu& lek;kstu og izfØ;k gS ftlls ckyd Lo;a dks ifjfLFkfr;ksa ds vuq:i <kyrk gSA 

mís';& orZeku v/;;u ds mn~ns”; fuEu izdkj fufeZr fd, x, gSa% 

 izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds laosxkRed lek;kstu dk rqyukRed v/;;u djukA 

 izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds lkekftd lek;kstu dk rqyukRed v/;;u djukA 

 izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds 'kSf{kd lek;kstu dk rqyukRed v/;;u djukA 

 izFke ih<+h ds fo|kfFkZ;ksa dh leL;k rFkk pqukSfr;ksa dk v/;;u djukA 

ifjdYiuk& orZeku v/;;u ds fy, ifjdYiukvksa dk fuekZ.k fuEu izdkj fd;k x;k gS% 

 izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds laosxkRed lek;kstu esa dksbZ vUrj ugha gSA 

 izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds lkekftd lek;kstu esa dksbZ vUrj ugha gSA 

 izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds 'kSf{kd lek;kstu esa dksbZ vUrj ugha gSA 

tula[;k&izLrqr 'kks/k esa esjB 'kgj ds izFke ih<+h rFkk xSj izFke ih<+h ds ek/;fed Lrj ds fo|kfFkZ;ksa dks 

'kks/k dh tula[;k ds :i esa j[kk x;k gSA 

U;kn'kZ ,oa U;kn'kZ fof/k&izLrqr 'kks/k esa U;kn'kZ dk p;u mís';iw.kZ fof/k }kjk fd;k x;kA U;kn'kZ dk p;u 

esjB tuin ds ek/;fed Lrj ds fo|kfFkZ;ksa ij fd;k x;k ftudk vk;q oxZ 14&18 o"kZ FkkA 'kks/k ds U;kn'kZ 

ds :i esa 50 izFke ih<+h ds fo|kFkhZ ¼25 ckyd ,oa 25 ckfydk,¡½ rFkk 50 xSj izFke ih<+h ds fo|kFkhZ ¼25 

ckyd ,oa 25 ckfydk,¡½ pqus x;sA 

'kks/k fof/k&izLrqr 'kks/k eq[; :i ls nks Hkkxksa esa foHkDr gSA igys Hkkx esa lek;kstu ¼'kSf{kd] laosxkRed] 

lkekftd½ ds vUrj dks lek;kstu bUosUVjh ds ek/;e ls tkuus dk iz;kl fd;k x;k gS rFkk nwljs Hkkx esa 
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izkIr vfHkerksa dk rqyukRed v/;;u fd;k x;k gS ftlds vk/kkj ij izFke ih<+h rFkk xSj izFke ih<+h ds 

fo|kfFkZ;ksa ds lek;kstu ds vUrj dks tkuuk gSA 

'kks/k fof/k ds :i esa o.kZukRed losZ{k.k fof/k dks iz;qDr fd;k x;k rFkk vk¡dM+ksa ds fo'ys"k.k esa 

lkaf[;dh; rduhd Vh&VsLV ¼t-test½ dk iz;ksx fd;k x;k gSA vk¡dM+ksa ds ladyu ds fy, 'kks/k midj.k 

ds :i esa lek;kstu bUosUVªh dk mi;ksx fd;k x;k gSA 

vk¡dM+ksa dk fo'ys"k.k ,oa vFkkZiu ¼fuoZpu½&एकत्रित आंकड़ों के आधाि ऩि उचित सांख्यिकीि 
तकनीक़ों का उऩिोग किके विश्िेषण ककिा गिा है औि इसे ननम्नानुसाि प्रस्तुत ककिा गिा है: 
 

izFke ifjdYiuk& izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds laosxkRed lek;kstu esa dksbZ vUrj ugha 

gSA 

rkfydk ua0&1 

izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds laosxkRed cqf) ds e/;ekuksa ds e/; vUrj dh lkFkZdrk dk 

fooj.k 

Øe 

la0 

lewg U;kn'kZ 

(N) 

e/;eku 

(M) 

ekud 

fopyu 

(S.D.) 

ek/;eku dh 

lkFkZd =qfV 

(SEM) 

e/;eku dh 

lkFkZd =qfV dk 

vUrj (SED) 

't' lkFkZdrk 

dk Lrj 

1- izFke ih<+h ds 

fo|kFkhZ 

50 57-7 18-05 2-55  

3-52 

 

3-45 

 

0-01 

2- xSj izFke ih<+h ds 

fo|kFkhZ 

50 69-9 17-23 2-43 

 

^Vh* dk x.kuh; eku & 3-45 

e/;eku dh lkFkZd =qfV dk vUrj & 3-52 

Lora=rk dk va'k ¼df½ & 98 

¼'t'½ rkfydk dk eku& 0-05 lkFkZdj Lrj& 1-98 ,oa 0-01 lkFkZdrk Lrj& 2-63 

vFkkZiu& mi;qZDr rkfydk 1 ds v/;;u ls Kkr gskrk gS fd izFke ih<+h ds fo|kfFkZ;ksa ds laosxkRed {ks= ds 

izkIrkadksa dk e/;eku 57-7 rFkk ekud fopyu 18-05 gS vkSj xSj izFke ih<+h ds fo|kfFkZ;ksa ds laosxkRed {ks= ds 

izkIrkadksa dk e/;eku 69-9 rFkk ekud fopyu 17-23 gSA nksuksa lewgksa ds e/; x.kukRed ^Vh* dk eku 3-45 gSA 

df=98 ij rkfydk eku lkFkZdrk Lrj 0-05 ij 1-98 rFkk 0-01 Lrj ij rkfydk eku 2-63 gSA vr% ^Vh* dk 

x.kukRed dk eku lkFkZdrk ds nksuksa Lrjksa ij vf/kd gSa vr% 'kwU; ifjdYiuk nksuksa Lrjksa ij vLohÑr dh 

tkrh gSA izFke ih<+h ds fo|kFkhZ rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds laosxkRed lek;kstu esa lkFkZd vUrj gSA 

vr% dgk tk ldrk gS fd izFke ih<+h ds fo|kfFkZ;ksa dk laosxkRed lek;kstu xSj izFke ih<+h ds fo|kfFkZ;ksa dh 

rqyuk esa fuEu gSA 

f}rh; ifjdYiuk& izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds lkekftd  lek;kstu esa dksbZ vUrj ugha 

gSA 
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rkfydk ua0&2 

izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds lkekftd {ks= ds e/;ekuksa ds e/; vUrj dh lkFkZdrk dk 

fooj.k 

Øe 

la0 

lewg U;kn'kZ 

¼N½ 

e/;eku 

¼M½ 

ekud 

fopyu 

¼S.D.½ 

ek/;eku 

dh lkFkZd 

=qfV ¼SEM½ 

e/;eku dh 

lkFkZd =qfV dk 

vUrj ¼SED½ 

't' lkFkZdrk 

dk Lrj 

1- izFke ih<+h ds 

fo|kFkhZ 
50 61-7 18-11 3-62 

4-775 3-09 0-01 

2- xSj izFke ih<+h ds 

fo|kFkhZ 
50 76-5 16-56 3-11 

 

^Vh* dk x.kuh; eku & 3-09 

e/;eku dh lkFkZd =qfV dk vUrj & 4-775 

Lora=rk dk va'k ¼df½ & 98 

¼'t'½ rkfydk dk eku& 0-05 lkFkZdj Lrj& 2-1 ,oa 0-01 lkFkZdrk Lrj& 2-68 

vFkkZiu& mi;qZDr rkfydk 2 ds v/;;u ls Kkr gksrk gS fd izFke ih<+h ds fo|kfFkZ;ksa ds lkekftd lek;kstu 

ds izkIrkadksa dk e/;eku 61-7 rFkk ekud fopyu 18-11 gS vkSj xSj izFke ih<+h ds fo|kfFkZ;ksa ds lkekftd 

lek;kstu ds izkIrkadksa dk e/;eku 76-5 rFkk ekud fopyu 16-56 gSA nksuksa lewgksa ds e/; x.kukRed ^Vh* 

dk eku 3-09 gSA df=98 ij rkfydk eku lkFkZdrk Lrj 0-05 ij 2-1 rFkk 0-01 Lrj ij rkfydk eku 2-68 

gSA vr% ^Vh* dk x.kukRed dk eku lkFkZdrk ds nksuksa Lrjksa ij vf/kd gSa vr% 'kwU; ifjdYiuk nksuksa Lrjksa 

ij vLohÑr dh tkrh gSA izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds lkekftd lek;kstu esa lkFkZd 

vUrj gSA vr% dgk tk ldrk gS fd xSj izFke ih<+h ds fo|kfFkZ;ksa dk lkekftd lek;kstu izFke ih<+h ds 

fo|kfFkZ;ksa dh rqyuk esa vf/kd gSA 

r`rh; ifjdYiuk& izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds 'kSf{kd lek;kstu esa dksbZ vUrj ugha gSA 

rkfydk ua0&3 

izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds 'kSf{kd {ks= ds e/;ekuksa ds e/; vUrj dh lkFkZdrk dk 

fooj.k 

Øe 

la0 

lewg U;kn'kZ 

¼N½ 

e/;eku 

¼M½ 

ekud 

fopyu 

¼S.D.½ 

ek/;eku 

dh lkFkZd 

=qfV ¼SEM½ 

e/;eku dh 

lkFkZd =qfV dk 

vUrj ¼SED½ 

't' lkFkZdrk 

dk Lrj 

1- izFke ih<+h ds 

fo|kFkhZ 
50 72-8 21-40 3-68 

5-84 2-98 0-01 

2- xSj izFke ih<+h ds 

fo|kFkhZ 
50 68-3 18-68 3-15 

^Vh* dk x.kuh; eku & 2-98 

e/;eku dh lkFkZd =qfV dk vUrj & 5-84 

Lora=rk dk va'k ¼df½ & 98 
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¼'t'½ rkfydk dk eku& 0-05 lkFkZdj Lrj& 2-1 ,oa 0-01 lkFkZdrk Lrj& 2-68 

vFkkZiu& mi;qZDr rkfydk 3 ds v/;;u ls Kkr gskrk gS fd izFke ih<+h ds fo|kfFkZ;ksa ds 'kSf{kd lek;kstu ds 

izkIrkadksa dk e/;eku 72-8 rFkk ekud fopyu 21-40 gS vkSj xSj izFke ih<+h ds fo|kfFkZ;ksa ds 'kSf{kd lek;kstu 

ds izkIrkadksa dk e/;eku 68-3 rFkk ekud fopyu 18-68 gSA nksuksa lewgksa ds e/; x.kukRed ^Vh* dk eku 2-98 

gSA df=98 ij rkfydk eku lkFkZdrk Lrj 0-05 ij 2-1 rFkk 0-01 Lrj ij rkfydk eku 2-68 gSA vr% ^Vh* 

dk x.kukRed dk eku lkFkZdrk ds nksuksa Lrjksa ij vf/kd gSA vr% 'kwU; ifjdYiuk nksuksa Lrjksa ij vLohÑr 

dh tkrh gSA  

'kks/k fu"d"kZ&mijksDr fo”ys’k.k vkSj inkFkZ dh O;k[;k ds vk/kkj ij fuEufyf[kr fu’d’kZ izkIr fd, x, gSa%  

 'kks/k dh izFke ifjdYiuk ds ijh{k.k ls Kkr gksrk gS fd izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds 

laosxkRed lek;kstu esa lkFkZd vUrj gSA 

 'kks/k dh f}rh; ifjdYiuk ds ijh{k.k ls Kkr gksrk gS fd izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds 

lkekftd lek;kstu esa lkFkZd vUrj gSA 

 'kks/k dh r`rh; ifjdYiuk ds ijh{k.k ls Kkr gksrk gS fd izFke ih<+h rFkk xSj izFke ih<+h ds fo|kfFkZ;ksa ds 

'kSf{kd lek;kstu esa lkFkZd vUrj gSA 
 

lUnHkZ xzUFk lwph 

1- Hkkjr dh tux.kuk 2011 

2- n pSysat vkWQ ,tqds'ku 2006] f'k{kk ea=ky;] Hkkjr ljdkj  
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NEP 2020 ANDINCLUSION: AWARENESS LEVELS OF SPECIAL EDUCATORS TOWARDS 

BUILDING A CONSTRUCTIVE EDUCATIONAL ENVIRONMENT FOR CHILDREN WITH 

SPECIAL NEEDS 

            *Sunil Kumar  

           **Prof.Anita Priyadarshini 
 

ABSTRACT 

National Education Policy 2020 (NEP 2020) aims at building an educational system that will bring 

about an an equitable, inclusive, and plural society. The Policyendorses  the  recommendations of 

the provisions of the RPwD Act 2016 and calls for  inclusion with full participation of  children with 

special needs. The key role for the implementation of thesepolicy provisions is played by Special 

Educators  and hence the aim of the present study is to find the awareness level of Special Educators 

towards this  vision of NEP-2020. 

The research adopted a descriptive survey methodology. The sample for the study included217 

special educators who were working at schools/institutions in Delhi/NCR. A purposive sample 

method was employed. The researchers developed a five-point Likert scale to collect data for this 

study. 

The results of the study revealed that thereis a need of greater awareness amongst the special 

educators about the provisions of NEP 2020and the schemes available for children with special 

needs. The results of the study suggest that there is awareness for the need for  morecapacity 

building and training programmes for all stakeholders, including parents,about NEP 2020 and its 

provisions for CWSN.   There is also recognition of the challenges such as lack of appropriate 

technology, assistive devices for children with disabilities. The need for special teachers to be trained 

in dealing with more than one disability and the need for a better teacher-student ratio is also 

recommended. The awareness for including sports and recreational activities for building a 

constructive educational environment is also recognized. 

Key words: -capacity building, children with disability, children with special needs, National 

Education Policy 2020, RPwD Act 2016, special educators, training  

INTRODUCTION : 

The National Education Policy 2020aims at providing equitable and inclusive educationfrom early childhood to 

higher education for all including Children with Special Needs(CWSN).  The Policy states that children 

withspecial needs should get the same opportunities of obtaining quality education like any other child (NEP, 

Clause 6.2.5).  The NEP 2020 emphasises on equal participation of children with disabilities in all aspects of 

educational level (Kumar & Singh, 2022).  This requires a dedicated push towards providing equal and 

universal access for all children with special needs andwell-designed curriculum and teaching learning 

methodology.  The Rights of Persons with Disabilities Act, 2016 (RPwD)focuses on non-discrimination, equal 

participation and inclusivity of children with disabilities in the society (Narayan & John, 2017). The NEP 2020 

resonates the provisions of the RPwDAct  2016 (NEP, Clause 6.10). In order to bring about a change in the 

institutional environment and enable CWSN to avail benefits of the policy, it is necessary that special education 

teachers should be aware about the relevant provisions of NEP 2020 so that the policy can be implemented 

effectively. 

*Research Scholar, &STRIDE, IGNOU, New Delhi, Mob.No.+91+9013802870E.Mail- skeducator@gmail.com 
**Professor, STRIDE, IGNOU, New Delhi, Mob.No.919810275204,  E.Mail- anitapriyadarshini@ignou.ac.in 
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REVIEW OF LITERATURE : 

Khan and Sahoo (2020) suggested thatinstitutions should aim to appoint special educators in all 

schools in order to cater to the specific needs of the children and to ensure teaching is inclusive.There 

are many reasons that are related to medical conditions and associated disability due to which children 

with disabilities are unable to participate in school on a regular basis. Cortiella et.al (2018) found in 

their research study that chronic health issues, side effect of medications, inadequate special education 

services were some factors that could create higher rate of absenteeism in schools amongst children 

with special needs.According to Demirci (2019), there is a need to develop a scope of participation of 

children with special needs in physical and sports activities throughout their lives. The involvement of 

children with special needs in sports and physical activity programmes promotes not only physical 

development but encourages emotional and social well-being.In a study conducted on awareness level 

of academic counsellors towards opportunities available for learners with disabilities in open and 

distance learning, Kumar & Priyadarshini (2020) showed that professionals who are engaged in 

teaching children with disabilities need regular orientation and training programmes to empower them 

to teach in a more effective way. Further school campus should restructure their infrastructure to suit 

the needs of  learners with disabilities. The role of special educators is very central to  the teaching-

learning as well as to  ensure that the polis provisions are implemented on the ground.  

RESEARCH OBJECTIVES  : 

The present study was carried out with the objective of finding out the awareness levels of special 

educators with respect to thepolicy directions and the provisions as  given of the NEP 2020  for 

children with special needs.Since special educators are professionalswhonot only teach children with 

special needs in the schoolsbutalso guide their parents, therefore a  survey about their awareness 

levelsaboutNational Education Policy 2020 and its implementation was considered an important area 

for study.  

RESEARCH METHODOLOGY : 

This study was descriptive in nature and adopted survey method. The sample for this study comprised 

special educators who were teaching children with special needs in schools and institutions across 

Delhi and the National Capital Region (NCR). Purposive sampling method was employed. Based on 

the completed responses received from special educators, the sample size for this study was 217.  

The data was collected by using an online semi-structured questionnaire developed using Google 

Forms. There were two sections in the questionnaire (i) informants demographic details (ii) questions 

related to implementation of the provisions given in the National Education Policy (NEP) 2020  

forchildren with special needs.  This survey consists of 21 response statements based on a five point 

Likert scale where the scale points were Strongly Disagree (SD), Disagree (D), Neutral (N), Agree (A) 

and Strongly Agree(SA). 

