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lEikndh; 

Kku egkfo|ky;] vyhx<+ ¼m0iz0½ ds ps;jeSu Jh nhid xks;y th us ,d 

dk;Zny& MkW0 yfyr mik/;k;] MkW0 ¼Jherh½ chuk vxzoky] Jherh o/kkZ “kekZ rFkk Jh 

t;izdk”k “kekZ] lw;kZ Qkm.Ms”ku dh ifj;kstukvksa & fFkad VSad] O;fDrÙo fodkl f”kfoj] 

vkn”kZ xk¡o ;kstuk] izkd`frd fpfdRlk ¼baVjus”kuy uSpqjksiSFkh vkWxZukbts”ku½] ifCyd 

izkbosV ikVZujf”ki ¼PPP½ ekWMy ij lapkfyr xqtjkr esa lw;kZ ,dyO; lSfud Ldwy rFkk 

Ldwy Hkkjrh vkWxZukbts”ku ¼SBO½ vkfn dk voyksdu dj vius ;gk¡ lw;kZ Qkm.Ms”ku dh 

rjg ls dk;Z djus ds mn~ns”; ls xfBr fd;kA 5&8 ebZ] 2022 ¼4 fnolh;½ v/;;u ds 

fy, lw;kZ Qkm.Ms”ku ls fuosnu fd;kA 5 ebZ] 2022 dks dk;Zny Qkm.Ms”ku ds fnYyh 

fLFkr dsUnzh; dk;kZy; igq¡pkA dk;ZØe ds la;kstd izksQslj ,p-,y- “kekZ jgs rFkk 

lapkyu Jh deys”k lksyadh us fd;kA   

 dk;Zny us vius egkfo|ky; ds ps;jeSu Jh nhid 

xks;y th ds usr`Ùo esa lw;kZ Qkm.Ms”ku ds ps;jeSu in~eJh 

t;izdk”k vxzoky th ls eqykdkr dhA Jh nhid xks;y 

th us Kku egkfo|ky; dh xfrfof/k;k¡& “kSf{kd] f”k{kd 

izf”k{k.k ,oa xksn fy, xzkeksa ds ckjs esa crk;k rFkk lw;kZ 

Qkm.Ms”ku ls ekxZn”kZu dh bPNk izdV dhA in~eJh 

t;izdk”k vxzoky th us ;FkklaHko ekxZn”kZu rFkk 

egkfo|ky; ds dk;ksZa esa lgk;rk dk vk”oklu fn;kA  

 dk;Zny us fczxsfM;j Mh-lh- iar ls ifjppkZ dhA fczxsfM;j iar us foLrkj ls fFkad 

VSaDl rFkk lw;kZ ,dyO; lSfud Ldwy ds ckjs esa crk;kA Ldwy ,twds”ku fFkad VSad dh 

xfrfof/k;ksa dh ppkZ djrs gq, vkius dk;Zny dks lw;Z Hkkjrh 

iqLrdsa HksaV dhA 

lw;Z Hkkjrh iqLrdksa dh xr 22 o’kksZa dh ;k=k ij izksQslj 

,p-,y- “kekZ lss ifjppkZ gq;hA izksQslj “kekZ us iqLrdksa dh 

fo”ks’krk,¡ crkrs gq, dgk fd d{kk 1 ls 5 rd ds fy, 

rS;kj dh x;h bu iqLrdksa esa izR;sd d{kk ds fy, ,d 

fdrkc ¼,d d{kk ,d fdrkc ¼All In One½ rS;kj dh x;h gSA 

d{kk fo”ks’k ds fy, rS;kj dh x;h fdrkc esa ml d{kk ds 

iwjs ikB~;Øe dh lkexzh jkspd <ax ls izLrqr dh x;h gSA   

 vc ;s fdrkcsa jk’Vªh; f”k{kk uhfr 2020 ds funs”kuksa ds vuqlkj la'kksf/kr dh tk jgh 

gSaA iqLrdksa dh jpuk esa Hkkjr ljdkj (NCERT) }kjk çLrkfor lh[kus ds çfrQy (Learning 

Outcomes), fuiq.krk vf/kxe (Mastery Learning), Minimum Level of Learning (MLL) rFkk 
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Concept Mapping dsfUær jgs gSaA ewY;kadu ds fy, vo/kkj.kk lao/kZu dkS'ky (Concept Link 

Skills) vk/kkj gSA 

rRi'pkr~ dk;Zny lk/kuk LFkyh f>a>ksyh igq¡pkA 6&7 ebZ dks 

dk;Zny dk fuokl lk/kuk LFkyh f>a>ksyh esa gh jgkA dk;Zny 

us vkn'kZ xk¡o *u;kxk¡o* ns[kkA ml xk¡o esa Lo;a lgk;rk 

lewg ds lkFk ppkZ dhA ppkZ esa mUgsa crk;k fd lw;kZ 

Qkm.Ms'ku us 194 Lo;a lgk;rk lewgksa dk xBu fd;k x;k gS 

rFkk ljdkj }kjk 116 lewgksa dks Revolving Fund (RF)             
#- 17-40 yk[k fn;k tk pqdk gS] 62 lewgksa dks # 1-05 djksM+ 

dk yksu jkstxkj gsrq feyk gS vkSj 1785 lnL; bu lewgksa ds 

lkFk tqM+s gSaA  

lk/kuk LFkyh f>a>ksyh ds vklikl ds xk¡oksa dk Hkh vè;;u fd;kA f>a>ksyh xk¡o esa tSfod 

[ksrh vkSj ijEijkxr [ksrh ds fy, fd, x, ç;ksx ns[ks rFkk tSfod [ksrh vkSj ijEijkxr 

[ksrh ds ykHkksa ls Jh jktsUæ th us voxr djk;kA tSfod vkSj ijEijkxr [ksrh ds fy, 

lw;kZ Qkm.Ms'ku }kjk le;&le; ij fdlku xks"Bh] tSfod Ñf"k çf'k{k.k f'kfoj] tSfod 

[kkn] xkS mRikn çf'k{k.k f'kfoj vkfn ds lkFk&lkFk mUur fdLe ds chtksa dk forj.k 

fd;k tkrk gSA 

esjB {ks= esa p;fur vkn'kZ xk¡o ^QQ¡wMk* dk vè;;u fd;kA ogk¡ lw;kZ laLdkj dsUæ] lw;kZ 

;wFk Dyc] dEI;wVj çf'k{k.k dsUæ] dEI;wVj ,oa flykbZ&d<+kbZ çf'k{k.k dsUæ vkSj çkS<+ 

f'k{kk dsUæ Hkh ns[ksA xk¡o esa xkS vk/kkfjr mRiknksa ls /kwicÙkh] miys] eqyrkuh feV~Vh tSls 

mRikn cukdj xzkeoklh lh/ks O;olk; ls tqM+ jgs gSaA  

NEP 2020 ds fofo/k i{kksa ij 'kks/k dk;Z gksuk pkfg,A f'k{k.k&çf'k{k.k vof/k esa vusd ckrsa 

mtkxj gksrh gSa] tSls fdl Loj ij] fdl _f"k&eqfu] oSKkfud] xf.krK dk mYys[k gksA 

dsUæ rFkk jkT; ljdkjksa ds f'k{kkfon~ rks dk;Z dj gh jgs gSa] gesa muds dk;ks± esa lgk;rk 

ds fy, 'kks/k djuk pkfg,A iqjkuh yhdksa dks /khjs&/khjs NksM+dj u;h yhdsa cukuh pkfg,A 

bl dk;Z esa viuh lhek,¡ ns[krs gq, Kku egkfo|ky; gj laHko lgk;rk ds fy, lnSo 

rRij gSA 
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Learning Difficulties in Mathematics in Government Aided and 

Private Schools’ Students at Primary Level 

                 *Dr. Reena Agarwal 
                       **Dr. Lalita Chaudhary 

 

ABSTRACT 

At primary level, students learn different subjects. Mathematics as a subject affects all 

aspects of human life at different levels. School students face a variety of difficulties in 

comprehending and apply concept in Mathematics at primary level. This study aims to compare 

the learning difficulties in Mathematics of government aided and private schools’ students having 

learning difficulties and students without learning difficulties. For this purpose, 137 students of 

class-4 have been selected randomly. Among these students,72 students were having learning 

difficulties in Mathematics and 65 were without learning difficulties in government aided and 

private schools. The results show that students having learning difficulties of government aided 

schools have more difficulties in Mathematics in comparison to private schools’ students. At the 

school level, efforts should be made that students have least difficulties in Mathematics learning. 

 

 Every child has a fundamental desire to exist and to grow. Education is an instrument to fulfill 

this desire. School is a place where child gets formal education and knowledge being imparted to the 

children. At primary level, students learn different subjects. Various subjects taught in school provide 

a lot of information to the children which helps them to solve day to day life problems. 

 Mathematics is taught as core subject in school education. It helps in real life to solve many 

problems logically. Maths as a subject affects all aspects of life at different levels.Within the school 

curriculum learning mathematics is very challenging because it is highly organized, sequential and 

progressive.It is subject where one clears the parts, the parts build an each other to make a whole. 

Mathematics is not a single entity but it made up of many components.Students learn new 

mathematical concepts and procedure by building on what they already know.Understanding in 

mathematics is an important but difficult task for students. School is a place where most of the 

students get systematic knowledge about the mathematical concepts. The learning acquired by the 

students at the primary level in various subjects is influenced by many factors. The academic 

performance of students is influenced by combination of factors, where school is main inexplaining 

student learning.Primary school mathematics is a foundation of all later mathematics learning. All 

students do not learn the same way and the same rate. If Mathematics learning difficulties arise early 

in the primary school year a student may fail the essential basic skills and concepts necessary for 

future learning. School can become unhappy place for the student. In school, teacher needs to know 

how children learn and how their learning can be made to function for further life. He should be able  

*Professor, Department of Education, LucknowUniversity, Lucknow.Mob.No.9415300615 Email:- reenaagarwal_lu@rediffmail.com  

** Lecturer,Govt. Jubilee Inter College,Lucknow Mob.No. 9450658662 Email:- lalitachaudhary92@gmail.com  

mailto:reenaagarwal_lu@rediffmail.com
mailto:lalitachaudhary92@gmail.com
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to judge whether or not learner is not developing normally in an understanding of the subject.If 

student consistently fail in a subject causes great concern to school. Inadequate educational progress 

causes discouragement and frustration among students. Students with learning difficulties have little 

confidence on their own abilities. These students can successfully overcome their initial failures if the 

school understand its role. 

Objectives of the study-The objectives of the study were- 

1. To compare the learning difficulties in Mathematics of government aided and   private schools 

students Having Learning Difficulties (SHLD). 

2. To compare the learning difficulties in Mathematics of government aided and   private schools  

students Without  Learning  Difficulties(SWLD). 

Hypotheses of the study: 

1.There is no significant difference between mean scores of government aided schools and private 

schools StudentsHaving Learning Difficulties in Mathematics (SHLD) in and its various subtasks                 

(as follows) in reference to learning difficulties. 

Ho1.1 Time –measurement          Ho1.4LCM 

Ho1.2 Multiples                              Ho1.5Place value 

Ho1.3Factors                                   Ho1.6Put the Sign in Fraction 
 

2. There is no significant difference between mean scores of government aided schools and private 

schools Students Without Learning Difficulties (SWLD) in Mathematics and its various subtasks                

(as follows) in reference to learning difficulties. 

Ho2.1 Time –measurement  Ho2.5 LCM 
Ho2.2 Word Problem    Ho2.6Place value 
Ho2.3 Multiples   Ho2.7Fraction 
Ho2.4Factors    Ho2.8 Put the Sign in Fraction                                           
 Ho2.9Proper –   Improper & Mixed 
 

Methodology- 

Research Method: Ex post facto research method is used in the present study. 

Sampling: Sampling was done in two stages-first, selection of the schools, second, selection of the 

students.Simple random sampling method was used for selecting schools. From the selected 12 

schools,students of class IV have been taken. ClassIV Mathematics teacher was contacted to identify 

the students labeled as Students HavingLearning Difficulties(SHLD).The students,who   consistently 

failed in three consecutive tests in Mathematics are labeled as SHLD.Rest of the students were 

labeled as Without Learning Difficulties. So, among these students almost equal number of students 

were randomly selected and labeled as Students Without Learning Difficulties (SWLD). 
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Sample:The sample of the study consists of 137 primary school students from 12 schools of the 

Lucknow city. Out of these 137 students, 72 SHLD and 65 SWLD in Mathematics. 
Table NO.1 

The distribution of sample on the basis of Mathematics learning difficulties 

S.No Name of the Schools 

Number of Students 

Having 

learning 

difficulties 

Without             

learning 

difficulties 

 

 
Government Aided   

1. Boys Anglo Bengali Inter College, Lucknow 10 7 

2. Aryakanya Inter College, Lucknow 5 5 

3. Moti Lal Inter College, Lucknow 5 3 

4. Nari Shiksha Niketan, Lucknow 6 4 

5. Karamat Inter College, Lucknow 4 4 

 Private   

6. Mona Convent School, Lucknow 5 5 

7. 
Rani Lakshmi Bai Senior Secondary School, 

Sarvodaya Nagar, Lucknow 
8 5 

8. Bright Way College, Lucknow 9 8 

9. Ghyasiban Inter College, Lucknow 6 5 

10. New Era Senior Secondary School, Lucknow 5 7 

11. All Mighty School, Lucknow 5 6 

12. Mahanagar Boys Inter College, Lucknow 4 5 

 Total 72 65 

 Grand Total 137 
 

Tools: The Grade Level Assessment Device (GLAD) was used to identify the level of difficulty and the 
nature of difficulty in Mathematics. The tool is prepared by National Institute for the Mentally 
Handicapped1. In this tool there are worksheets for Class I to IV in Hindi, English and Mathematics. In 
the present study the worksheets for class IV   in Mathematics has been used. 

Mathematics test contains 9 tasks. These are Time-measurement, Word problem, Multiples, 
Factors, Least Common Factor (LCM), Place value, Fraction; Put the Sign in Fraction and Proper –
improper &Mixed Type. 
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Method of data collection- The data was collected in the month of January and  February 

when the syllabus of Mathematics was almost completed. The test was administered on the students 
selected. When the student completed, he/she was thanked and another taken away for the 
administration of the test.  

Scoring: The responses given by the students were scored as per the scoring procedure given in test 

key. 

Statistical Analysis: The data has been analyzed using t test. 

Analysis and Interpretation of DATA: 

Table2 

Mean, SD, SEM, SED and CR in reference to learning difficulties in Mathematics and its subtasks of  
government aided schools and private schools Students Having learning difficulties (SHLD) 

Mathematics 

and related 

tasks 

Type of 

Institute 
N Mean SD SEM SED CR 

Level of 

Significance 

Mathematics 

Govt.aided 

Schools 

Private 

Schools 

30 

 

42 

25.47 

 

29.40 

7.52 

 

7.52 

1.37 

 

1.16 

 

1.79 

 

2.19 

significant at 

0.05 level 

Time 

Measurment 

Govt.aided 

Schools 

Private 

Schools 

30 

 

42 

11.43 

 

13.59 

4.69 

 

4.37 

0.86 

 

0.67 

 

1.09 

 

1.98 

Not 

significant at 

0.05 level 

Multiples 

Govt.aided 

Schools 

Private 

Schools 

30 

 

42 

2.80 

 

2.67 

1.30 

 

1.44 

0.24 

 

0.22 

 

0.32 

 

0.40 

Not 

significant at 

0.05 level 

Factors 

Govt.aided 

Schools 

Private 

Schools 

30 

 

42 

1.33 

 

1.05 

1.29 

 

1.30 

0.23 

 

0.20 

 

0.30 

 

0.93 

Not 

significant at 

0.05 level 

LCM 

Govt.aided 

Schools 

Private 

Schools 

30 

 

42 

0.50 

 

0.71 

1.12 

 

1.92 

0.20 

 

0.29 

 

0.35 

 

0.60 

Not 

significant at 

0.05 level 

Place value 

Govt.aided 

Schools 

Private 

Schools 

30 

 

42 

2.37 

 

6.67 

0.71 

 

0.33 

0.71 

 

0.33 

 

0.78 

 

5.45 

significant at 

0.01 level 

Put the Sign 

in Fraction 

Govt.aided 

Schools 

Private 

Schools 

30 

 

42 

3.80 

 

3.97 

0.40 

 

0.34 

0.40 

 

0.34 

 

0.52 

 

0.33 

Not 

significant at 

0.05 level 
 

 The results shown in Table 2 reveals in Mathematics and its subtasks the CR in1.98 (Time 

measurement),0.40(Multiples), 0.93 (Factors),0.60(LCM) and 0.33 (Put the Sign in Fraction) of 

government aided schools and private schools SHLD. On referring‘t- table’, it was found that the 

above CR values do not exceed the critical value 2.00(0.05level) at 70 df. Thus the proposed null 

hypothesis Ho(1.1), Ho(1.2), Ho(1.3), Ho(1.4), and Ho(1.6) are retained.It can therefore be concluded 

that SHLD of government  aided schools and private schools do not differ significantly in 

Mathematical learning difficulties in above mentioned subtasks. 
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 On the other hand, critical ratio in Mathematics and related subtask of government aided 

schools and private schools SHLD  are 2.19 and 5.45. On referring ‘t-table’ it was found that obtained 

CR value 2.19 exceeds the critical value 2.0(0.05level) at 70df. Thus the proposed null hypothesis 

Ho(1.0) is rejected at 0.05 level of significance and Ho(1.5) is rejected  at 0.01 level and  its alternative 

hypothesis is accepted. It can therefore be concluded that SHLD  of government aided schools and 

private schools differ significantly in Mathematics and related subtask(Place value).The mean values 

(M=25.47in Mathematics and M=2.37 in Place value) of government aided  and private schools  

(M=29.40 in Mathematics and M=6.67 in Place value )SHLD indicate that  government aided schools 

students have more difficulties in comparison to private schools students in reference to learning 

difficulties. 

Table-3 

Mean,SD,SEM,SED and CR in reference to learning difficulties in Mathematics and its subtasks of  

government aided schools and private schools Students Without learning difficulties(SWLD) 

Mathematics 

and related 

tasks 

Type of Institute N Mean SD SEM SED CR Level of 

Significance 

Mathematics Govt.aided 

Schools 

Private  

Schools 

24 

 

41 

64.66 

 

68.56 

10.31 

 

8.38 

2.10 

 

1.30 

 

2.47 

 

1.58 

Not significant 

at 0.05 level 

Time 

Measurment 

Govt.aided 

Schools 

Private  

Schools 

24 

 

41 

19.66 

 

18.97 

1.24 

 

1.77 

0.50 

 

0.28 

 

0.37 

 

1.86 

Not significant 

at 0.05 level 

Word Problem Govt.aided 

Schools 

Private  

Schools 

24 

 

41 

11.58 

 

11.97 

4.44 

 

4.37 

0.90 

 

0.68 

 

1.12 

 

0.35 

Not significant 

at 0.05 level 

Multiples Govt.aided 

Schools 

Private  

Schools 

24 

 

41 

4.96 

 

7.46 

0.19 

 

2.58 

0.04 

 

0.40 

 

0.40 

 

6.25 

Significant at 

0.01 level 

Factors Govt.aided 

Schools 

Private  

Schools 

24 

 

41 

7.83 

 

8.02 

2.24 

 

2.40 

0.45 

 

0.38 

 

0.59 

 

0.32 

Not significant 

at 0.05 level 

LCM Govt.aided 

Schools 

Private  

schools 

24 

 

41 

7.79 

 

7.78 

2.09 

 

2.55 

0.43 

 

0.39 

 

0.58 

 

0.01 

Not significant 

at 0.05 level 

Place value Govt.aided 

Schools 

Private  

schools 

24 

 

41 

9.58 

 

9.85 

0.80 

 

0.64 

0.16 

 

0.10 

 

0.19 

 

1.42 

Not significant 

at 0.05 level 
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Fraction Govt.aided 

Schools 

Private  

schools 

24 

 

41 

1.79 

 

2.17 

1.20 

 

1.32 

0.25 

 

0.20 

 

0.32 

 

1.47 

Not significant 

at 0.05 level 

Put the Sign in 

Fraction 

Govt.aided 

Schools 

Private  

schools 

24 

 

41 

1.92 

 

2.73 

2.30 

 

2.08 

0.47 

 

0.33 

 

0.57 

 

1.42 

Not significant 

at 0.05 level 

Proper, 

Improper 

& Mixed 

Govt.aided 

Schools 

Private  

schools 

24 

 

41 

1.33 

 

1.32 

1.10 

 

1.36 

0.22 

 

0.21 

 

0.50 

 

0.02 

Not significant 

at 0.05 level 

 

 The results presented in table no-3 reveals that in Mathematics and its various subtasks the 

critical ratio (CR) in 1.58 (Mathematics),1.86(Time measurement),0.35(Word Problem),0.32 

(Factors),0.01(LCM),1.42(Place value),1.47(Fraction), 1.42 (Put the Sin in Fraction)n and 0.02(Proper, 

Improper &Mixed)of government aided schools and private schools SWLD. On referring‘t-table’,it was 

found that obtained CR values do not exceed the critical value 2.00(0.05 level) at 63 df.Thus the 

proposed null hypotheses Ho(2.0),Ho(2.1),Ho(2.2),Ho(2.4),Ho(2.5),Ho(2.6), Ho(2.7), Ho(2.8) and 

Ho(2.9) are retained .It can therefore ,be concluded SWLD  of government aided and private schools 

do not differ significantly in Mathematics learning difficulties and its above mentioned subtasks. 

 On the other hand,in Multiples tasks ,it was found that obtained CR value 6.25 exceeds the 

critical value 2.65(0.01 level) at 63 df. Thus the proposed null hypothesisHo(2.3) is rejected at0.01 

level and its alternative hypothesis is accepted.It can therefore be concluded that SWLD of 

government aided schools and private schools students differ significantly. The mean values(M=4.96) 

of government aided schools and (M=7.46) of private schools students indicate that SWLD of 

governmentaided schools students have more difficulties in comparison to private schools students 

in Multiples in reference to learning difficulties 

Findings-The purpose of the present study was to compare the learning difficulties in 

Mathematics of government  aided and private schools students SHLD and SWLD.The findings  of the 

study indicate that  SHLD and SWLD differ significantly in Mathematics and Place value 

subtask.Private school students have less difficulties in comparison to government aided school 

students. Most of the government aided schools students were able to do question Ones and Tens place 

value onlyi.e.‟4370‟,‟6500‟,while the students of  private schools corrected the questions  to Thousand 

place value i.e. „56004,‟27123‟.These students have omitted  or gave wrong answers to questions 

where the place value was above thousands i.e.‟80000‟, „200532‟.Generally , schools emphasize on 

subject Maths. In private schools, teachers are result oriented so they tactify different strategies to give 

better results. Therefore, the students of private schools have less difficulties in comparison to 

government aided schools. 

While SHLD of government aided schools and private schools do not differ significantly in rest of 

the Mathematics related subtasks (Time- measurement, Multiples, Factors, LCM and Put the Sign in 

Fraction).Tavani (2004) carried out a study to know how student and school level factors impact 
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mathematics performance. He found that school level variable displayed non-significant effect on the 

relationship between student level variable and mathematics performance. He emphasized that school 

location and school type can play an important role in the results.
2
 

Conclusion: 

The findings reveal that students without learning difficulties of government aided schools and 

private schools do not differ significantly in Mathematics and its various tasks(Time –measurement, 

Word Problem,Factors, LCM, Place- value, Fraction,Put the Sign in Fraction and Proper, Improper & 

Mixed types questions) while students differ significantly in Multiples task. The reason may be that 

teachers of private schools have paid more attention on this task. 

