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Learning Difficulties in Mathematics in Government Aided and
Private Schools’ Students at Primary Level

*Dr. Reena Agarwal
**Dr. Lalita Chaudhary

ABSTRACT

At primary level, students learn different subjects. Mathematics as a subject affects all
aspects of human life at different levels. School students face a variety of difficulties in
comprehending and apply concept in Mathematics at primary level. This study aims to compare
the learning difficulties in Mathematics of government aided and private schools’ students having
learning difficulties and students without learning difficulties. For this purpose, 137 students of
class-4 have been selected randomly. Among these students,72 students were having learning
difficulties in Mathematics and 65 were without learning difficulties in government aided and
private schools. The results show that students having learning difficulties of government aided
schools have more difficulties in Mathematics in comparison to private schools’ students. At the
school level, efforts should be made that students have least difficulties in Mathematics learning.

Every child has a fundamental desire to exist and to grow. Education is an instrument to fulfill
this desire. School is a place where child gets formal education and knowledge being imparted to the
children. At primary level, students learn different subjects. Various subjects taught in school provide
a lot of information to the children which helps them to solve day to day life problems.

Mathematics is taught as core subject in school education. It helps in real life to solve many
problems logically. Maths as a subject affects all aspects of life at different levels.Within the school
curriculum learning mathematics is very challenging because it is highly organized, sequential and
progressive.lt is subject where one clears the parts, the parts build an each other to make a whole.
Mathematics is not a single entity but it made up of many components.Students learn new
mathematical concepts and procedure by building on what they already know.Understanding in
mathematics is an important but difficult task for students. School is a place where most of the
students get systematic knowledge about the mathematical concepts. The learning acquired by the
students at the primary level in various subjects is influenced by many factors. The academic
performance of students is influenced by combination of factors, where school is main inexplaining
student learning.Primary school mathematics is a foundation of all later mathematics learning. All
students do not learn the same way and the same rate. If Mathematics learning difficulties arise early
in the primary school year a student may fail the essential basic skills and concepts necessary for
future learning. School can become unhappy place for the student. In school, teacher needs to know
how children learn and how their learning can be made to function for further life. He should be able
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to judge whether or not learner is not developing normally in an understanding of the subject.If

student consistently fail in a subject causes great concern to school. Inadequate educational progress
causes discouragement and frustration among students. Students with learning difficulties have little
confidence on their own abilities. These students can successfully overcome their initial failures if the
school understand its role.

Objectives of the study-The objectives of the study were-

1. To compare the learning difficulties in Mathematics of government aided and private schools
students Having Learning Difficulties (SHLD).

2. To compare the learning difficulties in Mathematics of government aided and private schools
students Without Learning Difficulties(SWLD).

Hypotheses of the study:

1.There is no significant difference between mean scores of government aided schools and private
schools StudentsHaving Learning Difficulties in Mathematics (SHLD) in and its various subtasks
(as follows) in reference to learning difficulties.

Hol.1 Time —measurement Hol.4LCM
Hol.2 Multiples Hol.5Place value
Hol.3Factors Ho1.6Put the Sign in Fraction

2. There is no significant difference between mean scores of government aided schools and private
schools Students Without Learning Difficulties (SWLD) in Mathematics and its various subtasks
(as follows) in reference to learning difficulties.

Ho2.1 Time —measurement Ho2.5 LCM

Ho2.2 Word Problem Ho2.6Place value

Ho2.3 Multiples Ho2.7Fraction

Ho2.4Factors Ho2.8 Put the Sign in Fraction
Ho2.9Proper — Improper & Mixed
Methodology-

Research Method: Ex post facto research method is used in the present study.

Sampling: Sampling was done in two stages-first, selection of the schools, second, selection of the
students.Simple random sampling method was used for selecting schools. From the selected 12
schools,students of class IV have been taken. ClasslV Mathematics teacher was contacted to identify
the students labeled as Students HavinglLearning Difficulties(SHLD).The students,who consistently
failed in three consecutive tests in Mathematics are labeled as SHLD.Rest of the students were
labeled as Without Learning Difficulties. So, among these students almost equal number of students
were randomly selected and labeled as Students Without Learning Difficulties (SWLD).
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Sample:The sample of the study consists of 137 primary school students from 12 schools of the
Lucknow city. Out of these 137 students, 72 SHLD and 65 SWLD in Mathematics.
Table NO.1
The distribution of sample on the basis of Mathematics learning difficulties

Number of Students
S.No Name of the Schools Having Without
learning learning
difficulties difficulties
Government Aided

1. | Boys Anglo Bengali Inter College, Lucknow 10 7

2. | Aryakanya Inter College, Lucknow 5 5

3. | Moti Lal Inter College, Lucknow 5 3

4. | Nari Shiksha Niketan, Lucknow 6 4

5. | Karamat Inter College, Lucknow 4 4

Private

6. | Mona Convent School, Lucknow 5 5
Rani Lakshmi Bai Senior Secondary School,

7. 8 5
Sarvodaya Nagar, Lucknow

8. | Bright Way College, Lucknow 9 8

9. | Ghyasiban Inter College, Lucknow 6 5

10. | New Era Senior Secondary School, Lucknow 5 7

11. | All Mighty School, Lucknow 5 6

12. | Mahanagar Boys Inter College, Lucknow 4 5
Total 72 65
Grand Total 137

Tools: The Grade Level Assessment Device (GLAD) was used to identify the level of difficulty and the
nature of difficulty in Mathematics. The tool is prepared by National Institute for the Mentally
Handicapped®. In this tool there are worksheets for Class | to IV in Hindi, English and Mathematics. In
the present study the worksheets for class IV in Mathematics has been used.

Mathematics test contains 9 tasks. These are Time-measurement, Word problem, Multiples,
Factors, Least Common Factor (LCM), Place value, Fraction; Put the Sign in Fraction and Proper —
improper &Mixed Type.
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Method of data collection- The data was collected in the month of January and February
when the syllabus of Mathematics was almost completed. The test was administered on the students
selected. When the student completed, he/she was thanked and another taken away for the
administration of the test.

Scoring: The responses given by the students were scored as per the scoring procedure given in test
key.

Statistical Analysis: The data has been analyzed using t test.

Analysis and Interpretation of DATA:

Table2

Mean, SD, SEM, SED and CR in reference to learning difficulties in Mathematics and its subtasks of
government aided schools and private schools Students Having learning difficulties (SHLD)

Mathematics Type of Level of
and related yp N Mean SD SEM SED CR L
Institute Significance
tasks
Govt.aided
Mathematics Schools 30 2547 7.2 1.37 significant at
Private 42 29.40 759 116 1.79 2.19 0.05 level
Schools
. Govt.aided 30 11.43 4.69 0.86 Not
Time Schools significant at
Measurment Private 42 13.59 437 0.67 1.09 1.98 0.05 level
Schools
Govi.aided 30 2.80 1.30 0.24 Not
Multiples ‘T’Dcr?\?ac;gs 032 0.40 significant at
42 2.67 1.44 0.22 ' ' 0.05 level
Schools
Govt.aided 30 1.33 1.29 0.23 Not
Factors Schools significant at
Private 42 1.05 1.30 0.20 0.30 0.3 170,05 level
Schools
Govt.aided 30 0.50 1.12 0.20 Not
LCM Schools significant at
Private 42 0.71 1.92 0.29 0.35 0-60 170,05 level
Schools
Govt.aided 30 2.37 0.71 0.71 o
Place value Schools significant at
Private 42 6.67 033 0.33 0.78 5.45 0.01 level
Schools
Govt.aided
Put the Sign Schools 30 3.80 0.40 0.40 signi’;:f:);nt at
in Fraction Private 42 397 034 0.34 0.52 0.33 0.05 level
Schools

The results shown in Table 2 reveals in Mathematics and its subtasks the CR in1.98 (Time
measurement),0.40(Multiples), 0.93 (Factors),0.60(LCM) and 0.33 (Put the Sign in Fraction) of
government aided schools and private schools SHLD. On referring‘t- table’, it was found that the
above CR values do not exceed the critical value 2.00(0.05level) at 70 df. Thus the proposed null
hypothesis Ho(1.1), Ho(1.2), Ho(1.3), Ho(1.4), and Ho(1.6) are retained.It can therefore be concluded
that SHLD of government aided schools and private schools do not differ significantly in
Mathematical learning difficulties in above mentioned subtasks.
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On the other hand, critical ratio in Mathematics and related subtask of government aided

schools and private schools SHLD are 2.19 and 5.45. On referring ‘t-table’ it was found that obtained
CR value 2.19 exceeds the critical value 2.0(0.05level) at 70df. Thus the proposed null hypothesis
Ho(1.0) is rejected at 0.05 level of significance and Ho(1.5) is rejected at 0.01 level and its alternative
hypothesis is accepted. It can therefore be concluded that SHLD of government aided schools and
private schools differ significantly in Mathematics and related subtask(Place value).The mean values
(M=25.47in Mathematics and M=2.37 in Place value) of government aided and private schools
(M=29.40 in Mathematics and M=6.67 in Place value )SHLD indicate that government aided schools
students have more difficulties in comparison to private schools students in reference to learning
difficulties.

Table-3

Mean,SD,SEM,SED and CR in reference to learning difficulties in Mathematics and its subtasks of
government aided schools and private schools Students Without learning difficulties(SWLD)

Mathematics Type of Institute | N Mean SD SEM SED CR Level of
and related Significance
tasks
Mathematics Govt.aided 24 64.66 10.31 2.10 Not significant
Schools 247 1.58 at 0.05 level
Private 41 68.56 8.38 1.30
Schools
Time Govt.aided 24 19.66 1.24 0.50 Not significant
Measurment Schools 0.37 1.86 at 0.05 level
Private 41 18.97 1.77 0.28
Schools
Word Problem | Govt.aided 24 11.58 4.44 0.90 Not significant
Schools 1.12 0.35 at 0.05 level
Private 41 11.97 4.37 0.68
Schools
Multiples Govt.aided 24 4.96 0.19 0.04 Significant  at
Schools 0.40 6.25 0.01 level
Private 41 7.46 2.58 0.40
Schools
Factors Govt.aided 24 7.83 2.24 0.45 Not significant
Schools 0.59 0.32 at 0.05 level
Private 41 8.02 2.40 0.38
Schools
LCM Govt.aided 24 7.79 2.09 0.43 Not significant
Schools 0.58 0.01 at 0.05 level
Private 41 7.78 2.55 0.39
schools
Place value Govt.aided 24 9.58 0.80 0.16 Not significant
Schools 0.19 1.42 at 0.05 level
Private 41 9.85 0.64 0.10
schools

10
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Fraction Govt.aided 24 1.79 1.20 0.25 Not significant
Schools 0.32 1.47 at 0.05 level
Private 41 2.17 1.32 0.20
schools
Put the Signin | Govt.aided 24 1.92 2.30 0.47 Not significant
Fraction Schools 0.57 1.42 at 0.05 level
Private 41 2.73 2.08 0.33
schools
Proper, Govt.aided 24 1.33 1.10 0.22 Not significant
Improper Schools 0.50 0.02 at 0.05 level
& Mixed Private 41 1.32 1.36 0.21
schools

The results presented in table no-3 reveals that in Mathematics and its various subtasks the
critical ratio (CR) in 1.58 (Mathematics),1.86(Time measurement),0.35(Word Problem),0.32
(Factors),0.01(LCM),1.42(Place value),1.47(Fraction), 1.42 (Put the Sin in Fraction)n and 0.02(Proper,
Improper &Mixed)of government aided schools and private schools SWLD. On referring‘t-table’,it was
found that obtained CR values do not exceed the critical value 2.00(0.05 level) at 63 df.Thus the
proposed null hypotheses Ho(2.0),Ho(2.1),Ho(2.2),Ho(2.4),Ho(2.5),Ho(2.6), Ho(2.7), Ho(2.8) and
Ho(2.9) are retained .It can therefore ,be concluded SWLD of government aided and private schools
do not differ significantly in Mathematics learning difficulties and its above mentioned subtasks.

On the other hand,in Multiples tasks ,it was found that obtained CR value 6.25 exceeds the
critical value 2.65(0.01 level) at 63 df. Thus the proposed null hypothesisHo(2.3) is rejected at0.01
level and its alternative hypothesis is accepted.lt can therefore be concluded that SWLD of
government aided schools and private schools students differ significantly. The mean values(M=4.96)
of government aided schools and (M=7.46) of private schools students indicate that SWLD of
governmentaided schools students have more difficulties in comparison to private schools students
in Multiples in reference to learning difficulties

Findings-The purpose of the present study was to compare the learning difficulties in
Mathematics of government aided and private schools students SHLD and SWLD.The findings of the
study indicate that SHLD and SWLD differ significantly in Mathematics and Place value
subtask.Private school students have less difficulties in comparison to government aided school
students. Most of the government aided schools students were able to do question Ones and Tens place
value onlyi.e.’4370°,°6500° ,while the students of private schools corrected the questions to Thousand
place value i.e. ‘56004,°27123°.These students have omitted or gave wrong answers to questions
where the place value was above thousands i.e.’80000°, ‘200532°.Generally , schools emphasize on
subject Maths. In private schools, teachers are result oriented so they tactify different strategies to give
better results. Therefore, the students of private schools have less difficulties in comparison to
government aided schools.

While SHLD of government aided schools and private schools do not differ significantly in rest of
the Mathematics related subtasks (Time- measurement, Multiples, Factors, LCM and Put the Sign in
Fraction).Tavani (2004) carried out a study to know how student and school level factors impact

11
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mathematics performance. He found that school level variable displayed non-significant effect on the

relationship between student level variable and mathematics performance. He emphasized that school
location and school type can play an important role in the results.?