The reliability of the tool was computed using Cronbach Alpha value, which was found to be 0.76. 

The consent was taken from the participants and all ethical consideration was followed during the 

conduct of the study. 

DATA ANALYSIS : 

Data analysis was carried out with the help of statistical techniques. Table 1 show the mean score and standard 

deviation of response statements related to different provisions of the policy. 
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TABLE-  1 

Mean and Standard Deviation of Response Statements 

S.No. Items N Mean Std. 

Deviation 

1 There is lack of awareness among parents about provisions for the 

benefit of their children with disabilities under Rights of Persons with 

Disability Act (RPwD) -2016 and National Education Policy(NEP) -

2020 

217 4.15 .701 

2 There is a need to improve infrastructure for sports and recreational 

activities in schools 

217 4.38 .788 

3 There is frequent absenteeism of children due to their limitation which 

is an obstacle to achieve the goal of NEP and RPWD Act. 

217 3.82 .857 

4 There is a major concern of lack of assistive devices in schools to deal 

with children with deaf blindness 

217 4.15 .767 

5 There is no appropriate training to special educators to deal 

withchildren having other disabilities in which these educators do not 

have expertise 

217  

3.43 

1.133 

6 Providing transportation facility for children with severe disability is 

necessary  for getting education 

217 3.89 .905 

7 Process of getting medical certificate from competent authority is very 

easy 

217 2.52 1.159 

8 There should not be fixed criteria for admission in neighborhood 

school because every school does not have appropriate facilities for 

children with disabilities 

217 3.77 .952 

9 There is similarity in existing physical environment in private school 

and government school for children with disability 

217 2.87 1.165 

10 There is a significant difference in quality education in home-based 

education and education provided in schools 

217 3.98 .693 

11 There is lack of specialized team of doctors for assessment of all 

various disabilities under RPWD Act 

217 3.83 .934 

12 Parents have availability of appropriate technology or devices at home 

to deal with activities of daily living for their children with disabilities 

217 2.84 1.216 

13 There is shortage of trained special educators to deal with children 

with disabilities in school 

217 3.99 .957 

14 There should be orientation programmes for general teachers to 

provide awareness about schemes and polices of RPwD and NEP-2020 

for children with disabilities 

217 4.30 .794 

15 There should be orientation programmes for special educators to 

provide about awareness of schemes and polices of RPwD and NEP-

2020 for children with disabilities 

217 4.33 .773 

16 Duties and responsibilities which are not  foreducational 

purposescreate hurdles for imparting education to children with 

disability 

217 3.89 .833 
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17 Teacher-pupil ratio is appropriate in schools to interact and meet the 

needs of an individual child with disability 

217 3.29 1.144 

18 Coordination and support from general teachers and other staff 

members is not up to level 

217 3.54 .955 

19 Similar salary and other allowances of special educators of government 

employees and working in private sectors can enhance motivation to 

work to achieve the targets of RPwD-2016 and NEP- 2020 

217 3.95 .943 

20 NCTE teaching courses should include special education courses as 

conducted by Rehabilitation Council of India 

217 4.21 .741 

21 There should be orientation programmes for parents of  children with 

disabilities to provide awareness of schemes and polices of RPwD and 

NEP-2020 for children with disabilities 

217 4.43 .700 

RESULTS AND DISCUSSIONS : 

The aim of the study was to find out the awareness level of special educators towards NEP-2020 directions and 

provisions for children with special needs.The results revealed the following: 

(i) Demographic information of special educators (informants) 

The data analysis results showed  thegender profile of the informants iespecial educators  wherein  out of 217 

participants, there were 143 females and 74 male. There were no participants  in transgender category in this 

sample.  The percentage value is given below: 

:.Fig1: Gender Profile of Special Educators (in %) 

 

Fig 1 shows the percentage of the participation with regard to gender include female and male.  

 

Fig 2: Employment profile of informants (in %) 

 

65.9%

34.1 % Female 

Male

Regular
82%

Contractual
18%
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Fig 2shows the percentage of the participation with regard to nature of employment includingregular and 

contractual work. The data showed that out of 217 participants, 178 were holding a regular appointment 

whereas 39 participants had a contractual job.  

(ii) Statements related to Implementation of National Education Policy (NEP) 2020 Provisions for 

Children with Special Needs 

In this study, an attempt was made to find out the awareness levels of special teachers towards NEP-

2020 provisions for children with special needs/children with disabilities.The questionnaire had 21 items which 

were related to issues, challenges, provisions and implementation of NEP 2020for children with special needs. 

It also included statement pertaining to awareness levels on school infrastructure, assistive devices, need of 

training of special educators and parents, absenteeism of children with disabilities that were related to 

implementation of NEP 2020. 

TABLE-  2 

Special educators’ responses with respect to their awareness levels towards NEP-2020 implementation 

for Children with Special Needs 

F=Frequency, P=Percentage 

S.N

o 

Items Strongly 

Agree 

Agree Neutral Disagree Strongly 

Disagree 

 F P F P F P F P F P 

1. There is lack of awareness among parents 

about provisions for the benefit of their 

children with disabilities under Rights of 

Persons with Disability Act (RPwD) -2016 

and National Education Policy(NEP) -2020 

61 28.0 135 62 15 7 4 2 2 1 

2. There is a need to improve infrastructure 

for sports and recreational activities in 

schools 

108 49.5 95 44 5 2.3 6 2.8 3 1.4 

3. There is frequent absenteeism of children 

due to their limitation is an obstacle to 

achieve the goal of NEP and RPwD Act. 

36 17 130 59.3 32 14.7 15 7 4 2 

4. There is a major concern of lack of 

assistive devices in school to deal with 

children with deaf blindness 

72 33.0 117 53.8 19 8.7 8 4 1 .5 

5. There is no appropriate training to special 

educators to deal children having other 

disabilities in which they donot  have 

expertise 

34 15.8 89 41 40 18.3 41 18.9 13 6.0 

6. Providing transportation facility for 

children with severe disability is a cause to 

get education 

50 22.9 116 53.2 29 13.8 19 8.7 3 1.4 

7. Process of getting medical certificate from 

competent authority is very easy 

13 6.0 40 18.3 32 14.7 94 43.1 38 17.

9 
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8. There should not be fixed criteria for 

admission in neighborhood school because 

every school does not have appropriate 

facilities for Children with Disabilities 

43 19.9 113 51.9 34 15.6 23 10.6 4 2 

9. There is similarity in existing physical 

environment in private school and 

government school for children with 

disability 

16 7.4 64 29.4 33 15.1 83 38.1 21 10 

10. There is a significance difference in quality 

education in home-based education and 

education provided in schools 

38 17.9 144 66.4 27 12.4 6 2.8 1 .5 

11. There is lack of specialized team of doctors 

for assessment of all various disabilities 

under RPWD Act 

49 22.3 107 49.1 36 17 23 10.6 2 1 

12. Parents have availability of appropriate 

technology or devices at home to deal with 

activities of daily living for their children 

with disabilities 

22 10.1 56 25.7 29 13.8 87 39.8 23 10.

6 

13. There is shortage of trained special 

educators to deal with children with 

disabilities in school 

67 30.8 108 49.5 18 8.3 21 10 3 1.4 

14. There should be orientation programs for 

general teachers provide awareness 

schemes and polices of RPwD and NEP-

2020 for children with disabilities 

95 44 100 46.1 12 5.5 5 2.3 3 1.4 

15. There should be orientation programs for 

special educators to provide awareness of 

schemes and polices of RPwD and NEP-

2020 for children with disabilities 

98 45.0 104 48.1 7 3.2 5 2.3 3 1.4 

16. Duties and responsibilities which are not 

educational purposes time to time are 

creating hurdles to impart education to 

children with disability 

41 18.9 132 60.8 24 11.0 18 8.3 2 1 

17. Teacher-pupil ratio is appropriate in 

schools to interact and work to satisfy the 

need of an individual child with disability 

27 12.4 88 40.7 37 17.0 52 23.9 13 6.0 

18. Coordination and support from general 

teachers and other staff members is not up 

to level 

31 14.6 93 42.7 58 26.6 32 14.7 3 1.4 

19. Similar salary and other allowances of 

special educators of Government 

employees and working in private sectors 

can enhance motivation to work to achieve 

the target of RPwD-2016 and NEP- 2020 

60 27.5 110 50.5 29 13.8 11 5.0 7 3.2 

20. NCTE teaching courses should include 

special education courses as running by 

75 34.4 120 55.0 14 6.4 5 2.3 3 1.4 
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Rehabilitation Council of India 

21. There should be orientation programmes 

for parents of  children with disability to 

provide awareness of schemes and polices 

of RPwD and NEP-2020 for children with 

disabilities 

111 51 93 42.7 9 4.3 2 1 2 1 

 

FINDINGS AND DISCUSSIONS : 

The findings based upon the responses of special educators highlighted various important issues. The data 

revealed that 90% of the participants felt that there is lack of awareness among parents about provisions for the 

benefit of their children with disabilities under Rights of Persons with Disability Act (RPwD)2016 and National 

Education Policy(NEP)2020 while 7% of the participants were neutral in their responses.  

In this study, it was reported that 89% of the respondents agreed that there was a need to improve infrastructure 

for sports and recreational activities in schools for the children with special needs. This is in keeping with the 

views expressed by the Task Force on Global Partnership on Children with Disabilities which saw sports and 

recreational activities as being  important for the physical and mental development of the children with special 

needs(GPcwd, 2015). These results are also supported by the findings of Jing Qi et al(2017) who studied the 

perceptions of physical education (PE) teachers on the issue of inclusion of students with disabilities and found 

that the teachers recognized the benefits of inclusion in PE programmes.  

Another challenging issue for achieving the goals of NEP and RPwD Act was that of  absenteeism of children 

due to their disabilities. It is reported that 76% of the special educators agreed that regular absenteeism of 

children with special needs was an obstacle in achieving the goals of NEP and RPwD Act. 14% of the 

participants were neutral in their responses. The study by Taheri et al (2016) reported that children and 

adolescents with ID and ASD participated in significantly lesser activities than their developing peers and had 

poorer quality of friendships. 

It is seen that children with different disability require adaptive assistive devices in order to get proper 

information and  for pursuing daily living skills. 86 % of the participants were aware that  there is a major 

concern of lack of assistive devices in school to deal with children with deaf blindness. In a study by Kumar 

&Priyadarshini, (2021), it was seen that technology can be extensively used as assistive and adaptive support 

for persons with disability. 

Another issue was that of dealing with the different disabilities by onespecial  teacher. In the present system, a  

special educator acquires expertise in his/her area of disability but  hence may not be able to deal with children 

having another disability. For example, a special educator who has specialization in intellectual disability may 

not have expertise in Braille which isan essentiallearning technology for children with visual impairment as the 

teacher may not have received training of cross disability. 56% of the participants agreed that there is no 

appropriate training given to special educators to deal withchildren having disabilities other than the one in 

which the special educator had expertise. 18 % of the participants were neutral in their responses. 

The awareness related to the  challenge of movement from home to school was also examined. Children with 

severe and profound disability are not able move independently so they need transportation facility with 

assistance to go to school and every parent of children with special needs cannot afford time and the 

transportation facility their own for their children. It  was agreed that transportation facility for children with 

severe disability was a major concern and more that 75% of participants found this to be acause  and a  barrier 

for such children in accessing education. 
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It was reported that 61% participants disagreed that process of getting medical certificate from competent 

authority was very easy whereas only 24% were agreed that process of getting medical certificate from 

competent authority was easy and 15% were neutral in their responses. 

As regards easy accessibility of education for CWSN, it is observed that every school in neighborhood area did 

not have all facilities to meetthe  special needs of the child. This study found that 71% of the participants agreed 

that there should not be fixed criteria for admission in neighborhood school because every school does not have 

appropriate facilities for children with disabilities. 

The comparison between different types of schools was also studied. 48% participants disagreed that there is 

similarity in existing physical environment in private school and government school for children with disability 

whereas 37% agreed that existing physical environment in both systems are similar and 15% of the participants 

were neutral in their responses. 

Children with severe and profound disability require their training at home-based environment due to mobility 

or cognitive limitation. It was reported that 84% of the participants agreed that there is a significance difference 

in quality education in home-based education and education provided in schools. 

There are 21 disabilities under RPwD Act for which a single doctor specialist or rehabilitation professional may 

not have expertise to assess all the 21 disabilities. It is reported that 71% participants agreed that there was lack 

ofaspecialized team of doctors for assessment of various disabilities under RPwD Act. 

It was also revealed that in order to deal with special needs of the children, parents did not have the appropriate 

training of use of technology or device. Engagement in other daily routine work and affordability of costly 

devices were other issues. 50% of the participants disagreed that parents had availability of appropriate 

technology or devices at home to deal with activities of daily living for their children with disabilities whereas 

35% participants agreed that parents of children with special needs had appropriate technology or device at their 

home. 

 It was felt that in order to teach children with special needs there was a requirement of trained rehabilitation 

professionals who were registered with Rehabilitation Council of India. It was reported that 80% of the 

participants agreed that there was shortage of trained special educators to deal with children with disabilities in 

school. 

The awareness about capacity building of special teaches as well as generalteachers was examined. In formal 

schools, children with special needs receive educationboth from special educators and  general teachers who 

teach different subjects. There was a need to organize orientation programs for general teachers  so as to  create 

greater  awareness  about schemes and polices of RPwD and NEP-2020  in respect of education of children with 

disabilities. It was reported that 90% participants agreed for this need to provide orientation programs for 

general teachers.It wasalso  seen that 93% of participants agreed that there should be capacity building 

programmes for special educators to provide awareness of schemes and polices of RPwD and NEP-2020 for 

children with disabilities. It was reported that  89% participants agreed  that the teaching courses of National 

Council for Teacher Education (NCTE) courses should include special education courses run by Rehabilitation 

Council of India (RCI). This  would be in keeping with the need for appropriate planning to fulfill the gaps in 

training of  rehab professionals (UNESCO, 2019). 

In order to inculcate values and education, the participants felt that parents play important role for their children 

with special needs. It was reported by 93% participants that there should be orientation programs for parents of 

children with disability to provide awareness of schemes and polices of RPwD and NEP-2020 for children with 

disabilities. The need for training of all stakeholders is reflected in the study by Crispel&Kasperki  (2021) 

which recommended that it was not only special-education teachers who should receive training but in fact all 

teacher-education programmes should  have courses that helped them to facilitate inclusive education. 
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As regards that teacher-pupil ratio, it was reported that 53% agreed that the ratio was appropriate in schools and 

allowed the teacher to interact and work satisfactorily towards the needs of an individual child with disability 

whereas 30% participants disagreed that the ratio of teacher-pupil is appropriate in school and 17% participants 

were neutral in their responses. The study by  Koc& Celik(2015) showed that number of there was a moderate 

negative correlation between the student teacher ratio and achievement of students  ie  higher  number of 

students per teacher  led to low achievement. Hence in the case of learners with disability this teacher-student 

ratio has to be such that the CWSN are given more time and attention by the teacher.   

It was noted that 57% participants agreed that special educators did not get appropriate support and 

coordination from general teachers and other staff members whereas 16% participants opined that they had 

good coordination and support from general teachers and other staff members.79% participants agreed that 

duties and responsibilities which were not of educational purpose were given to the teachers and this  took up 

time and created hurdles in imparting education to children with disability. 

It was reported by 78% of the participants that similar salary and other allowances of special educators who 

were working in government schools and those working in private sectors could enhance motivation to work to 

achieve the target of RPwD-2016 and NEP- 2020. However 8% participants disagreed that similar salary and 

other allowances of special educators of government employees and working in private sectors could enhance 

motivation to work. 

Educational implications of the study: recommendations and conclusions 

This study gave an insight into many aspects related to the awareness levels of special educators that have a 

bearing upon the implementation of NEP 2020 and RPwD Act 2016.  A major finding was that special 

educators in educational institutions felt that there was a lack of awareness amongst parents about provisions 

that gavebenefits totheir children with disabilities under Rights of Persons with Disability Act (RPwD) 2016 

and National Education Policy(NEP)2020. Parents play a vital role in terms of providing education to their 

children with special needs and advocacy for them to avail all the rights, therefore it is vital that parents be 

oriented and made aware of the  provisions under RPwD Act and NEP 2020.  

Anaby et al (2013) conducted a scoping review on the effect of the environment on participation of children and 

youth with disabilities, which showedthat  children‘s participation  was influenced by environment.. Based on 

the findings of the present study, it is recommended that infrastructure for sports and recreational activities in 

schools for the children with special needs should be improved so that a constructive educational environment 

can be built  to take forward the provisions of NEP 2020. 

It was reported there is lack of assistive devices in schools to deal with children with deaf blindness. It is 

therefore recommended that training of parents for use of assistive technology for their children with special 

needs at home should be on priority basis.  

In the study many of the respondents revealed that regular absenteeism of children with special needs from the 

school is an obstacle to achieve the goal of NEP 2020 and RPwDAct 2016. On the issue of specialization of  

special educators  who get specialization in one disability area,  it was felt that  there is need of cross disability 

training for the special educators  so that they can teachchildren with different disabilities. There is also a  

greater need of orientation programs for general teachers and special educators so as to provide greater 

awareness scheme and polices of RPwD Act  and NEP-2020 for larger benefit of children with disabilities.  