References- 

1. Grade Level Assessment Device for Children with Learning Problems in Schools (2003) by 

National Institute for the Mentally Handicapped, Secunderabad. 

2. Tavani,C.(2004):The Impact of Testing Accommodation on Students with Learning Disabilities;An 

Investigation of the 2000NAEP Mathematics Assessment.Ph.D.,Florida State 

University.Dissertation Abstracts International,65(7),pp.2493-94-A. 
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ekuokf/kdkj ds izfr Lukrd Lrj ds Nk=&Nk=kvksa dh tkx:drk dk v/;;u 

              

              *MkW0 Hkkouk lkjLor 

“kks/k lkj 

   izLrqr v/;;u esa ekuokf/kdkj ds izfr Lukrd Lrj ds Nk=&Nk=kvksa dh tkx:drk dk 

v/;;u LofufeZr iz”ukoyh ftldk fo”oluh;rk xq.kkad 0-84 gS] ds }kjk fd;k x;k gSA 

v/;;u esa U;kn”kZ ds :Ik esa 100 fo|kfFkZ;ksa dks “kkfey fd;k gS rFkk izkIrkadksa dk fo”ys’k.k] 

e/;eku] ekud fopyu o ØkfUrd vuqikr dh enn ls fd;k gSA izkIrkadksa ls izkIr fu’d’kksZa ds 

vk/kkj ij Kkr gqvk fd Nk=&Nk=kvksa ds ekuokf/kdkj ds izfr tkx:drk Lrj esa dksbZ lkFkZd 

vUrj ugha gSA foKku vkSj dyk oxZ ds fo|kfFkZ;ksa dk ekuokf/kdkj ds izfr tkx:drk Lrj esa 

dksbZ lkFkZd vUrj ugha gSA “kgjh vkSj xzkeh.k fo|kfFkZ;ksa dk ekuokf/kdkjksa ds izfr tkx:drk 

Lrj esa dksbZ lkFkZd vUrj ugha gSA 

 

10 fnlEcj] 1948 dks] ekuokf/kdkjksa dh lkoZHkkSfed ?kks’k.kk dh x;h rFkk ;g nqfu;k ds 

yksxksa dks ,d vueksy migkj ds :i esa fn;k x;k Fkk] bl ckr dh iqf’V djrs gq, fd lHkh 

yksx ^lEeku* esa ^leku* iSnk gksrs gSa
1
A  

 Ekkuokf/kdkj os vf/kdkj gSa ftudk vkuan ysus vkSj lajf{kr djus dk gj bUlku gdnkj 

gSA lHkh iq#’k] efgyk vkSj cPpksa ds lkFk O;ogkj esa ftu vf/kdkjksa vkSj ekSfyd fl)karksa dk 

lEeku fd;k tkuk pkfg,] muesa fufgr fopkj lHkh laLd`fr;ksa vkSj lektksa esa fdlh u fdlh 

:i esa ekStwn gSaA mu vf/kdkjksa dk ledkyhu vUrjkZ’Vªh; dFku ekuo vf/kdkjksa dh lkoZHkkSfed 

?kks’k.kk gS
2
A 

 ?kks’k.kk esa vf/kdkjksa ds nks O;kid lsV “kkfey gSaA ,d lsV dks ukxfjd vkSj jktuhfrd 

vf/kdkjksa ds :i esa tkuk tkrk gSA nwljs lsV dks vkfFkZd] lkekftd vkSj lkaLd`frd vf/kdkjksa 

ds :i esa tkuk tkrk gSA ?kks’k.kk dh nqfu;k esa] vf/kdkjksa ds bu lsVksa dk mn~ns”; lHkh yksxksa 

dks ^Hk; ls eqfDr* fnykuk gSA nksuksa vf/kdkjksa ds lsV dks nqfu;k esa LorU=rk] U;k; vkSj “kkfUr 

dh uhao ds :i esa lajf{kr fd;k tkuk pkfg,A ukxfjd vkSj jktuhfrd vf/kdkjksa ds “kh’kZd ds 

rgr] ljdkj vius ukxfjdksa ds thou] LorU=rk vkSj lqj{kk dh j{kk djrh gSA mUgsa bl ckr 

dh xkjaVh nsuh pkfg, fd dksbZ Hkh xqyke ugha gS vkSj fdlh dks Hkh euekuh fxj¶rkjh vkSj  

*,e-,- ¼euksfoKku½] ,e-,M-] ,e-fQy- ¼f”k{kk “kkL=½] usV ¼f”k{kk “kkL=½] ih&,p-Mh- ¼f”k{kk 

“kkL=½ eks0u0 & 8923814400 
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 fgjklr ;k ;kruk ds v/khu ugha fd;k tk ldrk gS A gj dksbZ fu’i{k lquokbZ dk 

gdnkj gSA fopkj] foosd vkSj /keZ dh LorU=rk vkSj vfHkO;fDr dh LorU=rk ds vf/kdkj dh 

j{kk dh tkuh pkfg,A 

vkfFkZd] lkekftd vkSj lkaLd`frd vf/kdkjksa ds “kh’kZd ds rgr ljdkj ls vis{kk  dh 

tkrh gS fd og vius ukxfjdksa ds thou Lrj esa lq/kkj ds fy, mRrjksRrj iz;kl djasA mnkgj.k 

ds fy, mUgsa Hkkstu] diM+s] vkokl vkSj fpfdRlk rFkk ns[kHkky ds vf/kdkjksa dh xkjaVh nsus dk 

iz;kl djuk pkfg,A ifjokj dh lqj{kk vkSj lkekftd lqj{kk] f”k{kk vkSj jkstxkj dk vf/kdkj] 

mUgsa fcuk fdlh izdkj ds HksnHkko ds feyuk pkfg, lkFk gh bu vf/kdkjksa dks c<+kok nsuk 

pkfg,A lcls igys vkSj lcls vf/kd ekuokf/kdkjksa ds fy, vfLrRo dk vf/kdkj gSA  

v/;;u ds mn~ns”;%& 

1- Nk= ,oa Nk=kvksa dh ekuokf/kdkjksa ds izfr tkx:drk dh rqyuk djukA 

2- dyk oxZ ,oa foKku oxZ ds fo|kfFkZ;ksa dh ekuokf/kdkjksa ds izfr tkx:drk dh rqyuk 

djukA 

3- xzkeh.k ,oa “kgjh fo|kfFkZ;ksa dh ekuokf/kdkjksa ds izfr tkx:drk dh rqyuk djukA 

“kks/k dh ifjdYiuk,¡%& 

1- Nk= vkSj Nk=kvksa dh ekuokf/kdkjksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSA 

2- dyk oxZ ,oa foKku oxZ ds fo|kfFkZ;ksa dh ekuokf/kdkjksa ds izfr tkx:drk esa dksbZ lkFkZd 

vUrj ugha gSA 

3- xzkeh.k ,oa “kgjh fo|kfFkZ;ksa dh ekuokf/kdkjksa ds izfr tkx:drk esa dksbZ lkFkZd vUrj ughsa 

gSA 

“kks/k fof/k%&izLrqr “kks/k iz;qDr v/;;u dh izd`fr dks ns[krs gq, “kks/k fof/k ds :i esa ^losZ{k.k 

fof/k* dk p;u fd;k x;k gSA 
 

lexz%&izLrqr “kks/k dh tula[;k ls rkRi;Z Þnso ,twds”ku dkWyst vkSj nso dkWyst] cjgu] 

,Rekniqj] vkxjk ds Lukrd Lrj ds Nk=&Nk=kvksa ls gSAÞ 

U;kn”kZ ,oa U;kn”kZ fof/k%&izLrqr “kks/k esa “kks/kd=hZ us ;kn`fPNdh dh ykWVjh fof/k }kjk U;kn”kZ ds 

:i esa ^nso ,tqds”ku dkWyst vkSj nso dkWyst] cjgu] ,Rekniqj] vkxjk esa Lukrd Lrj ds 100 

fo|kfFkZ;ksa dk p;u fd;k ftlesa 50 Nk= RkFkk 50 Nk=k,¡ gSaA 

v/;;u esa iz;qDr midj.k%& 

izLrqr “kks/k esa “kks/kd=hZ us ^iz”ukoyh* dks “kks/k midj.k ds :i esa iz;ksx fd;k gSA ftldk 

“kh’kZd Þekuokf/kdkjksa ds izfr tkx:drk ekiuhÞ gSA 
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 “kks/kd=hZ us izLrqr “kks/kdk;Z ds fy, LofufeZr iz”ukoyh dk iz;ksx fd;k gSA “kks/kd=hZ dks 

izLrqr fo’k; ds vkWdM+ksa dks ,d= djus ds fy, dksbZ izekf.kd iz”ukoyh miyC/k u gksus ds 

dkj.k iz”ukoyh dk fuekZ.k Lo;a fd;k gSA 

iz”ukoyh dk fo”oluh;rk xq.kkad 0-84 izkIr gqvk gSA izLrqr v/;;u esa iz;qDr midj.k dh 

^:i oS/krk* fu/kkZfjr dh xbZ gS D;ksafd fo”ks’kKksa us izFke n`’V;k bls v/;;u ds mn~ns”;ksa dh 

iwfrZ djus okyk crk;k gSA 

“kks/k esa iz;qDr lkaf[;dh; fof/k;k¡%& 

,df=r vk¡dM+ksa dh izd`fr ds vuqlkj fuEufyf[kr lkaf[;dh; fof/k;ksa dk iz;ksx fd;k gSA 

1- +e/;eku 

2- ekud fopyu 

3- ØkfUrd vuqikr (C.R.) 

 

lkj.kh&01 

foKku vkSj dyk oxZ ds fo|kfFkZ;ksa dh ekuokf/kdkjksa ds izfr tkx:drk ds lEcU/k esa 

vk¡dM+ksa dk lkj.kh;u ,oa O;k[;k 

 
 

Ø-

la- 

U;kn”kZ N M D 𝝈D t lkFkZdrk Lrj  

¼0-05 vkSj 0-01½ 

1 Nk=&Nk=k,¡ 

¼foKku oxZ½ 

50 46-54 0-28 0-97 0-29 dksbZ lkFkZd vUrj ugha gSA  
 

H0=nksuksa lkFkZdrk Lrjksa ij Lohd`r 2 Nk=&Nk=k,¡ 

¼dyk oxZ½ 

50 46-26 

 

uksV%& f}&iqPNh; lkFkZdrk ijh{k.k gksus ij n1o n2 ds cM+k (n>30) gksus ij ;fn ifjxf.kr t 

vuqikr dk eku 1-96 ls vf/kd gksrk gS rc mls 0-05 Lrj ij rFkk 2-58 ls vf/kd gksrk gS rc 

mls 0-01 Lrj ij lkFkZd dgk tkrk gS tcfd 1-96 ls de gksus ij vlkFkZd dgk tkrk gSA 

O;k[;k%& vkWdM+ksa ds fo”ys’k.k ds vk/kkj ij ^Vh* vuqikr dk ifjxf.kr eku 0-29 gS tks 

lkFkZdrk ds nksuksa Lrjksa ds ekuksa ls de gSA vr% foKku oxZ vkSj dyk oxZ ds fo|kfFkZ;ksa esa 

ekuokf/kdkjksa ds izfr tkx:drk Lrj esa dksbZ lkFkZd vUrj ugha gSA bl izdkj “kks/kd=hZ }kjk 

iwoZ izdfYir dh x;h “kwU; ifjdYiuk ÞfoKku oxZ vkSj dyk oxZ ds fo|kfFkZ;ksa dh ekuokf/kdkjksa 

ds izfr tkx:drk Lrj esa dksbZ lkFkZd vUrj ugha gSÞ Lohd`r gq;hA 

 

 

 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 11    AUGUST, 2022                                                                                                                         ISSUE- 15 

 

16 

lkj.kh&02 

“kgjh vkSj xzkeh.k fo|kfFkZ;ksa dh ekuokf/kdkjksa ds izfr tkx:drk ds lEcU/k esa vk¡dM+ksa dk 

lkj.kh;u ,oa O;k[;k 

 

Ø-

la- 

U;kn”kZ N M D 𝝈D t lkFkZdrk Lrj  

¼0-05 vkSj 0-01½ 

1 “kgjh 

Nk=&Nk=k,¡ 

50 46-90 0-96 1-03 0-93 dksbZ lkFkZd vUrj ugha gSA  

 

H0=nksuksa lkFkZdrk Lrjksa ij Lohd`r 
2 xzkeh.k 

Nk=&Nk=k,¡ 

50 45-94 

 

 O;k[;k%& vk¡dM+ksa ds fo”ys’k.k ds vk/kkj ij ^Vh* vuqikr dk ifjxf.kr eku 0-93 gS tks 

lkFkZdrk ds nksuksa Lrjksa ds ekuksa ls de gSA vr% “kgjh vkSj xzkeh.k Nk=&Nk=kvksa ds 

ekuokf/kdkjksa ds tkx:drk Lrj eas dksbZ lkFkZd vUrj ugha gSA vr% “kks/kd=hZ }kjk iwoZ izdfYir 

ifjdYiuk Þxzkeh.k ,oa “kgjh fo|kfFkZ;kas dh ekuokf/kdkjksa ds izfr tkx:drk esa dksbZ lkFkZd 

vUrj ugha gSAÞ lR;kfir gq;hA 

 

lkj.kh&03 

foKku ,oa dyk oxZ ds Nk=&Nk=kvksa dh ekuokf/kdkjksa ds izfr tkx:drk ds lEcU/k esa 

vk¡dM+ksa dk lkj.kh;u ,oa O;k[;k %& 

 

Ø-la- U;kn”kZ N M D 𝝈D T lkFkZdrk Lrj 

¼0-05 vkSj 0-01½ 

1 Nk= 50 46-5 1-10 3-37 0-33 dksbZ lkFkZd vUrj ugha gSA  

H0=nksuksa lkFkZdrk Lrjksa ij Lohd`r 2 Nk=k,¡ 50 45-4 

 

O;k[;k%& lkj.kh&03 ls Li’V gS fd vk¡dM+ksa ds fo”ys’k.k ds vk/kkj ij ^Vh* vuqikr dk 

ifjxf.kr eku 0-33 gS tks lkFkZdrk ds nksuksa Lrjksa ¼0-05 vkSj 0-01½ ds ekuksa ls de gSA vr% 

Nk=&Nk=kvksa esa ekuokf/kdkjksa ds izfr tkx:drk Lrj esa dksbZ lkFkZd vUrj ugha gSA bl izdkj 

“kks/kd=hZ }kjk iwoZ izdfYir “kwU; ifjdYiuk ÞLukrd Lrj ij Nk=&Nk=kvksa esa ekuokf/kdkjksa ds 

izfr tkx:drk esa dksbZ lkFkZd vUrj ugha gSAÞ lR; Lohd`r gq;hA 

fu’d’kZ ,oa lq>ko %& 

“kks/kd=hZ ds v/;;u dk mn~ns”; ;g Fkk fd iz”ukoyh ds ek/;e ls Lukrd fo|kfFkZ;ksa 

dh ekuokf/kdkjksa ds izfr tkx:drk ds ckjs esa tkudkjh izkIr dh tk; rFkk bUgsa ekuokf/kdkjksa 

ds izfr vkSj vf/kd tkx:d djus ds mik; lq>k, tk;sA losZ{k.k }kjk “kks/kd=hZ dks tks vk¡dM+s 
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izkIr gq, muds fo”ys’k.k ds i”pkr tks fu’d’kZ izkIr gq, muls irk pyrk gS fd ge vius 

vf/kdkjksa ,oa drZO;ksa ds izfr cgqr de tkx:d gSaA gesa jk’Vªh; ,oa vUrjkZ’Vªh; Lrj ij 

ekuokf/kdkj ds :i esa vusd vf/kdkj izkIr gS rFkk mlds lkFk dqN drZO;ksa ds fuoZgu dk 

nkf;Ro Hkh lkSik x;k gS fdUrq tkx:drk dh deh ds dkj.k u rks ge vius izkIr vf/kdkjksa dk 

lnqi;ksx djrs gSa vkSj u gh mu drZO;ksa dk ikyu djrs gSa] ftlls nwljs ds vf/kdkjksa dk guu 

gksrk gSA ekuokf/kdkjksa ds ckjs esa tkudkjh u gksus ds dkj.k izfrfnu ekuokf/kdkjksa ds guu ds 

:i esa lokZf/kd ekeys iqfyl iz”kklu }kjk fd;s tkrs gSa rFkk lcls T;knk ekuokf/kdkjksa dk 

guu efgykvksa ,oa ckydksa dk gksrk gSA vr% lekt esa ekuokf/kdkjksa dk mfpr :i esa 

fØ;kUo;u gksuk pkfg,] ftlls izR;sd oxZ dks mfpr U;k; fey ldsA  

 ekuo dks izkIr vf/kdkjksa ds guu dk ftEesnkj Lo;a ekuo gS bldk eq[; dkj.k vf”k{kk] 

vKkurk] vius vf/kdkjksa dh tkudkjh u gksuk rFkk vius vf/kdkjksa dk guu gksrs gq, ewd 

n”kZd cus jguk gSA 

 vkt vko”;drk gS fd f”k{kk ds ek/;e ls izR;sd O;fDr dks ekuokf/kdkjksa ds ckjs esa 

tkudkjh iznku dh tk;A izkFkfed Lrj ls gh ckydksa dks muds vf/kdkjksa ,oa drZO;ksa ds ckjs esa 

tkudkjh nh tk; ftlls os mPp Lrj dh d{kkvksa rd igq¡prs&igq¡prs bl {ks= esa iwjh rjg 

tkx:d gks ldsaxsA tc ge vius vf/kdkjksa ,oa drZO;ksa ds izfr tkx:d gksaxs rks lcls igys 

ge nwljksa ds vf/kdkjksa dk guu ugha djsaxs rFkk ;fn gekjs vf/kdkjksa dk guu gksrk gS rks ge 

laj{k.k izkIr dj ldrs gaSA blds fy, ekuokf/kdkj vk;ksx] ekuokf/kdkj U;k;ky; rFkk lacaf/kr 

laLFkk,¡ LFkkfir dh x;h gaS] tgk¡ ge tkdj vius vf/kdkjksa ds fo’k; esa laj{k.k izkIr dj ldrs 

gaSA 

lUnHkZ lwph 

1. Human Right, the new Consenus. Published by Regncy  Press (Humanity) Ltd., 

Gordon House, b, lissenden gardens London , page 43. 

2. Human Rights, the new lonsensus. Published by regency press (humanity) Ltd., 

Gordon House, 6, Lissenden gardens London. Page 11 
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dsUnzh; ek/;fed f”k{kk cksMZ ¼lh0ch0,l0bZ0½ dh d{kk 9 dh Nk=kvksa ds O;fDrÙo dk 

v/;;u 

               *Jherh es?kk vjksjk 

“kks/klkj 

 bl v/;;u eas dsUnzh; ek/;fed f”k{kk cksMZ ¼lh0ch0,l0bZ0½ ds Þj?kqohj cky eafnj vyhx<+Þ 

rFkk Þfot+Me ifCyd Ldwy vyhx<+Þ fo|ky;ksa dh Nk=kvksa ds O;fDrÙo dk v/;;u fd;kA 

izR;sd fo|ky; ls U;kn”kZ esa d{kk 9 dh 25&25 Nk=kvksa dks fy;k rFkk ;kn`fPNdhdj.k dh 

ykWVjh fof/k }kjk U;kn”kZ dk p;u fd;k] ftlesa MkW0 egs”k HkkxZo dh “Dimentional 

Personality inventory” ds vk/kkj ij muds O;fDrÙo dk v/;;u fd;k] ftlesa fØ;kRedrk] 

mRlqdrk] fu”p;kRedrk] lUnsg”khyrk] mnklhdj.k rFkk laosxkRed vfLFkjrk i{kksa ds Z 

izkIrkadkas ds vk/kkj ij ;g dgk tk ldrk gS fd Nk=kvksa esa fØ;kRedrk rFkk mRlqdrk lkekU; 

ls vf/kd vkSj fu”p;kRedrk lkekU; rFkk lkekU; ls de vkSj lansg”khyrk] mnklhdj.k 

lkekU; ls de ,oa laosxkRed vfLFkjrk lkekU; rFkk lkekU; ls de ikbZ tkrh gSA  

 

izLrkouk%& lkekU;r% O;fDrÙo ls vfHkizk; O;fDr ds :i] jax] dn] yECkkbZ] eksVkbZ] irykiu 

vFkkZr~ “kkjhfjd lajpuk ls yxk;k tkrk gSA ;s leLr xq.k O;fDr ds O;fDrÙo dk okg~; vkoj.k 

gSaA ysfdu fofHk™k euksoSKkfudksa }kjk nh xbZ ifjHkk’kkvksa ls Li’V gS fd dsoy ckgjh :i jax dks 

gh O;fDrÙo ugha dgk tk ldrk cfYd O;fDr ds “kkjhfjd rFkk ekufld xq.kksa ds lfEefyr :i 

dks gh O;fDrÙo dh laKk nh tkrh gSA fofHk™k fo}kuksa ,oa euksoSKkfudksa us vius&vius n`f’Vdks.k 

ls O;fDrÙo “kCn dks Li’V djus dk iz;kl fd;k gS] buesa vkyiksVZ egksn; ds Li’Vhdj.k dks 

vf/kdka”k fo}kuksa us Lohdkj fd;k gSA vkyiksVZ egksn; us 1937 esa O;fDrÙo dh yxHkx 50 

ifjHkk’kkvksa dk fo”ys’k.k vkSj oxhZdj.k dj fu’d’kZ fudkyk fd& 

ÞO;fDrÙo O;fDr ds mu leLr euks”kkjhfjd ra=ksa dk og vkarfjd xR;kRed laxBu gS tks 

mlds i;kZoj.k ds lkFk mldk vf}rh; lek;kstu fu/kkZfjr djrk gSAÞ
1
 

v/;;u dh vko”;drk%& orZeku le; esa fo|kfFkZ;ksa ds O;ogkj ,oa muds O;fDrÙo esa dkQh 

fofHk™krk ikbZ tkrh gS] ftlds dkj.k mudks lekt esa vyx&vyx LFkku izkIr gksrk gSA bu 

fofHk™krkvksa ds dkj.kksa dk irk yxkus ds fy, ,oa muesa lq/kkj ykus ds fy, muds O;fDrÙo dk 

v/;;u djuk vko”;d gSA 

*lgk;d izksQslj] f”k{kd f”k{kk foHkkx] Kku egkfo|ky;] vyhx<+ ¼m0iz0½] eks0ua0 9837751300 
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v/;;u dh lkFkZdrk%& ns”k ds fodkl ds fy, ;ksX; ukxfjdksa ds fuekZ.k dh vko”;drk gksrh 

gS vkSj bu ;ksX; ukxfjdksa ds fuekZ.k dk dk;Z ns”k ds fo|ky;ksa esa fd;k tkrk gSA fo|kfFkZ;ksa ds 