Conclusion:

The findings reveal that students without learning difficulties of government aided schools and
private schools do not differ significantly in Mathematics and its various tasks(Time —measurement,
Word Problem,Factors, LCM, Place- value, Fraction,Put the Sign in Fraction and Proper, Improper &
Mixed types questions) while students differ significantly in Multiples task. The reason may be that
teachers of private schools have paid more attention on this task.
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AFAIRGR & U FIde WR ® BE—BEHRN & STRrehdl BT e

*$fo HIa-T AREEd
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RRIAA AT Ard-T & el 21 fhar S 9dhdl 8 | &R Dy WA GAd B
gheR 2| far, Ade R g8 & Wd—=rar iR sifafdd & Wd—=dr & SIfSdR &l
e BT ST ARy |

3, ATIRSTS IR Wikgfad AfPeRI & Ve & d8d IRGR | Ul &l
STl 8 5 98 31 ARTRSG! & Sifad Wk # GuR & ot SRR T3 & | I&TeR0T
& foTu 9= 919, HUs, I 3R Frfhear dom @9l & AfOHRI &1 TRST 39 BT
T RAT 1Y | URAR &1 GRef 3R AT gRel, fRrer iR ISR &l AR,
S I ol yeR & 9owa & e @Ry | € g9 SRl BT gerar <A
AMRY | FH U 3R FIY & AFAITHRI & oIy AR BT ATPR 7 |

ITIT P IGaTI—

1. BIF T4 BIERI &I AFAMEOGRI & Ui STRTEE B el HRAT |

2. FAl I Ud s @ @ fdenfEl @ AaiSeRl & ufd SrTeddr d Jelr
DA |

3. YT g el fqenfeial o AanSeRl & Ui SIedhdl &l Jefr bRl |

oM B IRBeS—

1. B R BERN & AFMIRGRI & YT SIMTeddl § Bs aRfd =R T8 § |

2. Bl I U9 e I & faenfea @ aFarSeRi & ufd SITeedr § dis aeie
IR Bl T |

3. UM U Iy faenfil o amanfYeRl & ufd SnTeedr # ais 9fe IR A8
2 |

oy AR —TRgd I UYad redE @ UG Bl owd 8¢ A A & wu H Aderor
fafer &1 =g o T 2

HHT—URI MY B S 9 ddd ‘99 YS9 dbiciel 3R <d dlefe], aved,
THRYR, R & D KR & BIE—BMERT 4 & |

ree g9 ey fAft—wRga g # et 7 argfes) @ dled (Y gRr |est &
®U H QT THIA Biefol AR T Biclol, dR89, THIGYR, AR H FAdH TR & 100
faenfofar &1 =om foar e+ 50 BT 2O 50 B |

3eITT § YIS STBNT—

TR I H ST A UG’ BT WM UG & I H G A g1 R
Mg AFaISERI & Uiy SITedhdT A" 7 |
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MBI 7 UK WS & forg wfHfHa geeraen &1 ganT fhar g | euat @
Td v @ 3ifhsl Bl Thd A & oIy DI YANUIS YeAdell SuaTe 9 8 @
BN GeTde &1 foafor W fhar 2 |

YAl Bl fagaa=gar qord 0.84 UIE 3N & | U AT H UG SUBRU Bl
U qudr FEiRT o 78 2 wife [Vl 7 oM gdl S AT b IGadl Bl
gfcf B arer T © |

Y ¥ ygaa wikeer faftrt—

THENT 3ifdhst o UG & R ffeRaa wiRegara faferl &1 g far 2 |

1. AN

2. {1 faerer

3. ShIf<Idh A (C.R.)

HRON—01
e 3R Por o @ fIenffal & aEaerRt & ufd ITeedr & G |
Tl Bl ARIIT Td IRAT

S ICE] N M D oD | t Feihdr wR
(0.05 ik 0.01)

1 |em—o=8 [s0 [4654 Jo2s Jo97 [o20 |1 dnefe e =81 2|

(fa=mT o)

o

2 |o=E-—BENN |50 |46.26 Ho=grHl ¥mefehdl wRi UR idhd
(e &)

Ae— fg—g=g afedr wevr 89 W n@d n, @ 997 (n>30) 8 o) Jfe R t
31T HT AT 1.96 ¥ Af¥H BT & I9 SW 0.05 WR W AT 2.58 ¥ 3fF Biar 2 a9
S 0.01 WR R ARIE HE Al ® Safd 1.96 H HH BH UR fd $Hal S 2 |

AT~ Jifhel & ATV & (MR R CI U BT URIAVE A9 029 T S
AdHEdT & I TR d A F BA 7| 1 S av iR wenr I & fdenfear H
AMAIARI & Ui SIFTHedT WX H Pls A6 R Tal 8 | 59 UYGR IAMEHA §RI
gd Uhfeud o1 AT TR URGeaT “fAe @ 3R doll °f @ faenfiai o aHar¥eri
@ 90 SIFTeedl WK § By Ri$ MR 78] &7 Wihd gal |
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HRUN—02
e IR YT el & aMaffeRl & ufd SrTeedr @ T § difhel @l
ARG Td ey

. L IER] N M D oD t Arfedr WX
4. (0.05 3R 0.01)
1 IR . 50 §46.90 | 096 1.03 093 | s Oefe 3R T8I 2|
BIEA—BTAN
Ho=a11 arefedr wRi IR i
2 YTHIOT N U e
BIEA—BTAN

ATET— 3ifhel & fATelyor & MR UR EF urd &l UM A9 0.93 & Sl
ARIEHAT & QA TR B AF W B g (A AR AR UM BE-BERNT &
AMAIYSHRI & SRTHGHAT WR H DIg Afd R el © | 3fd: AHHAT gRT Jd Yohiod
IR&GSAT "I Ug ey faenfefal & aFanfdeRl & ufd Seedr § &is arefd
IR &I T |” | g4l |

ARof—03
fas™ @ ®ar 9 @ BE-BERT B AFARERI ® Ufd STeedl B G H
sl B ARYIIT T ATRAT —

w4 | == [N M D oD T RISl WR
(0.05 3R 0.01)

1 B 50 [465 [1.10 [337 Jo33 | o e R 91 2

2 BT 50 |45.4 Ho=am1 wmeied Wi 1R Wi

AMAT— ARN—03 ¥ W g & difbsl & f[Aveivy & JER w® < AU &
RIS A9 0.33 © SIf ARIGAT @ &M Wi (0.05 3R 0.01) & AMI F $H T 37
BIF—BTARI & AR & Ufd STwddl WX § $is 9rfd R 8l 8| 39 JhRN
ALHAT R Yd Ybiedd I URGeU "FIdd WR R BIE—8MERI H AFAEHRl ©
Ofy SITRedhdT H ®I5 A1 R T2l 2 1" 9 Wigd gl |

f=py 79 geima —

SMHA B AT BT Iqeed Jg AT [ UeAdell & ArgH | Hae et
P AFAMISERT & IS SIRTRGdl & IR 8 SFHR YT & S a2l §= AT dTedhRI
& Ui 3R 3ffdd SRR HRA & SUF G S | A& gRT NEHAT Dl Sl T
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UTd gY SHd [ITelvl & uwErd Wil TSRy UT| gY S Ual dofal @ b gH e
ITBRI T waedi & U 980 HH GTHd & | &5 TS UG NS ®WR W
AFAMIGR & WY H b FMUPR UK & AT S A1 §Y Hadl d (dsd Bl
SR A1 |7 T 7 fhe] SIRedhdl @ & & HROT A Al §H YT YT ARTHRI BT
AGUART AR 8 3R 7 & 39 FHadl BT UTeld B @, o1 G & JAIBRI BT &4
BIAT © | AFAE®RI & IR H TSGR 9 8 & BRI Ufdfed AFaieRl & 899 &
wU H |l Al i YR §RT fhd §d € dfl e SATaT ATaledRl Bl
B ARl UG dicldl Pl BT © | 3 WA H AMAOdRI BT Sfad wY H
fohaTaa= g1 =nfay, ey uxa aFf &l Sfad = A 9 |

AT BT UT ARTHRI & &9 BT TSR W AT © SHDHT &I HROT ATeT,
3T, 31U JMfABRI @ TSR T B TAT 3107 AAGRT & 89 B Y 9
el 99 BT B |

ST AR AT 2 b Rem & A 9 ula Jfdd  AFdieRl & I o
SIHGRI U&= & O | UIfAd WR A 8 9ddl &l S96 MOEHRI Ud daal @ aR H
SR & S R 9 g WR B BeTRll O Ugad—ugdd 39 &F H [ oRe
ST 81 AP | 579 89 104 SR Td daadl @ Ufd SITed 81 df 999 Ugd
& TR @ JRBHRI BT &9 T8I BT qT Al FAR IMABRI &1 & 8lar & @ &F
TRETOT U N hd & | SAD oIV ATTANRR AN, HAIERR <I=Teld d2l e ferd
TRATY WU & AT &, S8l & SR 370 BRI & [T H e Yred d) Adel
g |

|qd

1. Human Right, the new Consenus. Published by Regncy Press (Humanity) Ltd.,
Gordon House, b, lissenden gardens London , page 43.

2. Human Rights, the new lonsensus. Published by regency press (humanity) Ltd.,
Gordon House, 6, Lissenden gardens London. Page 11
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I Areafe Rem 9 (Aodovogo) T H&T 9 F BERN & Afdad BT
Y
*$fFell HET SRIRT
IR

39 EFTT 4 DRIT ARIAT RET I8 (Hodloveos) @ vgdv diq AT s’
T AGSH GlaTd T ScAlIe” [REnerdl B oA @ &idaca & SEITT 1597/
J% [@eEned & ~ies 4 Her 9 @ 25—25 OTAS B [T TT ST0HIBYT B
dicdt A grr =red &1 g By forad Slo 78 4rfd @ “Dimentional
Personality inventory” & 3TV GV G779 lkicd &7 FEFIT [ [orad Barciswar
BogPal, [eggIEmal GREdeldl, SIIHBYT TGS Sfeevar & & Z
JIeTis] @ ST GY I8 BET Off WHal & 1% Srasl 4 [Baramar ael Sogaal Wi
9 g% v Feggiisar @ @ A @ @9 3 Gesord, SEIHBYT
AT © & UT G SR AT T 6 & & 915 ol 8/

TGAT— 9E=IG: Afddwd O Uy Afdd & wU, T, de, oW, HAlCls, Udoud

I RN <A@ | ST Sl © | A WA 01 JAfdd & Al BT 918 a0
g | afs fafe s asnfet grr & 1 aRvmomel & W ® f5 dad 'l wu T B
g1 AT el Bl S DAl dich QG & ARIND TAT AFRNIDG o1 & AT wd
I €1 Gfdaed H1 el & Sl & | e fagri gd qrdsiel 7 sia+—ara gficeror
 Ffdd<d g Bl WE B BT YA {HAT 2, TTH IMTAUIC HBIgT & TRIDBRI Bl
iy fagmi 7 WeR fdhar 8 oemic #A8Iey o 1937 H fddwd @) T 50
RATIRI &I {deelyor 3R auffevor &R hy Haralr fh—

ISP YITGRYT B AT SHST ifgey FARIoH AafRa &=ar g 1

YT B AMAIDAL— daq= 97 ¥ Aenfeal & =gaer vd S9e Afdda § w1l
fafsrar urg O ®, oI R S96] JHS H STl —3TeliT AT YT 8Idl © | S

fAf=ramsil @ HRU &7 9ar o & oY U9 I8 GuR o & oy S Afda<d &T
3T FHRAT IMILTF B |

*AEIS R, et et v, s9 Aeifdernery, 3reiRTe (S0W0), HI0F0 9837751300
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YT P ARibar— <9 & fAerg & forv Iy ARRel & fHfor &) savdear s
2 3R =9 I MRSl & A &1 B <w & fJemerai § far sar 21 faenf &
Ifrdcd &1 fderg o d Ifddcd & 3ggT T dB Hexd 2| Afdad B
ey g fqenfoial & eafdaed # GuR PR T4 Aol BT AT HRA H BTl
A fAer |

ey fafth— o regg= #§ guiATcHe o @Y gderor o fafr 1 wanT fhar g

SYHUT— $H Aegy9 H S0 AgY WFG &I “Dimentional Personality Inventory” T
TINT fhar 8, T 3=iid 60 Yl &I Afda<d & 6 Wi H fawrieord fbar €, S
frrifra 5—

(1) fpoemar @) SgPd (3) Freoared @) w<Edad () Saar (6)
AT TR |

UAd W JHERIT U B G-I 10 B Ul P SR o Bl YTdYTE &, el
g fAf¥ad & wu H o1, STaH 3fdl &I Wxam 8 & forv 2, JI+Pad & forw 1 g
TEl & oIy I 3fh &1 UIag™ o7 | §41 & IMMER U BHER & Aldded BT H199 b
2

SMERT— 39 U @) o H Owenfa 9 sl (SR U<Y) IER & a
[ERET [derer IJgaR a1 Afax Ud [aoTsH ufedd Thel & Her 9 H Ug- arell BT
et €1 3 ST e =<1 areafie Ry 9 9 q=ar urd g |

Teel— 9 3rad H S § fRu v Sl faemeral § werm 9 H ue drell BrTed
H 9 25—25 BIANY el A gRT 3y g g g AT SUYdd ARFHY fafea
SRT AH®I (Data) &7 Aty &R fAspy Hdrer 7|

I b IGATT—

1. HOTOTHOZ0 BT HeT 9 BT BIARN & Afdad & {hATHBAT BT JegIT BT |
2. F0FIOTHOS0 BT HelT 9 &I BRI & Afdad & 3 SYHAT DT AT BT |