It wasseen byKumar &Priyadarshini (2021) that lack of  transportation facility  for children with severe 

disability create hurdles in the achievement of the Sustainable Development Goals (SDGs) which mandate  to 

‗leave no one behind‘ .The NEP 2020 also aims to take forward the SDGs.   

It was seen that apart from teaching children with special needs, it is seen that aspecial educator has to perform 

manyother duties that create obstacles in providing quality education to special needs students. The study by 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 13    February, 2024                                                                                                                           ISSUE- 18 

 

24 

Koc& Celik(2015) has shown that higher number of students per teacher led to low achievement. Hence in the 

case of learners with disability,  this teacher-student ratio has to be such that the CWSNs are given more time 

and attention by the teacher.  Hence it is recommended that teachers should not be burdened with non-teaching 

activities and should instead ensure that children with disabilities are given their full attention and an equal 

environment as other children. 

The need for ensuring proper certification also needs to be addressed. For instance, in order to avail the facility 

of benefits undern RPwD Act 2016 and NEP 2020, it is mandatory to obtain  a disability medical certificate  for 

the child. It was suggested  that this processbe made simpler and convenientso that children can be benefitted as 

fast as possible. Another challenge is that of assessing all the 21 disabilities by a doctor anda 

rehabilitationprofessional who has specialization in a specified area. Since this  has been found to be a difficult 

task, it was suggested that there should be a team of specialized team of doctors for assessment of various 

disabilities under RPwD Act. 

The results of this study showed thatthere is a need for relooking at the present arrangement for laying down a 

fixed criteria for admission in neighborhood school as every school may not have appropriate facilities for 

children with disabilities. Itis recommended that physical environment in private schools and government 

schools for children with disability should be such that all children with any type of disabilitycan avail 

education in barrier free environment.Schoolplays a paramount role in holistic development of the child. This 

study showed that there is a significance difference in quality education in home based education and education 

provided in schools. It is recommended that home-based education especially for children with severe or 

profound disabilities should be relooked especially through the mode of open and distance schooling. 

In order to teach children with special needs, there is a requirement of trained rehabilitation profession who are 

registered with Rehabilitation Council of India. It is recommended that efforts be made through Rehabilitation 

Council of India and NCTE for filling the gap of trained special educators to deal with children with disabilities 

in school. It is also recommended that National Council for Teacher Education (NCTE) courses should include 

special education courses as running by Rehabilitation Council of India (RCI).  

This  study  found that the pay and allowances of special education teachers working government schools and 

those in private sectors were different and efforts should be paid to ensure that such professionals are paid well 

so that they remain motivated and committed to serving   for achieving the policy goals.  

This study concludes that there is a need of greater awareness amongst the special educators about the NEP 

2020 polices and schemes available for children with special needs. The results of the study suggest the there is 

a need for institutions to organize more capacity building and orientation training programmes  for all 

stakeholders including parents for better awareness so that the implementation of the vision and benefits under 

the NEP 2020 are readily available for children with special needs. 
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ek/;fed fo|ky; ds f'k{kdksa ds ekufld LokLF; ,oa mudh f'k{k.k izHkko'khyrk ds 

lEcU/k dk v/;;u 

          *MkW0 papy f}osnh  

          **izks0 jkds'k dqekj 'kekZ  

'kks/k lkj 

izLrqr v/;;u ek/;fed fo|ky; ds f'k{kdksa ds ekufld LokLF; ,oa mldh f'k{k.k izHkko'khyrk ds 

e/; lEcU/k dk v/;;u gSA v/;;u dk mís'; ek/;fed Lrj ds f'k{kdksa ds ekufld LokLF; dk mudh 

f'k{k.k izHkko'khyrk ds izHkko dk v/;;u djuk gSA blds fy, 'kks/kkFkhZ us o.kZukRed losZ{k.k fof/k dk iz;ksx 

fd;k gSA 'kks/k gsrq tula[;k ds :i esa esjB tuin esa lapkfyr ek/;fed fo|ky;ksa ds f'k{kdksa dks fy;k gS 

rFkk U;kn'kZ ds :i esa esjB tuin ds ek/;fed fo|ky;ksa esa dk;Zjr 490 ek/;fed f'k{kdksa dk p;u 

;kn`fPNd U;kn'kZ fof/k }kjk fd;k x;k gSA f'k{k.k izHkko'khyrk ekiu ds fy, MkW0 izeksn dqekj vkSj MkW0 

Mh,u ewFkk }kjk fufeZr ^^f'k{k.k izHkko'khyrk ekiuh** ,oa ekufld LokLF; ds ekiu gsrq izeksn dqekj }kjk 

fufeZr esaVy gsYFk psdfyLV dk iz;ksx fd;k x;kA iznRrksa ds ladyu ,oa fo'ys"k.k gsrq izfrxeu fo'ys"k.k 

lkaf[;dh dk iz;ksx djrs gq, ;g fu"d"kZ ik;k x;k fd f'k{kdksa dks f'k{k.k izHkko'khyrk rFkk muds ekufld 

LokLF; ds e/; mPp udkjkRed lglEcU/k gSA vFkkZr~ ekufld LokLF; Ldksj ds ?kVus ij f'k{kd ekufld 

:i ls LoLFk gksrs tk jgs gSa vkSj mudh f'k{k.k izHkko'khyrk c<+rh tk jgh gSA 

eq[; 'kCn& f'k{k.k izHkko'khyrk] ekufld LokLF;] ek/;fed f'k{kdA 

izLrkouk 

f'k{kk tM+ ugha vfirq ,d xfr'khy izfØ;k gS tks ckyd dks lnSo ns'k] dky rFkk ifjfLFkfr ds 

vuqlkj izxfr dh vksj vxzlj djrh jgrh gS] ogha dqN fo}ku f'k{kk dks ,d lfopkj rFkk lkSís'; izfØ;k ds 

:i esa ifjHkkf"kr djrs gSaA bldk ,d izeq[k dkj.k ;g gS fd f'k{kk dk dksbZ u dksbZ mís'; vo'; gksrk gS] 

ftldks izkIr djus ds fy, O;fDr@fo|kFkhZ lksp fopkj dj fØ;k'khy gksrk gSA 

,Me }kjk f'k{kk dh izfØ;k foospu ls Li"V gks tkrk gS fd f'k{kk :ih f}eq[kh izfØ;k dh nks /kqfj;k¡ 

gSaA ,d /kqjh f'k{kd gS rks nwljh /kqjh fo|kFkhZ gSA f'k{kk esa f'k{kd rFkk fo|kFkhZ nksuksa dk egÙo leku gksrk gSA 

;fn f'k{kd fl[kkrk gS rks fo|kFkhZ lh[krk gSA ;fn f'k{kd funsZ'k nsrk gS rks fo|kFkhZ mldks xzg.k djrk gS 

vkSj tc f'k{kd ekxZn'kZu djrk gS rks fo|kFkhZ mldk vuqHko djrk gSA blh izdkj f'k{kk f'k{kd vkSj fo|kFkhZ 

nksuksa ds chp ijLij vknku&iznku gksrh gS vkSj f'k{kd vius O;fDrÙo rFkk Kku ds fofHkUu vaxksa ds izHkko ls 

fo|kFkhZ ds O;ogkj esa ifjorZu rFkk lq/kkj djrk gS] ftlls fo|kFkhZ dk lE;d fodkl lqpk: :i ls 

vxzlkfjr gksrk gSA 

Mxyl ,oa gkyS.M ds vuqlkj& f'k{kk 'kCn dk iz;ksx ml lc ifjorZuksa dks O;Dr djus ds fy, fd;k 

tkrk gS] tks ,d O;fDr esa mlds thoudky esa gksrs gSaA ¼la0lw01½ 

ÝsaMlu& vk/kqfud f'k{kk dk lEcU/k O;fDr vkSj lekt nksuksa ds dY;k.k ls gSA ¼la0lw01½ 

IysVks ds vuqlkj& f'k{kk Js"B ukxfjdksa ds fuekZ.k dk lk/ku gSA ¼la0lw04½ 

bl izdkj f'k{kd ds ekufld LokLF; dks ,d izeq[k dkjd dguk lehphu gksxkA vFkkZr~ f'k{k.k dh 

izfØ;k dks lè)'kkyh cukus esa f'k{kd dk ekufld LokLF; lokZf/kd egÙoiw.kZ gksrk gS D;ksafd f'k{kd dh f'k{k.k  

  *vflLVsaV izksQslj] f'k{kk foHkkx] pkS0 egsUnz flag fMxzh dkWfyt] x<+eqDrs'oj ¼gkiqM+½, Mob No.: 9450588743, 7300624314 E.Mail: param.amroha@gmail.com 

**f'k{kk foHkkx] pkS0 pj.k flag fo'ofo|ky;] esjB] Mob No.: 9457311861,  9897434232,  E.Mail: rksharmaccsu@gmail.com.  
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izHkko'khyrk mlds f'k{k.k dh voLFkkvksa ij fuHkZj djrh gSA f'k{kd dh iw.kZ rRijrk voLFkk] f'k{k.k dh 

vUr%izfØ;k voLFkk] f'k{k.k rRijrk ds i'pkr dh voLFkk] ;g lHkh f'k{kd ds ekufld LokLF; ij fuHkZj djrk 

gSA D;ksafd f'k{k.k fof/k ls rkRi;Z ml rduhdh o jhfr ls gS ftldk iz;ksx djds ,d f'k{kd dk vuqns'kd vius 

f'k{k.k dk;Z dks izHkko'kkyh cukus dk iz;Ru djrk gSA 

'kks/k dh vko';drk ,oa egÙo& 

fdlh Hkh f'k{k.k dk;Z dks izHkkoh vkSj ewY;oku cukus ds fy, ;fn dksbZ lokZf/kd egÙoiw.kZ dkjd gS 

rks og gS f'k{kd dh cqf)A f'k{kd fo|ky;h :ih iz;ksx'kkyk esa viuh ckSf)d ;ksX;rk ds vuqlkj gh Js"B 

ukxfjdksa dk fuekZ.k djrs gSa] bl izdkj cqf) ds fofHkUu izdkjksa esa ls tura=h; f'k{kk O;oLFkk gsrq ekufld 

LokLF; ls ;qDr f'k{kd dk f'k{k.k esa fo'ks"k ;ksxnku gksrk gSA fcuk mÙke ekufld LokLF; ds ,d f'k{kd 

}kjk izHkkoh f'k{k.k lEHko ugha gSA bl n`f"V ls 'kks/kdrkZ us ekufld LokLF; ,oa f'k{k.k izHkko'khyrk ds 

lEcU/k dks tkuus gsrq ;g 'kks/k dk;Z izkjEHk fd;kA  

leL;k dFku& 

ek/;fed fo|ky; ds f'k{kdksa ds ekufld LokLF; dk mlds f'k{k.k izHkko'khyrk ij izR;{k izHkko 

iM+rk gS blhfy, f'k{kdksa dh fu;qfDr ds le; rFkk muds lsokdky esa fuf'pr varjky ij f'k{kdksa ds 

ekufld LokLF; dk bZekunkjh ls vkdyu dj mlesa vko';drkuqlkj lq/kkj ds mik; djus pkfg, rkfd 

f'k{kd dh izHkko'khyrk dk;e jgs ¼ek/;fed fo|ky; ds f'k{kdksa ds ekufld LokLF; ,oa mudh f'k{k.k 

izHkko'khyrk ds lEcU/k dk v/;;u½A 

rduhdh 'kCn& 

ekufld LokLF;& v/;kid dks jk"Vª fuekZrk dgk tkrk gSA ;fn v/;kid dk ekufld LokLF; Bhd ugha 

gksxk rks og vius fo|kfFkZ;ksa ds lkFk U;k; ugha dj ldrk gSA v/;kid ds ekufld LokLF; dk izHkko Hkkoh 

ih<+h ij vo'; iM+rk gSA 

gSMQhYM ds vuqlkj& ^^lk/kkj.k 'kCnksa esa ge dg ldrs gSa fd ekufld LokLF; lEiw.kZ O;fDrRo dk 

iw.kZ le:irk ds lkFk dk;Z djuk gSA** ¼la0lw03½ 

ykMsy ds vuqlkj& ekufld LokLF; dk vFkZ gS okLrfodrk ds /kjkry ij okrkoj.k ls mfpr 

lek;kstu djus dh ;ksX;rkA¼la0lw03½ 

f'k{k.k izHkko'khyrk& vk/kqfud le; esa f'k{k.k dk vFkZ vR;f/kd foLr̀r vkSj O;kid gks x;k gSA f'k{k.k }kjk 

fo|kFkhZ dks Kku iznku fd;k tkrk gs] lh[kus esa lgk;rk nh tkrh gS] dk;Z djus ds fy, izsfjr fd;k tkrk gS 

rFkk viuh 'kfDr;ksa dks iz;ksx djus ds fy, izksRlkfgr fd;k tkrk gS] rFkk vius okrkoj.k dks vius vuqdwy 

djuk] Hkkoh thou ds fy, rS;kj djuk] vkfn ckrs lfEefyr gksrh gSaA bl izdkj f'k{k.k ds vUrxZr f'k{kd 

vkSj fo|kFkhZ nksuksa lfEefyr gksrs gSaA ¼la0lw02½ 

bl izdkj izHkkoh f'k{k.k og f'k{k.k gS ftlds }kjk izxfr'khyrk] dfBukbZ;ksa dk funku] vkRefo'okl 

dk l`tu] Kku dk ewY;kadu] #fp;ksa vkSj ewy izo`fÙk;ksa dk fodkl] lqfu;kstu] izsj.kknk;drk] turU=kRed 

O;oLFkk] lg;ksx dh Hkkouk] lgkuqHkwfr] iFkizn'kZu dh ;ksX;rk vkfn xq.kksa dk gksuk vko';d gksrk gSA 

v/;;u ds mís';& 

1- ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k izHkko'khyrk ij muds ekufld LokLF; ds izHkko dk v/;;u 

djukA 
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ifjdYiuk& 

1- ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k izHkko'khyrk ij muds ekufld LokLF; dk dksbZ lkFkZd izHkko 

ugha gksrkA 

ifjlhekadu&  

'kks/kdrkZ us le;] lk/ku vkSj lqfo/kkvksa dks n`f"Vxr j[krs gq, fuEukafdr lhekvksa dk fu/kkZj.k fd;k 

gS& 

1- izLrqr 'kks/k dks esjB tuin ds ek/;fed fo|ky;ksa rd gh lhfer fd;k x;k gSA 

2- izLrqr 'kks/k esa esjB tuin ds dsoy 490 ek/;fed f'k{kdksa rd lhfer fd;k x;k gSA 

lkfgfR;d losZ{k.k 

dqekjh ,oa xqIrk ¼2021½ us vius 'kks/k i= ljdkjh ,oa futh f'k{kd çf'k{k.k egkfo|ky;ksa ds 'kSf{kd 

okrkoj.k dk rqyukRed v/;;u esa ik;k fd f'k{kd dh çHkko'khyrk bl ckr ij Hkh fuHkZj djrh gS fd og 

¼f'k{kd½ vius f'k{k.k O;olk; esa fdl lhek rd lUrq"V gS D;ksafd ,d lUrq"V f'k{kd gh vius fo|kfFkZ;ksa o 

lekt ds çfr U;k; dj ldrk gSA dksbZ Hkh f'k{kk laLFkk vius mís';ksa dks rHkh çkIr dj ldrh gS tc ogk¡ 

ij pfj=oku] fu"Bkoku] lefiZr vkSj lUrq"V f'k{kd dk;Zjr gksaA 

flag ¼2021½ ds }kjk v/;;u esa izkFkfed Lrj ij lgf'k{kk ,oa ckfydk f'k{kk laLFkkuksa dh efgyk 

v/;kfidkvksa ds ekufld LokLF; ,oa dk;Z lUrqf"V dh rqyuk dh x;h gSA 'kks/k dk eq[; mís'; izkFkfed Lrj 

ij lgf'k{kk ,oa ckfydk f'k{kk laLFkkuksa dh efgyk v/;kfidkvksa ds ekufld LokLF; dh rqyuk djuk ,oa 

dk;Z lUrqf"V dh rqyuk djuk rFkk 'kks/k dk;Z ds fy, 75 v/;kfidk,¡ lgf'k{kk laLFkkuksa dh vkSj 75 

v/;kfidk,¡a ckfydk izkFkfed fo|ky;ksa dh vFkkZr izkFkfed Lrj dh dqy 150 f'kf{kdkvksa dks U;kn'kZ ds :i esa 

p;fur fd;k x;k gSA 'kks/k esa ekudhÑr midj.kksa dk iz;ksx djrs gq, fu"d"kZ fudkyk x;k fd lgf'k{kk 

rFkk ckfydk izkFkfed fo|ky;ksa dh f'kf{kdkvksa dk ekufld LOkkLF; leku ik;k x;k rFkk nksuksa izdkj ds 

fo|ky;ksa dh f'kf{kdkvksa dh dk;Z larqf"V Hkh leku gSA 

'kekZ ,oa nthZ ¼2022½ us dPph cLrh ds fd'kksj ,oa fd'kksfj;ksa ds ekufld LokLF; ,oa lek;kstu dk 

rqyukRed v/;;u fd;k mUgksaus vius v/;;u esa ik;k fd ¼1½ ljdkjh ,oa futh fo|ky;ksa esa v/;;ujr 

dPph cLrh ds fd'kksj fo|kfFkZ;ksa ds ekufld LokLF; esa dksbZ vUrj ugha gSA ¼2½ ljdkjh ,oa futh fo|ky;ksa 

esa v/;;ujr fd'kksj fo|kfFkZ;ksa ds lek;kstu {kerk esa vUrj gS] futh fo|ky; ds fd'kksj fo|kfFkZ;ksa dh 

lek;kstu {kerk ljdkjh fo|ky;ksa ds fd'kksjksa dh vis{kk vf/kd ik;h x;hA izkIr fu"d"kks± ls irk pyrk gS 

fd ljdkjh ,oa futh fo|ky;ksa esa v/;;ujr dPph cLrh ds fd'kksj fo|kfFkZ;ksa ds ekufld LokLF; esa dksbZ 

vUrj ugha gS] ftldk ,d dkj.k ljdkjh ,oa futh fo|ky;ksa esa v/;;ujr fd'kksj fo|kfFkZ;ksa dk ekufld 