O;fDrÙo dk fodkl djus esa O;fDrÙo ds v/;;u dk dkQh egÙo gSA O;fDrÙo ds 

v/;;u }kjk fo|kfFkZ;ksa ds O;fDrÙo esa lq/kkj djds muesa “khyxq.kksa dk lekos”k djus esa dkQh 

enn feysxhA 

v/;;u fof/k%& bl v/;;u esa o.kZukRed “kks/k dh losZ{k.k “kks/k fof/k dk iz;ksx fd;k gSA  

midj.k%& bl v/;;u esa MkW0 egs”k HkkxZo dh “Dimentional Personality Inventory” dk 

iz;ksx fd;k gS] ftlds vUrxZr 60 iz”uksa dks O;fDrÙo ds 6 Hkkxksa esa foHkkftr fd;k gS] tks 

fuEukafdr gSaaa& 

¼1½ fØ;kRedrk ¼2½ mRlqdrk ¼3½ fu”p;kRedrk ¼4½ lUnsg”khyrk ¼5½ mnklhdj.k ¼6½ 

laosxkRed vfLFkjrkA 

  izR;sd ls lEcfU/kr iz”uksa dh la[;k 10 gSA iz”uksa ds mÙkj nsus dk izko/kku gk¡] ugha] 

rFkk vfuf”pr ds :i esa Fkk] ftlesa vadksa dh la[;k gk¡ ds fy, 2] vfuf”pr ds fy, 1 rFkk 

ugha ds fy, “kwU; vad dk izko/kku FkkA blh ds vk/kkj ij Nk=kvksa ds O;fDrÙo dk ekiu fd;k  

gSA  

tula[;k%& bl v/;;u dh tula[;k esa “kks/kkfFkZuh us vyhx<+ ¼mRrj izns”k½ “kgj ds nks 

lgf”k{kk fo|ky; j?kqohj cky efUnj ,oa fotMe ifCyd Ldwy dh d{kk 9 esa i<+us okyh Nk=k,¡ 

“kkfey gSaA ;s nksuksa fo|ky; dsUnzh; ek/;fed f”k{kk cksMZ ls ekU;rk izkIr gSaA  

U;kn”kZ%& bl v/;;u esa tula[;k esa fn, x, nksuksa fo|ky;ksa esa d{kk 9 esa i<+us okyh Nk=kvksa 

esa ls 25&25 Nk=k,¡ ykWVjh fof/k }kjk v/;;u gsrq pquh xbZ rFkk mi;qDr lka[;dh; fof/k;ksa 

}kjk leadksa (Data) dk fo”ys’k.k dj fu’d’kZ fudkys x,A 

v/;;u ds mn~ns”;%&  

1- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa fØ;kRedrk dk v/;;u djukA 

2- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa mRlqdrk dk v/;;u djukA 

3- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa fu”p;kRedrk dk v/;;u djukA  

4- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa lansg”khyrk dk v/;;u djukA 

5- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa mnklhdj.k dk v/;;u djukA  

6- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa laosxkRed vfLFkjrk dk v/;;u 

djukA  

ifjdYiuk,¡%& 

1- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa fØ;kRedrk lkekU; ls vf/kd ikbZ 

tkrh gSA 

2- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa mRlqdrk lkekU; ls vf/kd ikbZ tkrh 

gSA  
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3- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa fu”p;kRedrk lkekU; rFkk lkekU; 

ls de ikbZ tkrh gSA 

4- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa lansg”khyrk dh izo`fÙk lkekU; ls de 

ikbZ tkrh gSA 

5- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa mnklhdj.k dh izo`fÙk lkekU; ls de 

ikbZ tkrh gSA  

6- lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa laosxkRed vfLFkjrk lkekU; rFkk 

lkekU; ls de ikbZ tkrh gSA 

rkfydk&1 

d{kk 9 dh lh0ch0,l0bZ0 dh 50 Nk=kvksa ds O;fDrÙo dh fofHk™krkvksa dk Z izkIrkad  

Z Score 
 

fØ;kRedrk 

 

mRlqdrk fu”p;kRedrk 

 

lUnsg”khyrk 

 

mnklhdj.k laosxkRed 

vfLFkjrk 

Lrj 

$2-01 ls Åij 0 0 0 0 0 0 vfr mÙke 

$1-26 ls $2-00 18 10 01 0 02 05 mÙke 

$-51 ls $1-25 17 27 09 01 08 07 lkekU; ls 

vf/kd 

&-50 ls $-50 

 

14 09 27 20 06 20 lkekU; 

&-51 ls &1-25 01 04 12 21 25 12 lkekU; ls 

fuEu 

&1-26 ls &2-00 0 0 01 08 08 06 fuEu 

&2-01 ls uhps 0 0 0 0 1 0 vfr fuEu 

mi;qZDr rkfydk ds vk¡dM+ksa dk n.M vkjs[k ¼ckj pkVZ½ }kjk izn”kZu 

 

rkfydk&1 esa O;fDrÙo ds fofHk™k Lrjksa ds vk/kkj ij Nk=kvksa ds O;fDrÙo dh fofHk™krkvksa dk Z 

izkIrkad gSA igyk i+{k fØ;kRedrk gS] ftlesa ckfydkvksasa ds dk;Z djus dh fLFkfr dk Z izkIrkad 

0
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fudkyk gSA nwljk i{k mRlqdrk gS] ftlesa Nk=kvksa esa fdlh Hkh dk;Z dks djus dh mRlqdrk] 

uohu phtksa dks lh[kus dh mRlqdrk rFkk lekt esa viuk LFkku lqfuf”pr djus dh mRlqdrk 

dk Z izkIrkad fudkyk gSA rhljk i{k fu”p;kRedrk gS] ftlesa Nk=kvksa dks vius fu.kZ;ksa ij n`<+ 

jgus rFkk vius fopkjksa esa fu”p;kRedrk dk Z izkIrkad Kkr fd;k gSA pkSFkk i{k lUnsg”khyrk gS] 

ftlesa Nk=kvksa ds lUnsgiw.kZ O;ogkj dk Z izkIrkad fudkyk gS fd Nk=kvksa esa fdlh Hkh uokpkj 

dks xzg.k djus esa fdruh lUnsg”khyrk ikbZ tkrh gSA ik¡pok i{k mnklhdj.k gS] fd Nk=kvksa esa 

thou ds izfr n`f’Vdks.k dSlk gS] muesa udkjkRedrk vf/kd gS ;k ldkjkRedrkA NBk i{k 

laosxkRed vfLFkjrk gS] ftlesa Nk=kvksa ds laosxksa ¼Øks/k] izse] Hk;] ?k`.kk½ dk muds thou esa 

mrkj&p<+ko dk v/;;u fd;k tkrk gSA 

Z izkIrkad%& Z izkIrkad 𝜎 ds :i esa og izkIrkad gS ftlesa ewy izkIrkad ls e/;eku dks ?kVkdj 

O;fDr dk fopyu izkIrkad Kkr fd;k tkrk gSA fQj bl fopyu izkIrkad dks izkekf.kd fopyu 

𝜎 ls Hkkx fn;k tkrk gSA bl izdkj ls izkIr izkIrkad gh Z izkIrkad dgykrk gSA O;kogkfjd 

n`f’V ls ijh{k.k izkIrkadksa dks Z izkIrkadksa esa cnyuk ykHknk;d gksrk gSA 

Z izkIrkadksa ds lkFk ge fuf”pr :i ls ;g dg ldrs gSa fd fdlh Hkh J`a[kyk esa izR;sd forj.k 

dk fopyu le:i gksxk ,oa izR;sd izkIrkad vuko”;d :i ls vfHkufr ls eqDr gksxkA cgq/kk Z 

izkIrkad dk iz;ksx ,d lUnHkZ lewg esa fdlh O;fDr fo”ks’k dh nks ;k vf/kd fo”ks’krkvksa ;k 

;ksX;rkvksa dh rqyuk ds fy, fd;k tkrk gSA
2
  

rkfydk&1 dh O;k[;k 

rkfydk ds dkWye 1 ¼fØ;kRedrk½ ds fooj.k ds vk/kkj ij  50 Nk=kvksa esa ls 35 Nk=kvksa dk 

Z Ldksj dk izlkj O;fDrÙo ds fØ;kRedrk esa $-51 ls $2-00 ds e/; vk;k gS vFkkZr~ lkekU; 

lEHkkO;rk oØ ds vuqlkj “kks/kkfFkZuh ;g dg ldrh gS fd dsUnzh; ek/;fed f”k{kk cksMZ dh 

Nk=kvksa ds O;fDrÙo esa fØ;kRedrk lkekU; ls vf/kd rFkk mÙke Lrj ij vf/kd ikbZ tkrh gSA 

vr% “kks/kkfFkZuh dh ifjdYiuk **lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa 

fØ;kRedrk lkekU; ls vf/kd ikbZ tkrh gS** Lohd`r dh tkrh gSA   

rkfydk ds dkWye 2 ¼mRlqdrk½ ds fooj.k ds vk/kkj ij 50 Nk=kvksa esa ls 37 Nk=kvksa dk Z 

Ldksj dk izlkj O;fDrÙo ds mRlqdrk dk Lrj $ -51 ls $ 2-00 ds e/; vk;k gS vFkkZr~ 

“kks/kkfFkZuh ;g dg ldrh gS fd dsUnzh; ek/;fed f”k{kk cksMZ dh Nk=kvksa ds O;fDrÙo esa 

mRlqdrk lkekU; ls vf/kd rFkk mRre Lrj ij vf/kd ikbZ tkrh gSA vr% “kks/kkfFkZuh dh 

ifjdYiuk **lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa mRlqdrk lkekU; ls vf/kd 

ikbZ tkrh gS** Lohd`r dh tkrh gSA    

rkfydk ds dkWye 3 ¼fu”p;kRedrk½ ds fooj.k ds vk/kkj ij 50 Nk=kvksa esa ls 40 Nk=kvksa dk 

Z Ldksj dk izlkj O;fDrÙo ds fu”p;kRedrk dk Lrj &-50 ls &2-00 ds e/; vk;k gS vFkkZr~ 

“kks/kkfFkZuh ;g dg ldrh gS fd dsUnzh; ek/;fed f”k{kk cksMZ dh Nk=kvksa ds O;fDrÙo esa 

fu”p;kRedrk lkekU;] lkekU; ls fuEu rFkk fuEu Lrj ij vf/kd ikbZ tkrh gSA vr% 
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“kks/kkfFkZuh dh ifjdYiuk **lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa fu”p;kRedrk 

lkekU; rFkk lkekU; ls de ikbZ tkrh gS** Lohd`r dh tkrh gSA  

rkfydk ds dkWye 4 ¼lUnsg”khyrk½ ds fooj.k ds vk/kkj ij 50 Nk=kvksa esa ls 29 Nk=kvksa dk Z 

Ldksj dk izlkj O;fDrÙo ds lUnsg”khyrk dk Lrj &-50 ls &2-00 ds e/; vk;k gSA vFkkZr~ 

“kks/kkfFkZuh ;g dg ldrh gS fd dsUnzh; ek/;fed f”k{kk cksMZ dh Nk=kvksa ds O;fDrÙo esa 

lUnsg”khyrk lkekU; ls fuEu rFkk fuEu Lrj ij vf/kd ikbZ tkrh gSA vr% “kks/kkfFkZuh dh 

ifjdYiuk **lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa lansg”khyrk dh izo`fÙk 

lkekU; ls de ikbZ tkrh gS** Lohd`r dh tkrh gSA  

rkfydk ds dkWye 5 ¼mnklhdj.k½ ds fooj.k ds vk/kkj ij 50 Nk=kvksa esa ls 34 Nk=kvksa dk Z 

Ldksj dk izlkj O;fDrÙo ds mnklhdj.k dk Lrj &-51 ls &2-01 ds e/; vk;k gSA vFkkZr~ 

“kks/kkfFkZuh ;g dg ldrh gS fd dsUnzh; ek/;fed f”k{kk cksMZ dh Nk=kvksa ds O;fDrÙo esa 

mnklhdj.k lkekU; ls fuEu] fuEu rFkk vfr fuEu Lrj ij vf/kd ikbZ tkrh gSA vr% 

“kks/kkfFkZuh dh ifjdYiuk **lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa mnklhdj.k 

dh izo`fÙk lkekU; ls de ikbZ tkrh gS** Lohd`r dh tkrh gSA  

rkfydk ds dkWye ¼6½ ¼laosxkRed vfLFkjrk½ ds fooj.k ds vk/kkj ij 50 Nk=kvksa esa ls 38 

Nk=kvksa dk Z Ldksj dk izlkj O;fDrÙo ds laosxkRed vfLFkjrk dk Lrj &-51 ls &2-01 ds e/; 

vk;k gSA vFkkZr~ “kks/kkfFkZuh ;g dg ldrh gS fd dsUnzh; ek/;fed f”k{kk cksMZ dh Nk=kvksa ds 

O;fDrÙo esa laosxkRed vfLFkjrk lkekU;] lkekU; ls fuEu rFkk fuEu Lrj ij vf/kd ikbZ tkrh 

gSA vr% “kks/kkfFkZuh dh ifjdYiuk **lh0ch0,l0bZ0 dh d{kk 9 dh Nk=kvksa ds O;fDrÙo esa 

laosxkRed vfLFkjrk lkekU; rFkk lkekU; ls de ikbZ tkrh gS** Lohd`r dh tkrh gSA   

fu’d’kZ%& dsUnzh; ek/;fed f”k{kk cksMZ dh Nk=kvksa ds O;fDrÙo dk v/;;u djus ls Kkr gqvk 

fd muesa ls vf/kdka”k Nk=k,¡ e/;e ,oa mPp e/;e ifjokjksa ls gSaA ckfydkvksa ds O;fDrÙo dk 

v/;;u djus ls Kkr gqvk] fd dsUnzh; ek/;fed f”k{kk cksMZ dh Nk=kvksa esa fØ;kRedrk ,oa 

mRlqdrk vf/kd ikbZ tkrh gS] ftldk dkj.k muds ifjokj dh vkfFkZd fLFkfr vPNh gksuk ik;k 

gS D;ksafd mUgsa fcuk ifjJe ds gh lHkh lqfo/kk,¡ rFkk volj miyC/k gks tkrs gSa ftlds dkj.k 

muesa fdlh Hkh dk;Z ds izfr fØ;k”khyrk rFkk mRlqdrk cuh jgrh gSA vkfFkZd deh u gksus ds 

dkj.k fdlh Hkh dk;Z ,oa uohu fØ;kdykiksa esa lgHkkfxrk djus ls ;g dHkh Hkh ihNs ugha gVrh 

gSaA gj uohu dk;Z dks tkuus ,oa lh[kus dh buesa mRlqdrk cuh jgrh gSA lh0ch0,l0bZ0 dh 

Nk=kvksa esa fu”p;kRedrk dh deh Hkh ikbZ tkrh gS D;ksafd bl voLFkk dks **LVsuys gkWy us** 

la?k’kZ] ruko] rwQku vkSj fojks/k dh voLFkk dgk gS**
3
 D;ksafd lHkh izdkj dh lq[k&lqfo/kk,¡ 

feyus ds dkj.k ;s vius fu.kZ;ksa ij fLFkj ugha jg ikrh gSaA buds ifjokj dh vis{kk,¡ buls 

vf/kd gksrh gSA ifjokj dh vis{kk,¡] f”k{kdksa dh vis{kk,¡] viuh Lo;a dh :fp esa os my> dj 

jg tkrh gSaA mUgsa vius thou esa Li’V n`f’Vdks.k ns[kus dks ugha feyrk] ftlds dkj.k muds 

thou esa vfuf”prrk cuh jgrh gSA lh0ch0,l0bZ0 dh Nk=kvksa esa lansg”khyrk dh izo`fÙk 

lkekU; ls de ns[kus dks feyrh gSA bu Nk=kvksa esa iw.kZ vkRefo”okl ik;k tkrk gS ftlds 
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dkj.k buesa lansg”khyrk dh deh ikbZ tkrh gSA blds lkFk gh buesa mnklhdj.k dh izo`fr Hkh 

lkekU; ls de ns[kus dks feyrh gS rFkk laosxkRed vfLFkjrk Hkh lkekU; rFkk lkekU; ls de 

ns[kus dks feyrh gS D;ksafd bu Nk=kvksa dk okrkoj.k esa pkgs og budk fo|ky; gks ;k budk 

?kj] gj okrkoj.k esa bUgsa iw.kZ Lora=rk] fopkjksa dh Lora= vfHkO;fDr rFkk l`tukRedrk iznf”kZr 

djus dh iw.kZ Lora=rk iznku dh tkrh gS] ftlds dkj.k bu ckfydkvksa esa mnklhdj.k rFkk 

laosxkRed vfLFkjrk lkekU; ls de ns[kus dks feyrh gSA  

lq>ko& 

f”k{kdksa ds fy,& 

¼1½ d{kk esa f”k{kdksa dks ldkjkRed iqucZyu dk iz;ksx djuk pkfg,A 

¼2½ d{kk esa fofHk™k xfrfof/k;ksa dk vk;kstu djds Nk=kvksa dks muesa layXu djuk pkfg,           

ftlls fd muesa xfr”khyrk] fØ;kRedrk cuh jgsA 

¼3½ f”k{kdksa dks vf/kd ls vf/kd izkstsDV fof/k dk iz;ksx djuk pkfg,A 

¼4½ d{kk esa i<+krs le; f”k{kdksa dks T.L.M. dk iz;ksx djuk pkfg,] ftlls Nk=kvksa esa :fp      

,oa lfØ;rk cuh jgsA 

vfHkHkkodksa ds fy, lq>ko%& 

¼1½ Nk=kvksa dks ?kj ds dkeksa esa Hkh layXu djuk pkfg,] ftlls muesa ftEesnkfj;ksa dk fodkl 

gksA 

¼2½ vuko”;d :i ls mudks laj{k.k iznku ugha djuk pkfg,A  

¼3½ ewY;kas ds fodkl ds fy, mUgsa fofHkUu lkekftd] lkaLd`frd] xfrfof/k;ksa esa lfEefyr gksus 

ds fy;s izsfjr fd;k tkuk pkfg,A 

fo|ky; ds mPp izcU/ku ds fy, lq>ko%& 

¼1½ fo|ky; esa N.S.S. ,oa N.C.C :ih xfrfof/k;ksa dks vk;ksftr fd;k tkuk pkfg,A 

¼2½ jk’Vªh; Lrj ij [ksydwn ds fy, Nk=kvksa dks mfpr volj iznku fd, tkus pkfg,A 

¼3½ ewY;ksa ds fodkl ds fy, fo|ky; esa le;&le; ij fofHk™k lkekftd xfrfof/k;ksa dk 

vk;kstu djds Nk=kvksa dh muesa Hkkxhnkjh lqfuf”pr djuh pkfg,A 

lUnHkZ%& 

1- ih0Mh0 ikBd % f”k{kk euksfoKku] eS0 Jh fouksn iqLrd efUnj vkxjk] i`’B la[;k 399] 

2- MkW0 Mh0,u0 JhokLro] % lk¡f[;dh ,oa ekiu] vxzoky ifCyds”kUl vkxjk] i`’B la[;k 303 

3- ih0Mh0 ikBd% f”k{kk euksfoKku] eS0 Jh fouksn iqLrd efUnj vkxjk] i`’B la[;k 123 
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gkbZLdwy esa v/;;ujr~ xzkeh.k Nk=&Nk=kvksa dh “kSf{kd vfHk#fp;ksa dk rqyukRed 

v/;;u 

           

             

*Jherh cUnuk dqekjh 

                          **Jh fxjkZt fd”kksj 

 

“kks/klkj 

izLrqr “kks/k i= esa vyhx<+ ¼mŒizŒ½ esa xzkeh.k {ks= ls gkbZLdwy ds Nk= ,oa Nk=kvksa dh “kSf{kd 

vfHk#fp;ksa ds rqyukRed v/;;u gsrq ek/;fed f”k{kk ifj’kn~] mÙkj izns”k (U.P. Board) ls 

lEc) nks b.VjehfM,V dkWfyt ds 50 ¼25 Nk= ,oa 25 Nk=k,¡½ fo|kfFkZ;ksa dk ;kn`fPNdj.k dh 

ykWVjh fof/k ls U;kn”kZ esa fy;kA fo|kfFkZ;ksa dh “kSf{kd vfHk#fp;ksa ds ekiu gsrq MkWŒ ,lŒihŒ 

dqyJs’B }kjk fodflr #fp izi= dk iz;ksx fd;k gS] v/;;u esa lkFkZdrk vUrj Kkr djus ds 

fy, *Vh* ijh{k.k dk iz;ksx fd;k gS] ftlds vk/kkj ij dgk tk ldrk gS fd Nk= ,oa Nk=kvksa 

ds e/; “kSf{kd vfHk#fp;ksas esa lkFkZd vUrj ugha gSA  

izLrkouk%& orZeku dh gekjh cky ih<+h ns”k ds Hkfo’; dh d.kZ/kkj gS] ,slh fLFkfr esa ;g 

vko”;d gS fd ckyd ,oa ckfydkvksa dh f”k{kk ij fo”ks’k cy fn;k tk,A f”k{kk ds ek/;e ls 

tgk¡ ,d vksj gekjs Kku dk i;kZIr fodkl gksrk gS] ogha nwljh vksj gekjs pfj= dk Hkh fuekZ.k 

gksrk gSA ,d vPNh f”k{kk fo|kfFkZ;ksa dks rHkh nh tk ldrh gS] tc mudh “kSf{kd #fp;ksa dks 

/;ku esa j[kk tk,] D;ksafd #fp vkSj vo/kku ¼#dkoV½ ,d flDds ds nks igyw ds #i esa gSa] 

vFkkZr~ ftl dk;Z dks O;fDr iw.kZ euks;ksx ls djrk gS] mlesa mldh lQyrk fuf”pr gksrh gSA 

blfy, ;g vko”;d gS fd ckyd ,oa ckfydkvksa dh “kSf{kd vfHk#fp;ksa dk fof/kor~ v/;;u 

fd;k tk,A f”k{kk ds ek/;e ls gesa vusd izdkj ds O;kolkf;d {ks=ksa esa tkus dk volj feyrk 

gS] blhfy, vko”;d gS fd ge “kSf{kd ,oa O;kolkf;d nksuksa gh i{kksa dks Hkyh&Hkk¡fr le>as vkSj 

vius fo|kfFkZ;ksa dks bl izdkj dh f”k{kk nsa] ftlls os vius Hkkoh thou esa visf{kr ,oa mi;qDr 

O;kolkf;d {ks= dk p;u dj ldsaA 

#fp&^#fp* vaxzsth “kCn ^bUVjsLV^ dk lekukFkhZ “kCn gSA 

foa/ke ds vuqlkj& #fp og izo`fÙk gS tks fdlh vuqHko esa O;fDr dks rYyhu dj ys rFkk ml 

vuqHko esa ges”kk rYyhu jgsA
1
 

fxyQksMZ ds vuqlkj%& #fp og izo`fÙk gS] ftlls ge fdlh O;fDr dh fØ;k dh vksj /;ku nsrs 

gSa vkSj mlds izfr vkdf’kZr gksrs gSa ,oa lUrqf’V izkIr djrs gSa
2 

mi;qZDr fo)kuksa ,oa euksoSKkfudksa ds fopkjksa dk v/;;u djus ds mijkUr ge ;g dg ldrs gSa 

fd #fp ,d izsjd “kfDr gS tks dk;Z djus ds mijkUr lUrqf’V iznku dj vko”;drk dh iwfrZ 

djrh gS ,oa y{; dh izkfIr esa lgk;rk ,oa ekufld fodkl dj lkekftd izk.kh cukrh gSA 