3. HI0FI0THOS0 Bl BT 9 Bl BIFRN & Afddwd H MTIITHBIT BT JLIIT HRAT |
4. J0FIOTHOS0 BT HelT 9 I BTSN & Afdawd H Fageeldr BT JeTIT HRAT |
5
6

. F0FI0THOS0 BT HeIT 9 Bl BTSN & AfFad H ISTIIHRUT Bl JLIIT HRAT |
. A0FI0THOS0 Bl BeT 9 I BIFRH & Afddwd H GRHD JRRAT BT T
hNHAT |

IRHAEA—

1. HOTOTHOZ0 P BT 9 Bl BIHFRH & Afdad & fharcdddl IE= I 31fdd Urg
ST 2 |

2. HOFI0THOZO @I PHell 9 I BIFRI & Afdced H Iogabell ARG A 3ff&h Urg SIrell
=
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3. GI0FI0TH0S0 I BT 9 Pl BIARIT &b Afddd & aacddd] M= 2l arH=I
q HH YIS S T
4. HI0dI0THOS0 DI PHeT 9 DI BT & Afddwd H Agleldl &I YgRI AT A B
qr$ STl 2 |
5. HI0dI0THOZ0 @I PHell 9 DI BIFRI & Afddcd H ISTAIBRYT B UIRT AR H HH
CIERSIGI
6. J0IOTHOS0 &I BT 9 Pl BIARN b Afddwd U HRTHG JIRURAT ATHRT Tl
I W HHE TS STdl 2 |
arferaT—1
HeT 9 B WoFI0THOZ0 T 50 BIHRN & Afda<d &l faf¥sramsi &1 z ur<ie
Z Score — Igodar | Feageear | aweiaa | Sedexe | Hamers TR
IfRerar
+2.01 9 IR 0 0 0 0 0 0 I <<TH
+1.26 ?Ef +2.00 18 10 01 0 02 05 ISiskl
+51 9 +1.25 17 27 09 01 08 07 qE= 9
31fdrp
—.50 ﬁ +.50 14 09 27 20 06 20 NATHT
—51 9 —1.25 01 04 12 21 25 12 =g 9
=1
—1.26 ?Ef —2.00 0 0 01 08 08 06 ﬁ":‘[
—201 9§ A 0 0 0 0 1 0 arfa ==
SWYa AT @ Siidbs] BT U8 NG (R d1C) §RT USTH
120
100
80 TR
HTTcAD 3TReRdT
60 = SERReT
C RN
40
- 35!31 (] Elii
20 L ISISS ANl
I u fhaTedar
O - T .—|— T T T
q/QQ P ><<°Q P {L.QQ rS
\&\ 72~X &XX sz\ 22\/ &x/ \35
O I A P a0

dfeTpT—1 H fddwg & A9 WRi & IMUR WR BRI & Afdd<d I Af=ast & z

UTWTih & | Ugol el foharcdahar 8, Road aifeta1sli & &rd e &l Rerfd &1 z urdis
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(Tl B | TR UeT SgHAT &, [oraH BEmRl # fdl W1 &R & &’ &1 g,
T4 A BT WG B SGDHAT TAT FATS H IAYAT R GHARFT HRA B I hal
BT Z UTdis FabTerr € | SR el fregararaar &, rad sl & o ol oR ge
& AT U AR # Feereredt &1 z Urdie s1d fhar § | A e Fediend g,
R+ BERIT & =gl JIgR & Z Udih Faren g & el § el ¥ Ja™r
DI TS R H ol Fedieldn ug Sl © | urddl el IeAiaRv &, fb s H
Sad & Ufd gRCHhIv] Hdr &, IIH ThRIADAT 38d & T FHRIHAD | BT e
HIMTHS IReRAT &, foqd BTameil & wavl (Plg, UH, w4, goN) &1 S oilad H
SIR—AGId BT eI fhar Sirar 2 |

Z Ulidh:— Z U<lih 0 & ©U H 98 UTdid © raH ol U<l | HHE Bl Ty
Afd &1 e uraie s1a fear Siar g1 R 39 fage e &l yrEmore faaer=

o W 9T fegr Sar 21 59 YR 9 U UTKdid 3 Z UTdid hedldl © | HTdeRe
gfte | RIET0T Uil Dl Z Uil H g&ei- ATGdedh BIdl & |

Z U<Aipl & A1 &4 Ff¥eEd U A I8 B8 Ahd & (& [l 9 sjxgell H e fdavor
@1 e FHBY BNT U4 Ud Ui JAaedd W 9 AW | qad 811 | 9897 Z
UTlics &1 YANT U Had 98 H (Hdl fdd faRy @ a1 ar i fawmwaril an
JrIarett o garer & forg far irar &

afeTdT—1 @ =T

drfeldT & ®ied 1 (fhareddn) @ fAaRor @ MR WX 50 BERN # A 35 BRI &l
Z ¥R BT YR Ifdded & fhareadal § +51 A 4200 & Aed AT T 3fifq A=
RN d5h & SR AR I8 P8 el © (b Dald ARFHADG RIem qre
SR ® Jfdded ¥ harcdedr IM= ¥ 3iffe g7 S99 WX WX 31f¥e Irs ordl 2 |
T @ gRdbeur H0d0UH0E0 B BT 9 DI BRI b Afdawd H
feraTeradmar MM | ifde g oIl & idhd &) S © |

AMfeThT & DleH 2 (STIHAN) & [JaR0T & AR W 50 BIERI H A 37 BIEARH & Z
PR & AR AT & SGHAT & W) + 51 A + 200 & #eg 3MAT & AT
AT I8 ®E Adhdl T b Dy "AeaHe REm 98 @ BERl & JAfddwd |
SHA AR ¥ AfE T SwH WR W A¥E UR Il & o wenf @t
IREGIAT “HI0dI0THOZ0 HI FHeT 9 Bl BRI & Afddd H ISIDHAT AR W AP
aTs Sl 7 idd @ Sl 7 |

drfeld! @ died 3 (Feadrdddl) @ f[JavoT & MR W 50 BERN H | 40 BRI &l
Z TR B TR Hfdacd & FeaaredAdmal H WX —50 F —2.00 & A AT § 3fAlq
M g8 dE Aadl © fF s Aeafie fRrm 9 @ el & Jfdad H
FegaTded A=, IW= 9 9= dar 9 'R R Qiffe g ol © 1 9T
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TN B IRBTAT JOSI0THOS0 BT BT 9 I BN & Afdawd # eaaredhd
A QAT AT HF U138 el & Wiidd dl STl 2|

el @ BicH 4 (F<eeiield) & fJavur & MR R 50 BERH H A 29 BHABRH & Z
TR P TR Ifddd & A<eliadl BT WX —50 F —2.00 & He 3T | 3flq
AT I8 B Adhdl T & D ARIHG R 98 B BERl & Afddd H
FeEedl A= | e g 9 R W e uis Ol ' ora: Smenmfie @b
UR&SAT “HIOdI0THOZ0 BT HeT 9 Bl BIFRI & Afdawd H Haseladl &I UghT
A | HH U8 STl 8 Wigd @ Sl 2 |

qIfeTdT @ Bl 5 (STRITHRY) & fdaR0 & IR WR 50 BERH H W 34 BERH & Z
TR & TR Afded & SERIGR BT TR —51 F —201 & FeJ AT 8| AU
ST I8 B Addl § & s Areafe Qe 9 @ sERl & Afddd |
SerdIR qE=g 9 e e g aifd e wR R oaiffe uid ol 1 ST
TR & aRETAT “H0d10UH050 B HeT 9 HI BEARH & Afddwd H SaTATHRT
@I UIRT AT W BH IS Sl 7 WIgd B Al © |

qIfefdT & died (6) (FTTHd IReRAT) @ fIaRo & MR WR 50 BRI H 4 38
BIARY BT Z TR &I IR Afdad & FdHB JTRRAT BT WR —.51 H —2.01 D e
AT B | 3N W U B dhal © b dy Areafis e 98 o sEei @
fdaa § IS ARRAT AT, AT F 9 g 9 wR W 3ifdd urs oI
21 o1 M @1 gReeTAT N0dI0TH0Z0 BT FHET 9 b BERN B Afddd H
HITTHS ARRAT AT TAT AT | HH U8 ATl 87 Widhd &l STl 2 |

frpe— @< Areafie Rier g @1 sERl & Afd<d $T AFIT B A A1 g3l
f ST & Afdeier BEN 7eam Ud Ioa Aedd URART 9§ 2 | difcrareil & @fda @
JIT BT A A I, [ dwd ARAAG R dre B BRIl H o hIrcAdsdr wd
IGHAT 3 Uy Sl 8, RTADT BRI URaR @1 e Reafd sredl g uran
g wifs 9 o uRem & & vt gfaemd o iR Suerer & O € s dRor
ST el N st & ufy fsareierar don SgHAT o+ <& 2| e & A B @
SR {1 BRI Ud T4 fhareedl § Weuiar ex= ¥ I8 B Al 4w T8 gedl
g W 99 B B WA UG W@ B 3T SgHAT a1 I8 7 | Hodlogdogo @
BT ¥ Feadrdsar &1 HH AT USSRl © R@ifd 39 3fEwel Bl WA Bid A"
ey, e, B AR Ry @ e $Er 7 R®ife I ueR @ gu—jgfaumn
e @& dRUT Y Uy ol 'R Rer =8 W8 Ul €1 9 uRaR &1 Uy 59
3Ifers Bl 7 | URAR @1 ery, Rerdl &1 Smelmy, 7o W & Bfd § 9 IoA IR
& ST 1 9% U Silad H W gehiv <@ B el fedr, e $R S
Siae # IfMREddr a1 <&l 81 HodlouHos0 B BIARH H Hegelladr &I ughT
A W HH Q@ B el 21 S9 BRI H gUl JTHIwars Uil Siar @ o
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BRUT STH Hagelieldl &I HH Ulg Sl & | SHd A1l &1 594 ISTAIBR0T Bl yghc il
I ¥ HH @ B Hedl 8 97 G d TRRAT | Mg afl I | $H
g bl Aerdl & Fifdh 59 BIARN &I ddeNel d 972 98 Sdl [dereld & AT gd]
BR, B gIAeRel H g5 YUl WAl f[GaRi @ w@ad ffeafdd dem golArcaddr gailid
PR B QU Il UG bl Sl 7, [THd BRT 39 qifTdall H IarAInReT d
TS TRERAT AT & HH <@ Bl Al B

qra-
Rt & fog—
(1) e ¥ Rietdl DI RIS YAded BT YANT HRAT AT12T |

2) werm ® fafvm wfafafel &1 oMo dxe BEMRN B I8 Hel' ®RAT AR
ey f5 = wrferefieran, fohareraar o+ <2 |

(3) fRrerpl &1 1fdrds | 31y Hiotde fAfy &1 T H=A1 a1y |

(4) wem ¥ o Y Riedl & T.L.M. &1 TR &A1 A12y, Ry srEmRl § S
Td Afhaar a1 I3 |

sl & forg gema—

(1) BERN & TR & B § A Held HxAT =1y, o S fS=eiRal &1 faer
2l

(2) SFTITIH WY W DI ARETVT UG &l HAT ARy |

(3) 7oAl & fa & forw S° fafr=1 |rfoTe, |ivgias, Tiafaftl d§ afafera g
& fora uRa far S anfev |

fere @ S= yeA @ forg gema—
(1) faemera % N.S.S. vd N.C.C ®uT Tfafafer @1 smaifora far = =nfeu |
(2) T TR R WeAdha & foly BIFRI B Sd @R UaH fHy S amay |

@) i & e & fory fJenem d S9g—w1 R fAfs amiste aiafafe=r &
3ITATST PR BIARI DI 79 ARIERY AR BT a12q |

-

1. GI0€10 uras : e AAIds, Ho & fa9e Yo AleR MR, IS AT 399,
2. Sfo CI0UA0 #HaRd, : HIRDH! Td AU, AT UleTdb = AR, TS FAT 303
3. 4I0SI0 urad: et 7AIdsiE, Ho i fd9e Yo AfaR 3RT, U8 &A1 123
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TG A | ST IV BE-BERI & AeD o™l BT Ja-oid
e

* el I FANY
**3f fRfSr fPeiR

TR

qvgd E G 7 IAIE (Fo¥c) H TTHIT &7 W FTFvReT » &I V9 vrEAR @ dEs
oAl & goadicad EIIT 8g TRIMAE [rEm gfeyg, TV HR¥ (U.P. Board) &
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A Study of Teaching Effectiveness of Teacher Educators in relation to Their

Personality Characteristics

*Smt. Punam Maheshwari

ABSTRACT

The present study was conducted to study the teaching effectiveness of teacher educators in
relation to their personality. The objective of the study was to study the levels of teaching effectiveness
of teacher educators having different personality characteristics. A sample of 35 teacher educators
was selected from Aligarh city under the district of Aligarh in U.P. These teacher educators were
selected from self- financed and aided colleges of teacher education, teaching in B.Ed. and M.Ed.
courses. Standardized tools i.e. Teaching Effectiveness Scale by Puri and Ghakhar and Eysenck
Personality Questionnaire by Dey and Thakur were applied for collecting the data. Appropriate
statistical techniques were used for analyzing the data.

The study revealed that 26% teacher educators were found having high teaching effectiveness,
31% teacher educators were found to have average teaching effectiveness while 43% of the teacher
educators were found to have low teaching effectiveness. In the case of personality characteristics, on
the characteristic of psychoticism about 12.22% teacher educators were found to have high level of
psychoticism and remaining teacher educators had other different level of psychoticism as average,
low and negligible, just like that on the characteristic of extroversion 2.86% teacher educators were
found to have high level of extroversion and remaining teacher educators had other different level of
extroversion as average, low and negligible. Another finding of the research was that no significant
correlation was found between teaching effectiveness and personality characteristics of teacher

educators.