LoklF; ,d leku gksrk gS rFkk ljdkjh ,oa futh fo|ky;ksa esa v/;;ujr dPph cLrh ds fd'kksj fo|kfFkZ;ksa 

dh lek;kstu {kerk esa vUrj ik;k x;k ftldk ,d dkj.k dPph cLrh ds futh fo|ky;ksa ds fd'kksj 

fo|kfFkZ;ksa dk lek;kstu ljdkjh fo|ky;ksa ds fd'kksj fo|kfFkZ;ksa ls mPp gksuk gSA 

“kks/k fof/k& 

tula[;k& izLrqr 'kks/k esa tula[;k ds :i esa esjB tuin ds ek/;fed fo|ky;ksa esa dk;Zjr leLr ek/;fed 

f'k{kdksa dks fy;k x;k gSA 

U;kn'kZ& izLrqr 'kks/k esa mÙkj izns'k jkT; ds esjB tuin ds ek/;fed fo|ky;ksa esa dk;Zjr 490 ek/;fed 

f'k{kdksa dk p;u ;kn`fPNd U;kn'kZ fof/k }kjk fd;k x;k gSA esjB tuin ds leLr fo|ky;ksa esa ls 

vko';drkuqlkj fo|ky; dk p;u ;kǹfPnd fof/k }kjk U;kn'kZ ds :i esa lfEefyr fd;k x;k gSA rnksijkUr 

p;fur fo|ky;ksa esa ls 490 f'k{kd ,oa f'kf{kdkvksa ij ijh{k.k dks iz'kkflr fd;k x;k vkSj vkadM+ksa dk 

ladyu fd;k x;kA ftlls mudh O;fDrRo vk/kkfjr ;ksX;rk dk oxhZdj.k fd;k x;kA 
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'kks/k esa iz;qDr midj.k 

f'k{k.k izHkko'khyrk ekiuh& MkW0 izeksn dqekj vkSj MkW0 Mh0,u0 ewFkk }kjk fufeZr ^^f'k{k.k izHkko'khyrk ekiuh** 

dk ijh{k.k gsrq iz;ksx fd;k x;k gSA 

ekufld LokLF; tk¡p lwph&izeksn dqekj }kjk fufeZr esUVy gSYFk pSdfyLVdk ijh{k.k gsrq iz;ksx fd;k x;kA 

vkadM+ksa dk fo'ys"k.k ,oa O;k[;k& 

¼H0½ 1& ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k izHkko'khyrk ij muds ekufld LokLF; ij dksbZ lkFkZd 

izHkko ugha gksrkA  

ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k çHkko'khyrk ij muds ekufld ds e/; laca/k] çfrxeu 

fo'ys"k.k rkfydk&1 esa çnf'kZr fd;k x;k gSA 

rkfydk&1 

ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k izHkko'khyrk ij muds ekufld LokLF; ds izHkko dk izfrxeu 

fo'ys"k.k 

Regression Statistics 

Multiple R 0.67526682 

R Square 0.455985279 

Adjusted R Square 0.454870494 

Standard Error 59.74644371 

Observations 490 

ANOVA 

 df SS MS F Significance F 

Regression 1 1460105.078 1460105.078 409.034549 

 

1.6443E-66 

 Residual 488 1741983.118 3569.637536 

Total 489 3202088.196       

 

 Coefficients Standard Error t Stat P-value 

Intercept 402.9332867 6.823785657 59.04835043 2.137E-224 

ekufld LokLF; -6.245908136 0.308827237 -20.22460256 1.6443E-66 
 

rkfydk&1 ls ;g Kkr gksrk gS fd ek/;fed fo|ky; ds f'k{kdksa ds ekufld LokLF; vkSj mudh 

f'k{k.k izHkko'khyrk ds e/; fi;lZu lglaca/k xq.kkad 0-67 gS tks mPp udkjkRed lglaca/k gS] bldk vFkZ gS 

fd tSls&tSls ekufld LokLF; Ldksj ?kVrk tk jgk gS] f'k{k.k çHkko'khyrk c<+rh tk jgh gSA ;g bl rF; 

ds dkj.k gS fd midj.k ds ekunaMksa ds vuqlkj ewy :i ls de ekufld LokLF; Ldksj] vPNs ekufld 

LokLF; dk ladsrd gSA blfy, ;g dgk tk ldrk gS fd tSls&tSls vPNs ekufld LokLF; dk ladsr nsus 

okyk Ldksj ?kVrk tkrk gS] oSls&oSls ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k çHkko'khyrk c<+rh tkrh gSA 

rkfydk&1 ls ;g Hkh Kkr gksrk gS fd R-Square dk eku 0-45 gS tks bafxr djrk gS fd 45 izfr'kr 

Ldksj xzkQ dh lcls mi;qä js[kk ij fLFkr gSA  

rkfydk&1 ls ;g Hkh Kkr gksrk gS fd F dk eku 409-03 gS vkSj F dk lkFkZd eku 0-00 gS vFkkZr 

lkFkZdrk p<0-05 gSA ;g eku bafxr djrk gS fd çfrxeu e�My ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k 

çHkko'khyrk vkSj muds ekufld LokLF; ds chp ,d lkFkZd lglaca/k gSA 
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rkfydk&1 ls varr% ;g Kkr gksrk gS fd lkFkZdrk p<0-05 gSA blfy, ge 'kwU; ifjdYiuk dks 

Lohdkj djus esa foQy jgrs gSaA vr% ge dg ldrs gSa fd ek/;fed fo|ky; ds f'k{kdksa ds ekufld LokLF; 

vkSj mudh f'k{k.k çHkko'khyrk ds chp ,d lkFkZd udkjkRed lglaca/k gSA bldk rkRi;Z ;g gS fd 

tSls&tSls ekufld LokLF; Ldksj ?kVrk tk jgk gS] ek/;fed fo|ky; ds f'k{kd ekufld :i ls vf/kd 

LoLFk gksrs tk jgs gSa vkSj lkFk gh mudh f'k{k.k çHkko'khyrk Hkh c<+rh tk jgh gSA  

fp=&1 ek/;fed fo|ky; ds f'k{kdksa ds ekufld LokLF; vkSj f'k{k.k çHkko'khyrk ds e/; udkjkRed 

lglaca/k dks n'kkZrk gSA 

 
 

fp= 1&ek/;fed fo|ky; ds f'k{kdksa ds ekufld LokLF; vkSj f'k{k.k çHkko'khyrk ds e/; lglaca/k dk 

fp=e; çn'kZu 

v/;;u dh lkFkZdrk& 

fdlh Hkh lkSís';iw.kZ 'kSf{kd vuqla/kku ds fufgrkFkZ vko';d gksrs gSa D;ksafd fdlh vuqla/kku dh 

lkFkZdrk mlds fufgrkFkZ ls gh gksrh gSA izR;sd vuqla/kku v/;;u viuh 'kSf{kd mi;ksfxrk iznku djrs gSaA 

;g loZ Lohdkj gS fd jk"Vª fuekZ.k esa f'k{kdksa dh vxz.kh Hkwfedk gksrh gSA izLrqr 'kks/k leL;k ^^ek/;fed 

fo|ky; ds f'k{kdksa ds ekufld LokLF; ,oa mudh f'k{k.k izHkko'khyrk ds lEcU/k dk v/;;u** ds vUrxZr 

fd;k x;k gSA ;g 'kks/k f'k{kk ,oa f'k{k.k txr esa vge~ Hkwfedk fuHkk;sxkA izLrqr 'kks/k f'k{kk ds {ks= esa fuEu 

izdkj ls mi;ksxh fl) gksxkA 

iz'kkldksa ,oa uhfr fu;kedksa ds fy,] 'kks/kkfFkZ;ksa ds fy,] vfHkHkkodksa ds fy,] v/;kid] v/;kfidkvksa 

ds fy,] funsZ'ku ds fy,] Hkkoh 'kks/k gsrq bl v/;;u dh lkFkZdrk gksxhA 

fu"d"kZ& 

ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k izHkko'khyrk rFkk muds ekufld LokLF; ds e/; mPp 

udkjkRed lg&lEcU/k gSA bldk vFkZ gS fd ek/;fed fo|ky;ksa ds f'k{kdksa dk ekufld LokLF; Ldksj 

tSls&tSls ?kVrk tk jgk gS] oSls&oSls f'k{kd ekufld :i ls LoLF; gksrs tk jgs gSa vkSj mudh f'k{k.k 

izHkko'khyrk c<+rh tk jgh gSA 

lanHkZ lwph 

1- yky izks0 jeu fcgkjh ,oa tks'kh MkW0 lqjs'k pUn] f'k{kk euksfoKku ,oa izkjfEHkd lkaf[;dh] fou; 

j[kstk C/o vkj0 yky cqd fMiksA 
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2- eaxy MkW0 ,e0ds0 ,oa eaxy] MkW0 Jherh 'kqHkzk] f'k{kd f'k{k.k ,oa rduhdh] b.Vjus'kuy ifCyf'kax 

gkml] esjBA 

3- jhrk pkSgku] f'k{kk euksfoKku lkaf[;dh] vxzoky ifCyds'kuA 

4- yky izks0 jeu fcgkjh ,oa tks'kh MkW0 lqjs'k pUn] vf/kxedrkZ dk fodkl] fou; j[kstk C/o vkj0 

yky cqd fMiksA 

5- flag] gjsUnz ¼2021½ izkFkfed Lrj ij lgf'k{kk ,oa ckfydk f'k{kk laLFkkuksa dh efgyk v/;kfidkvksa ds 

ekufld LokLF; ,oa dk;Z lUrqf"V dh rqyuk] vuqla/kku vUosf"kdk] [k.M&11] i`"B 63&72 

6- dqekjh] jk[kh ,oa xqIrk] fot; ¼2021½ us vius 'kks/k i= ljdkjh ,oa futh f'k{kd çf'k{k.k 

egkfo|ky;ksa ds 'kSf{kd okrkoj.k dk rqyukRed v/;;u] tuZy vkWQ ,Mokal ,.M 'kkWVZyh fjlpsZt 

bu ,ykbM ,tqds'ku] [k.M&18¼4½] i`"B 224&229 

7- 'kekZ] MkW0 vkHkk ,oa nthZ] 'kdqUryk ¼2022½ dPph cLrh ds fd'kksj ,oa fd'kksfj;ksa ds ekufld LokLF; 

,oa lek;kstu dk rqyukRed v/;;u] bUVjus'kuy tuZy vkWQ ,tqds'ku] ekWMuZ eSustesaV] ,IykbZM 

lkbal ,.M lks'ky lkbal] [k.M&4 ¼1½] i`"B 117&120 
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Impact of MCA and M.Sc. (Mathematics) Courses on Self-

efficacy of Higher Education Students 

*Unnati Yadav 

         **Prof.Reena Agarwal 

ABSTRACT 

The present study aimed to analyse the Self-efficacy in students of MCA and 

M.Sc.(Mathematics)courses. The study is also focused to compare the self-efficacy in male students 

of MCA and M.Sc.(Mathematics) courses as well as in female students of MCA and 

M.Sc.(Mathematics)courses. The study is descriptive in nature. Random sampling method has been 

used to draw the sample. The sample consists of 44 students of MCAcourse and 52 students of 

M.Sc.(Mathematics)course offinal year students of two different universities of Lucknow city. To 

find the solution to the problem data collected from students of two different universities was 

consolidated and analysed in terms of mean, standard deviation and t-test. Conclusions are drawn 

from the analysis of the collected data and discussed in context of National Education Policy-2020 

recommendations regardingattainment of holistic development at higher education level. 

Key words: MCA course, M.Sc.(Mathematics)course, Self-efficacy 

INTRODUCTION : 

Self-efficacy is humans‘ trust in their abilities to achieve the target in given circumstances, particularly 

the challenging ones. It comprises a productive functionality in which an individual wants to assemble 

empirical and social behaviourcapabilities into encompassed publications of actions.Self-efficacy is 

the individual‘s trust in their competencies to execute anaccurate degree of standard performance that 

ongoing events affect situations that have a positive or negative outcome on their lives.Self-efficacious 

people never impede themselves from performing any eccentrictask; they are assertive to perform any 

difficult activity with full enthusiasm.Students havinga higher degree of self-efficacy probably try 

harder to meet their commitments and give their best effort to achieve them.  

Self-efficacy is a stepping stone that impacts the student‘s academic achievement and makes them 

enthusiastic to learn any new facts with creative approaches. Students with high levels ofSelf-efficacy 

sows interest in performing new tasksconstructively and performing scientific experiments with 

confidence (Hayat et al.,2020).Teacher self-efficacy and their pedagogy have an optimistic impact on 

the students‘ motivation and achievement (Mojavezi&Tamiz, 2012) 

Self-efficacy provides an assertive perception toward the target to generate positive results according 

to one‘s abilities. Thus, there is a need to analyse the status of self-efficacy in the higher education 

system to bring positive changes in the curriculum of higher education. 

Objectives: 

The objectives of the study were 

1. To compare the Self-efficacy in students of M.C.A and M.Sc.(Mathematics)courses. 
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HYPOTHESES:  

1. There is no significant difference between the self-efficacy mean score of students of MCA and 

M.Sc.(Mathematics)courses. 

2. There is no significant difference between the self-efficacy mean score of male students of MCA 

and M.Sc.(Mathematics)courses. 

3. There is no significant difference between the self-efficacy mean score of female students of 

MCA and M.Sc.(Mathematics)courses. 

RESEARCH METHODOLOGY: 

The quantitative approach is used for the present study. Survey technique under descriptive method of 

research is used.    

POPULATION: 

Students of MCA and M.Sc.(Mathematics)courses ofall the universities of Lucknow city. 

SAMPLE: 

Two universities were randomly selected from the list of all universities in Lucknow city. From the 

selected universities students of MCA and M.Sc.(Mathematics)courses were randomly selected. The 

sample consists of 44 students of MCA and 52students of M.Sc.(Mathematics)course. 

 

TABLE:- 1  

List of Universities from which MCA and M.Sc. (Mathematics) courses were selected 

withNumber of Students 

 

Sl. No. University MCA Students M.Sc. (Mathematics)Students 

       1. University of Lucknow (State 

University) 

21 35 

       2. BabasahebBhimraoAmbedkar 

University, Lucknow(Central 

University) 

23 17 

 

TOOL: 

The Self-efficacy tool developed by Dr.SantoshDhar and Dr.UpinderDhar is used in the research to 

measure self-efficacy. This tool is based on six dimensions Credible, Assertion, Enduring, 

Progression, Self-confidence and Commitment. There were total thirty five items in the tool and the 

measurement is based on Likert Type of scale. 

STATISTICAL TECHNIQUE: 

The obtained datahas been analysed statistically by using mean, standard deviation and t-test. 

DATA ANALYSIS: 

To compare and interpret Self-efficacy between MCA and M.Sc.(Mathematics) students, the obtained 

data was analysed and the result was presented, as shown in the following Tables: 
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TABLE NO:- 2  

Mean, SD and t-value of Self-efficacy of Students ofMCA and M.Sc. (Mathematics) 

coursesstudents 

Courses N Mean SD t value 

MCA 44 135.09 18.18  3.16* 

M.Sc. (Mathematics) 52 123.35 17.98 

*significant at 0.05 level 

Table 2 demonstrates that the Self-efficacy mean score and standard deviation of MCA students is 

135.09 and 18.18 respectively.The Self-efficacy mean score and standard deviation of M.Sc. 

(Mathematics) students is 123.35 and 17.98 respectively. It could also be observed that the t-value 

between self-efficacy mean score of students of MCA and M.Sc. (Mathematics)courses is 3.16 which 

is significant at 0.05 level of significance. The Self-efficacy mean scores of MCA and M.Sc. 

(Mathematics)students differ significantly in favour of MCA course students. Thus, the hypothesis 

that there is no significant difference between the Self-efficacymean score of students of MCA 

and M.Sc. (Mathematics)courses is not retained.  The Figure 1 shows that the self-efficacy mean 

score of MCAcourse students is significantly higher than the self-efficacy mean score of M.Sc. 

(Mathematics)course students.   