*,e-,-] ¼vFkZ”kkL=½,e-,M-] eks-u-&9358408037 

**lgk;d izksQslj] f”k{kd f”k{kk foHkkx] Kku egkfo|ky;] vyhx<+ eks-ua- 9058382553 
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vfHk#fp%& vfHk#fp fdlh {ks= fo”ks’k esa O;fDr dh dk;Z dq”kyrk dh fof”k’V ;ksX;rk rFkk 

fof”k’V {kerk dks bafxr djrh gSA  

v/;;u dh vko”;drk%&orZeku ifjos”k esa fo|kfFkZ;ksa dh vfHk#fp;ksa esa fujUrj cnyko ns[kus 

dks fey jgk gS] bl cnyko dks ldkjkRed fn”kk iznku djus ds fy, gesa fo|kfFkZ;ksa dh “kSf{kd 

vfHk#fp;ksa dk v/;;u djuk vfr vko”;d gSA  

v/;;u dh lkFkZdrk%& fo|kfFkZ;ksa ds lokZaxh.k fodkl esa mudh “kSf{kd vfHk#fp;ksa dk vkdyu 

egÙoiw.kZ LFkku j[krk gS] fo|kfFkZ;ksa dh “kSf{kd vfHk#fp;ksa dh x.kuk djds muds “kSf{kd Lrj 

dks lq/kkjk tk ldrk gSA 

v/;;u ds mn~ns”;%&  

1- gkbZLdwy esa v/;;ujr~ Nk=&Nk=kvksa dh “kSf{kd vfHk#fp;ksa dk v/;;u djukA  

2- xzkeh.k Nk=&Nk=kvksa dh “kSf{kd vfHk#fp;ksa dk v/;;u djukA  

v/;;u dh ifjdYiuk%&  

1- xzkeh.k Nk=&Nk=kvksa dh “kSf{kd vfHk#fp;ksa esa lkFkZd vUrj ugha gSA  

v/;;u dh fof/k%& bl v/;;u esa o.kZukRed “kks/k fof/k dk iz;ksx fd;k x;k gSA bl v/;;u 

esa MkWŒ ,lŒihŒdqyJs’B
3 
}kjk fodflr #fp izi= dk iz;ksx fd;k x;k gSA blds vUrxZr 200 

“kSf{kd fo’k;ksa ,oa fØ;kvksa dks 7 {ks=ksa esa izLrqr fd;k x;kA 15 fu.kkZ;dksa ds lkewfgd ifj.kkeksa  

ds vk/kkj ij vafre :i ls 7 {ks=ksa dks Lohdkj djrs gq, blesa dqy 98 fo’k;ksa dks Lohdkj fd;k 

gSA ;s lkr {ks= fuEu izdkj gS& 1- d`f’k] 2- okf.kT; 3- yfyr dyk] 4- x`gfoKku] 5- 

ekuo”kkL=] 6- foKku] 7-rduhdhA  

izR;sd {ks= esa 14 fo’k;ksa dks “kkfey fd;k x;k gSA 

iz”uksa dk mÙkj nsus dk izko/kku%& ilUn gksus ij ¼½ lgh dk fpà vkSj uk ilUn gksus ij ¼×½ 

Økl dk fpà vafdr fd;kA izR;sd lgh mÙkj ds fy, 1 vad iznku fd;k tkrk gS rFkk xyr 

ds fy, “kwU; vad iznku fd;k tkrk gSA blh ds vk/kkj ij fo|kfFkZ;ksa dh “kSf{kd vfHk#fp;ksa dk 

ekiu fd;k x;k gSA  

tula[;k ,oa U;kn”kZ& bl v/;;u esa “kks/kkfFkZ;ksa us ftyk&vyhx<+ ¼mŒizŒ½ ds nks b.Vj 

dkWfyt&vxzlsu b.Vj dkyst] gjnqvkxat] vyhx<+ ,oa Jh }kfjdk flag ¼,l0Mh0,l0½ b.Vj 

dkWyst iku[kkuh Hkns”kh jksM vyhx<+] dks v/;;u ds fy, pquk gSA ;s nksuksa fo|ky; ek/;fed 

f”k{kk ifj’kn~ mÙkj izns”k (U.P. Board) ls lEc) gSaA bu fo|ky;ksa ls dsoy xzkeh.k Nk= ,oa 

Nk=kvksa esa ls gh U;kn”kZ fy, x;sA 

U;kn”kZ dk vkdkj 

fo|ky; dk uke Nk= Nk=k,¡ ;ksx 

vxzlsu b.Vj dkWyst] gjnqvkxat] vyhx<+ 13 12 25 

Jh }kfjdk flag ¼,l0Mh0,l0½ b.Vj 

dkWyst iku[kkuh Hkns”kh jksM vyhx<+ 

12 13 25 

;ksx 25 25 50 
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bu nksuksa fo|ky;ksa esa d{kk 10 esa i<+us okys Nk=&Nk=kvksa esa ls 25&25 Nk=&Nk=kvksa dk 

;kn`fPNdj.k dh ykWVjh fof/k dk v/;;u gsrq p;u fd;k rFkk mi;qDr lkaf[;dh; fof/k;ksa }kjk 

vk¡dM+ksa dk fo”ys’k.k dj O;k[;k dh gSA 

rkfydk 1 

xzkeh.k Nk=&Nk=kvksa dh “kSf{kd vfHk#fp;ksa ds e/;eku] ekud fopyu ,oa *Vh* ewY;ksa dk 

fooj.kA 

 “kSf{kd 

vfHk#fp 

ds {ks= 

xzkeh.k Nk= xzkeh.k Nk=k,¡ 

la[;k e/;eku ekud 

fopyu 

la[;k e/;eku ekud 

fopyu 

,l-bZ-

Mh- 

Vh&ewY; 

d`f’k 25 7-04 2-76 25 6-80 3-69 0-91 0-26 

okf.kT; 25 6-68 2-38 25 7-24 3-69 0-88 0-64 

yfyr 

dyk 

25 6-92 3-30 25 7-20 3-28 0-93 0-30 

x`g&foKku 25 6-12 2-76 25 7-72 3-40 0-87 1-80 

ekuo”kkL= 25 8-12 2-31 25 8-40 3-09 0-77 0-36 

foKku 25 7-80 2-87 25 7-76 3-38 0-88 0-04 

rduhdh 25 7-80 2-76 25 7-32 3-90 0-96 1-54 

 

fo”ys’k.k ,oa O;k[;k%& 

iznÙkksa dk xgu v/;;u djus ij ;g Kkr gksrk gS] fd “kSf{kd vfHk#fp;ksa ds Ñf’k {ks= esa 

xzkeh.k Nk=ksa dk e/;eku 7-04 gS rFkk ekud fopyu 2-76 gS] blh {ks= esa xzkeh.k Nk=kvksa dk 

e/;eku 6-80 gS rFkk ekud fopyu 3-69 gSA bu nksuksa lewgksa ds e/;ekuksa ds vUrj dh 

lkFkZdrk dks Li’V djus ds fy, Vh ewY; dh x.kuk dh xbZ ftldk eku 0-26 gS] tks 0-05 Lrj 

ij lkFkZd ugha gS] D;kasfd ;g eku 2-01 ds eku ls de gSA lkFk gh e/;ekuksa ds vUrj ls Kkr 

gksrk gS fd d`f’k {ks= esa Nk=kvksa dh rqyuk esa Nk=ksa essa vf/kd #fp ikbZ x;hA 

“kSf{kd vfHk#fp;ksa ds okf.kT; {ks= esa xzkeh.k Nk=ksa dk e/;eku 6-68 gS rFkk ekud fopyu 2-38 

gS] blh {ks= esa xzkeh.k Nk=kvksa dk e/;eku 7-24 gS rFkk ekud fopyu 3-69 gSA bu nksuksaa 

lewgksa ds e/;ekuksa ds vUrj dh lkFkZdrk dks Li’V djus ds fy, Vh&ewY; dh x.kuk dh xbZ 

ftldk eku 0-64 gS] tks 0-05 Lrj ij Hkh lkFkZd ugha gSA lkFk gh e/;ekuksa ds vUrj ls Kkr 

gksrk gS fd okf.kT; {ks= esa Nk=ksa dh rqyuk esa Nk=kvksa essa vf/kd #fp ikbZ x;hA 

“kSf{kd vfHk#fp;ksa ds yfyr&dyk {ks= esa xzkeh.k Nk=ksa dk e/;eku 6-92 gS rFkk ekud fopyu 

3-30 gS] blh {ks= esa xzkeh.k Nk=kvksa dk e/;eku 7-20 gS rFkk ekud fopyu 3-28 gSA bu nksuksa 
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lewgksa ds e/;ekuksa ds vUrj dh lkFkZdrk dks Li’V djus ds fy, Vh ewY; dh x.kuk dh xbZ 

ftldk eku 0-30 gS] tks 0-05 Lrj ij lkFkZd ugha gSA lkFk gh e/;ekuksa ds vUrj ls Kkr gksrk 

gS fd yfyr&dyk {ks= esa Nk=ksa dh rqyuk esa Nk=kvksa essa vf/kd #fp ikbZ x;hA 

“kSf{kd vfHk:fp;ksa ds x`gfoKku {ks= esa xzkeh.k Nk=ksa dk e/;eku 6-12 gS rFkk ekud fopyu  

2-76 gS] blh {ks= ds xzkeh.k Nk=kvksa dk e/;eku 7-72 gS rFkk ekud fopyu 3-40 gSA bu nksuksa 

lewgksa ds e/;ekuksa ds vUrj dh lkFkZdrk dks Li’V djus ds fy, Vh ewY; dh x.kuk dh xbZ 

ftldk eku 1-80 gS] tks 0-05 Lrj ij Hkh lkFkZd ugha gS lkFk gh e/;ekuksa ds vUrj ls Kkr 

gksrk gS fd x`g foKku {ks= esa Nk=kvksa dh rqyuk esa Nk=ksa essa de #fp ikbZ x;hA 

“kSf{kd vfHk#fp;ksa ds ekuo”kkL= {ks= esa xzkeh.k Nk=ksa dk e/;eku 8-12 gS rFkk ekud fopyu 

2-31 gS] blh {ks= esa xzkeh.k Nk=kvksa dk e/;eku 8-40 rFkk ekud fopyu 3-09 gSA bu nksuksa 

lewgksa ds e/;ekuksa ds vUrj dh lkFkZdrk dks Li’V djus ds fy, Vh ewY; dh x.kuk dh xbZ 

ftldk eku 0-36 gS] tks 0-05 Lrj ij Hkh lkFkZd ugha gSA lkFk gh e/;ekuksa ds vUrj ls Kkr 

gksrk gS fd ekuo”kkL= {ks= esa Nk=ksa dh rqyuk esa Nk=kvksa essa vf/kd #fp ikbZ x;hA 

“kSf{kd vfHk#fp;ksa ds foKku {ks= esa xzkeh.k Nk=ksa dk e/;eku 7-80 gS  rFkk ekud fopyu 2-87 

gS] blh {ks= esa xzkeh.k Nk=kvksa dk e/;eku 7-76 gS rFkk ekud fopyu 3-38 gSA bu nksuksa 

lewgksa ds e/;ekuksa ds vUrj dh lkFkZdrk dks Li’V djus ds fy, Vh&ewY; dh x.kuk dh xbZ 

ftldk eku 0-04 gS] tks 0-05 Lrj ij Hkh lkFkZd ugha gSA lkFk gh e/;ekuksa ds vUrj ls Kkr 

gksrk gS fd foKku {ks= esa Nk=kvksa dh rqyuk esa Nk=ksa essa vf/kd #fp ikbZ x;hA 

“kSf{kd vfHk#fp;ksa ds rduhdh {ks= esa xzkeh.k Nk=ksa dk e/;eku 7-80 gS rFkk ekud fopyu   

2-76 gS] blh {ks= esa xzkeh.k Nk=kvksa dk e/;eku 7-32 gS rFkk ekud fopyu 3-90 gSA bu nksuksa 

lewgksa ds e/;ekuksa ds vUrj dh lkFkZdrk dks Li’V djus ds fy, Vh&ewY; dh x.kuk dh xbZ 

ftldk eku 1-54 gS] tks 0-05 Lrj Hkh lkFkZd ugha gSA lkFk gh e/;ekuksa ds vUrj ls Kkr gksrk 

gS fd rduhdh {ks= esa Nk=kvksa dh rqyuk esa Nk=ksa essa vf/kd #fp ikbZ x;hA  

 vr% mi;qZDr x.kuk ds vk/kkj ij ;g Li’V gksrk gS fd gekjh “kks/k ifjdYiuk *xzkeh.k 

Nk=&Nk=kvksa dh “kSf{kd vfHk#fp;ksa esa lkFkZd varj ugha gS* lR; fl) gksrh gSA   

lq>ko%& 

1- izR;sd fo|kFkhZ ds ekrk&firk dks pkfg, fd ckydksa dh {kerkvksa ds fodkl esa fo”ks’k rRijrk 

,oa lko/kkuh cjrsaA 
2- tgk¡ rd lEHko gks ifjokj ds lnL;] ?kj ds cPpksa ds le{k ldkjkRed ,oa fØ;k”khy 

okrkoj.k dks cuk;s j[kus esa lg;ksx nsaA 
3- v/;kid] fo|kfFkZ;ksa dh vfHk#fp;ksa] vfHk{krkvksa dk mfpr ewY;kadu dj mfpr funsZ”ku iznku 

djsaA 
4- fo|kfFkZ;ksa dh l`tukRedrk] dYiuk”kfDr] O;fDrÙo fodkl] fpUru”khyrk ds fodkl esa 

v/;kid mfpr okrkoj.k izLrqr djsaA 
5- vfHk#fp;ksa ds fodkl ds fy, le;&le; ij fofHkUu fØ;kvksa dks ikB~;&lgxkeh fØ;kvksa 

ds ek/;e ls vk;ksftr djkrs jguk pkfg,A 
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lUnHkZ %& 

1- MkW0 ,l0ih0 xqIrk %vk/kqfud ekiu ,oa ewY;kadu] “kkjnk iqLrd Hkou] bykgkckn] i`’B     

la0 328A 

2- MkW0 ,l0ih0 xqIrk %vk/kqfud ekiu ,oa ewY;kadu] “kkjnk iqLrd Hkou] bykgkckn] i`’B     

la0 328A 

3- MkW0 ,l0ih0 dqyJs’B us”kuy lkbdksykWthdy dkWiksZjs”ku] vkxjk 

bl “kks/k i= esa iz;qDr lead (DATA) izFke ysf[kdk ¼cUnuk dqekjh½ ds vizdkf”kr y?kq “kks/k 

izcU/k ÞgkbZLdwy eas v/;;ujr~ Nk=&Nk=kvksa dh “kSf{kd vfHk#fp;ksa dk rqyukRed v/;;uÞ ls 

fy, x;s gSaA ;g y?kq”kks/k izca/k ,eŒ,MŒ dh mikf/k dh vkaf”kd iwfrZ gsrq “kSf{kd l= 2015&17 

esa DR. B.R.A.U. AGRA  esa izLrqr fd;k x;k FkkA 

  



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 11    AUGUST, 2022                                                                                                                         ISSUE- 15 

 

29 

;ksx lk/kuk dh orZeku f”k{kk esa izklafxdrk 

      *MkW0 ¼Jherh½ chuk vxzoky 
 

                   **Jherh o/kkZ “kekZ 

“kks/klkj 

;ksx dk izknqHkkZo izkphu dky ls gqvk gS tks ik¡poha o NBh “krkCnh bZlkiwoZ ds vkl&ikl ekuk 

tkrk gSA Hkkjrh; n”kZu ds vuqlkj ;ksx n”kZu lukru /keZ dh izkphu /kjksgj gSA orZeku le; 

eas euq’; vf/kd nq%[kh] v”kkUr rFkk uhjl gksrk tk jgk gSA O;fDr mUufr ds uke ij rukoiw.kZ 

thou th jgk gS] D;ksafd og ,d nwljs ls izfrLi/kkZ djus esa yxk gSA ;ksx ds }kjk ekufld 

fodkjksa ls eqfDr rFkk ewY;ksa dk fuekZ.k fd;k tk ldrk gSA ;ksx dk egÙo blfy, gS] D;ksafd 

;g ekuo dks lkalkfjd d’Vksa ls eqfDr fnykus esa l{ke gSA ;ksx ds v’Vkax ekxZ  ds }kjk euq’; 

xaHkhj chekfj;ksa ls vius vki dks lqjf{kr j[k ldrk gSA  

 

izLrkouk %& yxHkx 5000 lky igys ls ;ksx dk fodkl fd;k x;k] ftlesa “kkjhfjd] ekufld] 

vk/;kfRed :i “kkfey gSaA ;ksx dk lcls igyk mYys[k _Xosn esa gS] tks ik¡poha o NBh 

“krkCnh bZlk iwoZ ds vkl&ikl izkjEHk gqvkA Hkkjrh; izkphu xzaFk osn] iqjk.k] Jhen~Hkxon~xhrk] 

gB;ksx] f”kolafgrk vkfn xzaFkksa esa ;ksx dk o.kZu fd;k x;k gSA ;ksx n”kZu ds v’Vkax ekxZ ds 

ek/;e ls gh eks{k
1** dh izkfIr lEHko gSA ;ksx Kku vkSj deZ dk iz/kku lgk;d gksrk gSA ;ksx 

dk vkRek ls lk{kkRdkj djuk ,d vk/;kfRed fo/kk dk ladsr gSA ;ksx lk/kuk dk ekuo ds 

thou esa cgqr ;ksxnku gS] tks eu&efLr’d dks vkuUnkuqHkwfr ds lkFk&lkFk ,dkxzrk] 

vk/;kfRedrk ,oa O;fDrÙo dk lokZaxh.k fodkl djus esa lgk;d gksrk gSA 
 

v/;;u dh vko”;drk %& izLrqr v/;;u dh vko”;drk dk izeq[k dkj.k f”k{kk ds {ks= esa ;ksx 

lk/kuk dks mtkxj djuk rFkk ;ksx ds fofHkUu lksikuksa ls voxr djkuk gS] ftlls euq’; ;ksx 

lk/kuk dh egÙrk ls voxr gks lds] lkFk gh orZeku ifjos”k esa ;ksx f”k{kk ds Kku dks Lohdkj 

dj ldsA orZeku le; eas euq’; vf/kd nq%[kh] v”kkUr rFkk uhjl gksrk tk jgk gSA O;fDr 

mUufr ds uke ij rukoiw.kZ thou th jgk gS] D;ksafd og ,d nwljs ls izfrLi/kkZ djus esa yxk 

gSA ;ksx lk/kuk ds }kjk O;fDr eu dks ,dkxz ,oa rukoeqDr dj ldrk gSA ;fn euq’; uhjksxh 

dk;k dks izkIr djuk pkgrk gS] rks ;ksx ds v’Vkax ekxZ dks le>us dh vf/kd vko”;drk gSA 

uksV** eks{k D;k gS\ bl iz”u dks nks izdkj ls le>k tk ldrk gSA 

1-og D;k fLFkfr gS ftls eks{k dh ije fLFkfr ekuk tk ldrk gS RkFkk  

2-eks{k feyus ij D;k gks tkrk gS&vFkkZr~ eks{k izkfIr ds ckn dh fLFkfr D;k gS\ 

eks{k dh fLFkfr lokZf/kd egÙoiw.kZ gS D;ksafd blh dks le>us ij D;ksa vkSj dSls ls Hkh vf/kd dk mÙkj fNik gS % 

le; dky ls Åij mBuk oLrqvksa&inkFkksZa ls vfyIr gksuk& 

bl ifjHkk’kk dks iw.kZ n`’Vkar ls Hkxoku d`’.k us ml le; le>k;k tc mUgksaus vius fiz; fe= vtqZu dks 

fojkV&Lo:i dk fnXn”kZu djk;kA 

Jhd`’.k ds vax&vax esa le; vkSj dky dh ifjf/k ls foeq[k tUe&tUekUrjksa ds n`”; vtqZu dks fnO; p{kqvksa ls fn[k 

jgs FksA ,d gh thokRek ds fHkUu&fHkUu le; esa vyx&vyx dky esa fofHkUu ;ksfu;ksa esa vkokxeu dk n`”; fn[kkbZ ns 

jgk FkkA vFkkZr~ le;&dky vkSj oLrqvksa ds ca/ku ls eqä gksus dks gh eks{k dh laKk nh tkrh gSA 

*,e-,-¼fgUnh½ ih&,p-Mh- ¼fgUnh½] ,e-,M- ] eks0u0& 9412350101 ] 7017568337 

**,e-,l&lh- ¼ouLifr “kkL=½] ,e-,M-] usV ¼f”k{kk“kkL=½ ] eks0u0& 8218377489 
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mn~ns”; %& 

1- ;ksx lk/kuk dks f”k{kk ds {ks= esa izLrqr djukA 

2- v’Vkax ekxZ ds }kjk eks{k izkfIr gsrq mUeq[k djukA 

3- ;ksxkH;kl ds }kjk euq’; dk lokZaxh.k fodkl djukA 

v/;;u dk {ks= %& 

;g v/;;u egf’kZ iratfy dh ^;ksx lw=* iqLrd ds rF;ksa ij vk/kkfjr gSA lkFk gh blds 

vUrxZr ;ksx lk/kuk dh orZeku f”k{kk esa izklafxdrk ij izdk”k Mkyk x;k gSA 

;ksx lk/kuk %& 

;ksx dk bfrgkl cgqr izkphu gSA lH;rk ds izkjEHk ls gh ;ksx dh mRifRr izkjEHk gqbZA egf’kZ 

iratfy ,sls fopkjdksa esa ls ,d gSa] ftudk ;ksxn”kZu f”k{kk uhfr fu/kkZfjr djus esas lgk;d fl) 

gksrk gSA ;ksx n”kZu dk izpkj&izlkj fo”oHkj esa gks jgk gSA iratfy ;ksx n”kZu dk fodkl 

fgj.;xHkZ “kkL= ls gqvkA ;ksx dk mn~ns”; bPNkvksa vkSj vkdka{kkvksa ij fu;U=.k djuk gksrk 

gSA ;ksx n”kZu ds vUrxZr v’Vkax ekxZ dk mYYks[k fd;k x;k gS] ftlls euq’; eks{k izkfIr dj 

ldrk gSA 

;ksx vR;ar O;kid “kCn gSA ;ksx dh ppkZ vusd izkphu xzaFkksa esa gqbZ gSA ;ksx “kCn laLd`r ds 

^;qt* /kkrq ls cuk gS] ftldk vFkZ gS& tksM+ukA vFkkZr~ “kjhj dks eu] vkSj vkRek ls tksM+uk 

gh ;ksx gSA 

laLd`r eas ;ksx “kCn dh mRifRr bl izdkj ls gS& 

^;qT;rs ,rn bfr ;ksx%*
2 

vFkkZr~ fpRRk dh og voLFkk tc fpRr dh leLr o`fRr;ksa esa ,dkxzrk vk tkrh gSA 

;ksx dk vFkZ %& ;ksx fo|k Hkkjr ds _f’k;ksa dh vewY; /kjksgj gSA ;ksx dh O;kidrk bruh 

vf/kd gS fd thou dk gj i{k ;ksx esa lekfgr gSA osn] iqjk.k vkSj mifu’knksa esa Hkh ;ksx fo|k 

dk fof”k’V o.kZu mYys[kuh; gSA blds lkFk gh tSu vkSj ckS) lkfgR; esa Hkh ;ksx izfØ;k dk 

foospu fd;k x;k gSA vkfndkyhu lkfgR; esa ukFk lEiznk; ;ksx izfØ;k ij vk/kkfjr gSA vkt 