1.00 Introduction

It is known factor that at primary level, teachers may impress their students with their
good behavior, attractive and beautiful dresses or their other general characteristics of their personality
but at the higher level of education, the teacher educators find it to very difficult to make a good

impression on their students. There is a need of establishing good relations with their students at this

*Research Scholar (SRF) in Education, Dept of education,S S J Campus, Almora, Kumaun
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level because they want students’ respect and attention also. They may affect their students who are

not merely the students but also are the pupil teachers. They all are mature and now they may analyze
professional skills of their teachers. If teachers want to make their teaching more effective, they need
to inculcate some additional qualities in their teaching and personality. Both the concepts, teaching
effectiveness and personality are very important in their professional field. In his study Kumar (2017)
found that the rural and urban prospective teachers had average teaching effectiveness without any
significant difference between them. Arora(2015) studied teaching effectiveness as a function of
leadership behavior and creativity and found that high creative and low creative teachers also did not
show significant relationship in their teaching effectiveness. Chandra(2012) carried out a study of
teacher effectiveness and personality of secondary school teacher and his study revealed that the low
effective teacher and high effective teachers did not differ significantly on their personal
characteristics. Actually teaching effectiveness cannot be interpreted in one term or sentence. It covers

S0 many characteristics in itself.

“Teaching effectiveness is as the ability and interaction between the physical, intellectual and
psychological interests of the students, context matter, ability of the teacher and the evaluative
procedures”(Good,1935). Effective teachers are characterized by fairly high level of differentiation
and integration. Effective teachers have well developed value system, ego organization, professional
dignity, altruistic temper, professional involvement, democratic temper and emotional-social
adjustment (Buch,1987).Along with teaching effectiveness of teachers, their personality also affects
other aspects of teaching learning environment. Study of Bhardwaj (2009) also revealed that teacher
effectiveness varies with personality types of secondary school teachers. Due to personal
characteristics of the teachers students follow their teachers as their ideal. A teacher always tries to
groom his personality for their students. In fact, personality is a broad concept .So many psychologist
have explored many traits or characteristics of personality. Allport(1937)says, personality has dozens
of different meanings: legal, grammatical, ethical, religious, economic and psychological.
Eysenck(1970) defined personality, “as more or less stable and enduring organization of a person’s
character, temperament, intellect and physique which determines his unique adjustment to the
environment he also explained personality on three dimensions, extraversion-introversion,
psychoticism-impulse control, neuroticism -emotional stability. In the present study personality of

teacher educators is measured on the following personality characteristics.

Psychoticism is a personality pattern typified by aggressiveness and interpersonal hostility. Hans
Eysenck developed this term to explain particular behavior of a person.
Neuroticism is based on activation threshold. Neurotic people who have low activation threshold,

experience negative effect in the facing of very minor stressors or they are easily upset and the people
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who have a high activation threshold experience negative affect only in the facing of very major

stressors or they are clam under pressure. Simply neuroticism explains the degree of adjustment or
emotional instability of a person.

Extraversion is related to social interest and positive affect. Extroverts are expected to be sociable,
carefree and impulsive, while introverts should be shy, self centered and controlled.

Lie Tendency means ‘use of lie by a person in his daily life knowingly or unknowingly’.

Therefore different persons behave in a different way due to the different organization of these
personality characteristics. There is a curiosity in our mind how a teacher’s teaching may affect with
these personality characteristics? Therefore the problem of identification of teaching effectiveness of
teacher educators in relation to their personality characteristics is of prime importance for realizing
desirable education goal.

2.00 Statement of the problem
Statement of the problem is “A study of teaching effectiveness of teacher educators in relation to
their personality characteristics”.
3.00 Objectives of the study
The major objectives of the study were as follows:

« Studying the level of teaching effectiveness among teacher educators.

« ldentifying personality characteristics of teacher educators.

» To study teaching effectiveness of teacher educators with reference to their personality

characteristics.

4.0.0 hypotheses:

The study has following major research questions and hypotheses.
4.1 There is no significant correlation between teaching effectiveness and personality characteristics of
teacher educators regarding psychoticism.
4.2 There in no significant correlation between teaching effectiveness and personality characteristics
of teacher educators regading extroversion.
5.00Research methodology

Descriptive survey method was used under quantitative approach of the study. Aligarh city was

the locale of the study under the district of Aligarh in UP . Aligarh city has about 16 Teacher
Education Institutes including self financed and aided colleges and about 160 teacher educators are
teaching in B.Ed. and M.Ed. courses. The researcher selected five teacher education institutes out of
them conveniently .There were about seventy teacher educators in these five teacher education
institutions.35 teacher educators were selected out of total seventy teacher educators using random
sampling. Teacher Effectiveness Scale (PGTES) by Puri & Gakhar and Eysenck Personality

Questionnaire (EPQ) by Dey & Thakur tools were used to collect data. The data was analyzed and
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interpreted with the help of suitable statistical method and appropriate techniques in the present study.

Under the descriptive statistics percentage analysis was used while under the inferential statistics
product moment method of correlation by Karl Pearson was used to find out the relationship between
teaching effectiveness and personality characteristics.

6. Analysis and interpretation of Data:

Table 1
Levels of teaching effectiveness of Teacher Educators

levels of | No. of Teacher | Percentage (%) of
Teaching Educators Teacher Educators
Effectiveness

High 9 26
Average 11 31
Low 15 43
Total 35 100

Table-1 shows that 26% teacher educators out of total teacher educators were found having
high teaching effectiveness category, 31% teacher educators were found to have average teaching
effectiveness while 43% of the teacher educators were found to have low teaching effectiveness
category.

When the data were analyzed qualitatively, the researcher found that about one fourth of the
teacher educators were most effective. They were laced with their personal qualities. Other reasons
may be behind it like their good academic and professional knowledge, deep interest and motivation in
all round development of students. On the other hand about half of the teacher educators were found
less effective. There may be also many reasons behind it i.e. their poor command on their subjects,
negative attitude towards their students as well as they were less accountable and never motivated
their students. Remaining teacher educators were neither very good nor bad in their teaching
effectiveness . They were average in their professional field.

In the present study, personality characteristics of teacher educators were calculated on the
basis of Eysenk Personality Questionnaire (EPQ).According to the manual of EPQ there are
mentioned four characteristics of personality e.g. psychoticism, extroversion ,neuroticism and lie
tendency .Characteristics of personality and it’s categories were developed on the basis of direction of
manual. Here the description of the only first two characteristics of personality of teacher educators is

presented in detail.
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Table 2.1

Levels of Psychoticism Characteristic of Personality of Teacher Educators

Categories of | No. of Teacher |% of Teacher | Levels of
Psychoticism Educators Educators Psychoticism

A 4 12.22 HIGH

B 10 28.22 AVERAGE

C 12 34.13 LOW

D 09 25.43 NEGLIBLE
Total 35 100.00

Table 2.1 shows the percentage analysis of psychoticism characteristic of personality of teacher

educators in which categorization of psychoticism was done according to the percentile norms of the

EPQ. on the basis of the obtained scores by teacher educators .In the table out of 35 teacher educators,

12.22% teacher educators were found to have high level of psychoticism, 28.22% teacher educators

were found to have average level of psychoticism, 34.13% teacher educators were found to have low

level of psychoticism, 25.43% teacher educators were found to have negligible level of psychoticism.
Table 2.2

Levels of Extroversion Characteristic of Personality of Teacher Educators

Categories of | No. of Teacher | % of Teacher | Levels of
Extroversion Educators Educators Extroversion

A 1 2.86 HIGH

B 9 25.72 AVERAGE

C 20 57.14 LOW

D 05 14.28 NEGLIBLE
Total 35 100.00

Table 2.2 shows the percentage analysis of extroversion characteristic of personality of teacher
educators in which categorization of extroversion was done according to the percentile norms of the
EPQ on the basis of the obtained scores by teacher educators .In the table out of 35 teacher educators
2.86% teacher educators were found to have high level of extroversion, 25.72% teacher educators
were found to have average level of extroversion, 57.14% teacher educators were found to have low

level of extroversion, 14.28% teacher educators were found to have negligible level of extroversion.
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Table 3.1
Showing correlation coefficient of Teaching Effectiveness with Personality Characteristic
(Psychoticism)

Variables df Calculated | Tabulated r | Hypothesis | Level of
r value value testing significance
Teaching 33 0767 .3246 Accepted .05

effectiveness &

Psychoticism

Table 3.1 depicts that coefficient of correlation between teaching effectiveness and psychoticism is
calculated .0767.The calculated value of r is less than the table value of r i.e. 0.3246. So there is no
significant correlation between teaching effectiveness and psychoticism so the hypothesis 1 is
accepted.

Table 3.2
Showing correlation coefficient of Teaching Effectiveness with Personality Characteristic

(extroversion)

Variables Df Calculated r | Tabulated r | Hypothesis | Level of
value value testing significance
Teaching 33 .1835 .3246 Accepted .05

effectiveness &

Extroversion

Table 3.2 depicts that coefficient of correlation between teaching effectiveness and extroversion is
calculated .1835.The calculated value of r is less than the table value of r i.e. 0.3246. So there is not
significant correlation between teaching effectiveness and extroversion therefore the hypothesis 2 is
accepted.

In the present study no significant correlation was found between teaching effectiveness and
personality characteristics. It means personality characteristics do not affect teaching effectiveness of
the teacher educators positively or negatively. Therefore no relation is found between teaching
effectiveness and psychoticism; teaching effectiveness and extroversion; teaching effectiveness and
neuroticism; teaching effectiveness and lie tendency. Chandra(2012) supports the findings of the study
stating that the low effective teacher and high effective teachers did not differ significantly on their
personal characteristics. Whereas Suvarna (2015) contradicted the findings of the present study when

her study reflected that there was high positive relationship between teacher effectiveness and
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personality type (extroversion-introversion dimension) of science teacher of secondary schools. There

is high negative relationship between teacher effectiveness and personality type (Neuroticism) of
science teachers of secondary school.

Conclusion:

At last it can be said that for teacher educators it is necessary to enhance their personal
characteristics. Although the study revealed no significant correlation between teaching effectiveness
and personality characteristics and may be many reasons behind it yet a teacher educator’s teaching
affects from many other personality characteristics. Since a teacher’s personality plays a very
important role in his professional life so he cannot ignore it .If he is of shy nature, how would he know
his students ‘problem and guide them. For that he would have to be social so sociality is his
personality characteristics and guiding students is a part of teaching effectiveness. Therefore
concerning these relations many capacity building programs, personality grooming programs and
other related programs are running by the government for our teachers.
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A COMPARATIVE STUDY OF ADJUSTMENT OF SENIOR
SECONDARY SCHOOL TEACHERS TEACHING IN GOVERNMENT
AIDED AND PRIVATE SCHOOLS

*Dr. Rakesh Kumar Sharma

ABSTRACT: No human being can live apart from his environment. There is action and reaction chain
going on between the individual and his environment. There are some other tendencies on which the
ability of adjustment depends. One can perform with his highest potentialities if he is feeling himself
quite comfortable in that situation. Teachers Adjustment refers to the Adjustment of Teachers with
Academic and General Environment of the institution, Socio- Psycho-Physical Adjustment,
Professional relationship Adjustment, Personal life Adjustment, Financial Adjustment and Job
Satisfaction. In this study the adjustment of senior secondary school teachers teaching in government
aided and private school were determined and found that senior secondary school teachers teaching in
government aided schools are more adjusted on administration, economical, health, home and social
aspect of their adjustment than the private school teachers. However senior secondary school teachers
teaching in government aided and private schools are equally adjusted on curriculum and library of
aspect of their adjustment and senior secondary school teachers teaching in private schools are more
adjusted on classroom students, colleagues and institutions aspect of their adjustment than the government

aided school teachers.

INTRODUCTION: The term ‘Adjustment’ has been borrowed from a biological concept of adaptation
to emphasize the individual’s struggle to get along or survive in his or her social and physical
environment. In other words, adjustment is an act of becoming or making suited to new conditions or
situations. It refers to harmonious relationship between the person and the environment. No human
being can live apart from his environment. There is action and reaction chain going on between the

individual and his environment.

It is observed that ability of adjustment is different in different human beings. There are some
other tendencies on which the ability of adjustment depends. One can perform with his highest
potentialities if he is feeling him self quite comfortable in that situation. The same phenomenon
equally applies in case of the teacher also i.e. a teacher can perform excellently or more positively if
find himself adjusted with the situation. Otherwise his performance may get lowered due to lack of

adjustment abilities.
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Adjustment also depends on the type of school in case of a teacher. Actually so many other

intervening elements are there which may describe the adjustment pattern of a teacher. Teachers
Adjustment refers to the Adjustment of Teachers with Academic and General Environment of the
institution, Socio- Psycho-Physical Adjustment, Professional relationship Adjustment, Personal life

Adjustment, Financial Adjustment and Job Satisfaction.

ADJUSTMENT: Life is a continuous process of adjustment. Throughout his life each individual
experiences a continuous change in his environment and it creates certain socio-psychological needs.
If his needs are satisfied he feels satisfied, otherwise the unfulfilled needs always create dissatisfaction
or problems of adjustment. The satisfaction of needs and process of adjustment depends upon a
number of socio-psychological factors viz. home environment, socio-economic status, health and
emotional needs. (Arkoff, 1978)

The term adjustment has again been defined in different ways depending upon the context in
which the term is to be applied. The dictionary of education defines adjustment as, "the process of
finding and adopting modes of behaviour suitable to the environment or change in the environment”.
"The favourable neutral and unfavourable adaptation of an organism to external and internal
stimulation™ and "the process by which individual or groups accept, compromise with or acquire with

social forces or one another".