 

Figure 1- Showing bar graph of Self-efficacy mean score of Students of MCA and 

M.Sc.(Mathematics)courses 

 

TABLE NO:-  3 

Mean, SD and t-value of Self-efficacy of Male Students of MCA and M.Sc.(Mathematics) 

courses 

Gender Courses N Mean SD t value 

Male MCA 28 

 

132.46 16.42  

  2.76* 

M.Sc.(Mathematics) 18 113.33 25.47 

 

*significant at 0.05 level 

It is evident from Table no. 3 that the Self-efficacy mean score and standard deviation of male students 

of MCA is 132.46 and 16.42 respectively. The self-efficacy mean score and standard deviation of 
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male students of M.Sc.(Mathematics)is 113.33 and 25.47 respectively. It could be observed that the t-

value between the self-efficacy mean score of male students of MCA and M.Sc.(Mathematics)is 2.76 

which issignificant at 0.05 Level of significance. The Self-efficacy mean scores of male students of 

MCA and M.Sc.(Mathematics)course differ significantly.  Thus, the hypothesis that there is no 

significant difference between the Self-efficacy mean score of male students of MCA and 

M.Sc.(Mathematics)courses is not retained.  The Figure 2 shows that the self-efficacy mean score of 

male students of MCA courses is significantly higher than the self-efficacy mean score of male 

students M.Sc.(Mathematics)of courses.  

 
Figure 2- Showing bar graph of Self-efficacy mean score of Male Students of MCA and 

M.Sc.(Mathematics)courses 

 

TABLE NO:-  4  

Mean, SD and t-value of Self-efficacy of Female Students of MCA and M.Sc.(Mathematics) 

courses 

Gender Courses N Mean SD t value 

Female 

 

MCA 16 139.69 20.16 

 

 

  1.19* 

M.Sc.(Mathematics) 34 

 

132.97 15.11 

*insignificant at 0.05 level 

It is evident from Table no 4 that the Self-efficacy mean score and standard deviation of female 

students of MCA courses is 139.69 and 20.16 respectively.The Self-efficacy mean score and standard 

deviation of female students of M.Sc.(Mathematics)courses is 132.97 and 15.11 respectively. It could 

be observed that the t-value between the self-efficacy mean score female students ofMCA and 

M.Sc.(Mathematics)is 1.19 which is insignificant at 0.05 Level of significance. The Self-efficacy 

mean scores of female students of MCA and M.Sc.(Mathematics)course do not differ significantly.  

Thus, the hypothesis that there is no significant difference between the Self efficacy mean score of 

female students of MCA and M.Sc.(Mathematics)courses is retained.  TheFigure 3 shows that the 

self-efficacy mean score of female students of MCA courses is higher than the self-efficacy mean 

score of female students of M.Sc.(Mathematics)course, but there is no significant difference between 

these two mean scores. 
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Figure 3- Showing bar graph of Self-efficacy mean score of Female Students of MCA and 

M.Sc.(Mathematics)courses 

CONCLUSION: 

1) The students of MCA have significantly better Self-efficacy as compared to the students of 

M.Sc.(Mathematics).  

2) The male students of MCA have significantly better Self-efficacy as compared to the male 

students of M.Sc.(Mathematics).  

DISCUSSION: 

The present study aimed to analyse the impact of MCA and M.Sc.(Mathematics) courses the on self-

efficacy of post-graduate students. It was found that students of MCA course have significantly better 

Self-efficacy as compared to the students of M.Sc.(Mathematics) course. Male students of MCA 

course have significantly better Self-efficacy as compared to the male students of M.Sc.(Mathematics) 

course. 

The results of this study support the findings of the previous researches suggesting that there is a great 

impact ofteachers' determination, zeal, commitment and method of teaching on students‘ performance 

such as assertiveness, motivation, and self-efficacy beliefs (Tschannen-Moran & Hoy, 2001).Goal 

structures reflected in the curriculum and instructional policies can only be achieved if teachers have a 

great sense of efficacy to attain that instructional task. The teaching learning experience 

affectsstudents‘ self-efficacy and success in life (Wolters & Daugherty,2007).  

Since MCA students have a strong background in practicum, they get opportunity to learn by 

doing.This exposure enhances students‘ self-efficacy and trust in them. Whereas in M.Sc. 

(Mathematics) there are no practical classes only theoretical classes are there, which could lead to 

poorly motivated students with low sense of enthusiasm.A high level of Self-efficacy can be 

developed in students by providing them with appropriate techniques like practical knowledge of 

concepts. Practicals keep students motivated and supports their intellectual development. Apart from 

practicals, teachers‘way of pedagogy, their commitment towards teaching in an innovative manner and 

instructional behavior also enhances students‘ Self-efficacy. Curriculum designer, as well as 

teachers,should provide clear opportunitiesto enhance students‘ self-efficacy, consequently enhancing 

students motivation and success in life. According to NEP 2020, ―……students may actively engage 

with the practical side of their learning and, as a by-product, further improve their employability‖ 
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(p.37).Thus it can be said that practical training form the basis for development of high level of self-

efficacy in MCAcourse students. 

SIGNIFICANCE OF THE RESEARCH: 

 This study suggests that greater the exposure and practical knowledge provided to students 

greater will be the enhancement in Self-efficacy of students.  

 This study also suggests that higher education teachers of Non-professional courses can 

enhance Self-efficacy ofNon-professional course students by changing their method of 

teaching and adapting to new strategies and techniques for effective teaching learning. 
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Epistemological Thoughts of Swami DayanandaSaraswatiand their Contemporary 

Relevance 

      *Dr. SumitGangwar 

                **Akash Patel 

ABSTRACT 

A prominent figure among contemporary Indian philosophers, Swami Dayananda was a 

supporter of social and educational reform as well as cultural nationalism. He was a great 

combatant in God's world, a builder of institutions and of people, and an agent of light. 

DayanandaSaraswati's biggest achievement was founding the AryaSamaj, which resulted in a 

revolution in the areas of religion and education. The three well-known works by 

DayanandaSaraswati, SatyarthaPrakash, Veda BhashyaBhumika, and Veda Bhashya, provide 

insight into his worldview. Additionally, the journal "AryaPatrika," which he edited, expresses his 

thoughts.The renowned AryaSamaj founder Swami Dayanand holds a special place in the 

development of educational, social and political thought in contemporary India. He opposed the 

caste system, rituals, fatalism, infanticide, and the sale of brides, among other things. He advocated 

for the independence of women as well as the improvement of the lower classes. The purpose of this 

research study is to emphasise Swami DayanandaSaraswati's epistemological ideas and their 

contemporary applicability.He places a strong emphasis on the idea that education (Shiksha) is 

what enables people to acquire knowledge, culture, righteousness, self-control, and other qualities, 

as well as to get rid of ignorance and bad habits. He advocated for a multifaceted education, 

excellence, and the significance of rationalism and humanism. Swami Dayananda's educational 

philosophy was naturalistic in its context, idealistic in its goal, and pragmatic in it have a great 

relevancy in contemporary Indian education system. 

Key Words: Educational Philosophy, Contemporary Relevance 

INTRODUCTION : 

Periodically, India has given birth to great warriors, saints, and philosophers whose names 

stand out in history and whose insights continue to influence educational theory and practice. The 

future direction of educational practise both domestically and internationally has been greatly 

influenced by many educationists and philosophers. 

Any great philosopher's philosophical convictions, as well as the sociopolitical conditions of 

the country to which they belong, have a direct influence on their educational ideals. In our nation, it is 

believed that the 19th century saw a political and cultural rebirth. Dayanand was a well-known person 

and a crucial social and religious reformer in contemporary India (Arora, 2013). He promoted the 

AryaSamaj Movement. He established the AryaSamaj to serve as a social experiment from which his 

vision of India would emerge. He advocated for robust and successful government involvement in 

local affairs. His message was therefore quite sociopolitical (Arya&Yadav, 1988). 

Dayanand acknowledged the Vedas as his unshakeable rock. In actuality, the Vedas are a 

compendium of life's practical realities (Arya, 1987).He serves as not only a guide to Indian culture 

and ideas but also as the foundation from which European and Semitic cultures and all of their 

offshoots have grown. He was humanity's most priceless records. Finally, through his tireless efforts, 

he was able to reconnect the populace with their own native culture (Yadav, 2010). 

To purge Hinduism of its corrupt practises, he founded the "Shuddhi" movement (David, 

2007). He led an effort to get rid of the caste system, make widow remarriage legal, and declare Hindi 

the official language of India. He was a leader in the struggle against caste discrimination, supporting 

the advancement of women, and pushing the use of Hindi as a universal interprovincial language. He 

is a significant national figure because of this element of his life. Thus, the AryaSamaj was established  
*
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as a uniting and solidifying force in society. The AryaSamaj's wide ideas claim as their heritage 

anything right and noble, no matter where it has appeared. Dayanand's view of God is founded in 

reality and science. He criticised the caste system's rigidity and aimed to free his people from the 

oppression and tyranny that came with feudal rule (Singh, 1983). 

Swami Dayanand advocated for the state to require all children to attend school. Dayanand 

held the view that everyone has the right to knowledge and that no one should be denied access to it 

because of their race or gender (Gupta, 2008). He also understood the risks associated with giving one 

group, class, or community the power to control education. Swami ji created numerous D.A.V. 

institutes because he was very interested in the education of women (Kapoor,2011and 

Jhabbu,2012).These privately run D.A.V. institutions, which included colleges and schools, were the 

best run in the Punjab. Swami Dayanand's significant contribution to the field of education and for 

acting as a set of guiding principles for others was the writing of SatyarthPrakash (Saraswati, 2011). 

OBJECTIVES OF THE STUDY : 

1. To study the epistemological thoughts of Swami DayanandSaraswati. 

2. To find out the relevance of the epistemological thoughts of Swami DayanandSaraswati in modern 

times. 

METHOD AND PROCEDURE : 

This research was based on Qualitative Approach so in this research work researcher used 

Philosophical and content analysis methods to study the objectives. The philosophical approach has 

been primarily used in this study since it is a theoretical one that examines, analyses, and synthesises 

Swami DayanandSaraswati's educational philosophy. The philosophical approach emphasizes on- 

 The rational examination of educational ideas. 

 The suitability of educational research's methodology. 

 Concept of integration into a system. 

MEANING OF EDUCATION : 

According to SwamiDayanandSaraswati, Education provides the genuine and actual 

knowledge of matter, personal growth, and the wellbeing of all living creatures. Broadly put, it ought 

to foster a sense of charity and assistance to others. Hence, education is the process of gaining genuine 

knowledge about all human rights, both material and heavenly, through the gradual and consistent 

growth of virtues, bringing happiness and joy into one's own life as well as the lives of others 

(Mangat, &Kaur, 2016). A man without education is merely a man in name, according to Swami 

Dayanand.Swami ji came to the realisation that education was a very powerful tool for changing and 

reshaping society.  

AIMS OF EDUCATION: 

In line with Swami ji, "The highest aspirations in life were to obtain education, noble 

character, refined manners, andknowledge. The ultimate responsibility of parents, teachers, and family 

members is to provide children a good education."According to Swami Dayanand, education should 

be pursued for the love of learning rather than to prepare pupils for a wealthy career or public position. 

According to him, education served to build the ideal personality and the full individual.  
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CHARACTER DEVELOPMENT: 

In "SatyarthPrakash," Swami ji claims that a person's intellectual achievements are worthless if 

they lack moral conviction and moral character. In the Vedic and Brahman periods, education's main 

goal was to develop moral character. Teachers should be moral guys, in Swami ji's opinion, so that 

pupils will respect them. The primary goal of humanity should be character development. 

CULTURAL AIMS OF EDUCATION: 

Education is simply meant to introduce a student to his community's culture and give him the 

tools to live up to its values and standards, according to the cultural aim. Man is no better than an 

animal without culture. India's population was made aware of the Vedic era of Indian culture by 

Swami Dayanand. He contributed most significantly to the transformation of Hindu thought and 

attitude. 

PREPARATION FOR LIFE : 

Only those, in Dayanand's opinion, who had learnt the value of orderly living and discipline 

during their school years were suitable for membership in a noble and structured community. Secular 

education is intended to foster a person's overall growth. 

CURRICULUM : 

Swami Dayanand was not only a brilliant idealist but also a social and religious reformer who 

stood for ancient Vedic civilization. His sincere goal was to help his people understand their rich 

cultural and spiritual inheritance from the past. In order to do this, he set out to create a curriculum 

that would transform Indian youth colleges and schools into hubs of spirituality and cultural heritage. 

Dayanand advises a curriculum with a wide scope.  

In chapter 3 of SatyarthaPrakash, he recommended the following course of study:  

 Panini's phonetics should be taught to all students. The first is Panini's phonetics; parents, teachers, 

and children should be taught how to pronounce the different letters at the appropriate times, with 

the appropriate amount of effort, and with the appropriate agent. Throughout the period of three 

years, children should be taught the five grammar anthologies by Panini and Patanjali. 

 Dayanand asserts that the most important subject matter is addressed with the proper focus and 

connotation for Brahmans. He supported Sanskrit as the primary language of instruction for all 

higher education by example and precept, and opposed the use of the foreign language English as a 

teaching aid. 

THE TEACHER'S ROLE : 

The student's intellectual and spiritual community has always been recognised as the teacher. 

No schooling is possible without his support and direction. Because "Guru" in one of the Vedas 

signifies darkness and "ru" means destroyer, he was known as the destroyer of darkness. In chapter 2 

of SatyarthaPrakash, Swami Dayanand states that "Man alone may become a bright scholar who gets 

the opportunity of three wonderful tutors—father, mother, and instructor." The student is the new pole, 

while the teacher is the old pole. The student should be welcomed into the teacher's family. Both the 

teacher and the student should live honourable, austere, and moral lives. 

TEACHING METHODS : 

Swami Dayanand embraced the teaching strategies that were popular in Gurukul throughout the 

Vedic era.  Dayanand offers some measures; 
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 The finest teaching approach is advice and lecture since a teacher can clearly explain everything in 

a lecture. 

 Greatest way of Learning should be independent and from one's own experiences is something that 

one cannot forget in life. 

 Reflective approach of thinking. 

 The outcomes of the concentration procedure are likewise beneficial. 

 A practical approach that involves learning in actual circumstances. 

DISCIPLINE : 

According to Swami ji, students should prepare themselves for tough punishment according to 

the moment. Students could learn effectively and in a structured way. It alters the way they live. He 

supported the use of sanctions to uphold discipline. Punishment should be used by both parents and 

teachers to raise disciplined kids. 

WOMEN EDUCATION : 

Swami Dayanandinsisted that men and women should be granted equal rights in all areas of 

education (Kishwar, 1986). Women and men alike should learn about language, the Dharma, 

medicine, physics, and mathematics. He advocated strongly for women's education, stating that a wife 

cannot read the Vedic songs if she is uneducated. 

Relevancy of Epistemological Thoughts of Swami DayanandaSaraswati in Modern Times 

Swami Dayanand held a significant position among the galaxy of great men who built the new 

country after the Indian Renaissance and regarded as a global teacher. The entire educational concept 

of Swami Dayanand is applicable to contemporary education. Below are a few of them: 

1. Universal, Free, and Compulsory Education 

Twenty-first century era has backed the concept of universal, free basic education. Swami 

Dayanand also favoured giving all students, regardless of caste, colour, ethnicity, or sex, free and 

mandatory education. Article 3.1 of the National Education Policy 2020 ensures universal access to 

education at all levels, with the country's top priority being to reintegrate dropout children into the 

education system.  

2. National Education System 

Swami Dayanand supported a national education system. The elimination of ignorance and the 

spread of knowledge is the eighth principle of Dayanand'sAryaSamaj. In order to create strong 

national men, national education must focus on encouraging the attitude of independence. Point 12.7 

of National Education Policy 2020 has presented clear suggestions regarding achieving global 

standards of educational quality and internationalisation of education, which will help us restore our 

role as VishwaGuru. 

3. Spiritual Awareness and Material Prosperity 

In Indian education, there are two trends that frequently conflict with one another. These are 

material success and enlightenment. The new educational system, which made education available to 

everyone, shed light on the overall development of the human personality despite tensions between the 

forces of materialism and spiritualism. 
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4. Advocate for Women's Education 

Swami Dayanand is renowned as a powerful advocate for women. Education fostered widow 

remarriage, freed women, and promoted equal rights for them. According to Swami Dayanand, 

women's education is crucial for creating happy, healthy homes, enhancing society, fostering 

economic prosperity, and fostering a sense of national unity. In order to assure the advancement of 

women's studies, several educational institutions have switched to various programmes and career-

oriented courses. 

5. Development of Human Personality 

The role and importance of education in the development of the human personality were stressed 

by Swami Dayanand. They placed a strong emphasis on vocational education because they believed 

that leadership education was necessary for one to devote their time to serving humanity. In point 1.1 

of the National Education Policy 2020, identifying the above objectives of education, it has been 

talked about restructuring a new education system based on 5 + 3 + 3 + 4, in which the foundation of 

learning Early Childhood Care and Education (ECCE) is laid. Early Childhood Care and Education 

primarily focus on flexible, multidimensional play-based, activity-based learning along with social 

work, human empathy, ethics, manners, cooperation, and personal and public hygiene. 

6. Developing Values 

To develop values, Swami Dayanand advocated for education to promote emotional and national 

integration in order to modernise India by merging traditional values with contemporary ones. The 

new educational policies advocate for moral and spiritual values. Giving our educational system a 

correct value orientation is equally crucial for everyone in the quickly changing environment. 