Hkh vusd rhFkZLFkkuksa ij lEiznk; ds vuq;k;h fo|eku gSA Kku] HkfDr] deZ;ksx dks Hkkjrh; 

n”kZu dh vkRek ekuk tkrk gSA 

iratfy ds vuqlkj ;ksx dk vFkZ gS& fpRro`fRr;ksa dk fujks/k djukA tSlk fd Lokeh 

jkenso }kjk jfpr egf’kZ iratfy iz.khr ;ksxn”kZu iqLrd eas o.kZu fd;k x;k gS& 

^;ksxf”pRro`fRr fujks/k*
3
A 

fpRr ls mudk vfHkizk; gS&eu] vgadkj rFkk cqf) ls O;fDr dk eqDr gks tkukA tc O;fDr bu 

rhuksa o`fRr;ksa ls eqDr gks tk;sxk] rc gh og fpRro`fRr;ksas dks lkalkfjd Hkksx ls gVkdj bZ”oj esa 

rYYkhu dj ik;sxkA 

egf’kZ iratfy us ;ksxn”kZu esa ik¡p izdkj dh fpRro`fRr;ksa dks O;k[;kf;r fd;k gS& 

izek.k 

foi;Z; 

fodYi 

funzk 

Le`fr 
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;ksx dh ifjHkk’kk,¡ %& 

Jhen~Hkxon~xhrk ds vuqlkj %& Jhen~Hkxon~xhrk fo”o lkfgR; dk ,d fnO;re /keZxzaFk gS] 

ftlesa ;ksx dks v/;k; 2 ds “yksd 50 esa bl izdkj ifjHkkf’kr fd;k x;k gS& 

^;ksx% deZlq dkS”kye~*
4 

;kuh deZ esa tks dkS”ky gS] og ;ksx gS 

;ksxlw= ds vuqlkj%& ;ksxlw= ds iz.ksrk egf’kZ iratfy us ;ksx dks ifjHkkf’kr djrs gq, dgk gS& 

^;ksxf”pRro`fRr fujks/k%
*5 

vFkkZr~ fpRRk dh o`fRr;ksa dk #d tkuk gh ;ksx gSA fpRr dk rkRi;Z var%dj.k ls gS] viuh 

bfUnz;ksa dks fu;fU=r djds vkRek esa foyhu gksukA 

;ksx ds lanHkZ esa vU; fo)kuksa ds fopkj  

jkxsa; jk/ko ds “kCnkuqlkj] Þf”ko vkSj “kfDr dk feyu ;ksx gSAÞ
6
 

“kadjkpk;Z ds vuqlkj] Þczg~e dks lR; ekurs gq, vkSj bl lalkj ds izfr feF;k n`f’V j[kuk 

gh ;ksx gSAÞ
7
 

Þczg~elR;a tkxfReF;kÞ
8 

iratfy ds ;ksxlw= esa fpRro`fRRk;ksa ds fujks/k ds fy, ewY; ehekalk ds vuqlj.k ds fy, v’Vkax 

ekxZ dks vko”;d crk;k x;k gSA tc rd euq’; dks bZ”oj esa fo”okl ugha gksxk] rc rd 

og ;ksx lk/ku ds ekxZ dk vuqlj.k ugha dj ldrkA vr% dgk tk ldrk gS fd v’Vkax ekxZ 

esa crk, x, ¼;e] fu;e] vklu] izk.kk;ke] izR;kgkj] /kkj.k] /;ku lekf/k½ lHkh fu;eksa dk ikyu 

djuk vko”;d gSA blh ds ek/;e ls O;fDr dks eks{k dh izkfIr gks ldrh gSA 

egf’kZ iartfy dks v’Vkafxd ekxZ dk iz.ksrk ekuk tkrk gS] D;ksafd iratfy esa ;ksx fo|k dks 

O;ofLFkr :i ls vkdkj fn;k gSA                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      

ekuo thou dk y{; lkalkfjd d’Vksa ls eqfDr dks izkIr djuk gSA ;ksx ds v’Vkax ekxZ ds }kjk 

O;kogkfjd vkSj lS)kfUrd nksuksa i{kksa dh egRRkk izfrikfnr dh tkrh gSA 

iraatfy us ;ksx ds fu;eksa dks ,d xzaFk ds :i esa vkdkj fn;k gSA iratfy us ;ksx ds fu;eksa 

dks ,d xzaFk ds :Ik esa ladfyr djds fo”o dks /kjksgj ds :i esa fn;k gSA v’Vkax ekxZ ds vkBksa 

vaxksa dks vyx ugha le>uk pkfg,] D;ksafd euq’; viuk vkfRed “kqf)dj.k v’Vkax ds vkB 

pj.kksa dks ,d lkFk iz;ksx djds gh izkIr dj ldrk gSA 

egf’kZ iratfy ds }kjk iz.khr ^;ksx n”kZu* ds f}rh; v/;k; ¼lk/kukikn½ ds lw= u0 29 esa 

v’Vkax ekxZ dks fo”ysf’kr fd;k x;k gS& 

^;efu;eklu izk.kk;ke izR;kgkj /kkj.kk /;ku lek/;ks·’VkoX·kfu*
9 

v’Vkax ekxZ dks nks Hkkxksa esa ck¡Vk tk ldrk gSA  

1- ckgjh& ;e] fu;e] vklu] iz.kk;ke] izR;kgkjA 

2- vkarfjd& /kkj.kk] /;ku] lekf/kA 

;e %& vfgalk] lR;] vLrs;] cãp;Z rFkk vifjxzg ;s ik¡p ;e gSA ;g ik¡pksa ;e 

euq’; thou dk vk/kkj gSA 
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1- vfgalk&fgalk u djukA 

2- lR;&>wB u cksyukA 

3- vLrs;&nwljs dh oLrq ij vf/kdkj u j[kukA 

4- cãp;Z&eu] deZ] opu dk la;e 

5- vifjxzg& vfrfjDr lkexzh ,d= u djukA 

fu;e %&“kkSp] larks’k] ri] Lok/;k;] bZ”oj izkf.k/kkuA 

ftl izdkj ;eksa ds ikyu ls ckgjh “kq)rk gksrh gS] oSls gh fu;eksa ds ikyu ls vkarfjd “kq)rk 

dk okl gksrk gSA 

vklu %& Lokeh jkenso }kjk jfpr egf’kZ iratfy iz.khr ;ksxn”kZu iqLrd eas ^lekf/kikn* v/;k; 

ds lw= u0 46 esa ^fLFkj lq[koklue~*
10
 dh ppkZ dh xbZ gS] ftlesa crk;k x;k gS fd eu dk 

fLFkjhdj.k gh vklu gSA vklu esa euq’; fLFkjrk ls yEch vof/k ds fy, vius es#n.M o xzhok 

dks lh/kk j[krk gSA bldk lEca/k “kkjhfjd vkSj ekufld jksxksa ls eqfDr gS vFkkZr~ eu dk “kkar 

vkSj fLFkj gks tkuk gh vklu dgykrk gSA 

vkluksa ds uke ¼1½ “kh’kkZlu] /kuqjklu] ineklu] lokZaxklu] HkqtaxkluA 

iz.kk;ke %& izk.kk;ke dk vFkZ gksrk gS& “kfDr dk foLrkj djukA ;ksx lk/kuk esa izk.kk;ke 

lk/kuk dk fo”ks’k egÙo gSA izk.kk;ke dks lathouh cwVh ekuk tkrk gSA izk.kk;ke ds }kjk 

vk/;kfRed “kfDr tkxzr djus dk volj izkIr gksrk gSA 

izk.kksa ls gh “kjhj vkSj eu dks ”kfDr feyrh gSA izk.kk;ke rhu izdkj ds gksrs gSa& 

ckg~;o`fRr izk.kk;ke&”okl dks ckgj jksds j[kukA 

vkH;Urjo`fRRk izk.kk;ke&”okl dks vUnj jksds j[kukA 

LrEHko`fRRk iz.kk;ke&”okl dks tgk¡&ogk¡ jksds j[kukA 

izR;kgkj %&izR;kgkj ;ksx dk ik¡pok pj.k gSA izR;kgkj ds }kjk bfUnz;ksa dk fpRr ds :i esa 

vofLFkr gks tkuk izR;kgkj gSA  

izR;kgkj ;ksx ds }kjk euq’; vius nqxqZ.kksa dks ckgj fudky nsrk gS] D;ksafd euq’; izR;kgkj 

ds }kjk gh bfUnz;ksa dks o”k esa dj ldrk gSA 

/kkj.kk %&/kkj.kk dk ;ksx lk/kuk esa fo”ks’k egÙo gSA /kkj.kk ;ksx ds ek/;e ls lk/kd ds 

udkjkRed Hkko nwj gks tkrs gSa rFkk eu esa fLFkjrk mRiUu gksrh gSA /kkj.kk dh en~n ls fpRr 

dks ,d fo’k; ij dsfUnzr djuk vklku gks tkrk gSA 

/;ku %&/;ku izfØ;k ds }kjk lk/kd ds vanj ds fopkjksa ds lkFk lk/kd dk vgadkj lekIr gks 

tkrk gSA ;fn lk/kd ds vanj ,d Hkh fodYi vk tkrk gS] rks mldk /;ku [kf.Mr gks tkrk 

gSA 
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lekf/k %&iratfy ds v’Vkax ;ksx dk vafre pj.k lekf/k gSA fgUnw /keZ ds vfrfjDr tSu rFkk 

ckS) /keZ esa Hkh lekf/k esa yhu gksus dh ckr dgh xbZ gSA tSu /keZ esa lekf/k dks ^fuokZ.k* uke ls 

vfHkfgr fd;k x;k gSA 

tc lk/kd dk mn~ns”; bZ”oj ds Lo:i dks izdkf”kr djus okyk rFkk Lo;a dks “kwU; ekuus okyk 

gksrk gS] rc mls lekf/k dgrs gSaA 

orZeku esa ;ksx dh izklafxdrk %& izkphu le; ls gh Hkkjrh; n”kZu esa ;ksx dk vR;f/kd egÙo 

gSA ;ksx dh vko”;drk ,oa egRRkk dks lHkh n”kZuksa ,oa Hkkjrh; /kkfeZd lEiznk;ksa esa ,d er 

gksdj lg’kZ Lohdkj fd;k gSA oSfnd tSu ,oa ckS) /keZ n”kZu esa ;ksx ds egÙo dks loZekU;rk 

iznku dh xbZ gSA Hkkjrh; Kku Hk.Mkj esa ;ksx gtkjksa o’kZ iqjkuh “kSyh ds :i esa fo[;kr gSA 

gtkjksa ;kSfXkd eqnzk;sa bl ckr dk izek.k izLrqr djrh gSaA 

ekufld fodkjksa ls eqfDr 

gj euq’; dh bPNk gksrh gS fd og Lo;a ls vkSj i;kZoj.k esa lkeatL; LFkkfir djds viuk 

thou fcrk;s] ysfdu vk/kqfud ;qx esa “kkjhfjd vkSj ekufld bPNk,¡ euq’; thou ij gkoh gks 

jgh gSa] ftlds dkj.k O;fDr fpark vfunzk] ruko ls ihfM+r gSA vkt lalkj esa euq’; ds lkFk 

tho tUrq Hkh ijs”kku gSaA pkjksa rjQ v”kkafr QSyh gq;h gSA oSf”od Lrj ij dke] Øks/k] yksHk] 

eksg] vagdkj ds dkj.k euq’; fgald izo`fRr dk gks jgk gSA blfy, euq’; dksbZ Hkh xyr d`R; 

djus ls ugha MjrkA pksjh] MdSrh] O;fHkpkj] gsjk&Qsjh ;g euq’; ds fy, vke ckr gSA euq’; ds 

vanj n;k] d#.kk] {kek] lnkpkj dh ckras dkQh de gks x;h gSa] D;ksafd mlds vanj ^olq/kSo 

dqVqEcde~* dh Hkkouk lekIr gksrh utj vk jgh gSA euq’; vkt ds le; vfrO;Lr vk/kqfud 

thou “kSyh dks viuk jgk gS] ftlds dkj.k mldks vfo”okl] vjktdrk] foQyrk] jksxxzLrrk 

tSlh vusd d’Viw.kZ ifjfLFkfr;ksa esa thou fuokZg djuk iM+ jgk gSA ifj.kke Lo:i vusd 

“kkjhfjd jksx] ekufld fpark,¡] vlarqyu] mnklh] lwukiu ,oa nqHkkZoukRed fopkj euq’; dks ?ksjs 

jgrs gSa vkSj bu lc dkj.kksa ls mldh eu dh “kkafr Hkax gks jgh gSA euq’; dks ;fn bu lHkh 

ifjfLFkfr;ksa ls NqVdkjk ikuk gS] rks Hkkjrh; ikSjkf.kd ;ksx i)fr gh ,d ek= lgkjk gSA 

orZeku le; esa ;ksx ds egÙo ij vf/kd vfHko`f) gqbZ gSA euq’; ds vanj eu dh O;kdqyrk 

cgqr gks xbZ gSA euq’; ds fy, ;ksx dh vko”;drk fnu&izfrfnu c<+rh tk jgh gS] D;ksafd 

O;fDr dh vUreqZ[kh vkSj cfgeqZ[kh fLFkfr esa vlarqyu vk x;k gSA og vusd izdkj dh O;kf/k;ksa 

ls xzLr gks jgk gSA 

;ksx Lo;a thou dk lEiw.kZ Kku gSA ;ksx gekjs lHkh izdkj ds d’V ,oa jksxksa ls eqfDr fnykrk 

gSA ;ksx esa ,dkxzfpRrrk] rukoghurk ds O;kogkfjd vuqns”k gq, gSaA fiNys gtkjksa o’kksZa ls 

yk[kksa&djksM+ksa us bldk ykHk fy;k gSA 

ewY;ksa dk fuekZ.k  

orZeku le; fojks/kkHkkl dk ;qx gSA vkt ds le; eas ekuo ewY;ghu fopkjksa ls ftruk ihfM+r 

gS] mruk dHkh ugha jgk] D;ksafd thou”kSyh ls euksfodkj mRiUu gks x;s gSaA O;fDr dh leL;kvksa 

dk eq[; vk/kkj O;fDr dk yksHk] ykyp] Øks/k] vgadkj vkfn cgqr vf/kd ek=k esa miyC/k gSA 

izkphu le; esa O;fDr ds leqfpr fodkl ds fy, la;qDr ifjokj dh vg~e Hkwfedk gksrh FkhA 

la;qDr ifjokj esa jgus okys yksxksa esa ekufld fodkj mRiUu ugha gksrs D;ksafd NksVksa dks cM+ksa vkSj 
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cM+ksa dks NksVksa dk I;kj rFkk lg;ksx iwjh rjg feyrk jgrk gSA ;fn dksbZ xEHkhj chekjh ls 

tw>rk gS rc lc ifjtu feydj mldh enn djrs gaSA bUgha lc dkj.kksa ls euq’;ksa ds ewY;ksa esa 

c<+ksRrjh gksrh gSA 

Hkkjrh; f”k{k.k e.My czt izkar }kjk if=dk 2019 f”k{kk eatjh ds vrxZr Þxq#dqy 

f”k{kk&Hkkjrh;rk dh ifjpk;dÞ MkW0 vuqie lkjLor th us ewY;ksa ds fuekZ.k ds lEcU/k esa vius 

fopkj bl izdkj izLrqr fd;s gSa&Þjk’Vª dh mUufr ds fy, fo|kfFkZ;ksa esa lnkpkj /ke]Z uSfrdrk] 

pfj= ,oa “khy vkfn xq.k vko”;d gSa blds vHkko esa “kkjhfjd ,oa ekufld nksuksa “kfDr;ksa dk 

âkl gqvk gSA fo|kfFkZ;ksa esa iq#’kkFkZ] mRlkg] foosd] ekuoh; Hkko] ekrk&firk] xq#tuksa dh lsok] 

izkr% dky mBdj ;ksxkH;kl O;k;ke lkekftd jk’Vªh; ,oa /kkfeZd Hkkouk yqIr lh gks xbZ gSA os 

xans O;luksa dk f”kdkj gks x;s gaSA gM+rky] rksM+&QksM+] vuq”kklughurk] pfj=ghurk] fuUnuh; 

deksZa esa usrkxhjh] vkt ds fo|kFkhZ dh “kku cu x;s gSaA tgk¡ iqjkru xq#dqy iz.kkyh esa 

v/;kReokn dk fo”ks’k LFkku Fkk] og vkt “kwU; izk; gSA gekjk ns”k /keZ o v/;kRe dk ns”k jgk 

gSA vr% xq#dqyksa esa iznku dh tkus okyh f”k{kk esa lR; cksyuk] /keZ ds jgL; dks tkudj ml 

fn”kk esa vkpj.k djuk] Lok/;k; esa vkyL; u djuk] ekrk&firk] xq#tuksa] o`)ksa dh lsok] 

vfgalk] pksjh u djuk] czãp;Z }kjk bfUnz; la;e] ru&eu dks ifo= j[kuk] esgur dh dekbZ esa 

lUrq’V jguk] osnksa dk v/;;u] ;K] ;ksxkH;kl] HkkSfrd o vk/;kfRed nksuksa {ks=ksa esa mUufr vkfn 

“kkfey FksAÞ
11
 

bu lc fodkjksa ls eqfDr ikus ds fy, ;ksx ds ek/;e ls fPkRr dh o`fRr;ksa ij fu;a=.k fd;k tk 

ldrk gSA  

fofHkUUk “kkjhfjd jksxksa dk mipkj 

;ksx thou i)fr ds ifj.kke Lor% gh vkus yxrs gSaA ;g i)fr fujUrj pkSchl ?k.Vs viuk;h 

tkus okyh thou i)fr gSA orZeku esa ftrus Hkh euksdkf;d jksx tSls e/kqesg&xfB;k] jDrpki] 

ân;jksx] QsQM+s] fdMuh] LVksu] ydok rFkk ,ythZ bR;kfn ;s lHkh mfpr fnup;kZ dk vuqikyu 

u djus ds dkj.k gksrs gSaA budk mipkj dsoy “kjhj dks mipkfjr djds fd;k tk jgk 

gSA ;ksxklu ds }kjk “kjhj ds vaxksa] izR;axksa dh dk;Z{kerk dks o`f) ds lkFk vkstLoh rFkk 

dkafre; cuk;k tk ldrk gSA “kjhj ds vUnj fofHkUu xzfUFk;ksa dks fØ;k”khy cuk;s j[kus ds 

fy, ;ksxklu dk cgqr egÙo gS] D;ksafd dqN ;ksxkluksa ds }kjk ¼tSls v/kZeRL;sUnzklu] 

c)in~eklu] Hkqtkaxklu] xkseq[kklu] gyklu] ineklu] “kh’kkZlu] e;wjklu½ euq’; vius “kjhj 

dks LoLFk j[k ldrk gSA 

;ksx thou esa izkd`frd fpfdRlk ,oa ;ksx vkgkj Hkh “kkfey gksrk gS] D;ksafd vkgkj gekjs ij 

fo”ks’k izHkko Mkyrk gSA 

fu’d’kZ %&fu’d’kZ :i esa dgk tk ldrk gS fd ledkyhu ;qx esa ekuoh; laLd`fr ewY;kRed gSA 

izkphu le; ls ysdj orZeku le; rd f”k{kk fodkl ds fy, nk”kZfud vk/kkj gksuk vko”;d 

gSA vkt dk euq’; bl Kku ls ifjfpr gS] fd foosd”khy fparu ds vHkko esa “kSf{kd] laLd`fr 

vkSj lH;rk dk fodkl ugha gks ldrkA ;ksx n”kZu f”k{kk dk O;kogkfjd xzaFk gS] ftldk dsUnzh; 

fo’k; ;ksx gSA ;ksx ds vuqlkj thou dk ije ewY; vius Lo:i dks igpkuuk gS rFkk ewY;ksa dks 

Lohdkj djrs gq, eks{k dh izkfIr djuk gSA ;ksx n”kZu ds vUrxZr O;fDr ds fy, eks{k izkfIr dh 

vko”;drk vf/kd eglwl dh xbZ gSA 
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lanHkZ xazaFk lwph& 

1- MkW- KkusUn xks;y ¼2022½ vkLFkk ,oa }a}] vkxjk cqd b.Vjus”kuy] vkxjkAi`’B la[;k] 270 

2- ;ksx ifjp;] mRrjk[k.M eqDr fo”ofo|ky;] ist u0 17 

        https://www.uou.ac.in/sites/default/files/slm/yso/.pdf 

3- Lokeh jkenso] ;ksxn”kZu] fnO; izdk”ku] gfj}kj ist ua0 2 

4- d`’.k d`ik ewfrZ] Jhen~Hkxon~xhrk ;Fkk:i] HkfDr osnkUr cqd VªLV] ist ua0 94 

5- Lokeh jkenso] ;ksxn”kZu] fnO; izdk”ku] gfj}kj ist ua0 2 

6- ;ksx ifjp;] mRrjk[k.M eqDr fo”ofo|ky;] ist u0 24 

        https://www.uou.ac.in/sites/default/files/slm/yso/.pdf 

7- ;ksx ifjp;] mRrjk[k.M eqDr fo”ofo|ky;] ist u0 24 

        https://www.uou.ac.in/sites/default/files/slm/yso/.pdf 

8- ;ksx ifjp;] mRrjk[k.M eqDr fo”ofo|ky;] ist u0 24 

        https://www.uou.ac.in/sites/default/files/slm/yso/.pdf 

9- MkW0 vuhrk pkS/kjh] MkW0 ruqtk vxzoky] MkW0 vfuy dqekj] jkf/kdk Hkkj)kt 

¼2010½ ;ksx f”k{kk Bkdqj ifCyds”ku] izkbosV fyfeVsM] y[kuÅA 

10- Lokeh jkenso] ;ksxn”kZu] fnO; izdk”ku] gfj}kj ist ua0 73 

11- f”k{kk eatjh ¼2019½] Hkkjrh; f”k{k.k e.My] czt izkUr vkxjk m0iz0 

  

https://www.uou.ac.in/sites/default/files/slm/yso/.pdf
https://www.uou.ac.in/sites/default/files/slm/yso/.pdf
https://www.uou.ac.in/sites/default/files/slm/yso/.pdf
https://www.uou.ac.in/sites/default/files/slm/yso/.pdf
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A Study of Teaching Effectiveness of Teacher Educators in relation to Their 

Personality Characteristics 

 

                   *Smt. Punam Maheshwari 

 

ABSTRACT  

           The present study was conducted to study the teaching effectiveness of teacher educators in 

relation to their personality. The objective of the study was to study the levels of teaching effectiveness 

of teacher educators having different personality characteristics. A sample of 35 teacher educators 

was selected from Aligarh city under the district of Aligarh in U.P. These teacher educators were 

selected from self- financed and aided colleges of teacher education, teaching in B.Ed. and M.Ed. 

courses. Standardized tools i.e. Teaching Effectiveness Scale by Puri and Ghakhar and Eysenck 

Personality Questionnaire by Dey and Thakur were applied for collecting the data. Appropriate 

statistical techniques were used for analyzing the data.  