Adjustment may be defined as a process by which the individual maintains a level of
physiological and psychological balance or equilibrium that influences the satisfaction of those needs.
A person is said to be adjusted when he is relatively happy, efficient and has some degree of social
feeling. In simple words, adjustment is all inclusive terms meaning relationship between an individual
and his environment through which his needs are satisfied in accordance with social demands.
(Calhorn and Ross, 1978)

Thus adjustment is a state of person where he tries to keep his need in the way of gratification
within the requirements of various situations in his environment. But in no way adjustment should be
taken as a one way process. The individual tries to keep balance between him and his environment by
his personality characteristics some time he changes himself and at other times his environment. In
this way adjustment as Arkoff says, "is the interaction between a person and his environment”. How
one adjusts in a situation depends on one's personal characteristic and it depends on the characteristics
of the situation as well. In other words, in adjustment, both personal and environmental factors work

side by side. An individual is adjusted as longer as he is adjusted to himself and his environment.
Types of Adjustment: Following two types of adjustment are the most promising:

1. Regular Adjustment: When an individual's interaction with his environment conforms to

established norms, that relationship is a standard adjustment. A child who obeys his parents, is not
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excessively stubborn, studies frequently, and maintains an excellent appearance is said to be

adjusted.

Abnormal Adjustment: Abnormal Adjustment refers to problematic behaviour or maladjustment in
a famous speech. Maladjustment occurs when an individual's relationship with his environment
deviates from established standards or norms. Although a delinquent youngster adapts to his
background, he is a maladjusted child due to violating specific moral rules.

Elements of Adjustment: There are certain prime elements for the fulfillment of needs necessary for

the healthy adjustment of a person. They are as follows:

Emotional Maturity

Satisfaction of needs

No obstacle in achieving needs
Strong motives in realizing needs

Feasible geographical atmosphere to fulfill needs

OBJECTIVES OF THE STUDY: The present study has been designed to achieve the following

objectives:

To make the comparison between Senior Secondary School Teachers teaching in Government
Aided Schools and Private Schools in terms of Administration dimension of their Adjustment.

To make the comparison between Senior Secondary School Teachers teaching in Government
Aided Schools and Private Schools in terms of Class Room Students dimension of their
Adjustment.

To make the comparison between Senior Secondary School Teachers teaching in Government
Aided Schools and Private Schools in terms of Colleagues dimension of their Adjustment.

To make the comparison between Senior Secondary School Teachers teaching in Government
Aided Schools and Private Schools in terms of Curriculum dimension of their Adjustment.

To make the comparison between Senior Secondary School Teachers teaching in Government
Aided Schools and Private Schools in terms of Economical dimension of their Adjustment.

To make the comparison between Senior Secondary School Teachers teaching in Government
Aided Schools and Private Schools in terms of Health dimension of their Adjustment.

To make the comparison between Senior Secondary School Teachers teaching in Government
Aided Schools and Private Schools in terms of Home dimension of their Adjustment.

To make the comparison between Senior Secondary School Teachers teaching in Government
Aided Schools and Private Schools in terms of Institution dimension of their Adjustment.

To make the comparison between Senior Secondary School Teachers teaching in Government

Aided Schools and Private Schools in terms of Library dimension of their Adjustment.
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10.

To make the comparison between Senior Secondary School Teachers teaching in Government

Aided Schools and Private Schools in terms of Social dimension of their Adjustment.

HYPOTHESES OF THE STUDY: To achieve the above objectives following hypotheses were

constructed:

10.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Administration dimension of their
Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Class Room Students dimension of

their Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Colleagues dimension of their

Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Curriculum dimension of their

Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Economical dimension of their
Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Health dimension of their Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Home dimension of their Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Institution dimension of their

Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in
Government Aided Schools and Private Schools in terms of Library dimension of their

Adjustment.

There is no significant difference between Senior Secondary School Teachers teaching in

Government Aided Schools and Private Schools in terms of Social dimension of their Adjustment.

METHODOLOGY: Following methodology were used during the course of this research:

Population and Sample of the Study: The population has been defined as all the teacher teaching in
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government senior secondary schools and private senior secondary schools of Meerut City. As it was

difficult to collect data from all of them therefore it was decided to draw a representative sample from
this population of secondary school teachers. A sample of 30 teachers from each type of school was
selected randomly. All of them were located in Meerut district. This sample being sufficiently large
and drawn in a random manner may be reasonably considered representative of the total population of

the secondary school teachers teaching in Government aided and Private schools.
Tool Used: Following tool for the collection of the data was used:
e Teacher Adjustment Inventory by Dr. Harendra Singh

Collection and organization of data: Data has been collected according to the variable Adjustment
used in the study. Therefore first the tool was procured and then it was administered on the teachers
teaching in government and private senior secondary schools. All the precautions were taken while
administering the tool to ensure objectivity in the process of collecting the data from the teachers. So
obtained data was then organized according to the hypothesis formulated in the study for accuracy,
utility and completeness. The whole data have been checked thoroughly by the investigator before

tabulation.

ANALYSIS AND INTERPRETATION OF DATA: First the Means and S.D. for all 10 dimensions
of Adjustment were found separately for the senior secondary school teachers teaching in Government
aided and Private schools and then their 't' value were computed which were tested with the standard
values given in the t-Table. The standard value in the t-Table were 2.00 and 2.66 for df = 58 at .05 and
.01 level of significance, respectively. On the basis of statistical analysis of the collected data the

following tables were made: (Garrett, 1969)

Table-1

Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of administration dimension of their adjustment

S. No. Teachers belong to N |Mean|SD.| t Level of Significant
1. Government aided Schools 30 172 | 2.7
- 2.49 0.05
2. Private Schools 30 153 | 3.2

Table-1 displays the analyzed data of senior secondary school teachers teaching in government
aided and private schools in terms of administration dimension of their adjustment. It was found that
the calculated value of ‘t’ (2.49) is greater than the standard table t-value 2.00 at 0.05 level of
significance and less than the standard t-value 2..66 at 0.01 level of significance for df = 58.

Therefore null hypothesis gets rejected at 0.05 level of significance and by comparing the
mean scores of both the groups it can be said that the government senior secondary school teacher are
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more adjusted than the private senior secondary school teachers in terms of administration dimension

of their adjustment.

This superiority of teachers teaching in government aided senior secondary schools over the
teachers teaching in private senior secondary schools in administration dimension of their adjustment
may be due to the reason that the teachers teaching in government aided senior secondary schools are
usually deputed for different kind of the administrative work by the government from time to time
which give them necessary exposure to perform different kind of administrative responsibilities.

Table -2
Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of classroom students dimension of their adjustment

S. No. Teachers belong to N |[Mean|SD.| t Level of Significant
1. Government aided Schools 30 85 | 25
- 10.0 0.01
2. Private Schools 30 [15.78 | 3.1

Table-2 displays the analyzed data of senior secondary school teachers teaching in government
aided and private schools in terms of classroom students dimension of their adjustment. It was found
that the calculated value of ‘t’ (10.0) is greater than the standard table t-value 2..66 at 0.01 level of
significance for df = 58.

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the
mean scores of both the groups it can be said that the private senior secondary school teacher are more
adjusted than the government senior secondary school teachers in terms of classroom students
dimension of their adjustment.

This superiority of teachers teaching in private senior secondary schools over the teachers
teaching in government aided senior secondary schools in classroom student dimension of their
adjustment may be due to the reason that the teachers teaching in private senior secondary schools are
usually asked to maintain a very high level of class room discipline and they are not supposed to
indulge in any other activity except the management of their class room students.

Table -3
Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of colleagues dimension of their adjustment

S. No. Teachers belong to N Mean | S.D. t Level of Significant
1. Government aided Schools 30 871 | 2.8
- 4.01 0.01
2. Private Schools 30 | 11.27 | 2.12

Table-3 displays the analyzed data of senior secondary school teachers teaching in government
aided and private schools in terms of colleagues dimension of their adjustment. It was found that the

calculated value of ‘t’ (4.01) is greater than the standard table t-value 2..66 at 0.01 level of

48



GYAN BHAV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL.-11 AUGUST, 2022 ISSUE- 15
significance for df = 58.

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the
mean scores of both the groups it can be said that the private senior secondary school teacher are more
adjusted than the government senior secondary school teachers in terms of colleagues dimension of
their adjustment.

This superiority of teachers teaching in private senior secondary schools over the teachers
teaching in government aided senior secondary schools in colleagues dimension of their adjustment
may be due to the reason that the teachers teaching in private senior secondary schools are usually
very much cooperative as they need the support of their colleagues very frequently in day to day
functioning of school activities and hence they need to develop good relationship with their
colleagues.

Table-4

Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of curriculum dimension of their adjustment

S. No. Teachers belong to N [Mean|SD.| t Level of Significant
1. Government aided Schools 30 1425 | 3.2
2. Private Schools 30 13.75 | 2.7

0.65 Not Significant

Table-4 displays the analyzed data of senior secondary school teachers teaching in government
aided and private schools in terms of curriculum dimension of their adjustment. It was found that the
calculated value of ‘t” (0.65) is less than the standard table t-value 2.00 even at 0.05 level of
significance for df = 58.

Therefore null hypothesis gets accepted at 0.05 level of significance and it can be said that the
government senior secondary school teacher and the private senior secondary school teachers are
equally adjusted in terms of curriculum dimension of their adjustment.

This similarity of teachers teaching in private senior secondary schools and the teachers
teaching in government aided senior secondary schools in curriculum dimension of their adjustment
may be due to the reason that the teachers teaching in both kind of schools may have equal attention
on the curriculum due to its similar nature for all the students and teachers.

Table-5

Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of economical dimension of their adjustment

S. No. Teachers belong to N Mean | S.D. t Level of Significant
1. Government aided Schools 30 (1242 24
2.78 0.01
2. Private Schools 30 |1031| 34
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Table-5 displays the analyzed data of senior secondary school teachers teaching in government

aided and private schools in terms of economical dimension of their adjustment. It was found that the
calculated value of ‘t’ (2.78) is greater than the standard table t-value 2..66 at 0.01 level of
significance for df = 58.

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the
mean scores of both the groups it can be said that the government senior secondary school teacher are
more adjusted than the private senior secondary school teachers in terms of economical dimension of
their adjustment.

This superiority of teachers teaching in government aided senior secondary schools over the
teachers teaching in private senior secondary schools in economical dimension of their adjustment
may be due to the reason that the teachers teaching in government aided senior secondary schools are
usually very much cautious about their perks and allowances and they usually make plan in advance
for the management of their savings, taxation and expenses.

Table -6

Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of health dimension of their adjustment

S. No. Teachers belong to N |[Mean|SD.| t Level of Significant
1. Government aided Schools 30 9.2 | 3.2
- 2.88 0.01
2. Private Schools 30 71 | 24

Table-6 displays the analyzed data of senior secondary school teachers teaching in government
aided and private schools in terms of health dimension of their adjustment. It was found that the
calculated value of ‘t’ (2.88) is greater than the standard table t-value 2..66 at 0.01 level of
significance for df = 58.

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the
mean scores of both the groups it can be said that the government senior secondary school teacher are
more adjusted than the private senior secondary school teachers in terms of health dimension of their
adjustment.

This superiority of teachers teaching in government aided senior secondary schools over the
teachers teaching in private senior secondary schools in health dimension of their adjustment may be
due to the reason that the teachers teaching in government aided senior secondary schools are usually
very much cautious about their health and due to comparatively good perks and allowances they can

take care of the health of themselves and their family members in a much better way.
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Table -7

Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of home dimension of their adjustment

S. No. Teachers belong to N |[Mean|SD.| t Level of Significant
1. Government aided Schools 30 | 1221 2.8
: 4.93 0.01
2. Private Schools 30 838 | 3.2

Table-7 displays the analyzed data of senior secondary school teachers teaching in government
aided and private schools in terms of home dimension of their adjustment. It was found that the
calculated value of ‘t’ (4.93} is greater than the standard table t-value 2..66 at 0.01 level of
significance for df = 58.

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the
mean scores of both the groups it can be said that the government senior secondary school teacher are
more adjusted than the private senior secondary school teachers in terms of home dimension of their
adjustment.

This superiority of teachers teaching in government aided senior secondary schools over the
teachers teaching in private senior secondary schools in home dimension of their adjustment may be
due to the reason that the teachers teaching in government aided senior secondary schools are getting
comparatively good perks and allowances and hence they can take care of their home in a much better
way.

Table -8

Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of institution dimension of their adjustment

S. No. Teachers belong to N [Mean|SD.| t Level of Significant
1. Government aided Schools 30 10.2 | 2.2
. 5.47 0.01
2. Private Schools 30 145 | 3.7

Table-8 displays the analyzed data of senior secondary school teachers teaching in government
aided and private schools in terms of institution dimension of their adjustment. It was found that the
calculated value of ‘t’ (5.47) is greater than the standard table t-value 2..66 at 0.01 level of
significance for df = 58.

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the
mean scores of both the groups it can be said that the private senior secondary school teacher are more
adjusted than the government senior secondary school teachers in terms of institution dimension of

their adjustment.
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This superiority of teachers teaching in private senior secondary schools over the teachers

teaching in government aided senior secondary schools in institution dimension of their adjustment
may be due to the reason that the teachers teaching in private senior secondary schools are usually
very much attentive about the welfare of the institution as their survival are connected with survival of
the institution.

Table -9

Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of library dimension of their adjustment

S. No. Teachers belong to N [Mean|SD.| t Level of Significant

1. Government aided Schools 30 [12.15( 21

- 1.14 Not Significant
2. Private Schools 30 |11.25( 3.8

Table-9 displays the analyzed data of senior secondary school teachers teaching in government
aided and private schools in terms of library dimension of their adjustment. It was found that the
calculated value of ‘t” (1.14) is less than the standard table t-value 2.00 even at 0.05 level of
significance for df = 58.