7. Yoga and Physical Education 

Swami Dayanand supported yoga and physical education. Sports and physical education are now 

seen as essential components of the educational process. A national curriculum framework for school 

education was occasionally presented at the national level by the NCERT in 2005. 

8. Religious Education 

Swami Jiemphasized the need for religious instruction to be delivered in a variety of ways through 

educational institutions. According to the University Education Commission, religion has a significant 

impact on a person's life and should be studied and discussed in lectures. Silent prayer and meditation 

should be practised, suitable books on religion should be prepared, and basic religious discussions 

about various religions' propagation of politeness should be done. 

9. Teaching Methods and the Teacher 

According to Swami Dayanand, a teacher should be people's friend, guide and yogi, have spiritual 

awareness, and use the most appropriate teaching strategy for the situation. The new education 

strategy placed a strong emphasis on the need for all teachers to take mandatory new refresher courses 

in order to advance their instructional methods. Through its "countrywide class room" method, U.G.C. 

has made teaching easier. 

Child-centered education refers to contemporary education. In India, play-based learning and 

experiential education are common practises. Other progressive methods, such as project methods and 

heuristic methods, have been adopted in many kindergarten and pre-primary institutions. Additionally, 

he supported innovative approaches that gave the teacher and the student an equal voice. 
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10. Freedom, Punishment, and Discipline 

Swami Dayanand advocated for rigorous discipline and punishment wherever it was necessary. 

However,In the new educational system, corporal punishment is completely forbidden. 

11. Education for Adults 

Swami Dayanand backed the notion of universal education. Currently, The National Adult 

Education Program was established to begin adult education (NAEP). 

12. Mother Tongue as the Instructional Medium 

Although Swami Dayanand was born in Gujrat, prefers to receive instructions in his mother tongue 

(hindi) and composed his most famous work, "SatyarthPrakash," in that language.  

Section 29(f) of Chapter V under Right to Education Act, 2009 clearly states that, ―medium of 

instructions shall, as far as practicable, be in child’s mother tongue.‖ 

As envisaged in paragraph 4.11 of National Education Policy (NEP) 2020, wherever possible, the 

medium of instruction until at least Grade 5, but preferably till Grade 8 and beyond, is to be the home 

language/mother tongue/local language/regional language. Thereafter, the home/local language shall 

continue to be taught as a language wherever possible 

CONCLUSION: 

One might draw the conclusion that Swami Dayanand's educational philosophy remains 

current in every way, as whatever he advocated was done so for the good of humanity and the 

advancement of the country. The machine, mobility, and energy are the three primary elements driving 

21
st
 century civilization forward in our world that is undergoing rapid change. 

Our current government is giving Swami DayanandSaraswati's theories on technical and 

vocational education concrete form by implementing programmed learning and computerised 

instructions, which must be incorporated into school practices. 

In a word, Dayanand's educational philosophy is completely applicable to the way that at 

present, education is organised. Thanks to great philosopher Swami ji, By adopting his philosophical 

conceptions of educational theory, our contemporary educational institutions are actively working to 

turn their aspirations into reality. 
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Building a Better Tomorrow: Crafting a Sustainable Future through 

Education 

          *Dr. Waseem Zahra 

ABSTRACT 

Education is a catalyst for change and sustainable development around the world as it is the only 

medium that enables people to understand work for and benefit from sustainable development. 

Sustainable development is a development that addresses the needs of the present without 

compromising the abilities of forthcoming generations to meet their specific needs. Education for 

Sustainable Development (ESD) is a philosophy that comprises a new approach of education that 

tries to balance human being, economics, natural resources, and with cultural traditions and 

respect for the earth’s natural resources. It utilizes the entire education system to provide students 

with what they need to do to transform our societies to achieve a sustainable future. Today, the 

world is facing a numerous problems originated by human development activities such as climate 

change, biodiversity issues, resource depletion and the expansion of poverty. Consequently, 

education needs to be transformed into a constructive tool for creating awareness among students 

and citizens of the world. The present paper discusses the concept of sustainable development, its 

need and role of education in ensuring sustainable development. 

Keywords: 

Education for Sustainable Development (ESD), Sustainable Development Goals (SDGs), 

Environment, Need, Development 

 

INTRODUCTION: 

―Education is key to the global integrated framework of sustainable development goals. Education is 

at the heart of our efforts both to adapt to change and to transform the world within which we live. A 

quality basic education is the necessary foundation for learning throughout life in a complex and 

rapidly changing world‖ (Irina Bokova, in UNESCO 2015).Education has a long history as an 

international priority, and the right to education was first enshrined in the Universal Declaration of 

Human Rights in 1948. Improving education and ensuring affordable high standard of education to all 

people be reaffirmed as a key global goal of development under the post-2015 development agenda. 

Report of the UNSG (United National Secretary-General) on the post-2015 development agenda stated 

that high-quality education, life-long learning and the capacity of teachers are key factors in 

empowering youth as a ‗globally connected engine for change‘.World Summit on Sustainable 

Development, (2002) was organized in Johannesburg to inspire its member states to commit to efforts 

to rejuvenate the agenda of sustainable development and to meet emerging challenges. Although no 

new agreements were made, a new implementation plan was developed. This foundation was laid for a 

UN Decade for Education for Sustainable Development (UNDESD) from 2005 to 2014. UNESCO is 

now responsible for planning the decade and developing an implementation scheme. Thus, the concept 

of ESD (Education for Sustainable Development) took a concrete form. The decade pursues a global  
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vision 'of a world where everyone has the opportunity to benefit from quality education and learn the 

values, behaviors and lifestyles required for a sustainable future and for positive societal 

transformation'.  Education for Sustainable Development provides an exciting vision of an 

interdisciplinary and learner-centered way to empower students to advance a pro-social and 

environmental agenda in their organizations, communities and personal lives.  It emphasizes the 

importance of learning in the build-up to the transition towards sustainability with additional education 

in citizenship education, education for a culture of peace, gender-equal opportunity, respect for human 

rights, health education, population education, education for protecting and managing natural 

resources and education for sustainable utilization. Sustainable development also includes an 

acknowledgment and respect for the positive heritage and legacy of past generations.  

REVIEW OF RELATED LITERATURE: 

Daniel Olsson and et al. (2022) conducted study on effectiveness of Education sustainable 

development and their findings reveal that developing students‘ action competence by implementing 

ESD in formal education takes time, and they shed light on the need for longitudinal research studies 

in the field of ESD. 

Peter Galvic (2020) pointed out that key goals for education for sustainable developmentare holistic 

education, stakeholders‘ awareness, participation and cooperation, and building capacity of 

stakeholders, while the challenge is found to be the timely evolution of human society towards the 

deep transformation.  

According to Branden (2015), sustainable education has been viewed as a renewable resource that is 

focused toward the learning of 21st-century core competencies, such as sustainable work and living 

practices.  

Every nation faces a significant difficulty in figuring out how to organize and carry out high-quality 

education for sustainable development. additionally, how to evaluate its impact on society and 

performance effectiveness. Ofei-Manu and Didham (2014) proposed the "ESD" policy framework in 

response to this question. By identifying the primary ESD, the Learning Performance Framework 

(ESD-LPF) could address these issues. Educational materials, learning processes, and incorporating 

into educational development model are some of the aspects. 

A new paradigm known as "Education for sustainability" (EfS) has been introduced by Santone et al. 

(2014) to train new prospective teachers by (teaching, learning, and developing) group problem-

solving abilities to address important environmental, social, and economic concerns and transfer these 

skills to their students (via subject-specific knowledge, abilities, attitudes, and behaviors). 

The cited researches highlight the multifaceted challenges and strategies in the realm of 

Education for Sustainable Development (ESD). These findings collectively illustrate the complex 

nature of ESD and the diverse approaches to address its challenges and goalsthrough a comprehensive 

and integrated structure. 

NEED OF THE STUDY: 

Research on "Education for Sustainable Development" is essential as it addresses the urgent need to 

equip current and future generations with the knowledge, skills, and values necessary to navigate and 
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mitigate the complex challenges posed by climate change, environmental degradation, and social 

inequality. As the world grapples with pressing global issues, understanding how education can play a 

pivotal role in fostering ecological and social consciousness, empowering individuals to make 

sustainable choices, and driving transformative change is paramount. This research is essential to 

establish a comprehensive framework that addresses how education can prepare individuals with the 

knowledge, skills, and values necessary to foster sustainability, equity, and resilience in a rapidly 

changing world. Understanding how education systems can adapt and evolve to meet the demands of 

sustainable development is pivotal in shaping a brighter and more inclusive future for all. 

OBJECTIVES: 

1. To understand the concept and objectives of Sustainable Development. 

2. To examine the role of education in promoting sustainable development. 

3. To identify the practices and strategies for achieving sustainable development through 

education. 

 

RESEARCH  METHOD: 

This study is based on secondary data. Data are collected from secondary sources and qualitatively 

analyzed. The citations for the supporting evidence come from books, research papers, e-journals, 

UNESCO reports and other relevant documents.  

 Objective 1: To understand the concept of sustainable development 

According to Gro Harlem Brundtland“Sustainable development is development that meets the needs 

of the present without compromising the ability of future generations to meet their own needs". 

BrundtlandReport on Environment and Development (1987) defined sustainable development as 

―Humanity has the ability to make development sustainable to ensure that it meets the needs of the 

present without compromising the ability of future generations to meet their own needs‖. According to 

UNESCO (2021) ―Education for Sustainable Development empowers learners to take informed 

decisions and responsible actions for environmental integrity, economic viability and a just society for 

present and future generations, while respecting cultural diversity‖.  

The Sustainable Development Goals (SDGs) were adopted as goals for the entire international 

community, including developed countries, at the United Nations Sustainable Development Summit 

2015. SDGs consist of comprehensive 17 goals and 169 targets with a deadline of 2030 to achieve 

them with the aim of ensuring a society where ―Leave No One Behind‖. ESD is positioned as Target 

4.7, ―By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable 

development, including, among others, through education for sustainable development and sustainable 

lifestyles, human rights, gender equality, promotion of a culture of peace and non-violence, global 

citizenship and appreciation of cultural diversity and of culture‘s contribution to sustainable 

development‖ of Goal 4, ―Ensure inclusive and equitable quality education and promote lifelong 

learning opportunities for all‖.  A global framework for implementation of ESD for the period of 2020 

to 2030, which aims to build a more just and sustainable world by strengthening ESD implementation 

and contributing to the realization of all 17 of the SDGs.  
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Sources: https://climate.selectra.com/en/environment/sustainable-development 

GOALS OF SUSTAINABLE DEVELOPMENT:  

The term 'sustainable development' became distinctly recognized following the Brundtland 

Commission's Report "Our Common Future" (1987) chaired by Gro Harlem Brundtland. As the 

Brundtland Report shows, sustainable development can be defined as having three categories of 

objectives:         

Objectives of the Economic System - maximizing the number of goods and services produced in the 

techno sphere, maximizing the efficient use of mineral resource flows, biological, energy and 

information flows as well as adaptive technologies, mineral resources and reprocessing products.   

 Objectives of the Social System - equitable allotment of goods and services between the social 

contract partners at the local, national or global; adequate training of all members of the society in the 

socio-economic development; creating, using and adapting stable structures and mechanisms of 

political, institutional or related to information management systems that provide flexibility and self-

regulation of the social and economic; correlation systems evolution economic, social and 

environmental; preserving cultural diversity to support the faster adaptation of chance.  

Objectives of the Ecological System - maintaining biodiversity in support of the possibility of 

adapting the scheme to changing conditions in the geo-biosphere, compliance mechanisms of self-

regulation; and the natural cycle times in the biosphere. Specifically sustainable development ensures 

fuller knowledge of the function of the natural environment and how it is arranged with man and 

society. 

https://climate.selectra.com/en/environment/sustainable-development
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NEED OF EDUCATION FOR SUSTAINABLE DEVELOPMENT: 

 In the year 1998 the Sustainable Development Education Panel (SDEP) states that ―Education for 

sustainable development is about the learning needed to maintain and improve our quality of life and 

the quality of life of generations to come. It is about equipping individuals, communities, groups, 

businesses and government to live and act sustainably; as well as giving them an understanding of the 

environmental, social and economic issues involved. It is about preparing for the world in which we 

will live in the next century and making sure that we are not found wanting‖.  

Globalization and digitalization connect the world. As a result, various cultures mingle, 

economies rises and communication rapidly develop. The world becomes increasingly complex and 

uncertain. Modern technology, industry and agriculture with other developmental activities of modern 

society are very much exploitative in the natural world with pollution enhancing and causing 

enormous damage to the environment. Emissions of smoke and gases from industrial vehicles have led 

to increased carbon dioxide content in the atmosphere. Effluents from industry and mining are 

contaminating water bodies and degrading the land. High doses of fertilizer are polluting lakes. 

Pesticide residues in the soil contaminate water bodies. Developmental activities like agriculture 

hasten the desertification and reduction of genetic diversity. Pollution of air and water are challenged 

that is intimately connected with the health of populations and ecosystems. Along with these, human 

being is changing the earth‘s climate, plants and animals and in unprecedented ways, and endangering 

all life on earth. But this misunderstanding of nature cannot be taken for granted. Beside these global 

developments, students have an increasing demand for education that goes beyond teaching 

knowledge and skills just to find a job. To do so, it is necessary to incorporate the principles of 

sustainable development into all spheres of life. These spheres of life should not only be considered at 

the individual level but the community level. Above all, students need new perspectives to be able to 

understand the rapidly changing world they live in. In addition, they need to participate in reducing 

poverty, protecting the environment and creating inclusive societies. To fulfil this dream, a new vision 

to education is required. There is significant scope for regional and global cooperation in sustainable 

development as Sustainable education provides this alternative approach, aiming to educate students 

as global citizens for sustainable development. Education for sustainability is the latest paradigm for a 

lifelong learning process that will lead to a knowledgeable and participating citizenry with innovative 

problem-solving skills, scientific, technical, social literacy and a commitment to take accountable 
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actions that will help to ensure an environmentally sound, socially just and economically well-to-do 

future for all. 

 Objective 2: To examine the role of education in promoting sustainable development. 

―Education is a fundamental right and the basis for progress in every country and it is also an 

important means of implementation for sustainable development as prosperous countries depend on 

skilled and educated workers. The challenges of conquering poverty, combating climate change and 

achieving truly sustainable development in the coming decades compel us to work together. Education 

plays an important role in the social, spiritual and cultural development of our society. It contributes 

towards improving the standard of living and livelihoods of the community. Children need to acquire 

relevant skills to participate successfully in today‘s knowledge-based society. And if we can able to 

give quality education it will helps to increase the employment among young people (Laurie, R & 

et.al, 2016). 

 

Education for Sustainable Development plays a pivotal role in fostering a sustainable society by 

nurturing a profound understanding of the environment and integrating the principles and practices of 

sustainable development. This form of education not only raises awareness but also empowers 

individuals with the knowledge and tools necessary to address environmental challenges and create a 

more sustainable future. By promoting and encouraging sustainable practices, it paves the way for a 

society that is not only ecologically responsible but also socially and economically sustainable, 

ensuring that future generations inherit a world that is resilient and thriving. 

Quality education should inculcate in people diverse skills and values that prepare them to participate 

actively in social, political and economic environments and make informed and responsible decisions. 

It has one of the basic characteristics of imparting culture from generation to generation. Education 

covers teaching and learning specific skills, exposure to knowledge, positive decisions and well-

developed perceptions. It is the application of pedagogy, a body of theoretical and applied research 

associated with teaching and learning. The fundamental aim of the educational system for sustainable 

development is to 'educate a new generation of sustainable thinking', a world leader of Cosmo-

Education for Sustainable Development

Promote and  
encourage 
sustainable 

Society

Develop 
knowledge 

about 
environment

Develop 
critical 

thinking and 
reflection

Integrate 
principles and 

practices of 
sustainable 

development 

• Share the 
values and 

principles that 
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sustainable 
development.
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planetary awareness with a universal world outlook, who has a culture of sustainability, high socio-

cultural needs and deep moral-ethical values, who is proficient in solving global responsibilities faced 

by mankind and promoting the creation of a sustainable society. It provides an important setup where 

the conflicts between economic, social, cultural and environmental development can be harmonized 

and integrated into a single concept and pursuit of sustainable development for all. 

 Objective 3: To identify the practices for achieving sustainable development through 

education. 

While key theme and the dominant focus in ESD is on environmental concerns, it also addresses 

issues such as poverty alleviation, citizenship, peace, ethics, responsibility in local and global 

contexts, democracy and governance, justice, human rights, gender equality, corporate responsibility, 

natural resource management and biological diversity. It is generally accepted that certain 

characteristics are important for the successful implementation of ESD, reflecting the equal 

importance of both the learning process and the outcomes of the education process (UNESCO, 2006; 

DESD, 2005-2014). Key practices for implementation of ESD should be: 

 Develop the curriculum in an interdisciplinary and holistic manner, allowing for a whole-

institution approach to policy making for sustainable development. 

 Share the values and principles that underpin sustainable development. 

 Inculcate critical thinking, problem solving and action in students as all of them develop 

confidence in addressing the challenges to sustainable development. 

 Tracking issues and trends and employ a variety of educational methods, such as literature, art, 

drama and debate to illustrate the processes. 

 Allow learners to participate in decision-making on the design and content of educational 

programs. 