            The study revealed that 26% teacher educators were found having high teaching effectiveness, 

31% teacher educators were found to have average teaching effectiveness while 43% of the teacher 

educators were found to have low teaching effectiveness. In the case of personality characteristics, on 

the characteristic of psychoticism about 12.22% teacher educators were found to have high level of 

psychoticism and remaining teacher educators had other different level of psychoticism as average, 

low and negligible, just like that on the characteristic of extroversion 2.86% teacher educators were 

found to have high level of extroversion and remaining teacher educators had other different level of 

extroversion as average, low and negligible. Another finding of the research was that no significant 

correlation was found between teaching effectiveness and personality characteristics of teacher 

educators. 

 

1.00 Introduction 

 

                         It is known factor that at primary level, teachers may impress their students with their 

good behavior, attractive and beautiful dresses or their other general characteristics of their personality 

but at the higher level of education, the teacher educators find it to very difficult to make a good 

impression on their students. There is a need of establishing good relations with their students at this  

*Research Scholar (SRF) in Education, Dept of education,S S J Campus, Almora, Kumaun 

University,Nainital(Uttarakhand),Mob.no.8445392338\9457735548Email:godanipoonam@gmail.com 
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level because they want students‟ respect and attention also. They may affect their students who are 

not merely the students but also are the pupil teachers. They all are mature and now they may analyze 

professional skills of their teachers. If teachers want to make their teaching more effective, they need 

to inculcate some additional qualities in their teaching and personality. Both the concepts, teaching 

effectiveness and personality are very important in their professional field. In his study Kumar (2017) 

found that the rural and urban prospective teachers had average teaching effectiveness without any 

significant difference between them. Arora(2015) studied teaching effectiveness as a function of 

leadership behavior and creativity and found that high creative and low creative teachers also did not 

show significant relationship in their teaching effectiveness. Chandra(2012) carried out a study of 

teacher effectiveness  and personality of secondary school teacher and his  study revealed that the low 

effective teacher and high effective teachers did not differ significantly on their personal 

characteristics. Actually teaching effectiveness cannot be interpreted in one term or sentence. It covers  

so  many characteristics in itself.  

“Teaching effectiveness is as the ability and interaction between the physical, intellectual and 

psychological interests of the students, context matter, ability of the teacher and the evaluative 

procedures”(Good,1935). Effective teachers are characterized by fairly high level of differentiation 

and integration. Effective teachers have well developed value system, ego organization, professional 

dignity, altruistic temper, professional involvement, democratic temper and emotional-social 

adjustment (Buch,1987).Along with teaching effectiveness of teachers, their personality also affects 

other aspects of teaching learning environment. Study of Bhardwaj (2009) also revealed that teacher 

effectiveness varies with personality types of secondary school teachers. Due to personal 

characteristics of the teachers students follow their teachers as their ideal. A teacher always tries to 

groom his personality for their students. In fact, personality is a broad concept .So many psychologist 

have explored many traits or characteristics of personality. Allport(1937)says, personality has dozens 

of different meanings: legal, grammatical, ethical, religious, economic and psychological. 

Eysenck(1970) defined personality, “as more or less stable and enduring organization of  a person‟s 

character, temperament, intellect and physique which determines his unique adjustment to the 

environment he also explained personality on three dimensions, extraversion-introversion, 

psychoticism-impulse control, neuroticism -emotional stability. In the present study personality of 

teacher educators is measured on the following personality characteristics. 

Psychoticism is a personality pattern typified by aggressiveness and interpersonal hostility. Hans 

Eysenck developed this term to explain particular behavior of a person. 

Neuroticism is based on activation threshold. Neurotic people who have low activation threshold, 

experience negative effect in the facing of very minor stressors or they are easily upset and the people 
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who have a high activation threshold experience negative affect only in the facing of very major 

stressors or they are clam under pressure. Simply neuroticism explains the degree of adjustment or 

emotional instability of a person. 

Extraversion
 
 is related to social interest and positive affect. Extroverts are expected to be sociable, 

carefree and impulsive, while introverts should be shy, self centered and controlled. 

Lie Tendency  means „use of lie by a person in his daily life knowingly or unknowingly‟. 

    Therefore different persons behave in a different way due to the different organization of these 

personality characteristics. There is a curiosity in our mind how a teacher‟s teaching may affect with 

these personality characteristics? Therefore the problem of identification of teaching effectiveness of 

teacher educators in relation to their personality characteristics is of prime importance for realizing 

desirable education goal. 

2.00 Statement of the problem 

         Statement of the problem is “A study of teaching effectiveness of teacher educators in relation to 

their personality characteristics”. 

3.00 Objectives of the study 

    The major objectives of the study were as follows: 

• Studying the level of teaching effectiveness among teacher educators. 

• Identifying personality characteristics of teacher educators. 

• To study teaching effectiveness of teacher educators with reference to their personality 

characteristics. 

4.0.0 hypotheses: 

      The study has following major research questions and hypotheses. 

4.1 There is no significant correlation between teaching effectiveness and personality characteristics of 

teacher educators regarding psychoticism.  

4.2 There in no significant correlation between teaching effectiveness and personality characteristics 

of teacher educators regading extroversion.  

5.00Research methodology 

        Descriptive survey method was used under quantitative approach of the study. Aligarh city was 

the locale of the study under the district of Aligarh in UP . Aligarh city has about 16 Teacher 

Education Institutes including self financed and aided colleges and   about 160 teacher educators are 

teaching in B.Ed. and M.Ed. courses. The researcher selected five teacher education institutes out of 

them conveniently .There were about seventy  teacher educators in these five teacher education 

institutions.35 teacher educators were selected out of total seventy  teacher educators  using random 

sampling. Teacher Effectiveness Scale (PGTES) by Puri & Gakhar and Eysenck Personality 

Questionnaire (EPQ) by  Dey & Thakur tools were used to collect data. The data was analyzed and 
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interpreted with the help of suitable statistical method and appropriate techniques in the present study. 

Under the descriptive statistics percentage analysis was used while under the inferential statistics 

product moment method of correlation by Karl Pearson was used to find out the relationship between 

teaching effectiveness and personality characteristics. 

6. Analysis and interpretation of Data:   

 

Table 1 

Levels of teaching effectiveness of Teacher Educators 

 levels of             

Teaching  

Effectiveness 

No. of Teacher 

Educators 

Percentage (%) of 

Teacher Educators 

High 9 26 

Average 11 31 

 Low 15 43 

Total 35 100 

 

Table-1 shows that 26% teacher educators out of total teacher educators were found having 

high teaching effectiveness category, 31% teacher educators were found to have average teaching 

effectiveness while 43% of the teacher educators were found to have low teaching effectiveness 

category. 

              When the data were analyzed qualitatively, the researcher found that about one fourth of the 

teacher educators were most effective. They were laced with their personal qualities. Other reasons 

may be behind it like their good academic and professional knowledge, deep interest and motivation in 

all round development of students. On the other hand about half of the teacher educators were found 

less effective. There may be also many reasons behind it i.e. their poor command on their subjects, 

negative attitude towards their students as well as they were less accountable and never motivated 

their students. Remaining teacher educators were neither very good nor bad in their teaching 

effectiveness . They were average in their professional field. 

In the present study, personality characteristics of teacher educators were calculated on the 

basis of Eysenk Personality Questionnaire (EPQ).According to the manual of EPQ  there are 

mentioned four characteristics of personality e.g. psychoticism, extroversion ,neuroticism  and lie 

tendency .Characteristics of personality and it‟s categories were developed on the basis of direction of 

manual. Here the description of the only first two characteristics of personality of teacher educators is 

presented in detail. 
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Table 2.1 

Levels of Psychoticism Characteristic of Personality of Teacher Educators 

 Categories of  

Psychoticism 

No. of Teacher 

Educators 

% of Teacher 

Educators 

Levels of 

Psychoticism 

A 4 12.22 HIGH 

B 10 28.22 AVERAGE 

C 12 34.13 LOW 

D 09 25.43 NEGLIBLE 

Total 35 100.00  

 

Table 2.1 shows the percentage analysis of psychoticism characteristic of personality of teacher 

educators in which categorization of psychoticism was done according to the percentile norms of the 

EPQ. on the basis of the obtained scores by teacher educators .In the table out of 35 teacher educators, 

12.22% teacher educators were found to have high level of psychoticism, 28.22% teacher educators 

were found to have average level of psychoticism, 34.13% teacher educators were found to have low 

level of psychoticism, 25.43% teacher educators were found to have negligible level of psychoticism. 

Table 2.2 

Levels of Extroversion Characteristic of Personality of Teacher Educators 

  Categories of    

Extroversion 

No. of Teacher 

Educators 

% of Teacher 

Educators 

Levels of 

Extroversion 

A 1 2.86 HIGH 

B 9 25.72 AVERAGE 

C 20 57.14 LOW 

 D 05 14.28 NEGLIBLE 

Total 35 100.00  

   

Table 2.2 shows the percentage analysis of extroversion characteristic of personality of teacher 

educators in which categorization of extroversion was done according to the percentile norms of the 

EPQ on the basis of the obtained scores by teacher educators .In the table out of 35 teacher educators 

2.86% teacher educators were found to have high level of extroversion,  25.72% teacher educators 

were found to have average level of extroversion, 57.14% teacher educators were found to have low 

level of extroversion, 14.28% teacher educators were found to have negligible level of extroversion. 
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Table 3.1 

Showing correlation coefficient of Teaching Effectiveness with Personality Characteristic 

(Psychoticism) 

Variables df  Calculated 

r value 

Tabulated r 

value 

Hypothesis 

testing 

Level of 

significance 

Teaching 

effectiveness & 

Psychoticism 

33 .0767 .3246 Accepted .05 

 

Table 3.1 depicts that coefficient of correlation between teaching effectiveness and psychoticism is 

calculated .0767.The calculated value of r is less than the table value of r i.e. 0.3246. So there is no 

significant correlation between teaching effectiveness and psychoticism so the hypothesis 1 is 

accepted.  

Table 3.2 

Showing correlation coefficient of Teaching Effectiveness with Personality Characteristic 

(extroversion) 

Variables Df  Calculated r 

value 

Tabulated r 

value 

Hypothesis 

testing 

Level of 

significance 

Teaching 

effectiveness & 

Extroversion 

33 .1835 .3246 Accepted .05 

 

Table 3.2 depicts that coefficient of correlation between teaching effectiveness and extroversion is 

calculated .1835.The calculated value of r is less than the table value of r i.e. 0.3246. So there is not 

significant correlation between teaching effectiveness and extroversion therefore the  hypothesis 2 is 

accepted. 

 In the present study no significant correlation was found between teaching effectiveness and 

personality characteristics. It means personality characteristics do not affect teaching effectiveness of 

the teacher educators positively or negatively. Therefore no relation is found between teaching 

effectiveness and psychoticism; teaching effectiveness and extroversion; teaching effectiveness and 

neuroticism; teaching effectiveness and lie tendency. Chandra(2012) supports the findings of the study 

stating that the low effective teacher and high effective teachers did not differ significantly on their 

personal characteristics. Whereas Suvarna (2015) contradicted the findings of the present study when 

her study reflected that there was high positive relationship between teacher effectiveness and 
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personality type (extroversion-introversion dimension) of science teacher of secondary schools. There 

is high negative relationship between teacher effectiveness and personality type (Neuroticism) of 

science teachers of secondary school. 

Conclusion: 

  At last it can be said that for teacher educators it is necessary to enhance their personal 

characteristics. Although the study revealed no significant correlation between teaching effectiveness 

and personality characteristics and may be many reasons behind it yet a teacher educator‟s teaching 

affects from many other personality characteristics. Since a teacher‟s personality plays a very 

important role in his professional life so he cannot ignore it .If he is of shy nature, how would he know 

his students „problem and guide them. For that he would have to be social so sociality is his 

personality characteristics and guiding students is a part of teaching effectiveness. Therefore 

concerning these relations many capacity building programs, personality grooming programs and 

other related programs are running by the government for our teachers. 
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A COMPARATIVE STUDY OF ADJUSTMENT OF SENIOR 

SECONDARY SCHOOL TEACHERS TEACHING IN GOVERNMENT 

AIDED AND PRIVATE SCHOOLS 
 

           *Dr. Rakesh Kumar Sharma 

 

ABSTRACT: No human being can live apart from his environment. There is action and reaction chain 

going on between the individual and his environment. There are some other tendencies on which the 

ability of adjustment depends. One can perform with his highest potentialities if he is feeling himself 

quite comfortable in that situation. Teachers Adjustment refers to the Adjustment of Teachers with 

Academic and General Environment of the institution, Socio- Psycho-Physical Adjustment, 

Professional relationship Adjustment, Personal life Adjustment, Financial Adjustment and Job 

Satisfaction. In this study the adjustment of senior secondary school teachers teaching in government 

aided and private school were determined and found that senior secondary school teachers teaching in 

government aided schools are more adjusted on administration, economical, health, home and social 

aspect of their adjustment than the private school teachers. However senior secondary school teachers 

teaching in government aided and private schools are equally adjusted on curriculum and library of 

aspect of their adjustment and senior secondary school teachers teaching in private schools are more 

adjusted on classroom students, colleagues and institutions aspect of their adjustment than the government 

aided school teachers. 

INTRODUCTION: The term „Adjustment‟ has been borrowed from a biological concept of adaptation 

to emphasize the individual‟s struggle to get along or survive in his or her social and physical 

environment. In other words, adjustment is an act of becoming or making suited to new conditions or 

situations. It refers to harmonious relationship between the person and the environment. No human 

being can live apart from his environment. There is action and reaction chain going on between the 

individual and his environment.  

It is observed that ability of adjustment is different in different human beings. There are some 

other tendencies on which the ability of adjustment depends. One can perform with his highest 

potentialities if he is feeling him self quite comfortable in that situation. The same phenomenon 

equally applies in case of the teacher also i.e. a teacher can perform excellently or more positively if 

find himself adjusted with the situation. Otherwise his performance may get lowered due to lack of 

adjustment abilities.  
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Adjustment also depends on the type of school in case of a teacher. Actually so many other 

intervening elements are there which may describe the adjustment pattern of a teacher. Teachers 

Adjustment refers to the Adjustment of Teachers with Academic and General Environment of the 

institution, Socio- Psycho-Physical Adjustment, Professional relationship Adjustment, Personal life 

Adjustment, Financial Adjustment and Job Satisfaction. 

ADJUSTMENT: Life is a continuous process of adjustment. Throughout his life each individual 

experiences a continuous change in his environment and it creates certain socio-psychological needs. 

If his needs are satisfied he feels satisfied, otherwise the unfulfilled needs always create dissatisfaction 

or problems of adjustment. The satisfaction of needs and process of adjustment depends upon a 

number of socio-psychological factors viz. home environment, socio-economic status, health and 

emotional needs. (Arkoff, 1978) 

The term adjustment has again been defined in different ways depending upon the context in 

which the term is to be applied. The dictionary of education defines adjustment as, "the process of 

finding and adopting modes of behaviour suitable to the environment or change in the environment". 

"The favourable neutral and unfavourable adaptation of an organism to external and internal 

stimulation" and "the process by which individual or groups accept, compromise with or acquire with 

social forces or one another". 

Adjustment may be defined as a process by which the individual maintains a level of 

physiological and psychological balance or equilibrium that influences the satisfaction of those needs. 

A person is said to be adjusted when he is relatively happy, efficient and has some degree of social 

feeling. In simple words, adjustment is all inclusive terms meaning relationship between an individual 

and his environment through which his needs are satisfied in accordance with social demands. 

(Calhorn and Ross, 1978) 

Thus adjustment is a state of person where he tries to keep his need in the way of gratification 

within the requirements of various situations in his environment. But in no way adjustment should be 

taken as a one way process. The individual tries to keep balance between him and his environment by 

his personality characteristics some time he changes himself and at other times his environment. In 

this way adjustment as Arkoff says, "is the interaction between a person and his environment". How 

one adjusts in a situation depends on one's personal characteristic and it depends on the characteristics 

of the situation as well. In other words, in adjustment, both personal and environmental factors work 

side by side. An individual is adjusted as longer as he is adjusted to himself and his environment. 

Types of Adjustment: Following two types of adjustment are the most promising: 

1. Regular Adjustment: When an individual's interaction with his environment conforms to 

established norms, that relationship is a standard adjustment. A child who obeys his parents, is not 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 11    AUGUST, 2022                                                                                                                         ISSUE- 15 

 

45 

excessively stubborn, studies frequently, and maintains an excellent appearance is said to be 

adjusted. 

2. Abnormal Adjustment: Abnormal Adjustment refers to problematic behaviour or maladjustment in 

a famous speech. Maladjustment occurs when an individual's relationship with his environment 

deviates from established standards or norms. Although a delinquent youngster adapts to his 

background, he is a maladjusted child due to violating specific moral rules. 

Elements of Adjustment: There are certain prime elements for the fulfillment of needs necessary for 

the healthy adjustment of a person. They are as follows:  

 Emotional Maturity  

 Satisfaction of needs  

 No obstacle in achieving needs  

 Strong motives in realizing needs  

 Feasible geographical atmosphere to fulfill needs  

OBJECTIVES OF THE STUDY: The present study has been designed to achieve the following 

objectives: 

1. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Administration dimension of their Adjustment.  

2. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Class Room Students dimension of their 

Adjustment. 

3. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Colleagues dimension of their Adjustment. 

4. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Curriculum dimension of their Adjustment. 

5. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Economical dimension of their Adjustment. 

6. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Health dimension of their Adjustment. 

7. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Home dimension of their Adjustment. 

8. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Institution dimension of their Adjustment. 

9. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Library dimension of their Adjustment. 
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10. To make the comparison between Senior Secondary School Teachers teaching in Government 

Aided Schools and Private Schools in terms of Social dimension of their Adjustment. 

HYPOTHESES OF THE STUDY: To achieve the above objectives following hypotheses were 

constructed: 

1. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Administration dimension of their 

Adjustment.  

2. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Class Room Students dimension of 

their Adjustment. 

3. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Colleagues dimension of their 

Adjustment. 

4. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Curriculum dimension of their 

Adjustment. 

5. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Economical dimension of their 

Adjustment. 

6. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Health dimension of their Adjustment. 

7. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Home dimension of their Adjustment. 

8. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Institution dimension of their 

Adjustment. 

9. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Library dimension of their 

Adjustment. 

10. There is no significant difference between Senior Secondary School Teachers teaching in 

Government Aided Schools and Private Schools in terms of Social dimension of their Adjustment. 

METHODOLOGY: Following methodology were used during the course of this research: 

Population and Sample of the Study: The population has been defined as all the teacher teaching in 
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government senior secondary schools and private senior secondary schools of Meerut City. As it was 

difficult to collect data from all of them therefore it was decided to draw a representative sample from 

this population of secondary school teachers. A sample of 30 teachers from each type of school was 

selected randomly. All of them were located in Meerut district. This sample being sufficiently large 

and drawn in a random manner may be reasonably considered representative of the total population of 

the secondary school teachers teaching in Government aided and Private schools. 

Tool Used: Following tool for the collection of the data was used: 

 Teacher Adjustment Inventory by Dr. Harendra Singh 

 Collection and organization of data: Data has been collected according to the variable Adjustment 

used in the study. Therefore first the tool was procured and then it was administered on the teachers 

teaching in government and private senior secondary schools. All the precautions were taken while 

administering the tool to ensure objectivity in the process of collecting the data from the teachers. So 

obtained data was then organized according to the hypothesis formulated in the study for accuracy, 

utility and completeness. The whole data have been checked thoroughly by the investigator before 

tabulation.  

ANALYSIS AND INTERPRETATION OF DATA: First the Means and S.D. for all 10 dimensions 

of Adjustment were found separately for the senior secondary school teachers teaching in Government 

aided and Private schools and then their 't' value were computed which were tested with the standard 

values given in the t-Table. The standard value in the t-Table were 2.00 and 2.66 for df = 58 at .05 and 

.01 level of significance, respectively. On the basis of statistical analysis of the collected data the 

following tables were made: (Garrett, 1969)  

Table – 1 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of administration dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools  30 17.2 2.7 
2.49 0.05 

2. Private Schools  30 15.3 3.2 

 

Table-1 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of administration dimension of their adjustment. It was found that 

the calculated value of „t‟ (2.49) is greater than the standard table t-value 2.00 at 0.05 level of 

significance and less than the standard t-value 2..66 at 0.01 level of significance for df = 58.  

Therefore null hypothesis gets rejected at 0.05 level of significance and by comparing the 

mean scores of both the groups it can be said that the government senior secondary school teacher are 
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more adjusted than the private senior secondary school teachers in terms of administration dimension 

of their adjustment.  

This superiority of teachers teaching in government aided senior secondary schools over the 

teachers teaching in private senior secondary schools in administration dimension of their adjustment 

may be due to the reason that the teachers teaching in government aided senior secondary schools are 

usually deputed for different kind of the administrative work by the government from time to time 

which give them necessary exposure to perform different kind of administrative responsibilities. 

Table – 2 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of classroom students dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools  30 8.5 2.5 
10.0 0.01 

2. Private Schools  30 15.78 3.1 

 

Table-2 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of classroom students dimension of their adjustment. It was found 

that the calculated value of „t‟ (10.0) is greater than the standard table t-value 2..66 at 0.01 level of 

significance for df = 58.  

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the 

mean scores of both the groups it can be said that the private senior secondary school teacher are more 

adjusted than the government senior secondary school teachers in terms of classroom students 

dimension of their adjustment. 

This superiority of teachers teaching in private senior secondary schools over the teachers 

teaching in government aided senior secondary schools in classroom student dimension of their 

adjustment may be due to the reason that the teachers teaching in private senior secondary schools are 

usually asked to maintain a very high level of class room discipline and they are not supposed to 

indulge in any other activity except the management of their class room students.  

Table – 3 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of colleagues dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools  30 8.71 2.8 
4.01 0.01 

2. Private Schools  30 11.27 2.12 

 

Table-3 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of colleagues dimension of their adjustment. It was found that the 

calculated value of „t‟ (4.01) is greater than the standard table t-value 2..66 at 0.01 level of 
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significance for df = 58.  

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the 

mean scores of both the groups it can be said that the private senior secondary school teacher are more 

adjusted than the government senior secondary school teachers in terms of colleagues dimension of 

their adjustment. 

This superiority of teachers teaching in private senior secondary schools over the teachers 

teaching in government aided senior secondary schools in colleagues dimension of their adjustment 

may be due to the reason that the teachers teaching in private senior secondary schools are usually 

very much cooperative as they need the support of their colleagues very frequently in day to day 

functioning of school activities and hence they need to develop good relationship with their 

colleagues. 

Table – 4 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of curriculum dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools  30 14.25 3.2 
0.65 Not Significant 

2. Private Schools  30 13.75 2.7 

 

Table-4 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of curriculum dimension of their adjustment. It was found that the 

calculated value of „t‟ (0.65) is less than the standard table t-value 2.00 even at 0.05 level of 

significance for df = 58.  

Therefore null hypothesis gets accepted at 0.05 level of significance and it can be said that the 

government senior secondary school teacher and the private senior secondary school teachers are 

equally adjusted in terms of curriculum dimension of their adjustment. 

This similarity of teachers teaching in private senior secondary schools and the teachers 

teaching in government aided senior secondary schools in curriculum dimension of their adjustment 

may be due to the reason that the teachers teaching in both kind of schools may have equal attention 

on the curriculum due to its similar nature for all the students and teachers. 