Therefore null hypothesis gets accepted at 0.05 level of significance and it can be said that the
government senior secondary school teacher and the private senior secondary school teachers are
equally adjusted in terms of library dimension of their adjustment.

This similarity among the teachers teaching in private senior secondary schools and the
teachers teaching in government aided senior secondary schools in library dimension of their
adjustment may be due to the reason that the teachers teaching in both kind of schools may have equal
attention on the course and curriculum available in different books hence both kinds of teachers
paying equal attention towards the library of the school.

Table - 10

Comparison between senior secondary school teachers teaching in government aided and
private schools in terms of social dimension of their adjustment

S. No. Teachers belong to N |[Mean|SD.| t Level of Significant
1. Government aided Schools 30 173 1 1.9
9.27 0.01
2. Private Schools 30 (1041 3.6

Table-10 displays the analyzed data of senior secondary school teachers teaching in
government aided and private schools in terms of social dimension of their adjustment. It was found

that the calculated value of ‘t” (9.27) is greater than the standard table t-value 2..66 at 0.01 level of
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significance for df = 58.

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the

mean scores of both the groups it can be said that the government senior secondary school teacher are

more adjusted than the private senior secondary school teachers in terms of social dimension of their

adjustment.

This superiority of teachers teaching in government aided senior secondary schools over the

teachers teaching in private senior secondary schools in social dimension of their adjustment may be

due to the reason that the teachers teaching in government aided senior secondary schools are enjoying

comparatively a good social status and good recognition in the society.

FINDINGS: Following findings were made after the analysis and interpretation of the data.

1.

The null hypothesis gets rejected at 0.05 level of significance and by comparing the mean scores of
both the groups it can be said that the government senior secondary school teacher are more
adjusted than the private senior secondary school teachers in terms of administration dimension of
their adjustment.

The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of
both the groups it can be said that the private senior secondary school teacher are more adjusted
than the government senior secondary school teachers in terms of colleagues dimension of their
adjustment.

The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of
both the groups it can be said that the private senior secondary school teacher are more adjusted
than the government senior secondary school teachers in terms of colleagues dimension of their
adjustment.

The null hypothesis gets accepted at 0.05 level of significance and it can be said that the
government senior secondary school teacher and the private senior secondary school teachers are
equally adjusted in terms of curriculum dimension of their adjustment.

The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of
both the groups it can be said that the government senior secondary school teacher are more
adjusted than the private senior secondary school teachers in terms of economical dimension of
their adjustment.

The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of
both the groups it can be said that the government senior secondary school teacher are more
adjusted than the private senior secondary school teachers in terms of health dimension of their
adjustment.

The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of

both the groups it can be said that the government senior secondary school teacher are more
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10.

adjusted than the private senior secondary school teachers in terms of home dimension of their
adjustment.

The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of
both the groups it can be said that the private senior secondary school teacher are more adjusted
than the government senior secondary school teachers in terms of institution dimension of their
adjustment.

The null hypothesis gets accepted at 0.05 level of significance and it can be said that the
government senior secondary school teacher and the private senior secondary school teachers are
equally adjusted in terms of library dimension of their adjustment.

The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of
both the groups it can be said that the government senior secondary school teacher are more
adjusted than the private senior secondary school teachers in terms of social dimension of their

adjustment.

CONCLUSIONS: Following conclusions can be drawn on the basis of the findings:

Senior secondary school teachers teaching in government aided schools are more adjusted on
administration, economical, health, home and social dimensions of their adjustment than the senior

secondary school teachers teaching in private school.

Senior secondary school teachers teaching in government aided schools and private schools are equally

adjusted on curriculum and library dimensions of their adjustment.

Senior secondary school teachers teaching in private schools are more adjusted on classroom students,
colleagues and institutions dimensions of their adjustment than the senior secondary school teachers

teaching in government aided schools.
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A STUDY OF FAMILY SATISFACTION OF HEARING IMPAIRED ADOLESCENTS
IN RELATION TO THEIR LEVEL OF ANXIETY
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ABSTRACT

The Act defines hearing impairment as any decrease in hearing, whether fluctuating or
lpermanent, that interferes with a child’s ability to perform in an educational setting. Family
satisfaction is a core value not only cherished by any community but also by other ethnic groups
across generations regardless of the length of time residing in the community. The statistical results
show that there is no significant difference between the family satisfactions of high and low anxious
fjhearing impaired adolescents and hence it can be said that they do perceive family satisfaction in the
same way. However Family satisfactions of low anxious male and female hearing impaired
adolescents, Family satisfactions of high anxious male and female hearing impaired adolescents
Family satisfaction of high and low anxious totally hearing impaired adolescents Family satisfaction

Jof high and low anxious partially hearing impaired adolescents differ significantly and hence it can be

said that they do not perceive family satisfaction in the same way.

INTRODUCTION: We have heard the term “hearing impairment,” but what exactly does it mean?
The answer is tricky because hearing impairment is a technical definition in some contexts, but in
others, calling someone ‘“hearing-impaired” is considered outdated and should be avoided. Here, we
explore the definition and characteristics of hearing impairment and when it’s inappropriate to use the
term “hearing impaired". As per the study of WHOover 5% of the world’s population — or 430 million
people — require rehabilitation to address their ‘disabling’ hearing loss (432 million adults and 34
million children). It is estimated that by 2050 over 700 million people — or one in every ten people will
have disabling hearing loss. ‘Disabling’ hearing loss refers to hearing loss greater than 35 decibels
(dB) in the better hearing ear. Nearly 80% of people with disabling hearing loss live in low- and
middle-income countries. The prevalence of hearing loss increases with age, among those older than
60 years; over 25% are affected by disabling hearing loss.The Act defines hearing impairment as any
decrease in hearing, whether fluctuating or permanent, that interferes with a child’s ability to perform
in an educational setting. The term excludes deafness, which the Act defines as a hearing loss so
severe that it impairs the processing of language information in an educational context, with or without

the support of a hearing amplification. (https://www.who.int)
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HEARING LOSS AND DEAFNESS: A person who is not able to hear as well as someone with normal hearing —

hearing thresholds of 20 dB or better in both ears — is said to have hearing loss. Hearing loss may be mild,
moderate, severe, or profound. It can affect one ear or both ears, and leads to difficulty in hearing
conversational speech or loud sounds.'Hard of hearing' refers to people with hearing loss ranging from mild to
severe. People who are hard of hearing usually communicate through spoken language and can benefit from
hearing aids, cochlear implants, and other assistive devices as well as captioning. 'Deaf' people mostly have
profound hearing loss, which implies very little or no hearing. They often use sign language for

communication. (https://www.who.int)

Causes of Hearing Loss and Deafness: Although these factors can be encountered at different
periods across the life span, individuals are most susceptible to their effects during critical periods in

life. Following may be the causes of hearing loss in an individual (https://www.nidcd.nih.gov):

e Excessive noise at work

e Volume controls on home electronics
e Concerts and discos

e Restaurants and cafés

e Loud tools and machinery

e Lack of knowledge

e Foreign bodies in the ear

e Disease and infection

e Types of Hearing Loss

According to the American Speech-Language-Hearing Association, there are three types of
hearing loss:

1. Conductive hearing: This loss is when sound can’t reach the inner ear for a variety of reasons,
such as fluid in the ear, a problem with the eardrum, or a problem with the bones that help
produce hearing abilities.

2. Sensorineural hearing loss: It is a type of hearing loss that concerns the inner ear. Common
causes of inner ear damage are aging, trauma, and loud noise exposure.

3. Mixed hearing loss: This kind of loss is when hearing loss is due to a combination of issues in the
outer/middle ear and the inner ear.

FAMILY SATISFACTION: The perceptions of a familyquality, including flexibility,
communication, closeness and overall relational well-being of an individual refer as the family
satisfaction. Degree of satisfaction that the family members receive from all activities and
communication experiences with the family describes the level of family satisfaction.Family
satisfaction is a core value not only cherished by any community but also by other ethnic groups
across generations regardless of the length of time residing in the community. Because family is such
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a critical aspect there is a high reliance on the family for material, emotional support and to help

(Ayon, Marsiglia, & Bermudez-Parsai, 2010).

Family plays an important role in the development of youth’s ethnic identity and well-being. Studies
have shown that family is a significant protective factor in the lives of urban youth (Pryor-Brown & Cowen,
1989; Sandier, Miller, Short, &Wolchick, 1989). In addition to the importance of family satisfaction to well-
being, studies have shown that individuals who have a strong ethnic identity hold positive cultural values, have
a strong sense of group membership, which as a result can predict life satisfaction and a better quality of life.
Because urban youth place a high value on family, one could predict that those individuals, who hold negative
attitudes about their heritage, could also harbor negative feelings about their family and support system.
Therefore it can be said that one cannot neglect the importance of the role of the family in the growth and

development of the child.

ANXIETY:: Anxiety is defined as a feeling of fear, dread, and uneasiness. It might cause you to sweat,
feel restless and tense, and have a rapid heartbeat. It can be a normal reaction to stress. For example,
you might feel anxious when faced with a difficult problem at work, before taking a test, or before
making an important decision. It’s normal to feel anxious about moving to a new place, starting a new
job, or taking a test. This type of anxiety is unpleasant, but it may motivate you to work harder and to

do a better job.

Ordinary anxiety is a feeling that comes and goes, but does not interfere with your everyday
life.In the case of an anxiety disorder, the feeling of fear may be with you all the time. It is intense and
sometimes debilitating. This type of anxiety may cause you to stop doing things you enjoy. In extreme
cases, it may prevent you from entering an elevator, crossing the street, or even leaving your home. If

left untreated, the anxiety will keep getting worse. (https://www.ourbetterworld.org)
Types of anxiety disorders: Following are the different types of anxiety disorder (https://www.healthline.com):

e Panic Disorder: experiencing recurring panic attacks at unexpected times. A person with panic
disorder may live in fear of the next panic attack.
e Phobia: excessive fear of a specific object, situation, or activity

e Social Anxiety Disorder: extreme fear of being judged by others in social situations

e Obsessive-Compulsive Disorder: recurring irrational thoughts that lead you to perform specific,
repeated behaviors

e Separation Anxiety Disorder: fear of being away from home or loved ones
e llIness Anxiety Disorder: anxiety about your health (formerly called hypochondria)

e Post-Traumatic Stress Disorder (PTSD): anxiety following a traumatic event
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Symptoms of anxiety: Anxiety feels different depending on the person experiencing it. Feelings can

range from butterflies in the stomach to a racing heart. One might feel out of control, like there’s a
disconnection between the mind and the body. Other ways people experience anxiety include
nightmares, panic attacks, and painful thoughts or memories that one can’t control. An individual may
have a general feeling of fear and worry, or one may fear a specific place or event. Following are some
symptoms of general anxiety (https://my.clevelandclinic.org):

e Increased heart rate

e Rapid breathing

e Restlessness

e Trouble concentrating

e Difficulty falling asleep

OBJECTIVES OF THE STUDY: Following are the objectives of the study:

1. To compare the family satisfaction of high and low anxious hearing impaired adolescents.

2. To compare the family satisfaction of low anxious male and female hearing impaired adolescents.
3. To compare the family satisfaction of high anxious male and female hearing impaired adolescents.
4. To compare the family satisfaction of high and low anxious totally hearing impaired adolescents.

5. To compare the family satisfaction of high anxious and low anxious partially hearing impaired
adolescents.

HYPOTHESES OF THE STUDY:Following hypothesis were formulated to achieve the above objectives:

1. There is no significant difference between family satisfactions of high and low anxious hearing
impaired adolescents.

2. There is no significant difference between family satisfactions of low anxious male and female
hearing impaired adolescents.

3. There is no significant difference between family satisfactions of high anxious male and female
hearing impaired adolescents.

4. There is no significant difference between family satisfactions of high and low anxious totally
hearing impaired adolescents.

5. There is no significant difference between family satisfactions of high anxious and low anxious
partially hearing impaired adolescents.

DESIGN OF THE STUDY: A survey type study was designed to investigatethe present study “4
study of family satisfaction of hearing impaired adolescents in relation to their level of anxiety”. The

survey is a non-experimental descriptive research. The respondents were selected from a population
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through sampling and a standardized questionnaire was administered to them. Hence, questionnaire

was filled up by the sampled students who were part of this study. This method is useful when

researcher wants to collect data on phenomena that cannot be directly observed.
DELIMITATIONS OF THE STUDY:: The study was confined with the following delimitations:

= The study is confined only Meerut city and Delhi.
= The study is confined only hearing impaired adolescents male and female.
= The study is confined only anxiety level.

VARIABLES: Following dependent and independent variables were used in the study:

Independent Variable—

e Gender
1) Male adolescents

(2 Female adolescents

e Degree of Hearing Impairment
1) Totally hearing impairment

2 Partially hearing impairment

e Anxiety
1) High Anxious

2 Low Anxious

Dependent Variable

1) Family Satisfaction

POPULATION:-The population of the study consists of all hearing impaired VIII standard

adolescents in Meerut City and Delhi.

SAMPLE AND SAMPLE TECHNIQUES: It is a sure quo none of research. It implies the selection
or drawing of a portion from the mass or whole of something. "Sample" is a portion of population

which is selected for the purpose of study or investigation.