 Harnessing partnership & collaboration and address local as well as global issues, and avoid 

jargon-ridden language and terms. 

 Monitoring progress and look to the future, ensuring that the content has a long-term perspective 

and uses medium and long-term planning. 

 

Strategies for increasing inclusivity and improving access to sustainable education for everyone: 

Increasing inclusivity and improving access to sustainable education for everyone is a crucial goal for 

promoting social and economic development. Here are some strategies to achieve this: 

 Universal Access Programs:Governments and educational institutions should implement 

universal access programs that ensure free or affordable education for all, from primary to 

tertiary levels. This can involve eliminating school fees, providing scholarships, or offering 

income-based tuition fees. 

 Digital Inclusion:In today's digital age, ensuring access to online resources is essential. 

Governments and organizations can provide subsidized or free internet access and devices to 

disadvantaged communities. E-learning platforms should also be designed with accessibility in 

mind, considering the needs of people with disabilities. 

 Infrastructure Development:Invest in educational infrastructure in underserved areas. This 

includes building schools, libraries, and community learning centers. Ensuring safe and 

conducive environments for learning is essential. 
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 Teacher Training:Provide training for teachers to equip them with the skills to cater to diverse 

student populations, including those with disabilities and students from marginalized 

communities. 

 Curriculum Diversification:Revise curricula to reflect the diversity of students' backgrounds 

and experiences. Incorporate culturally relevant content and promote the inclusion of multiple 

perspectives. 

 Affordable Learning Materials:Create or promote the use of open educational resources 

(OERs) to reduce the cost of textbooks and learning materials. OERs are freely available and 

can be customized to suit local needs. 

 Community Involvement:Engage local communities in educational decision-making. Parents, 

guardians, and community members should have a say in shaping education policies and 

practices to make them more inclusive. 

 Special Needs Education:Develop and expand special education programs to cater to students 

with disabilities. This can include accessible facilities, assistive technology, and specialized 

training for educators. 

 Gender Equality:Promote gender equality in education by addressing barriers that 

disproportionately affect girls, such as early marriage, safety concerns, and traditional gender 

roles. Encourage more girls to pursue STEM fields. 

 Financial Support:Offer scholarships, grants, and financial aid to economically disadvantaged 

students. These programs can make higher education more accessible to underprivileged 

individuals. 

 Language Inclusivity:Address language barriers by providing education in local languages, 

especially at the primary level. Multilingual education can help students from linguistically 

diverse backgrounds. 

 Reduce Dropout Rates:Implement support systems to prevent students from dropping out. 

This can include mentorship programs, counseling services, and early intervention for 

struggling students. 

 Adult Education:Provide opportunities for adults who missed out on education to catch up. 

Adult education programs can help individuals improve their skills and employability. 

 Inclusive Policies:Enact and enforce policies that protect the rights of marginalized groups in 

education, such as laws against discrimination and exclusion. 

 Data and Monitoring:Collect data on access, retention, and learning outcomes to identify 

disparities and measure progress. Regularly evaluate the effectiveness of inclusive policies and 

make necessary adjustments. 

 Public Awareness:Launch campaigns to raise awareness about the importance of inclusive 

education. This can help change societal attitudes and encourage support for inclusive policies. 

 Collaboration:Foster partnerships between governments, NGOs, businesses, and communities 

to pool resources and expertise in promoting inclusive education. 

 Flexibility and Life-long Learning:Recognize that education is not limited to a specific age or 

stage of life. Encourage flexible learning pathways and support opportunities for lifelong 

learning. 

Achieving inclusive and sustainable education for everyone is a long-term endeavor, but these 

strategies can help lay the foundation for a more equitable and prosperous future. 
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CONCLUSION: 

 Education for sustainable development is a dynamic perspective that includes a new approach to 

education that encourages people of all ages to shoulder responsibility for forming and enjoying a 

sustainable future. There is increasing international appreciation of Education for Sustainable 

Development as an important part of quality education and a key enabler for sustainable development. 

Sustainable development is one of the major goals of environmental education that has become an 

important part of education at all levels. We have to take responsibility for our conservation and 

protection. Development takes care of the environment and when we talk about development, it needs 

to be sustainable and ethical. Using it to their benefit would make available their present populace and 

give their future generations an environment that would empower them to fulfil their needs and 

aspirations by the striking equilibrium between the economy and the environment. Otherwise, the 

consequences would be mildly disastrous. As our eminent noble prize winner Economist Prof. 

Amartya Sen points out, "A fouled environment in which future generations are denied the presence of 

fresh air will remain foul even if future generations are so very rich" (Neenu Sharma, 2018). The 

overall aim of ESD is to encourage citizens to act towards positive environmental and social change 

while involving a participatory and action-oriented approach. Thus, education needs to be enhanced to 

lead the world toward a more sustainable way of living. 
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NEP 2020'S ROLE IN SHAPING SUSTAINABLE MINDSETS 

  

         *Dr.Avantika Mishra (Principal) 

ABSTRACT 

Education is not fixed but rather evolves over time. It should serve as a tool to promote sustainable 

living while fostering critical thinking, innovation, and the ability to address local challenges with 

global significance. The global community's commitment to the Sustainable Development Goals 

(SDGs) in 2015 has set the agenda for 2030. These goals are built on the principles of the four Ps: 

Peace, Prosperity, People, and Planet, and emphasize the need for global partnerships to drive 

transformative changes, encompassing economic, social, and environmental enhancements for all 

segments of society.The National Education Policy (NEP) and Sustainable Development Goals 

(SDGs) represent two pivotal frameworks that converge to shape the future of education on a global 

scale. NEP, often specific to individual countries like India, outlines comprehensive strategies for 

reforming educational systems, emphasizing equitable access, quality learning outcomes, and 

innovative pedagogical approaches. On the other hand, SDGs, established by the United Nations, 

are a set of 17 interconnected goals aimed at addressing global challenges, including poverty, 

inequality, and environmental sustainability, with education being a key component of Goal 4. The 

alignment of NEP with SDGs underscores the significance of education in achieving sustainable 

development. This abstract explores the symbiotic relationship between NEP and SDGs, illustrating 

how the former can serve as a crucial vehicle for the realization of the latter, fostering inclusive and 

sustainable development for future generations 

Keywords:  NEP 2020, Sustainable Development Goals, better future, quality education 

INTRODUCTION: ''This Policy proposes the revision and revamping of all aspects of the education 

structure, including its regulation and governance, to create a new system that is aligned with the 

aspirational goals of 21st-century education, including SDG4, while building upon India's traditions 

and value systems. (Education Policy of India 2020)The National Education Policy (NEP) and the 

Sustainable Development Goals (SDGs) are two critical frameworks that hold immense significance in 

shaping the future of education and global development. The NEP, often specific to a country, outlines 

the government's vision and strategies for transforming its education system to meet the evolving 

needs of its citizens. In contrast, the SDGs are a set of global goals established by the United Nations 

to address a wide range of socio-economic and environmental challenges facing the world. Together, 

these frameworks serve as guiding lights, driving nations towards equitable, inclusive, and sustainable 

education systems that play a pivotal role in achieving broader development objectives on a global 

scale. This introduction sets the stage for a comprehensive exploration of how the NEP and SDGs 

intersect, influence one another, and collectively contribute to the pursuit of a better, more prosperous 

world. 

STATEMENT OF THE PROBLEM: The National Education Policy (NEP) of 2020 is a 

comprehensive framework aimed at transforming the education system in India. One of its key 

objectives is to foster a holistic and sustainable approach to learning, preparing students for the  
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challenges of the 21st century. This study seeks to critically analyze the role of NEP 2020 in shaping 

sustainable mindsets among students, educators, and educational institutions. this study aims to 

stakeholders in enhancing the impact of NEP 2020 and ensuring the development of a generation that 

provide insights into the strengths and weaknesses of NEP 2020 in fostering sustainable mindsets  

within the education system. Understanding these dynamics is crucial for policymakers, educators, and 

values and practices sustainability in all aspects of their lives  keeping these things in mind, this topic 

―NEP 2020's Role in Shaping Sustainable Mindsets”has been chosen by the researcher. 

Objectives of the study:The main objectives of this study are: 

 To examine the key provisions of the National Education Policy (NEP) 2020 related to sustain 

education and analyse their potential impact on fostering sustainable mind sets. 

 To assess the awareness and understanding of NEP 2020 among educators and students, with a 

specific focus on its sustainability-related components. 

 To evaluate the potential long-term societal and environmental impacts of NEP 2020's emphasis 

on sustainability education, with a focus on how these might contribute to more sustainable 

practices and policies in India. 

    Hypothesis:To critically understand NEP 2020, the following hypothesis has been formulated. ―The 

implementation of India's National Education Policy (NEP) 2020 has a positive impact on shaping 

sustainable mindsets among students and educators, leading to increased awareness and adoption of 

sustainable practices in education and society." 

What is sustainable Development Goals:The SDGs build upon decades of work by countries and the 

UN, including the Millennium Development Goals (MDGs), which aimed to reduce extreme poverty 

by 2015. The 2030 Agenda envisions a secure world free of poverty and hunger, with full and 

productive employment, access to quality education, gender equality, and environmental protection2. 

It emphasizes the interconnectedness of social, economic, and environmental dimensions, aiming for a 

holistic approach to sustainable development. In summary, the SDGs provide a comprehensive 

framework to address global challenges and create a better future for all.  

Sustainable Development Goals &Education: Education is a powerful tool for achieving the 

Sustainable Development Goals (SDGs). It can help people to understand the challenges facing our 

planet, develop the skills and knowledge needed to address them, and work together to create a more 

sustainable future. The Sustainable Development Goals (SDGs), 2030established by the United 

Nations in 2015 as part of the 2030Agenda for Sustainable Development, include a specific goal 

related to education. Goal 4 is dedicated to "Quality Education" and outlines a set of targets and 

indicators aimed at ensuring inclusive and equitable education for all. Here is an overview of Goal 4 

and its connection to sustainable development: 

https://www.unssc.org/sites/default/files/2030_agenda_for_sustainable_development_kcsd_primer_en.pdf 

GOAL 4: QUALITY EDUCATION 

Target 4.1: By 2030, ensure that all girls and boys complete free, equitable, and quality primary and 

secondary education leading to relevant and effective learning outcomes. 

Target 4.2: By 2030, ensure that all girls and boys have access to quality early childhood 

development, care, and pre-primary education so that they are ready for primary education. 

https://www.international.gc.ca/world-monde/issues_development-enjeux_developpement/priorities-priorites/agenda-programme.aspx?lang=eng
https://www.international.gc.ca/world-monde/issues_development-enjeux_developpement/priorities-priorites/agenda-programme.aspx?lang=eng
https://www.international.gc.ca/world-monde/issues_development-enjeux_developpement/priorities-priorites/agenda-programme.aspx?lang=eng
https://www.unssc.org/sites/default/files/2030_agenda_for_sustainable_development_kcsd_primer_en.pdf
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Target 4.3: By 2030, ensure equal access for all women and men to affordable and quality technical, 

vocational, and tertiary education, including university. 

Target 4.4: By 2030, substantially increase the number of youth and adults who have relevant skills, 

including technical and vocational skills, for employment, decent jobs, and entrepreneurship. 

Target 4.5: By 2030, eliminate gender disparities in education and ensure equal access to all levels of 

education and vocational training for the vulnerable, including persons with disabilities, indigenous 

peoples, and children in vulnerable situations. 

Target 4.6: By 2030, ensure that all youth and a substantial proportion of adults, both men and 

women, achieve literacy and numeracy. 

Target 4.7: By 2030, ensure that all learners acquire the knowledge and skills needed to promote 

sustainable development, including, among others, through education for sustainable development and 

sustainable lifestyles, human rights, gender equality, promotion of a culture of peace, and non-

violence, global citizenship, and appreciation of cultural diversity and of culture‘s contribution to 

sustainable development. 

Target 4.A:Build and upgrade education facilities that are child, disability, and gender-sensitive and 

provide safe, non-violent, inclusive, and effective learning environments for all. 

Target 4.B: By 2020, substantially expand globally the number of scholarships available to developing 

countries, in particular least developed countries, small island developing states, and African 

countries, for enrolment in higher education, including vocational training and information and 

communications technology, technical, engineering, and scientific programs, in developed countries 

and other developing countries. 

Target 4.C: By 2030, substantially increase the supply of qualified teachers, including through 

international cooperation for teacher training in developing countries, especially least developed 

countries and small island developing states. 

Why Education is Crucial for Sustainable Development: 

Empowerment: Education empowers individuals by providing them with knowledge and skills, 

enabling them to make informed decisions, access better job opportunities, and participate in the social 

and economic development of their communities. 

Eradicating Poverty: Education is a key tool in breaking the cycle of poverty. When people have 

access to quality education, they are more likely to escape poverty and improve their standard of 

living. 

Gender Equality: Education is crucial in promoting gender equality. Target 4.5 specifically aims to 

eliminate gender disparities in education, and achieving this target contributes to broader gender 

equality goals. 

Health and Well-being: Education is linked to better health outcomes. Educated individuals are more 

likely to adopt healthy behaviors and access healthcare services, contributing to better overall well-

being. 

Sustainable Development Knowledge: Target 4.7 emphasizes the importance of education in 

promoting knowledge about sustainable development, including environmental sustainability, human 

rights, and cultural diversity, which are vital for achieving the other SDGs. 

Innovation and Economic Growth: Education fosters innovation and economic growth by producing 

a skilled workforce and promoting research and development. 
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Peace and Social Cohesion: Education can promote a culture of peace, tolerance, and non-violence, 

which is crucial for achieving and maintaining peace and social cohesion within and between 

societies. 

Environmental Awareness: Education for sustainable development encourages environmental 

awareness and responsible behavior, helping address environmental challenges such as climate change 

and biodiversity loss. 

In summary, education is a fundamental component of the Sustainable Development Goals, as it plays 

a pivotal role in eradicating poverty, promoting health, gender equality, environmental sustainability, 

and overall human development. Achieving Goal 4 is not only essential for its own sake but also for 

the success of the entire 2030 Agenda for Sustainable Development. 

Obstacles to Education for Sustainable Development: Education for Sustainable Development (ESD) 

is a crucial component in addressing global challenges such as climate change, biodiversity loss, 

poverty, and inequality. However, there are several obstacles and challenges that can hinder the 

effective implementation of ESD: 

Lack of Awareness and Understanding:Obstacle: Many individuals, including educators, students, 

and policymakers, may have limited awareness and understanding of the principles and importance of 

sustainable development. Measure: Implement awareness campaigns, training programs, and 

workshops to educate stakeholders about the concepts and significance of sustainable development. 

Integrate ESD into teacher training programs and curriculum development. 

Insufficient Integration into Curricula:Obstacle: Sustainable development is not always adequately 

integrated into formal education curricula, limiting its impact on students' learning experiences. 

Measure: Revise curricula to include ESD across various subjects and educational levels. Foster 

interdisciplinary approaches that emphasize the interconnectedness of social, economic, and 

environmental issues. 

Resource Constraints:Obstacle: Lack of resources, including teaching materials, qualified educators, 

and infrastructure, can hinder the effective implementation of ESD Measure: Allocate resources for 

the development of ESD materials, teacher training programs, and educational infrastructure. 

Encourage partnerships between educational institutions, government bodies, and private 

organizations to enhance resource availability. 

Resistance to Change:Obstacle: Resistance from traditional educational systems and resistance to 

change among educators and administrators can impede the integration of sustainable development 

principles. Measure: Conduct awareness programs targeting education stakeholders, showcasing the 

benefits of ESD. Provide incentives and recognition for institutions and educators successfully 

implementing ESD practices. Foster a supportive policy environment that encourages innovation in 

education. 

Assessment and Evaluation Challenges:Obstacle: Traditional assessment methods may not 

effectively measure the broader skills and competencies associated with sustainable 

development.Measure: Develop new assessment tools that evaluate not only academic knowledge but 

also critical thinking, problem-solving, and collaboration skills related to sustainable development. 

Encourage alternative forms of evaluation, such as project-based assessments. 
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Global and Cultural Diversity:Obstacle: ESD needs to address global challenges while respecting 

local cultures and contexts, which can be challenging. Measure: Tailor ESD initiatives to reflect local 

contexts, cultures, and priorities. Encourage the exchange of best practices and lessons learned 

globally while allowing for adaptations to suit specific cultural needs. 

Limited Stakeholder Engagement:Obstacle: Insufficient involvement of various stakeholders, 

including communities, businesses, and non-governmental organizations, can limit the effectiveness of 

ESD initiatives.Measure: Facilitate partnerships and collaborations between educational institutions 

and external stakeholders. Involve local communities in the design and implementation of ESD 

programs, ensuring that initiatives are relevant and impactful. 