Table – 5 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of economical dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools 30 12.42 2.4 
2.78 0.01 

2. Private Schools 30 10.31 3.4 
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Table-5 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of economical dimension of their adjustment. It was found that the 

calculated value of „t‟ (2.78) is greater than the standard table t-value 2..66 at 0.01 level of 

significance for df = 58.  

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the 

mean scores of both the groups it can be said that the government senior secondary school teacher are 

more adjusted than the private senior secondary school teachers in terms of economical dimension of 

their adjustment. 

This superiority of teachers teaching in government aided senior secondary schools over the 

teachers teaching in private senior secondary schools in economical dimension of their adjustment 

may be due to the reason that the teachers teaching in government aided senior secondary schools are 

usually very much cautious about their perks and allowances and they usually make plan in advance 

for the management of their savings, taxation and expenses.  

Table – 6 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of health dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools 30 9.2 3.2 
2.88 0.01 

2. Private Schools 30 7.1 2.4 

 

Table-6 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of health dimension of their adjustment. It was found that the 

calculated value of „t‟ (2.88) is greater than the standard table t-value 2..66 at 0.01 level of 

significance for df = 58.  

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the 

mean scores of both the groups it can be said that the government senior secondary school teacher are 

more adjusted than the private senior secondary school teachers in terms of health dimension of their 

adjustment. 

This superiority of teachers teaching in government aided senior secondary schools over the 

teachers teaching in private senior secondary schools in health dimension of their adjustment may be 

due to the reason that the teachers teaching in government aided senior secondary schools are usually 

very much cautious about their health and due to comparatively good perks and allowances they can 

take care of the health of themselves and their family members in a much better way.  
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Table – 7 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of home dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools 30 12.21 2.8 
4.93 0.01 

2. Private Schools 30 8.38 3.2 

 

Table-7 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of home dimension of their adjustment. It was found that the 

calculated value of „t‟ (4.93} is greater than the standard table t-value 2..66 at 0.01 level of 

significance for df = 58.  

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the 

mean scores of both the groups it can be said that the government senior secondary school teacher are 

more adjusted than the private senior secondary school teachers in terms of home dimension of their 

adjustment. 

This superiority of teachers teaching in government aided senior secondary schools over the 

teachers teaching in private senior secondary schools in home dimension of their adjustment may be 

due to the reason that the teachers teaching in government aided senior secondary schools are getting 

comparatively good perks and allowances and hence they can take care of their home in a much better 

way.  

Table – 8 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of institution dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools 30 10.2 2.2 
5.47 0.01 

2. Private Schools 30 14.5 3.7 
 

Table-8 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of institution dimension of their adjustment. It was found that the 

calculated value of „t‟ (5.47) is greater than the standard table t-value 2..66 at 0.01 level of 

significance for df = 58.  

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the 

mean scores of both the groups it can be said that the private senior secondary school teacher are more 

adjusted than the government senior secondary school teachers in terms of institution dimension of 

their adjustment. 
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This superiority of teachers teaching in private senior secondary schools over the teachers 

teaching in government aided senior secondary schools in institution dimension of their adjustment 

may be due to the reason that the teachers teaching in private senior secondary schools are usually 

very much attentive about the welfare of the institution as their survival are connected with survival of 

the institution. 

Table – 9 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of library dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools 30 12.15 2.1 
1.14 Not Significant 

2. Private Schools 30 11.25 3.8 

 

Table-9 displays the analyzed data of senior secondary school teachers teaching in government 

aided and private schools in terms of library dimension of their adjustment. It was found that the 

calculated value of „t‟ (1.14) is less than the standard table t-value 2.00 even at 0.05 level of 

significance for df = 58.  

Therefore null hypothesis gets accepted at 0.05 level of significance and it can be said that the 

government senior secondary school teacher and the private senior secondary school teachers are 

equally adjusted in terms of library dimension of their adjustment. 

This similarity among the teachers teaching in private senior secondary schools and the 

teachers teaching in government aided senior secondary schools in library dimension of their 

adjustment may be due to the reason that the teachers teaching in both kind of schools may have equal 

attention on the course and curriculum available in different books hence both kinds of teachers 

paying equal attention towards the library of the school. 

Table – 10 

Comparison between senior secondary school teachers teaching in government aided and 

private schools in terms of social dimension of their adjustment 

 

S. No. Teachers belong to N Mean S.D. t Level of Significant 

1. Government aided Schools 30 17.3 1.9 
9.27 0.01 

2. Private Schools 30 10.41 3.6 

 

Table-10 displays the analyzed data of senior secondary school teachers teaching in 

government aided and private schools in terms of social dimension of their adjustment. It was found 

that the calculated value of „t‟ (9.27) is greater than the standard table t-value 2..66 at 0.01 level of 
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significance for df = 58.  

Therefore null hypothesis gets rejected at 0.01 level of significance and by comparing the 

mean scores of both the groups it can be said that the government senior secondary school teacher are 

more adjusted than the private senior secondary school teachers in terms of social dimension of their 

adjustment. 

This superiority of teachers teaching in government aided senior secondary schools over the 

teachers teaching in private senior secondary schools in social dimension of their adjustment may be 

due to the reason that the teachers teaching in government aided senior secondary schools are enjoying 

comparatively a good social status and good recognition in the society.  

FINDINGS: Following findings were made after the analysis and interpretation of the data. 

1. The null hypothesis gets rejected at 0.05 level of significance and by comparing the mean scores of 

both the groups it can be said that the government senior secondary school teacher are more 

adjusted than the private senior secondary school teachers in terms of administration dimension of 

their adjustment.  

2. The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of 

both the groups it can be said that the private senior secondary school teacher are more adjusted 

than the government senior secondary school teachers in terms of colleagues dimension of their 

adjustment. 

3. The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of 

both the groups it can be said that the private senior secondary school teacher are more adjusted 

than the government senior secondary school teachers in terms of colleagues dimension of their 

adjustment. 

4. The null hypothesis gets accepted at 0.05 level of significance and it can be said that the 

government senior secondary school teacher and the private senior secondary school teachers are 

equally adjusted in terms of curriculum dimension of their adjustment. 

5. The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of 

both the groups it can be said that the government senior secondary school teacher are more 

adjusted than the private senior secondary school teachers in terms of economical dimension of 

their adjustment. 

6. The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of 

both the groups it can be said that the government senior secondary school teacher are more 

adjusted than the private senior secondary school teachers in terms of health dimension of their 

adjustment. 

7. The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of 

both the groups it can be said that the government senior secondary school teacher are more 
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adjusted than the private senior secondary school teachers in terms of home dimension of their 

adjustment. 

8. The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of 

both the groups it can be said that the private senior secondary school teacher are more adjusted 

than the government senior secondary school teachers in terms of institution dimension of their 

adjustment. 

9. The null hypothesis gets accepted at 0.05 level of significance and it can be said that the 

government senior secondary school teacher and the private senior secondary school teachers are 

equally adjusted in terms of library dimension of their adjustment. 

10. The null hypothesis gets rejected at 0.01 level of significance and by comparing the mean scores of 

both the groups it can be said that the government senior secondary school teacher are more 

adjusted than the private senior secondary school teachers in terms of social dimension of their 

adjustment. 

CONCLUSIONS: Following conclusions can be drawn on the basis of the findings: 

 Senior secondary school teachers teaching in government aided schools are more adjusted on 

administration, economical, health, home and social dimensions of their adjustment than the senior 

secondary school teachers teaching in private school. 

 Senior secondary school teachers teaching in government aided schools and private schools are equally 

adjusted on curriculum and library dimensions of their adjustment. 

 Senior secondary school teachers teaching in private schools are more adjusted on classroom students, 

colleagues and institutions dimensions of their adjustment than the senior secondary school teachers 

teaching in government aided schools. 
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A STUDY OF FAMILY SATISFACTION OF HEARING IMPAIRED ADOLESCENTS 

IN RELATION TO THEIR LEVEL OF ANXIETY 
         

 

                                                                                                                          * Dr. Anshul Singh 
         ** Dr. Rakesh Kumar Sharma 

ABSTRACT 

The Act defines hearing impairment as any decrease in hearing, whether fluctuating or 

permanent, that interferes with a child’s ability to perform in an educational setting. Family 

satisfaction is a core value not only cherished by any community but also by other ethnic groups 

across generations regardless of the length of time residing in the community. The statistical results 

show that there is no significant difference between the family satisfactions of high and low anxious 

hearing impaired adolescents and hence it can be said that they do perceive family satisfaction in the 

same way. However Family satisfactions of low anxious male and female hearing impaired 

adolescents, Family satisfactions of high anxious male and female hearing impaired adolescents 

Family satisfaction of high and low anxious totally hearing impaired adolescents Family satisfaction 

of high and low anxious partially hearing impaired adolescents differ significantly and hence it can be 

said that they do not perceive family satisfaction in the same way. 

INTRODUCTION: We have heard the term “hearing impairment,” but what exactly does it mean? 

The answer is tricky because hearing impairment is a technical definition in some contexts, but in 

others, calling someone “hearing-impaired” is considered outdated and should be avoided. Here, we 

explore the definition and characteristics of hearing impairment and when it‟s inappropriate to use the 

term “hearing impaired". As per the study of WHOover 5% of the world‟s population – or 430 million 

people – require rehabilitation to address their „disabling‟ hearing loss (432 million adults and 34 

million children). It is estimated that by 2050 over 700 million people – or one in every ten people will 

have disabling hearing loss. „Disabling‟ hearing loss refers to hearing loss greater than 35 decibels 

(dB) in the better hearing ear. Nearly 80% of people with disabling hearing loss live in low- and 

middle-income countries. The prevalence of hearing loss increases with age, among those older than 

60 years; over 25% are affected by disabling hearing loss.The Act defines hearing impairment as any 

decrease in hearing, whether fluctuating or permanent, that interferes with a child‟s ability to perform 

in an educational setting. The term excludes deafness, which the Act defines as a hearing loss so 

severe that it impairs the processing of language information in an educational context, with or without 

the support of a hearing amplification. (https://www.who.int) 
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HEARING LOSS AND DEAFNESS: A person who is not able to hear as well as someone with normal hearing – 

hearing thresholds of 20 dB or better in both ears – is said to have hearing loss. Hearing loss may be mild, 

moderate, severe, or profound. It can affect one ear or both ears, and leads to difficulty in hearing 

conversational speech or loud sounds.'Hard of hearing' refers to people with hearing loss ranging from mild to 

severe. People who are hard of hearing usually communicate through spoken language and can benefit from 

hearing aids, cochlear implants, and other assistive devices as well as captioning. 'Deaf' people mostly have 

profound hearing loss, which implies very little or no hearing. They often use sign language for 

communication. (https://www.who.int) 

Causes of Hearing Loss and Deafness: Although these factors can be encountered at different 

periods across the life span, individuals are most susceptible to their effects during critical periods in 

life. Following may be the causes of hearing loss in an individual (https://www.nidcd.nih.gov): 

 Excessive noise at work 

 Volume controls on home electronics 

 Concerts and discos 

 Restaurants and cafés 

 Loud tools and machinery 

 Lack of knowledge 

 Foreign bodies in the ear 

 Disease and infection 

 Types of Hearing Loss 

According to the American Speech-Language-Hearing Association, there are three types of 

hearing loss: 

1. Conductive hearing: This loss is when sound can‟t reach the inner ear for a variety of reasons, 

such as fluid in the ear, a problem with the eardrum, or a problem with the bones that help 

produce hearing abilities. 

2. Sensorineural hearing loss: It is a type of hearing loss that concerns the inner ear. Common 

causes of inner ear damage are aging, trauma, and loud noise exposure. 

3. Mixed hearing loss: This kind of loss is when hearing loss is due to a combination of issues in the 

outer/middle ear and the inner ear.  

FAMILY SATISFACTION: The perceptions of a family quality, including flexibility, 

communication, closeness and overall relational well-being of an individual refer as the family 

satisfaction. Degree of satisfaction that the family members receive from all activities and 

communication experiences with the family describes the level of family satisfaction.Family 

satisfaction is a core value not only cherished by any community but also by other ethnic groups 

across generations regardless of the length of time residing in the community. Because family is such 

https://www.who.int/
https://www.webmd.com/connect-to-care/hearing-loss/conductive-hearing-loss-treatment-options
https://www.webmd.com/connect-to-care/hearing-loss/sensorineural-hearing-loss-treatment-options
https://www.webmd.com/connect-to-care/hearing-loss/treatment-for-mixed-hearing-loss
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a critical aspect there is a high reliance on the family for material, emotional support and to help 

(Ayon, Marsiglia, & Bermudez-Parsai, 2010).  

Family plays an important role in the development of youth’s ethnic identity and well-being. Studies 

have shown that family is a significant protective factor in the lives of urban youth (Pryor-Brown & Cowen, 

1989; Sandier, Miller, Short, &Wolchick, 1989). In addition to the importance of family satisfaction to well-

being, studies have shown that individuals who have a strong ethnic identity hold positive cultural values, have 

a strong sense of group membership, which as a result can predict life satisfaction and a better quality of life. 

Because urban youth place a high value on family, one could predict that those individuals, who hold negative 

attitudes about their heritage, could also harbor negative feelings about their family and support system. 

Therefore it can be said that one cannot neglect the importance of the role of the family in the growth and 

development of the child. 

ANXIETY: Anxiety is defined as a feeling of fear, dread, and uneasiness. It might cause you to sweat, 

feel restless and tense, and have a rapid heartbeat. It can be a normal reaction to stress. For example, 

you might feel anxious when faced with a difficult problem at work, before taking a test, or before 

making an important decision. It‟s normal to feel anxious about moving to a new place, starting a new 

job, or taking a test. This type of anxiety is unpleasant, but it may motivate you to work harder and to 

do a better job.  

Ordinary anxiety is a feeling that comes and goes, but does not interfere with your everyday 

life.In the case of an anxiety disorder, the feeling of fear may be with you all the time. It is intense and 

sometimes debilitating. This type of anxiety may cause you to stop doing things you enjoy. In extreme 

cases, it may prevent you from entering an elevator, crossing the street, or even leaving your home. If 

left untreated, the anxiety will keep getting worse. (https://www.ourbetterworld.org) 

Types of anxiety disorders: Following are the different types of anxiety disorder (https://www.healthline.com): 

 Panic Disorder: experiencing recurring panic attacks at unexpected times. A person with panic 

disorder may live in fear of the next panic attack. 

 Phobia: excessive fear of a specific object, situation, or activity 

 Social Anxiety Disorder: extreme fear of being judged by others in social situations 

 Obsessive-Compulsive Disorder: recurring irrational thoughts that lead you to perform specific, 

repeated behaviors 

 Separation Anxiety Disorder: fear of being away from home or loved ones 

 Illness Anxiety Disorder: anxiety about your health (formerly called hypochondria) 

 Post-Traumatic Stress Disorder (PTSD): anxiety following a traumatic event 

https://www.healthline.com/
https://www.healthline.com/health/panic-disorder
https://www.healthline.com/health/phobia-simple-specific
https://www.healthline.com/health/anxiety/social-phobia
https://www.healthline.com/health/ocd/social-signs
https://www.healthline.com/health/anxiety/separation-anxiety
https://www.healthline.com/health/health-anxiety
https://www.healthline.com/health/post-traumatic-stress-disorder
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Symptoms of anxiety: Anxiety feels different depending on the person experiencing it. Feelings can 

range from butterflies in the stomach to a racing heart. One might feel out of control, like there‟s a 

disconnection between the mind and the body. Other ways people experience anxiety include 

nightmares, panic attacks, and painful thoughts or memories that one can‟t control. An individual may 

have a general feeling of fear and worry, or one may fear a specific place or event. Following are some 

symptoms of general anxiety (https://my.clevelandclinic.org): 

 Increased heart rate 

 Rapid breathing 

 Restlessness 

 Trouble concentrating 

 Difficulty falling asleep 

OBJECTIVES OF THE STUDY:  Following are the objectives of the study: 

1. To compare the family satisfaction of high and low anxious hearing impaired adolescents. 

2. To compare the family satisfaction of low anxious male and female hearing impaired adolescents. 

3. To compare the family satisfaction of high anxious male and female hearing impaired adolescents. 

4. To compare the family satisfaction of high and low anxious totally hearing impaired adolescents. 

5. To compare the family satisfaction of high anxious and low anxious partially hearing impaired 

adolescents. 

HYPOTHESES OF THE STUDY:Following hypothesis were formulated to achieve the above objectives: 

1. There is no significant difference between family satisfactions of high and low anxious hearing 

impaired adolescents. 

2. There is no significant difference between family satisfactions of low anxious male and female 

hearing impaired adolescents. 

3. There is no significant difference between family satisfactions of high anxious male and female 

hearing impaired adolescents. 

4. There is no significant difference between family satisfactions of high and low anxious totally 

hearing impaired adolescents. 

5. There is no significant difference between family satisfactions of high anxious and low anxious 

partially hearing impaired adolescents. 

DESIGN OF THE STUDY: A survey type study was designed to investigatethe present study“A 

study of family satisfaction of hearing impaired adolescents in relation to their level of anxiety”.The 

survey is a non-experimental descriptive research. The respondents were selected from a population 
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through sampling and a standardized questionnaire was administered to them. Hence, questionnaire 

was filled up by the sampled students who were part of this study. This method is useful when 

researcher wants to collect data on phenomena that cannot be directly observed. 

DELIMITATIONS OF THE STUDY: The study was confined with the following delimitations: 

 The study is confined only Meerut city and Delhi. 

 The study is confined only hearing impaired adolescents male and female. 

 The study is confined only anxiety level. 

VARIABLES: Following dependent and independent variables were used in the study: 

Independent Variable– 

 Gender 

(1) Male adolescents 

(2) Female adolescents 

 Degree of Hearing Impairment 

(1) Totally hearing impairment 

(2) Partially hearing impairment 

 Anxiety 

(1) High Anxious 

(2) Low Anxious 

Dependent Variable 

(1) Family Satisfaction 

 

POPULATION:-The population of the study consists of all hearing impaired VIII standard 

adolescents in Meerut City and Delhi. 

SAMPLE AND SAMPLE TECHNIQUES: It is a sure quo none of research. It implies the selection 

or drawing of a portion from the mass or whole of something. "Sample" is a portion of population 

which is selected for the purpose of study or investigation. 

For the present investigation, sample was drawn from the population by following stratified 

sampling techniques. A total of 240 hearing impaired adolescents were selected out of which 120 male 

and 120 female adolescents constitute a sample of 240 hearing impaired adolescents. This sample is 

stratified as under: 
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Total 240 Hearing Impaired Adolescents 

Male 120 

Low Anxiety Male 60 

 Totally Impaired Male 30 

 Partially Impaired Male 30 

High Anxiety Male 60 

Totally Impaired Male 30 

 Partially Impaired Male 30 

Female 120 

Low Anxiety Female 60 

 Totally Impaired Female 30 

 Partially Impaired Female 30 

High Anxiety Female 60 

Totally Impaired Female 30 

 Partially Impaired Female 30 

TOOLS USED IN THE STUDY: The selection and choice of tools for a particular study depends 

upon various considerations such as the objectives of the study, the amount of time for disposal, 

personal competence of the examiner or investigator to administer, availability of suitable test, 

interpretation the test results etc. Overall, selection of the tool is very careful and important work for 

the researcher because choice of the research instrument is crucial to the source of the study and 

validity of its results and conclusions owing a view to investigate “A study of family satisfaction of 

hearing impaired adolescents in relation to their level of anxiety”.  

Keeping in view the objective of the study the following tools were used to collect the data: 

 Anxiety Test‒ SCAT by A.K.P. Sinha and L.N.K. Sinha 

 Family Satisfaction Test‒ SWFL Satisfaction with Family Life scale by Ramon B. Zabriskle and 

Peter J. Ward. 

ANALYSIS AND INTERPRETATION OF DATA: The so collected and tabulated data were 

analyzed statistically using mean, standard deviation and t-test and the so obtained statistical results 

were interpreted and are presented in tabular form as under: 
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Table-1 

Family Satisfaction of High and Low Anxious Hearing Impaired Adolescents 

Sr. 

No. 

Groups Number of Hearing 

Impaired 

Adolescents(N) 

Mean S.D. C.R. 

Value 

df Level  

of 

Significance 

1. High Anxious 

Hearing Impaired 

Adolescents 

120 24.92 4.70 

1.33 238 Not Significant 

2. Low Anxious 

Hearing Impaired 

Adolescents 

120 23.87 5.76 

 

It is clear from the Table 1 that means scores of family satisfaction of high anxious hearing 

impaired adolescents (M‒24.92) is slightly higher than the mean scores of family satisfaction of low 

anxious hearing impaired adolescents (M‒23.87). Here calculated CR-value is 1.33 which is less than 

the CR-value given in the standard t-table. Hence the null hypothesis that is “There is no significant 

difference between the mean scores of family satisfaction of high and low anxious hearing impaired 

adolescents” is accepted. 

Therefore it may be interpreted that there is no significant difference between the family 

satisfaction of high and low anxious hearing impaired adolescents. 

Table-2 

Family Satisfaction of Low Anxious Male and Female Hearing Impaired Adolescents 

Sr. 

No. 

Groups Number of Hearing 

Impaired 

Adolescents(N) 

Mean S.D. C.R. df Level  

of 

Significance 

1. Low Anxious 

Male Hearing 

Impaired 

Adolescents 

60 27.30 3.85 

6.19 238 
Significant at 

.01 level 
2. Low Anxious 

Female Hearing 

Impaired 

Adolescents 

60 22.53 4.25 

It is clear from the Table 2 that mean scores of family satisfaction of low anxious female 

hearing impaired adolescents (M‒27.30) is higher than the mean scores of family satisfaction of low 

anxious male hearing impaired adolescents (M‒22.53). Here calculated CR-value is 6.19 which is 

greater than the CR-value given in the standard t-table. Hence the null hypothesis “There is no 

significant difference between the mean scores of family satisfaction of low anxious male and female 

hearing impaired adolescents” is rejected. 
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Therefore it may be interpreted that family satisfaction of low anxious male and female hearing 

impaired adolescents differ significantly and hence it can be said that they do not perceive family 

satisfaction in the same way. 

Table-3 

Family Satisfaction of High Anxious Male and Female Hearing Impaired Adolescents 

Sr. 

No. 

Groups Number of 

Hearing 

Impaired 

Adolescents(N) 

Mean S.D. C.R. df Level  

of 

Significance 

1. High Anxious Male 

Hearing Impaired 

Adolescents 

60 20.45 5.60 

8.06 118 
Significant at 

0.01 level 2. High Anxious 

Female Hearing 

Impaired 

Adolescents 

60 27.28 3.43 

 

It is clear from the Table 3 that mean scores of family satisfaction of high anxious female 

hearing impaired adolescents (M‒27.28) is higher than the mean score (M‒20.45) of family 

satisfaction of high anxious male hearing impaired adolescents. Here calculated CR-value is 8.06, 

which is greater than the CR-value given in the standard t-table. Hence the null hypothesis “There is 

no significant difference between the mean scores of family satisfaction of high anxious male and 

female hearing impaired adolescents” is rejected. 

Therefore it may be interpreted that family satisfaction of high anxious male and female 

hearing impaired adolescents differ significantly and hence it can be said that they do not perceive 

family satisfaction in the same way. 