For the present investigation, sample was drawn from the population by following stratified
sampling techniques. A total of 240 hearing impaired adolescents were selected out of which 120 male
and 120 female adolescents constitute a sample of 240 hearing impaired adolescents. This sample is

stratified as under:
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Total 240 Hearing Impaired Adolescents

Male 120
Low Anxiety Male 60
Totally Impaired Male 30
Partially Impaired Male 30
High Anxiety Male 60
Totally Impaired Male 30
Partially Impaired Male 30
Female 120
Low Anxiety Female 60
Totally Impaired Female 30
Partially Impaired Female 30
High Anxiety Female 60
Totally Impaired Female 30
Partially Impaired Female 30

TOOLS USED IN THE STUDY: The selection and choice of tools for a particular study depends
upon various considerations such as the objectives of the study, the amount of time for disposal,
personal competence of the examiner or investigator to administer, availability of suitable test,
interpretation the test results etc. Overall, selection of the tool is very careful and important work for
the researcher because choice of the research instrument is crucial to the source of the study and
validity of its results and conclusions owing a view to investigate “A study of family satisfaction of

hearing impaired adolescents in relation to their level of anxiety”.
Keeping in view the objective of the study the following tools were used to collect the data:

e Anxiety Test— SCAT by A.K.P. Sinha and L.N.K. Sinha

e Family Satisfaction Test— SWFL Satisfaction with Family Life scale by Ramon B. Zabriskle and
Peter J. Ward.

ANALYSIS AND INTERPRETATION OF DATA: The so collected and tabulated data were
analyzed statistically using mean, standard deviation and t-test and the so obtained statistical results

were interpreted and are presented in tabular form as under:
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Table-1

Family Satisfaction of High and Low Anxious Hearing Impaired Adolescents

Sr. Groups Number of Hearing | Mean S.D. C.R. df Level
No. Impaired Value of
Adolescents(N) Significance
1. High Anxious 120 24.92 4.70

Hearing Impaired
Adolescents
1.33 | 238 | Not Significant

2. Low Anxious 120 23.87 5.76
Hearing Impaired
Adolescents

It is clear from the Table 1 that means scores of family satisfaction of high anxious hearing
impaired adolescents (M—24.92) is slightly higher than the mean scores of family satisfaction of low
anxious hearing impaired adolescents (M—23.87). Here calculated CR-value is 1.33 which is less than
the CR-value given in the standard t-table. Hence the null hypothesis that is “There is no significant
difference between the mean scores of family satisfaction of high and low anxious hearing impaired
adolescents” is accepted.

Therefore it may be interpreted that there is no significant difference between the family
satisfaction of high and low anxious hearing impaired adolescents.

Table-2

Family Satisfaction of Low Anxious Male and Female Hearing Impaired Adolescents

Sr. Groups Number of Hearing | Mean | S.D. | C.R. df Level
No. Impaired of
Adolescents(N) Significance
1. Low Anxious 60 27.30 3.85
Male Hearing
Impaired
Adolescents L anifi
619 | 238 Significant at
2. | Low Anxious 60 2253 | 4.25 01 level
Female Hearing
Impaired
Adolescents

It is clear from the Table 2 that mean scores of family satisfaction of low anxious female
hearing impaired adolescents (M—27.30) is higher than the mean scores of family satisfaction of low
anxious male hearing impaired adolescents (M—22.53). Here calculated CR-value is 6.19 which is
greater than the CR-value given in the standard t-table. Hence the null hypothesis “There is no
significant difference between the mean scores of family satisfaction of low anxious male and female
hearing impaired adolescents” is rejected.
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Therefore it may be interpreted that family satisfaction of low anxious male and female hearing

impaired adolescents differ significantly and hence it can be said that they do not perceive family
satisfaction in the same way.

Table-3

Family Satisfaction of High Anxious Male and Female Hearing Impaired Adolescents

Sr. Groups Number of Mean | S.D. | C.R. df Level
Hearing
No. Impaired of
Adolescents(N) Significance
1. High Anxious Male 60 20.45 | 5.60

Hearing Impaired
Adolescents
Significant at

8.06 118 1 101 level

2. High Anxious 60 27.28 | 3.43
Female Hearing
Impaired

Adolescents

It is clear from the Table 3 that mean scores of family satisfaction of high anxious female
hearing impaired adolescents (M—27.28) is higher than the mean score (M-20.45) of family
satisfaction of high anxious male hearing impaired adolescents. Here calculated CR-value is 8.06,
which is greater than the CR-value given in the standard t-table. Hence the null hypothesis “There is
no significant difference between the mean scores of family satisfaction of high anxious male and
female hearing impaired adolescents” is rejected.

Therefore it may be interpreted that family satisfaction of high anxious male and female
hearing impaired adolescents differ significantly and hence it can be said that they do not perceive
family satisfaction in the same way.

Table-4

Family Satisfaction of High and Low Anxious Hearing Impaired Adolescents

Sr. Groups Number of Hearing | Mean | S.D. C.R. df Level
No. Impaired of
Adolescents(N) Significance
1. High Anxious 60 23.08 5.78
Totally Hearing
Impaired

Adolescents Significant at

2.54 | 118

2. | Low Anxious 60 26.48 | 5.67 0.05 Level

Totally Hearing
Impaired
Adolescents
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It is clear from the Table 4 that mean scores of family satisfaction of low anxious totally

hearing impaired adolescents (M—26.48) is greater than the mean scores of family satisfaction of high
anxious totally hearing impaired adolescents (M—23.08). Here calculated CR-value is 2.54, which is
higher than 0.05 level and less than 0.01 level of significance given in the standard t-table. Hence the
null hypothesis that is “There is no significant difference between the mean scores of family
satisfaction of high and low anxious totally hearing impaired adolescents” is rejected.

Therefore it may be interpreted that family satisfaction of high and low anxious totally hearing
impaired adolescents differ significantly and hence it can be said that they do not perceive family
satisfaction in the same way.

Table-5

Family Satisfaction of High and Low Anxious Partially Hearing Impaired Adolescents

Sr. Groups Number of Hearing | Mean | S.D. C.R. df Level
No. Impaired of
Adolescents(N) Significance
1. High Anxious 60 24.65 5.68
Partially Hearing
Impaired
Adolescents L
2. | Low Anxious 60 28.95 | 322 | 553 | 118 S:)qgllﬂfi,gat
Partially Hearing
Impaired

Adolescents

It is clear from the Table 5 that mean score of family satisfaction of low anxious partially
hearing impaired adolescents (M—28.95) is higher than the family satisfaction scores (M—24.65) of
high anxious partially hearing impaired adolescents. Here calculated CR-value is 5.53, which is
greater than the CR-value given in the standard t-table. Hence the null hypothesis “There is no
significant difference between the mean scores of family satisfaction of high and low anxious partially

hearing impaired adolescents” is rejected.

Therefore it may be interpreted that family satisfaction of high and low anxious partially
hearing impaired adolescents differ significantly and hence it can be said that they do not perceive

family satisfaction in the same way.

FINDINGS OF THE STUDY: : Findings of the present study in the light of objectives made are given

below:

1. The calculated CR-value is 1.33 which is less than the CR-value given in the standard t-table.
Hence the null hypothesis that is “There is no significant difference between the mean scores of
family satisfaction of high and low anxious hearing impaired adolescents” is accepted.Therefore it

may be concluded that there is no significant difference between the family satisfaction of high
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and low anxious hearing impaired adolescents.

2. The calculated CR-value is 6.19 which is greater than the CR-value given in the standard t-table.
Hence the null hypothesis “There is no significant difference between the mean scores of family
satisfaction of low anxious male and female hearing impaired adolescents” is rejected. Therefore it
may be concluded that family satisfaction of low anxious male and female hearing impaired
adolescents differ significantly and hence it can be said that they do not perceive family

satisfaction in the same way.

3. The calculated CR-value is 8.06, which is greater than the CR-value given in the standard t-table.
Hence the null hypothesis “There is no significant difference between the mean scores of family
satisfaction of high anxious male and female hearing impaired adolescents” is rejected. Therefore it
may be concluded that family satisfaction of high anxious male and female hearing impaired
adolescents differ significantly and hence it can be said that they do not perceive family

satisfaction in the same way.

4. Here calculated CR-value is 2.54, which is higher than 0.05 level and less than 0.01 level of
significance given in the standard t-table. Hence the null hypothesis that is “There is no significant
difference between the mean scores of family satisfaction of high and low anxious totally hearing
impaired adolescents” is rejected.Therefore it may be concluded that family satisfaction of high
and low anxious totally hearing impaired adolescents differ significantly and hence it can be said

that they do not perceive family satisfaction in the same way.

5. Here calculated CR-value is 5.53, which is greater than the CR-value given in the standard t-table.
Hence the null hypothesis “There is no significant difference between the mean scores of family
satisfaction of high and low anxious partially hearing impaired adolescents” is rejected.Therefore
it may be concluded that family satisfaction of high and low anxious partially hearing impaired
adolescents differ significantly and hence it can be said that they do not perceive family

satisfaction in the same way.
CONCLUSION: On the hasis of the above results it can be concluded that-

There is no significant difference between the family satisfactions of high and low anxious hearing
impaired adolescents and hence it can be said that they do perceive family satisfaction in the same
way. However Family satisfactions of low anxious male and female hearing impaired adolescents,
Family satisfactions of high anxious male and female hearing impaired adolescents Family satisfaction

of high and low anxious totally hearing impaired adolescents Family satisfaction of high and low
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anxious partially hearing impaired adolescents differ significantly and hence it can be said that they do

not perceive family satisfaction in the same way.
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A COMPARATIVE STUDY OF PRIMARY SCHOOL TEACHERS
TEACHING IN GOVERNMENT SCHOOLS AND PRIVATE SCHOOLS
IN RELATION TO THEIR EMOTIONAL INTELLIGENCE

*Dr. Suman Singh

ABSTRACT
The concept of emotional intelligence has raised the issue of how success might be predicted.

Although success may not be optimally predicted by emotional intelligence alone, the prediction of
success is relevant aspect of intelligence research and more generally, personality psychology. It
may help in understanding and dealing with the world at one level, but one needs emotions to
understand and deal with one self and with others. Even in certain renowned business
establishments, where people are trained to be smart; the most valued and productive managers are
those who have a high emotional intelligence level, and not necessarily those with the highest 1Q. It
was concluded that Primary school teachers teaching in Government schools are more emotional
intelligent on self-motivation and emotional stability than the Private school teachers. However
Primary school teachers teaching in Private schools are more emotional intelligent on self-
awareness, managing relations, integrity, self-development and commitment than the Government
school teachers. While Primary school teachers teaching in Government and Private schools are

equally emotionally intelligent in terms of empathy, value orientation and altruistic behaviour.

INTRODUCTION: The capacity to be aware of, control, and express one's emotions, and to handle
interpersonal relationships judiciously and empathetically. Daniel Goleman (1995) had effectively
shown how emotional intelligence is crucial predictor of work performance at all levels; it becomes
more important as the more senior is the person concerned. The view points and ideas propagated by
him have brought a revolution in the field of the child care.

The concept of emotional intelligence has raised the issue of how success might be predicted.
Although success may not be optimally predicted by emotional intelligence alone, the prediction of
success is relevant aspect of intelligence research and more generally, personality psychology. A
headlong rush to predict success was unleashed by the concept of emotional intelligence.

Although there may seem a bit exaggeration in the tall claim that emotional intelligence is a

sure guarantee for unqualified advantage in life. There is no denying the fact that one's emotional
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make up count significantly towards success in life, so emotional intelligence may affect the

success of teacher also in different dimension of life.

EMOTIOINAL INTELLIGENCE: The teachers educate students with one main objective in mind:
their success. What is the measure of this success? Some people are more successful in their careers
than others even when they have had equal educational and experiential opportunities. It is not
technical skills, nor intelligence. It is something else, something that which was difficult to clearly
define, but now some fundamental new theories have been introduced. According to the Multiple
Intelligences Theory of Emotional Intelligence states that success depends on several intelligences and
on the control of emotions. 1Q alone is no more the measure for success; it only counts for 20% and
the rest goes for Emotional and Social Intelligence, and luck (Goleman, 1995).

It may help in understanding and dealing with the world at one level, but one needs emotions
to understand and deal with one self and with others. Even in certain renowned business
establishments, where people are trained to be smart; the most valued and productive managers are
those who have a high emotional intelligence level, and not necessarily those with the highest 1Q.

Is the human mind made up of two parts? The research in neurobiology has shown that human
beings operate from two minds - the rational mind and the emotional mind. The harmony between the
emotional and the rational mind is what constitutes emotional intelligence and is the key to a richer
and more fulfilling life.

Barnet (1996) conducted a study to assess more fully the relative importance of both ability
and personality variable in the prediction of academic achievement. One of the conclusions they
reached was that 1Q together with the personality factor - which they called conscientiousness -
predicted achievements in all areas, what was tested under personality was among others - whether the
student is reserved or warm hearted, emotionally unstable or emotionally stable, undemonstrative or
excitable, submissive or dominant, conscientious or not, shy or socially bold, tough minded or tender
minded, zestful or reflective, self-assured or apprehensive, group dependent or self-sufficient,
uncontrolled or controlled, relaxed or tense. One can easily see that most of these factors are included
in the components of emotional intelligence.

Calderin (2005) in their study revealed that collegial relations are influenced by the emotional
intelligence of the building principal, explored the role good collegial relations plays in creating an
emotionally intelligent learning environment, and concluded that effective private elementary school
leaders are community members is a skill that can be developed and/or improved with increasing
experience for the affective health of the learning organization.

OBIJECTIVES OF THE STUDY:

The present study has been designed to achieve the following objectives:
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To compare the primary school teachers teaching in Government and Private schools in terms

of self-awareness, empathy, self-motivation, emotional stability, managing relations, integrity,

self-development, value orientation, commitment and altruistic behaviour dimensions of their

emotional intelligence.

1.

10.

To compare the primary school teachers teaching in Government and Private schools in terms of
self-awareness dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of
empathy dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of
self-motivation dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of
emotional stability dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of
managing relations dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of
integrity dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of
self-development dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of
value orientation dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of
commitment dimension of their emotional intelligence.