Overcoming these obstacles requires a comprehensive and collaborative approach involving 

policymakers, educators, communities, and other relevant stakeholders. By addressing these 

challenges, education for sustainable development can become more integrated, effective, and capable 

of preparing individuals for a sustainable and resilient future. Addressing these obstacles to ESD 

requires a concerted effort from governments, educational institutions, teachers, and the broader 

community. It involves raising awareness, providing professional development for educators, revising 

curricula, and fostering a culture of sustainability within education systems. Additionally, there is a 

need for greater policy support and international collaboration to advance ESD on a global scale.Dr. D P 

Sharma On The Challenges In Indian Education Systems (eduvoice.in) 

NEP 2020: The implementation of previous policies on education has focused largely on issues of access and 

equity. The unfinished agenda of the National Policy on Education 1986, modified in 1992 (NPE 1986/92), is 

appropriately dealt with in this Policy. A major development since the last Policy of 1986/92 has been the Right 

of Children to Free and Compulsory Education Act 2009 which laid down legal underpinnings for achieving 

universal elementary education. National Education Policy 2020 is the first education policy of the 21st century 

and aims to address the many growing developmental imperatives of our country. This Policy proposes the 

revision and revamping of all aspects of the education structure, including its regulation and governance, to 

create a new system that is aligned with the aspirational goals of 21st century education, including SDG4, while 

building upon India‘s traditions and value systems. The National Education Policy (NEP) 2020 is indeed a 

significant development in the field of education in India.NEP 2020 is the first education policy of the 

21st century in India. It replaces the National Policy on Education (NPE) from 1986.Newthe new 

policy is built on the foundational pillars of Access, Equity, Quality, Affordability, and 

Accountability. The policy is aligned with the 2030 Agenda for Sustainable Development, indicating 

India's commitment to achieving global educational goals. NEP 2020 aims to transform India into a 

vibrant knowledge society and a global knowledge superpower. It seeks to achieve this by making 

school and college education more holistic, flexible, multidisciplinary, and suitable for the needs of 

the 21st century. The policy is designed to bring out the unique capabilities of each student, 

emphasizing a more personalized and student-centric approach to education. The development of NEP 

2020 involved an extensive and unprecedented consultative process. It gathered over 2 lakh 

suggestions from various levels of governance, including Gram Panchayats, Blocks, Urban Local 

Bodies (ULBs), and Districts. Several committees were constituted during the formulation of the 

policy. Notably, the "Committee for Evolution of the New Education Policy" under the chairmanship 

of Late Shri T.S.R. Subramanian and the "Committee for the Draft National Education Policy" under 

the chairmanship of Dr. K. Kasturirangan played key roles. The latter committee submitted the Draft 

National Education Policy in 2019.The draft of the National Education Policy 2019 was made 

available on the Ministry of Human Resource Development's website and the 'MyGov. Innovate' 

https://eduvoice.in/dr-d-p-sharma-on-the-challenges-in-indian-education-systems/
https://eduvoice.in/dr-d-p-sharma-on-the-challenges-in-indian-education-systems/
https://eduvoice.in/dr-d-p-sharma-on-the-challenges-in-indian-education-systems/
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portal to gather views, suggestions, and comments from stakeholders, including the public.Overall, 

NEP 2020 represents a comprehensive and forward-looking approach to education in India, with a 

strong emphasis on inclusivity, quality, and relevance to the changing needs of the 21st century. It 

reflects a commitment to providing accessible and high-quality education for all, with a focus on 

empowering students to reach their full potential.This National Education Policy envisions an 

education system rooted in Indian ethos that contributes directly to transforming India, that is Bharat, 

sustainably into an equitable and vibrant knowledge society, by providing high-quality education to 

all, and thereby making India a global knowledge superpower. The Policy envisages that the 

curriculum and pedagogy of our institutions must develop among the students a deep sense of respect 

towards the Fundamental Duties and Constitutional values, bonding with one‘s country, and a 

conscious awareness of one‘s roles and responsibilities in a changing world. The vision of the Policy 

is to instill among the learners a deep-rooted pride in being Indian, not only in thought, but also in 

spirit, intellect, and deeds, as well as to develop knowledge, skills, values, and dispositions that 

support responsible commitment to human rights, sustainable development and living, and global 

well-being, thereby reflecting a truly global citizen.NEP_Final_English_0.pdf (education.gov.in) 

NEP 2020 AND ITS VISION TO EDUCATION FOR SUSTAINABLE DEVELOPMENT: ―Tell me 

and I forget. Teach me and I will remember. "Include me and I learn." This famous saying underlines 

the importance of including everyone in the teaching and learning processes. The New Education 

Policy itself embodies this point of inclusion. Education for sustainable development | Latest News | The 

HinduThe National Education Policy (NEP) 2020 is India's first education policy of the 21st century. It 

has a strong focus on Education for Sustainable Development (ESD).ESD is defined as "the process of 

learning about and addressing sustainability challenges. It aims to equip learners with the knowledge, 

skills, values and behaviors to act for a more sustainable future. ―The NEP 2020 envisions that all 

learners in India will be educated for sustainable development. This will be achieved through the 

following: 

 Integrating ESD into the school curriculum, from early childhood education to higher education. 

 Providing teachers with training in ESD. 

 Creating learning environments that promote sustainable practices. 

 Engaging with communities and stakeholders to promote sustainable development. 

The NEP 2020 also recognizes that ESD is not just about teaching about sustainability. It is also about 

creating a culture of sustainability in schools and communities. This can be done by: 

 Promoting sustainable practices in school operations, such as waste reduction and energy 

conservation. 

 Encouraging learners to take action for sustainability, such as volunteering in environmental 

projects. 

 Creating a sense of responsibility for the environment among learners. 

The NEP 2020 is a significant step forward in India's efforts to achieve Education for Sustainable 

Development. It provides a clear vision and roadmap for how ESD can be mainstreamed into the 

education system. There are some specific provisions of the NEP 2020 that are relevant to ESD: 

 The policy states that "education for sustainable development will be an integral part of the school 

curriculum." 

https://www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_English_0.pdf
https://www.thehindu.com/education/education-for-sustainable-development/article66747455.ece
https://www.thehindu.com/education/education-for-sustainable-development/article66747455.ece
https://www.thehindu.com/education/education-for-sustainable-development/article66747455.ece
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 It also states that "teachers will be trained in ESD." 

 The policy emphasizes the need for "learning environments that promote sustainable practices." 

 It also calls for "engagement with communities and stakeholders to promote sustainable 

development." 

The NEP 2020 is a bold and ambitious policy. If it is implemented effectively, it has the potential to 

transform the education system in India and help the country achieve its sustainable development 

goals. These are some of the benefits of ESD: 

 It can help learners develop the knowledge, skills, and values they need to live sustainably. 

 It can help learners become more critical thinkers and problem-solvers. 

 It can help learners develop a sense of responsibility for the environment. 

 It can help promote social justice and equity. 

 It can help build a more sustainable future for all. 

ESD is an important part of the NEP 2020 and it is essential for India to achieve its sustainable 

development goals. By integrating ESD into the education system, India can create a generation of 

learners who are equipped to address the challenges of the 21st century. 

CONCLUSION: In conclusion, the alignment between the National Education Policy (NEP) and the 

Sustainable Development Goals (SDGs) represents a significant step towards fostering inclusive and 

quality education while addressing broader global challenges. Studying the above facts, it is known 

that ―The implementation of India's National Education Policy (NEP) 2020 has had a positive impact 

on shaping sustainable mindset among students and teachers, thereby increasing awareness in 

education and society and promoting sustainable practices. has been adopted. Which makes our 

hypothesis accepted, The NEP's emphasis on equitable access, holistic learning, and skill development 

resonates with the SDGs' overarching goal of leaving no one behind and promoting sustainable 

development worldwide. By prioritizing education as a catalyst for social and economic progress, 

nations can work towards achieving the SDGs, ensuring a better future for all by 2030 and beyond. It 

is imperative for governments, educators, and stakeholders to collaborate closely, implement the NEP 

effectively, and integrate it into their strategies to propel us closer to the realization of the SDGs and a 

more equitable, sustainable world. 
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ABSTRACT 

The present study aims to assess the Self-Efficacy of secondary school students of Lucknow city. 

TheSurvey Research method was used in this study. For the present study, a sample of 462 

secondary school students which include 225 male students and 237 female students from 

Government, Aided, and Private Schools affiliated to the U.P. Board were selected using a simple 

random sampling method. The standardized scale of Self-Efficacy which was developed by Dr. 

(Mrs.) G.P. Mathur and Dr. (Mrs.) Raj Kumari Bhatnagar in 2012 was used for data collection.The 

study revealed that more than 65 percent of the male and female students had an average level of 

Self-Efficacy. A higher percentage of female students had high Self-Efficacy as compared to male 

students.Students with average Self-Efficacy were found maximum in private schools and minimum 

in aided schools.Students with high levels of Self-Efficacy were found maximum in aided schools 

followed by government and private schools. 

KEYWORDS:  Self-Efficacy, Gender, School-type, Secondary school Students. 

 

INTRODUCTION: 

The ultimate aim of education is for students to succeed in a particular learning domain, as 

demonstrated by a successful learning result or accomplishment. Learning outcomes are influenced by 

self-efficacy and engagement, which are components of the learning process (Boekaerts, 2016). 

Research revealed that engagement and Self-Efficacy each supported a favorable learning outcome 

(Lavasani et al., 2009; Ucar and Sungur, 2017; Nese, 2019). Albert Bandura was the one who initially 

proposed and developed the idea of Self-Efficacy (1977). One of the main ideas of Bandura's Social 

Learning Theory (Bandura, 1977) is Self-Efficacy. It is the individual's assessment of their capacity to 

handle a particular task. According to Bandura (1993), people's behaviour is frequently more 

accurately predicted by the beliefs they have about their skills than by the actual accomplishments  

they are capable of. According to his view, Self-Efficacy is a system for organizing and carrying out 

plans of action to achieve certain goals as well as for explaining and predicting one's thoughts, 

feelings, and behaviours. The talents and abilities that people possess are not as important. It gives 

more weight to what people think they may do with the talents and abilities they may have. According 

to Bandura (1993), Self-Efficacy influences people's feelings, thoughts, and behaviours. Self-efficacy 

is an essential skill that can enhance students' emotional stability, well-being, and academic 

achievement.Over time, a high sense of self-efficacy multiplies gains and enhances one's well-being in 

a variety of ways (Baron, 2005).It is apparent that Self-Efficacy plays an important role in the learning 

process. Thus, the researcher decided to study the levels of Self-Efficacy in secondary school students. 
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OBJECTIVE OF THE STUDY: 

To assess the level of Self-Efficacy of secondary school students in terms of Gender and School-

type. 

RESEARCH METHOD USED : 

The objective of the study is to assess the Self-Efficacy of secondary school students in terms of 

Gender and School-type therefore survey data collection is necessary under the Descriptive Research 

approach. 

SAMPLING TECHNIQUE AND SAMPLE: 

 A representative portion of the universe is a sample. To select a sample from the universe (IX 

class U.P. Board students of Lucknow city)for the current investigation, the researchers employed 

Simple Random Sampling. A sample consisting of 462 secondary school studentsout of which 237 

were female students and 225 were male students from government, aided and private schools. 

TOOL USED: 

The standardized scale of Self-Efficacy developed by Dr. (Mrs.) G.P. Mathur and Dr. (Mrs.) 

Raj Kumari Bhatnagar in 2012 was used for data collection. 

ANALYSIS AND INTERPRETATION OF DATA: 

 The objective was to assess the Self-Efficacy of Secondary School Students. For this, Scale 

Self-Efficacy Scale was administered to Secondary School Students. Based on scores, students were 

categorized into three categories, Low, Average and High Self-efficacy. In the following sections, the 

Self-Efficacy of Secondary School Students was assessed in different contexts like- total sample, 

gender-wise and school-type wise. 
TABLE- 1 

Number and percentage of Secondary School Students having low, average and high level of Self-efficacy 

 

 

Self-efficacy 

 

Levels of Self-efficacy Total 

Low  

(66 & below) 

Average  

(67-77) 

High  

(78 & above) 

N % N % N % N % 

75 16.23 320 69.26 67 14.50 462 100% 
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Graph 1:A Bar Diagram showing the percentage of students with low, average and high levels of 

Self-Efficacy  

From above Table 1 and Graph 1, it can be seen that 16.23% (75) of the total students possess 

a low level, 69.26% (320) possess an average level and 14.50% (67) possess a high level of Self-

efficacy. So, it can be interpreted that more than 69% of students possess an average level and the least 

number of students possess a high level of Self-efficacy. 
 

 

TABLE- 2 

 

Gender-wise number and percentage of Secondary School Students having High, Average and Low Self-

Efficacy 

 

 

 

 

Self-Efficacy 

Levels Gender Total 

 Male Students Female Students 

N % N % N % 

High (78 & above) 

 

23 10.22 44 18.57 67 14.50 

Average (67-77) 

 

164 72.89 156 65.82 320 69.26 

Low (66 & below) 

 

38 16.89 37 15.61 75 16.23 

 

 

 

Graph 2:A Bar Diagram showing the percentage of male and female students with low, average 

and high levels of Self-efficacy 

From the above Table2 and Graph 2, it can be seen that 10.22% of the total male students possess a 

high level, 72.89% possess an average level and 16.89% possess a low level of Self-Efficacy whereas 18.57% 

of the total female students possess a high level, 65.82% possess average level and 15.61% possess alow level 

of Self-efficacy. 
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TABLE- 3 

School-type wise number and percentage of Secondary School Students having high, average and low 

Self-Efficacy 

 

 

 

 

Self-Efficacy 

 

 

Levels 

School-type Total 

Government 

School Students 

Aided School 

Students 

Private School 

Students 

N % N % N % N % 

 

High 

(78 & above) 

14 15.73 31 18.24 22 10.84 67 14.50 

Average 

(67-77) 
 

66 74.16 100 58.82 154 75.86 320 69.26 

Low 

(66 & below) 
 

09 10.11 39 22.94 27 13.30 75 16.23 

 

 

 

Graph 3:A Bar Diagram showing the percentage of government, aided and private school 

students with low, average and high levels of Self-efficacy 

From above Table3 and Graph 3, it can be seen that 15.73% of the total Government 

Secondary School Students possess a high level, 74.16% (66) possess an average level and 

14.10%possess a low level of Self-efficacy. 18.24 % of the total Aided Secondary School Students 

possess a high level, 58.82% possess an average level and 22.94% possess a low level of Self-efficacy. 

In the same manner, 10.84% of the total Private Secondary School Students possess a high level, 

75.86% (154) possess an average level and 13.30%possess a low level of Self-efficacy.  

CONCLUSIONS:  

1. The average level of Self-Efficacy was identified in the majority of the students.More than 65 

percent of the male and female students had an average level of Self-Efficacy. 

2. A higher percentage of female students had high Self-Efficacy as compared to male students. 

3.Students with average Self-Efficacy were found maximum in private schools and minimum in aided 
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schools.Students with high levels of Self-Efficacy were found maximum in aided schools followed by 

government and private schools. 

DISCUSSION: 

A moderate level of self-efficacy was reported by the majority of students studying at secondary level, 

in the current study. This suggests that secondary school students with average levels of self-efficacy 

are more so than those with high or low levels. The reason behind this can be the environment faced 

by these students in the classrooms or outside it, like in families, with neighbours or among peer 

groups. Teachers are burdened with so many things that they are not able to concentrate on each child 

in the classroom. They are more engaged in completing syllabus, curricular and extracurricular 

activities without paying much heed to students‘ sense of their capabilities, interests and confidence. 

Also, parents nowadays do not spend much time with their children, they think that their 

responsibilities are to provide good food, good health and good education only. In this way, they 

unknowingly don‘t pay attention to their sense of self, strengths and weaknesses that hinder the 

development of Self-Efficacy to a higher level in most cases. Further, the percentage of female 

students with high levels of Self-Efficacy was higher in comparison to male students. The main 

plausible reason for this finding may be teacher‘s perception of the abilities of female students, better 

past achievements of female students and family support received by female students is more positive 

than male students.Students with average Self-Efficacy were found maximum in private schools and 

minimum in aided schools.Students with high levels of Self-Efficacy were found maximum in aided 

schools followed by government and private schools.The reason behind this finding may be the 

difference in exposure to challenging situations given to students in different types of schools. 
 

EDUCATIONAL IMPLICATIONS: 

Most of the secondary school students had average level of Self-Efficacy and there is a need to 

develop the Self-Efficacy of students to a higher level. Following are the few implications of the 

study: 

 The present study suggests that a sense of Self-Efficacy in students should be developed by using a 

proper feedback system, valuing the capacities of students, by giving opportunities to students to 

develop their self-confidence. 

 This study suggests that both male and female students should be encouraged to to set high goals 

and commit themselves to achieving them. 

 It was also advised that teachers should motivate students to do hard work and develop 

perseverance. 

 The study suggested that students of all types of schools should providevarious task with some 

challenges. This can improve their belief of their selves and their capacities. 
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          J)katfy 

 

 Jh ok’.ksZ; egkfo|ky;] vyhx<+ ds f”k{kd izf”k{k.k foHkkx ds 

iwoZ izHkkjh rFkk MkW0 Hkhejko vkEc sMdj fo”ofo|ky;] vkxjk ds 

f”k{kk ladk; ds iwoZ Mhu ,oa gekjs egkfo|ky; }kjk izdkf”kr f”k{kd f”k{kk ds 

vUrjkZ’Vªh; tuZy ^Kku Hko* ds lykgdkj e.My ds lnL; MkW0 jktho dqekj dk 

vDVwcj] 2023 esa fu/ku gks x;kA os dq”ky f”k{kkfon~ gksus ds lkFk&lkFk ,d vPNs 

dfo ,oa ys[kd Hkh FksA 

bZ”oj fnoaxr vkRek dks “kkafr ,oa “kksd larIr ifjokj dks lkaRouk iznku djsA 
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