Table-4 

Family Satisfaction of High and Low Anxious Hearing Impaired Adolescents 

Sr. 

No. 

Groups Number of Hearing 

Impaired 

Adolescents(N) 

Mean S.D. C.R. df Level  

of 

Significance 

1. High Anxious 

Totally Hearing 

Impaired 

Adolescents 

60 23.08 5.78 

2.54 118 
Significant at 

0.05 Level  
2. Low Anxious 

Totally Hearing 

Impaired 

Adolescents 

60 26.48 5.67 
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It is clear from the Table 4 that mean scores of family satisfaction of low anxious totally 

hearing impaired adolescents (M‒26.48) is greater than the mean scores of family satisfaction of high 

anxious totally hearing impaired adolescents (M‒23.08). Here calculated CR-value is 2.54, which is 

higher than 0.05 level and less than 0.01 level of significance given in the standard t-table. Hence the 

null hypothesis that is “There is no significant difference between the mean scores of family 

satisfaction of high and low anxious totally hearing impaired adolescents” is rejected. 

Therefore it may be interpreted that family satisfaction of high and low anxious totally hearing 

impaired adolescents differ significantly and hence it can be said that they do not perceive family 

satisfaction in the same way. 

Table-5 

Family Satisfaction of High and Low Anxious Partially Hearing Impaired Adolescents 

Sr. 

No. 

Groups Number of Hearing 

Impaired 

Adolescents(N) 

Mean S.D. C.R. df Level  

of 

Significance 

1. High Anxious 

Partially Hearing 

Impaired 

Adolescents 

60 24.65 5.68 

5.53 118 
Significantat 

0.01 level 2. Low Anxious 

Partially Hearing 

Impaired 

Adolescents 

60 28.95 3.22 

It is clear from the Table 5 that mean score of family satisfaction of low anxious partially 

hearing impaired adolescents (M‒28.95) is higher than the family satisfaction scores (M‒24.65) of 

high anxious partially hearing impaired adolescents. Here calculated CR-value is 5.53, which is 

greater than the CR-value given in the standard t-table. Hence the null hypothesis “There is no 

significant difference between the mean scores of family satisfaction of high and low anxious partially 

hearing impaired adolescents” is rejected. 

Therefore it may be interpreted that family satisfaction of high and low anxious partially 

hearing impaired adolescents differ significantly and hence it can be said that they do not perceive 

family satisfaction in the same way. 

FINDINGS OF THE STUDY: Findings of the present study in the light of objectives made are given 

below: 

1. The calculated CR-value is 1.33 which is less than the CR-value given in the standard t-table. 

Hence the null hypothesis that is “There is no significant difference between the mean scores of 

family satisfaction of high and low anxious hearing impaired adolescents” is accepted.Therefore it 

may be concluded that there is no significant difference between the family satisfaction of high 
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and low anxious hearing impaired adolescents. 

2. The calculated CR-value is 6.19 which is greater than the CR-value given in the standard t-table. 

Hence the null hypothesis “There is no significant difference between the mean scores of family 

satisfaction of low anxious male and female hearing impaired adolescents” is rejected.Therefore it 

may be concluded that family satisfaction of low anxious male and female hearing impaired 

adolescents differ significantly and hence it can be said that they do not perceive family 

satisfaction in the same way. 

3. The calculated CR-value is 8.06, which is greater than the CR-value given in the standard t-table. 

Hence the null hypothesis “There is no significant difference between the mean scores of family 

satisfaction of high anxious male and female hearing impaired adolescents” is rejected.Therefore it 

may be concluded that family satisfaction of high anxious male and female hearing impaired 

adolescents differ significantly and hence it can be said that they do not perceive family 

satisfaction in the same way. 

4. Here calculated CR-value is 2.54, which is higher than 0.05 level and less than 0.01 level of 

significance given in the standard t-table. Hence the null hypothesis that is “There is no significant 

difference between the mean scores of family satisfaction of high and low anxious totally hearing 

impaired adolescents” is rejected.Therefore it may be concluded that family satisfaction of high 

and low anxious totally hearing impaired adolescents differ significantly and hence it can be said 

that they do not perceive family satisfaction in the same way. 

5. Here calculated CR-value is 5.53, which is greater than the CR-value given in the standard t-table. 

Hence the null hypothesis “There is no significant difference between the mean scores of family 

satisfaction of high and low anxious partially hearing impaired adolescents” is rejected.Therefore 

it may be concluded that family satisfaction of high and low anxious partially hearing impaired 

adolescents differ significantly and hence it can be said that they do not perceive family 

satisfaction in the same way. 

CONCLUSION: On the basis of the above results it can be concluded that- 

There is no significant difference between the family satisfactions of high and low anxious hearing 

impaired adolescents and hence it can be said that they do perceive family satisfaction in the same 

way. However Family satisfactions of low anxious male and female hearing impaired adolescents, 

Family satisfactions of high anxious male and female hearing impaired adolescents Family satisfaction 

of high and low anxious totally hearing impaired adolescents Family satisfaction of high and low 
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anxious partially hearing impaired adolescents differ significantly and hence it can be said that they do 

not perceive family satisfaction in the same way. 
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A COMPARATIVE STUDY OF PRIMARY SCHOOL TEACHERS 

TEACHING IN GOVERNMENT SCHOOLS AND PRIVATE SCHOOLS 

IN RELATION TO THEIR EMOTIONAL INTELLIGENCE 
 

           *Dr. Suman Singh 

 
ABSTRACT 

The concept of emotional intelligence has raised the issue of how success might be predicted. 

Although success may not be optimally predicted by emotional intelligence alone, the prediction of 

success is relevant aspect of intelligence research and more generally, personality psychology. It 

may help in understanding and dealing with the world at one level, but one needs emotions to 

understand and deal with one self and with others. Even in certain renowned business 

establishments, where people are trained to be smart; the most valued and productive managers are 

those who have a high emotional intelligence level, and not necessarily those with the highest IQ. It 

was concluded that Primary school teachers teaching in Government schools are more emotional 

intelligent on self-motivation and emotional stability than the Private school teachers. However 

Primary school teachers teaching in Private schools are more emotional intelligent on self-

awareness, managing relations, integrity, self-development and commitment than the Government 

school teachers. While Primary school teachers teaching in Government and Private schools are 

equally emotionally intelligent in terms of empathy, value orientation and altruistic behaviour. 

 

INTRODUCTION: The capacity to be aware of, control, and express one's emotions, and to handle 

interpersonal relationships judiciously and empathetically. Daniel Goleman (1995) had effectively 

shown how emotional intelligence is crucial predictor of work performance at all levels; it becomes 

more important as the more senior is the person concerned. The view points and ideas propagated by 

him have brought a revolution in the field of the child care.  

The concept of emotional intelligence has raised the issue of how success might be predicted. 

Although success may not be optimally predicted by emotional intelligence alone, the prediction of 

success is relevant aspect of intelligence research and more generally, personality psychology. A 

headlong rush to predict success was unleashed by the concept of emotional intelligence. 

Although there may seem a bit exaggeration in the tall claim that emotional intelligence is a 

sure guarantee for unqualified advantage in life. There is no denying the fact that one's emotional  
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make up count significantly towards success in life, so emotional intelligence may affect the 

success of teacher also in different dimension of life. 

EMOTIOINAL INTELLIGENCE: The teachers educate students with one main objective in mind: 

their success. What is the measure of this success? Some people are more successful in their careers 

than others even when they have had equal educational and experiential opportunities. It is not 

technical skills, nor intelligence. It is something else, something that which was difficult to clearly 

define, but now some fundamental new theories have been introduced. According to the Multiple 

Intelligences Theory of Emotional Intelligence states that success depends on several intelligences and 

on the control of emotions. IQ alone is no more the measure for success; it only counts for 20% and 

the rest goes for Emotional and Social Intelligence, and luck (Goleman, 1995). 

It may help in understanding and dealing with the world at one level, but one needs emotions 

to understand and deal with one self and with others. Even in certain renowned business 

establishments, where people are trained to be smart; the most valued and productive managers are 

those who have a high emotional intelligence level, and not necessarily those with the highest IQ. 

Is the human mind made up of two parts? The research in neurobiology has shown that human 

beings operate from two minds - the rational mind and the emotional mind. The harmony between the 

emotional and the rational mind is what constitutes emotional intelligence and is the key to a richer 

and more fulfilling life. 

Barnet (1996) conducted a study to assess more fully the relative importance of both ability 

and personality variable in the prediction of academic achievement. One of the conclusions they 

reached was that IQ together with the personality factor - which they called conscientiousness -

predicted achievements in all areas, what was tested under personality was among others - whether the 

student is reserved or warm hearted, emotionally unstable or emotionally stable, undemonstrative or 

excitable, submissive or dominant, conscientious or not, shy or socially bold, tough minded or tender 

minded, zestful or reflective, self-assured or apprehensive, group dependent or self-sufficient, 

uncontrolled or controlled, relaxed or tense. One can easily see that most of these factors are included 

in the components of emotional intelligence. 

Calderin (2005) in their study revealed that collegial relations are influenced by the emotional 

intelligence of the building principal, explored the role good collegial relations plays in creating an 

emotionally intelligent learning environment, and concluded that effective private elementary school 

leaders are community members is a skill that can be developed and/or improved with increasing 

experience for the affective health of the learning organization. 

OBJECTIVES OF THE STUDY: 

The present study has been designed to achieve the following objectives: 
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To compare the primary school teachers teaching in Government and Private schools in terms 

of self-awareness, empathy, self-motivation, emotional stability,   managing relations, integrity, 

self-development, value orientation, commitment and altruistic behaviour dimensions of their 

emotional intelligence. 

1. To compare the primary school teachers teaching in Government and Private schools in terms of 

self-awareness dimension of their emotional intelligence. 

2. To compare the primary school teachers teaching in Government and Private schools in terms of 

empathy dimension of their emotional intelligence. 

3. To compare the primary school teachers teaching in Government and Private schools in terms of 

self-motivation dimension of their emotional intelligence. 

4. To compare the primary school teachers teaching in Government and Private schools in terms of 

emotional stability dimension of their emotional intelligence. 

5. To compare the primary school teachers teaching in Government and Private schools in terms of 

managing relations dimension of their emotional intelligence. 

6. To compare the primary school teachers teaching in Government and Private schools in terms of 

integrity dimension of their emotional intelligence. 

7. To compare the primary school teachers teaching in Government and Private schools in terms of 

self-development dimension of their emotional intelligence. 

8. To compare the primary school teachers teaching in Government and Private schools in terms of 

value orientation dimension of their emotional intelligence. 

9. To compare the primary school teachers teaching in Government and Private schools in terms of 

commitment dimension of their emotional intelligence. 

10. To compare the primary school teachers teaching in Government and Private schools in terms of 

altruistic behaviour dimension of their emotional intelligence. 

HYPOTHESES OF THE STUDY: To achieve the above objectives following hypotheses were 

formulated: 

1. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of self-awareness dimension of their emotional intelligence. 

2. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of empathy dimension of their emotional intelligence. 

3. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of self-motivation dimension of their emotional intelligence. 
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4. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of emotional stability dimension of their emotional intelligence. 

5. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of managing relations dimension of their emotional intelligence. 

6. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of integrity dimension of their emotional intelligence. 

7. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of self-development dimension of their emotional intelligence. 

8. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of value orientation dimension of their emotional intelligence. 

9. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of commitment dimension of their emotional intelligence. 

10. There is no significant difference between primary school teachers teaching in Government and 

Private schools in terms of altruistic behaviour dimension of their emotional intelligence. 

POPULATION OF THE STUDY: The population has been defined as the teacher teaching in 

primary schools of Government and Private School in the Meerut City. 

 

SAMPLE OF THE STUDY: As it was difficult to collect data from all of them therefore it was 

decided to draw a representative sample from this population of primary school teachers. A sample of 

30 teachers from each type of school was selected randomly. All of them were located in Meerut 

district. This sample being sufficiently large and drawn in a random manner may be reasonably 

considered representative of the total population of the primary school teachers teaching in 

Government and Private schools. 

 

TOOL USED IN THE STUDY: Following tool was used to collect data for the present study: 

Emotional Intelligence Scale  

Developed by:  Aniket Hyde (Indore) 

   Sanjyot Pethe (Ahmedabad) 

   Upinder Dhar (Indore) 

This scale has contains 34 items and 10 dimension. Item for different dimension have been 

numbered as given in the Table 1.  
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Table 1 

Dimension wise item distribution of the Emotional Intelligence Scale 

S. No. Dimensions Item Number Total Item 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

Self-awareness 

Empathy 

Self-Motivation 

Emotional Stability 

Managing Relations 

Integrity 

Self-development 

Value-orientation 

Commitment 

Altruistic behavior 

6, 12, 18, 29 

9,10, 15, 20, 25 

2, 4, 7, 8, 31, 34 

14, 19, 26, 28 

1, 5, 11, 17 

16, 27, 32 

30, 33 

21, 22 

23, 24 

3, 13 

4 

5 

6 

4 

4 

3 

2 

2 

2 

2 

Scoring procedure of the Responses: The responses on the Emotional Intelligence Scale were to be 

given on the booklet itself by the respondents. Manual scoring was done conveniently, hence no 

scoring key was provided. Each item should be scored 5 for strongly agree 4 for agree 3 for uncertain, 

2 for disagree and 1 for strongly disagree. 

ANALYSIS AND INTERPRETATION OF DATA: In the tables give below the researcher 

analyzed the data statistically and interpretations were made on the basis of significance testing.  

                  To test the above mentioned non-directional hypotheses the different statistical values 

were found and are given in different tables as per the different components of the ‘Emotional 

Intelligence’ variable and their interpretations were made accordingly as under: 

Table – 2 

Comparison of emotional intelligence in terms of its self-awareness dimension of primary school 

teachers teaching in Government and Private Schools 

 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 7.1 2.85 

2.78 0.01 

2. 
Primary Teachers of  

Private Schools 
30 9.3 3.25 

 

Table 2 displays analyze data regarding comparison of self-awareness dimension of emotional 

intelligence of primary school teachers working Government and Private schools. Obtained 't' value is 
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2.78 which is greater than the 't' value at 0.01 level of significance. It means that two groups of the 

primary school teachers differ significantly in terms of self-awareness dimension of their emotional 

intelligence. 

Therefore it can be concluded that the primary school teachers teaching in private schools are 

more emotionally intelligent in terms of its self-awareness dimension than the primary school teachers 

teaching in government school.    

Table –3 

Comparison of emotional intelligence in terms of its Empathy dimension of primary school 

teachers teaching in Government and Private Schools 

 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 10.5 3.43 

0.88 Not Significant 

2. 
Primary Teachers of  

Private Schools 
30 11.2 2.85 

 

Table 3 displays analyze data regarding comparison of Empathy dimension of emotional 

intelligence of primary teachers working in Government and Private schools. Obtained 't' value is 0.88 

which is even below 2.00 It means measured difference between the two means is not significant at 

either of the level of significance, the observed mean difference is due to chance error or measurement 

error.  

Therefore it can be concluded that the primary school teachers teaching in private schools and 

primary school teachers teaching in government school are equally emotionally intelligent in terms of 

its self-awareness dimension.    

Table –4 

Comparison of emotional intelligence in terms of its self-motivation dimension of primary school 

teachers teaching in Government and Private Schools 

 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 12.87 3.94 

2.80 0.01 

2. 
Primary Teachers of  

Private Schools 
30 10.50 2.43 

 

Table 4 displays analyze data regarding comparison of self-motivation dimension of emotional 

intelligence of primary teachers working Government and Private schools. Obtained 't' value is 2.80 

which is greater than the 't' value at 0.01 level of significance. It means that two groups of the primary 

school teachers differ significantly in terms of self-motivation dimension of their emotional 

intelligence.  

Therefore it can be concluded that the primary school teachers teaching in government schools 

are more emotionally intelligent in terms of its self-motivation dimension than the primary school 

teachers teaching in private school. 
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Table – 5 

Comparison of emotional intelligence in terms of its Emotional stability dimension of primary 

school teachers teaching in Government and Private Schools 
 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 7.85 2.66 

4.21 0.01 

2. 
Primary Teachers of  

Private Schools 
30 5.37 1.83 

 

Table 5 displays analyze data regarding comparison of emotional intelligence of emotional 

stability dimension of emotional intelligence of primary teachers working Government and private 

schools. Obtained 't' value is 4.21 which is greater than the 't' value at 0.01 level of significance. It 

means that two groups of the primary school teachers differ significantly in terms of emotional 

stability dimension of their emotional intelligence. 

Therefore it can be concluded that the primary school teachers teaching in government schools 

are more emotionally intelligent in terms of its emotional stability dimension than the primary school 

teachers teaching in private school. 

Table –6 

Comparison of emotional intelligence in terms of its managing relations dimension of primary 

school teachers teaching in Government and Private Schools 
 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 8.39 2.83 

3.40 0.01 

2. 
Primary Teachers of  

Private Schools 
30 11.35 3.83 

Table 6 displays analyze data regarding comparison of managing relations dimension of 

emotional intelligence of primary teachers working Government and private schools. Obtained 't' 

value is 3.40 which is greater than the 't' value at 0.01 level of significance. It means that two groups 

of the primary school teachers differ significantly in terms of managing relation dimension of their 

emotional intelligence. 

Therefore it can be concluded that the primary school teachers teaching in private schools are 

more emotionally intelligent in terms of its managing relations dimension than the primary school 

teachers teaching in government school.    

Table –7 

Comparison of emotional intelligence in terms of its integrity dimension of primary school 

teachers teaching in Government and Private Schools 

 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 5.37 1.83 

3.03 0.01 

2. 
Primary Teachers of  

Private Schools 
30 7.25 2.87 

 

Table 7 displays analyze data regarding comparison of integrity dimension of emotional 
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intelligence of Primary teachers working Government and Private schools. Obtained 't' value is 3.03 

which is greater than the 't' value at 0.01 level of significance. It means that two groups of the primary 

school teachers differ significantly in terms of integrity dimension of their emotional intelligence.  

Therefore it can be concluded that the primary school teachers teaching in private schools are 

more emotionally intelligent in terms of its integrity dimension than the primary school teachers 

teaching in government school.    

Table –8 

Comparison of emotional intelligence in terms of its self-development dimension of primary 

school teachers teaching in Government and Private schools 

 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 3.78 1.46 

3.50 0.01 

2. 
Primary Teachers of  

Private Schools 
30 5.25 1.78 

 

Table 8 displays analyze data regarding comparison of self-development dimension of 

emotional intelligence of primary teachers working in Government and Private schools. Obtained 't' 

value is 3.50 which is greater than the 't' value at 0.01 level of significance. It means that two groups 

of the primary school teachers differ significantly in terms of self-development dimension of their 

emotional intelligence. 

Therefore it can be concluded that the primary school teachers teaching in private schools are 

more emotionally intelligent in terms of its self-development dimension than the primary school 

teachers teaching in government school.    

Table – 9 

Comparison of emotional intelligence in terms of its value orientation dimension of primary 

school teachers teaching in Government and Private schools 

 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 3.74 1.77 

0.85 Not Significant 

2. 
Primary Teachers of  

Private Schools 
30 4.26 2.83 

 

Table 9 displays analyze data regarding comparison of value orientation dimension of 

emotional intelligence of primary teachers working in Government and Private schools. Obtained 't' 

value is 0.85 is even below 2.00. Their measured difference is not significant at either of the level of 

significance. The observed mean difference is due to chance error as measurement error. 

Therefore it can be concluded that the primary school teachers teaching in private schools and 

primary school teachers teaching in government school are equally emotionally intelligent in terms of 

its value orientation dimension.    

 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 11    AUGUST, 2022                                                                                                                         ISSUE- 15 

 

74 

Table – 10 

Comparison of emotional intelligence in terms of commitment of primary school teachers 

teaching in Government and Private schools 

 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 3.79 1.31 

5.58 0.01 

2. 
Primary Teachers of 

Private Schools 
30 6.31 2.1 

 

Table 10 displays analyze data regarding comparison of commitment dimension of emotional 

intelligence of primary teachers working in Government and Private schools. Obtained 't' value is 5.58 

which is greater than the 't' value at 0.01 level of significance. It means that two groups of the primary 

school teachers differ significantly in terms of commitment dimension of their emotional intelligence. 

Therefore it can be concluded that the primary school teachers teaching in private schools are 

more emotionally intelligent in terms of its commitment dimension than the primary school teachers 

teaching in government school.    

Table – 11 

Comparison of emotional intelligence in terms of its Altruistic behaviour dimension of primary 

school teachers teaching in Government and Private schools 

 

S. No. Name of Group N Mean S.D. t Level of Significant 

1. 
Primary Teachers of 

Government Schools 
30 3.87 1.51 

0.85 Not Significant 

2. 
Primary Teachers of  

Private Schools 
30 4.25 1.92 

 

Table 11 displays analyze data regarding comparison of altruistic behaviuor dimension of 

emotional intelligence of primary teachers working in Government and Private schools. Obtained 't' 

value is 0.85 is even below 2.00. Their measured difference is not significant at either of the level of 

significance. The observed mean difference is due to chance error as measurement error. 

Therefore it can be concluded that the primary school teachers teaching in private schools and 

primary school teachers teaching in government school are equally emotionally intelligent in terms of 

its altruistic behaviuor dimension.    

FINDINGS OF THE STUDY: 

Following are the findings of the present study after analysis and interpretation of the 

data: 

1. The significant t-value proves that primary school teachers of private school are more 

emotionally intelligent in terms of self-awareness aspect of their emotional intelligence then 

the government school teacher. 

2. The not significant t-value proves that primary school teachers of government school are 
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equally emotionally intelligent in terms of empathy aspect of their emotional intelligence as 

the private school teacher. 

3. The significant t-value proves that primary school teachers of government school are more 

emotionally intelligent in terms of self-motivation aspect of their emotional intelligence then 

the private school teacher. 

4. The significant t-value proves that primary school teachers of government school are more 

emotionally intelligent in terms of emotional stability aspect of their emotional intelligence 

then the private school teacher. 

5. The significant t-value proves that primary school teachers of private school are more 

emotionally intelligent in terms of managing relations aspect of their emotional intelligence 

then the government school teacher. 

6. The significant t-value proves that primary school teachers of private school are more 

emotionally intelligent in terms of integrity aspect of their emotional intelligence then the 

government school teacher. 

7. The significant t-value proves that primary school teachers of private school are more 

emotionally intelligent in terms of self-development aspect of their emotional intelligence then 

the government school teacher. 

8. The not significant t-value proves that primary school teachers of government school are 

equally emotionally intelligent in terms of value orientation aspect of their emotional 

intelligence as the private school teacher. 

9. The significant t-value proves that primary school teachers of private school are more 

emotionally intelligent in terms of commitment aspect of their emotional intelligence then the 

government school teacher. 

10. The not significant t-value proves that Primary school teachers of government school are 

equally emotionally intelligent in terms of altruistic behaviour aspect of their emotional 

intelligence as the private school teacher. 

CONCLUSIONS: 

Following conclusions have been made on the basis of the findings: 

 Primary school teachers teaching in Government schools are more emotional intelligent on self-

motivation and emotional stability than the Private school teachers.  

 Primary school teachers teaching in Private schools are more emotional intelligent on self-

awareness, managing relations, integrity, self-development and commitment than the Government 

school teachers.  

 Primary school teachers teaching in Government and Private schools are equally emotionally 

intelligent in terms of empathy, value orientation and altruistic behaviour. 
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