To compare the primary school teachers teaching in Government and Private schools in terms of

altruistic behaviour dimension of their emotional intelligence.

HYPOTHESES OF THE STUDY: To achieve the above objectives following hypotheses were

formulated:

1.

There is no significant difference between primary school teachers teaching in Government and
Private schools in terms of self-awareness dimension of their emotional intelligence.

There is no significant difference between primary school teachers teaching in Government and
Private schools in terms of empathy dimension of their emotional intelligence.

There is no significant difference between primary school teachers teaching in Government and

Private schools in terms of self-motivation dimension of their emotional intelligence.
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4.

10.

There is no significant difference between primary school teachers teaching in Government and
Private schools in terms of emotional stability dimension of their emotional intelligence.

There is no significant difference between primary school teachers teaching in Government and
Private schools in terms of managing relations dimension of their emotional intelligence.

There is no significant difference between primary school teachers teaching in Government and
Private schools in terms of integrity dimension of their emotional intelligence.

There is no significant difference between primary school teachers teaching in Government and
Private schools in terms of self-development dimension of their emotional intelligence.

There is no significant difference between primary school teachers teaching in Government and
Private schools in terms of value orientation dimension of their emotional intelligence.

There is no significant difference between primary school teachers teaching in Government and
Private schools in terms of commitment dimension of their emotional intelligence.

There is no significant difference between primary school teachers teaching in Government and

Private schools in terms of altruistic behaviour dimension of their emotional intelligence.

POPULATION OF THE STUDY: The population has been defined as the teacher teaching in

primary schools of Government and Private School in the Meerut City.

SAMPLE OF THE STUDY: As it was difficult to collect data from all of them therefore it was

decided to draw a representative sample from this population of primary school teachers. A sample of

30 teachers from each type of school was selected randomly. All of them were located in Meerut

district. This sample being sufficiently large and drawn in a random manner may be reasonably

considered representative of the total population of the primary school teachers teaching in

Government and Private schools.

TOOL USED IN THE STUDY: Following tool was used to collect data for the present study:

Emotional Intelligence Scale

Developed by: Aniket Hyde (Indore)

Sanjyot Pethe (Ahmedabad)

Upinder Dhar (Indore)
This scale has contains 34 items and 10 dimension. Item for different dimension have been
numbered as given in the Table 1.
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Table 1
Dimension wise item distribution of the Emotional Intelligence Scale

S. No. Dimensions Item Number Total Item

1. Self-awareness 6, 12, 18, 29 4
Empathy

2. 9,10, 15, 20, 25 5
Self-Motivation

3. 2,4,7,8,31,34 6
Emotional Stability

4, 14, 19, 26, 28 4
Managing Relations

5. 1,5,11, 17 4
Integrit

6. gty 16, 27, 32 3
Self-development

7. 30, 33 2
Value-orientation

8. 21, 22 2
Commitment

9. 23,24 2
Altruistic behavior

10. 3,13 2

Scoring procedure of the Responses: The responses on the Emotional Intelligence Scale were to be
given on the booklet itself by the respondents. Manual scoring was done conveniently, hence no
scoring key was provided. Each item should be scored 5 for strongly agree 4 for agree 3 for uncertain,
2 for disagree and 1 for strongly disagree.

ANALYSIS AND INTERPRETATION OF DATA: In the tables give below the researcher

analyzed the data statistically and interpretations were made on the basis of significance testing.

To test the above mentioned non-directional hypotheses the different statistical values
were found and are given in different tables as per the different components of the ‘Emotional

Intelligence’ variable and their interpretations were made accordingly as under:

Table -2

Comparison of emotional intelligence in terms of its self-awareness dimension of primary school
teachers teaching in Government and Private Schools

S. No. Name of Group N Mean | S.D. t Level of Significant
Primary Teachers of

L. |Government Schools 30 | 7.1 | 285

Primary Teachers of

Private Schools

2.78 0.01

2. 30 9.3 3.25

Table 2 displays analyze data regarding comparison of self-awareness dimension of emotional

intelligence of primary school teachers working Government and Private schools. Obtained 't' value is
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2.78 which is greater than the 't' value at 0.01 level of significance. It means that two groups of the

primary school teachers differ significantly in terms of self-awareness dimension of their emotional
intelligence.

Therefore it can be concluded that the primary school teachers teaching in private schools are
more emotionally intelligent in terms of its self-awareness dimension than the primary school teachers
teaching in government school.

Table -3
Comparison of emotional intelligence in terms of its Empathy dimension of primary school
teachers teaching in Government and Private Schools

S. No. Name of Group N | Mean| S.D. t | Level of Significant
1 Primary Teachers of 30 105 | 343
Government Schools
Primary Teachers of
Private Schools

0.88 Not Significant

2. 30 11.2 2.85

Table 3 displays analyze data regarding comparison of Empathy dimension of emotional
intelligence of primary teachers working in Government and Private schools. Obtained 't' value is 0.88
which is even below 2.00 It means measured difference between the two means is not significant at
either of the level of significance, the observed mean difference is due to chance error or measurement
error.

Therefore it can be concluded that the primary school teachers teaching in private schools and
primary school teachers teaching in government school are equally emotionally intelligent in terms of
its self-awareness dimension.

Table -4
Comparison of emotional intelligence in terms of its self-motivation dimension of primary school
teachers teaching in Government and Private Schools

S. No. Name of Group N | Mean| S.D. t | Level of Significant

1 Primary Teachers of 20 | 1287 ] 304
Government Schools

Primary Teachers of

Private Schools

Table 4 displays analyze data regarding comparison of self-motivation dimension of emotional

2.80 0.01

2. 30 [ 1050 | 2.43

intelligence of primary teachers working Government and Private schools. Obtained 't value is 2.80
which is greater than the 't' value at 0.01 level of significance. It means that two groups of the primary
school teachers differ significantly in terms of self-motivation dimension of their emotional
intelligence.

Therefore it can be concluded that the primary school teachers teaching in government schools
are more emotionally intelligent in terms of its self-motivation dimension than the primary school

teachers teaching in private school.
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Table -5
Comparison of emotional intelligence in terms of its Emotional stability dimension of primary
school teachers teaching in Government and Private Schools

S. No. Name of Group N | Mean| S.D. t | Level of Significant
Primary Teachers of

L Government Schools 30 785 2.66

Primary Teachers of

Private Schools

4.21 0.01

2. 30 | 5.37 1.83

Table 5 displays analyze data regarding comparison of emotional intelligence of emotional
stability dimension of emotional intelligence of primary teachers working Government and private
schools. Obtained 't' value is 4.21 which is greater than the 't' value at 0.01 level of significance. It
means that two groups of the primary school teachers differ significantly in terms of emotional
stability dimension of their emotional intelligence.

Therefore it can be concluded that the primary school teachers teaching in government schools
are more emotionally intelligent in terms of its emotional stability dimension than the primary school
teachers teaching in private school.

Table -6
Comparison of emotional intelligence in terms of its managing relations dimension of primary
school teachers teaching in Government and Private Schools

S. No. Name of Group N | Mean| S.D. t | Level of Significant
Primary Teachers of

L Government Schools 30 | 839 | 283

Primary Teachers of

Private Schools

Table 6 displays analyze data regarding comparison of managing relations dimension of

3.40 0.01

2. 30 [11.35| 3.83

emotional intelligence of primary teachers working Government and private schools. Obtained 't'
value is 3.40 which is greater than the 't' value at 0.01 level of significance. It means that two groups
of the primary school teachers differ significantly in terms of managing relation dimension of their
emotional intelligence.

Therefore it can be concluded that the primary school teachers teaching in private schools are
more emotionally intelligent in terms of its managing relations dimension than the primary school
teachers teaching in government school.

Table -7
Comparison of emotional intelligence in terms of its integrity dimension of primary school
teachers teaching in Government and Private Schools

S. No. Name of Group N | Mean| S.D. t | Level of Significant
Primary Teachers of

L. lGovernment Schools 30 | 537 | 1.83

Primary Teachers of

Private Schools

3.03 0.01

2. 30 7.25 2.87

Table 7 displays analyze data regarding comparison of integrity dimension of emotional
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intelligence of Primary teachers working Government and Private schools. Obtained 't value is 3.03

which is greater than the 't' value at 0.01 level of significance. It means that two groups of the primary
school teachers differ significantly in terms of integrity dimension of their emotional intelligence.

Therefore it can be concluded that the primary school teachers teaching in private schools are
more emotionally intelligent in terms of its integrity dimension than the primary school teachers
teaching in government school.

Table -8
Comparison of emotional intelligence in terms of its self-development dimension of primary
school teachers teaching in Government and Private schools

S. No. Name of Group N | Mean| S.D. t | Level of Significant
1 Primary Teachers of 30 | 378 146
Government Schools
Primary Teachers of 3.50 0.01
2. y 30 | 525 | 1.78

Private Schools

Table 8 displays analyze data regarding comparison of self-development dimension of
emotional intelligence of primary teachers working in Government and Private schools. Obtained 't'
value is 3.50 which is greater than the 't' value at 0.01 level of significance. It means that two groups
of the primary school teachers differ significantly in terms of self-development dimension of their
emotional intelligence.

Therefore it can be concluded that the primary school teachers teaching in private schools are
more emotionally intelligent in terms of its self-development dimension than the primary school
teachers teaching in government school.

Table -9
Comparison of emotional intelligence in terms of its value orientation dimension of primary
school teachers teaching in Government and Private schools

S. No. Name of Group N | Mean| S.D. t | Level of Significant
1 Primary Teachers of 30 374 177
Government Schools
Primary Teachers of
Private Schools

Table 9 displays analyze data regarding comparison of value orientation dimension of

0.85 Not Significant

2. 30 | 4.26 2.83

emotional intelligence of primary teachers working in Government and Private schools. Obtained 't'
value is 0.85 is even below 2.00. Their measured difference is not significant at either of the level of
significance. The observed mean difference is due to chance error as measurement error.

Therefore it can be concluded that the primary school teachers teaching in private schools and
primary school teachers teaching in government school are equally emotionally intelligent in terms of

its value orientation dimension.
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Table - 10
Comparison of emotional intelligence in terms of commitment of primary school teachers
teaching in Government and Private schools

S. No. Name of Group N | Mean| S.D. t | Level of Significant
Primary Teachers of
L |Government Schools 30 | 379 | 131

Primary Teachers of
Private Schools

5.58 0.01

2. 30 6.31 2.1

Table 10 displays analyze data regarding comparison of commitment dimension of emotional
intelligence of primary teachers working in Government and Private schools. Obtained 't' value is 5.58
which is greater than the 't' value at 0.01 level of significance. It means that two groups of the primary
school teachers differ significantly in terms of commitment dimension of their emotional intelligence.

Therefore it can be concluded that the primary school teachers teaching in private schools are
more emotionally intelligent in terms of its commitment dimension than the primary school teachers
teaching in government school.

Table - 11
Comparison of emotional intelligence in terms of its Altruistic behaviour dimension of primary
school teachers teaching in Government and Private schools

S. No. |Name of Group N | Mean| S.D. t | Level of Significant
Primary Teachers of
L. |Government Schools 30 | 387 | 151

Primary Teachers of
Private Schools

0.85 Not Significant

2. 30 | 4.25 1.92

Table 11 displays analyze data regarding comparison of altruistic behaviuor dimension of
emotional intelligence of primary teachers working in Government and Private schools. Obtained 't'
value is 0.85 is even below 2.00. Their measured difference is not significant at either of the level of
significance. The observed mean difference is due to chance error as measurement error.

Therefore it can be concluded that the primary school teachers teaching in private schools and
primary school teachers teaching in government school are equally emotionally intelligent in terms of
its altruistic behaviuor dimension.

FINDINGS OF THE STUDY:

Following are the findings of the present study after analysis and interpretation of the
data:

1. The significant t-value proves that primary school teachers of private school are more
emotionally intelligent in terms of self-awareness aspect of their emotional intelligence then
the government school teacher.

2. The not significant t-value proves that primary school teachers of government school are
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10.

equally emotionally intelligent in terms of empathy aspect of their emotional intelligence as
the private school teacher.

The significant t-value proves that primary school teachers of government school are more
emotionally intelligent in terms of self-motivation aspect of their emotional intelligence then
the private school teacher.

The significant t-value proves that primary school teachers of government school are more
emotionally intelligent in terms of emotional stability aspect of their emotional intelligence
then the private school teacher.

The significant t-value proves that primary school teachers of private school are more
emotionally intelligent in terms of managing relations aspect of their emotional intelligence
then the government school teacher.

The significant t-value proves that primary school teachers of private school are more
emotionally intelligent in terms of integrity aspect of their emotional intelligence then the
government school teacher.

The significant t-value proves that primary school teachers of private school are more
emotionally intelligent in terms of self-development aspect of their emotional intelligence then
the government school teacher.

The not significant t-value proves that primary school teachers of government school are
equally emotionally intelligent in terms of value orientation aspect of their emotional
intelligence as the private school teacher.

The significant t-value proves that primary school teachers of private school are more
emotionally intelligent in terms of commitment aspect of their emotional intelligence then the
government school teacher.

The not significant t-value proves that Primary school teachers of government school are
equally emotionally intelligent in terms of altruistic behaviour aspect of their emotional

intelligence as the private school teacher.

CONCLUSIONS:

Following conclusions have been made on the basis of the findings:

Primary school teachers teaching in Government schools are more emotional intelligent on self-
motivation and emotional stability than the Private school teachers.

Primary school teachers teaching in Private schools are more emotional intelligent on self-
awareness, managing relations, integrity, self-development and commitment than the Government
school teachers.

Primary school teachers teaching in Government and Private schools are equally emotionally

intelligent in terms of empathy, value orientation and altruistic behaviour.
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